
THE IMPACT OF PARENTAL ENGAGEMENT ON ACADEMICALLY HIGH-

PERFORMING HIGH SCHOOL STUDENTS: PERFORMANCE THROUGH 

PARTNERSHIP  

___________ 

 

A Dissertation 

Presented to 

The Faculty of the Educational Leadership and Higher Education Department 

Houston Baptist University 

 

___________ 

 

In Partial Fulfillment 

of the Requirements for the Degree of 

Doctor of Education 

 

___________ 

 

by 

Willie Fred Kelley II 

May, 2022





 

iii 

 

THE IMPACT OF PARENTAL ENGAGEMENT ON ACADEMICALLY HIGH-

PERFORMING HIGH SCHOOL STUDENTS: PERFORMANCE THROUGH 

PARTNERSHIP  

by 

Willie Fred Kelley II 

___________ 

 

 

APPROVED: 

 

 

____________________________________ 

     Walter Bevers, EdD 

     Committee Chair 

 

     ____________________________________ 

     Archie Blanson, PhD 

     Committee Member 

 

     ____________________________________ 

     Matiko Austin, PhD 

     Committee Member 

 

     ____________________________________ 

     Amanda Ford, PhD 

     Committee Member 

 

     ____________________________________ 

     Kristina Cerling, EdD 

     Dean  

College of Education & Behavioral Sciences 

 

 

 

 

 

This dissertation follows the format and style of the Publication Manual of the American 

Psychological Association, Sixth Edition except where superseded by directions from the 

Director of the Doctor of Education in Executive Educational Leadership Program at 

Houston Baptist University. 

  



 

iv 

 

Dedication 

This work is dedicated to every boy and girl that comes from the “hood” that 

needs help believing in themselves until they can start believing it their self. Your dreams 

are waiting on you. There have been many ups and downs that have led me to this 

unfathomable moment. 

 No matter your circumstance, keep moving forward and watch what happens… 

 



 

v 

 

Abstract 

Kelley, W. The impact of parental engagement on academically high-performing high 

school students: Performance through partnership.  Doctor of Education (Executive 

Educational Leadership), May, 2022, Houston Baptist University, Houston, Texas.  

 

This qualitative study examined the impact of parental engagement on academically 

high-performing high school students and the perceptions administrators and parents have 

on the school-parent partnership. Participants were parents and administrators of students 

in four large urban, Title I high schools within a large independent school district in 

Southeast, Texas. The researcher used the Dual Capacity-Building Framework for 

Family-School Partnerships (Mapp, 2013), as a supportive structure for the research. The 

framework served as a model for building partnerships between family engagement and 

schools. The design of the study allowed administrators and parents to respond to 

questions that focused on the collaborative needs of parents and administrators that 

promote student success. In doing so, the researcher gained knowledge of best practices 

necessary from parental and administrator perspectives that enhance school culture and 

student success.  

Keywords: parental engagement, dual-capacity building framework, Title I school, high 

school, best practices 

  

  



 

vi 

 

Acknowledgements 

To my Lord and Saviour Jesus Christ, thank you for sacrificing Your life for all 

mankind and gifting me with the capacity to persevere through life and meet this process 

head-on; the love You have shown is unmatchable!  

To the first love of my life, my mother Cheryl Yvonne. I love you and thank you 

for always being there. We have had many mountaintops and valleys, but through it all, 

you have been my pillar; I could never repay you. To my late father whom I have the 

privilege of carrying your name, I wish you were here to see this dream come true. Willie 

Fred Kelley Sr., who would have thought that your baby boy would be a doctor? Granny 

Lucy, I did it! I love you and thank you for always showing special love to me.  

To my sisters Fresha Creshette and Chantia Dene’, I love you and always will. 

Thank you for your support. To my B-I-L and S-I-L, Christopher Bernard and Britney 

Rashel, I am excited about what the future holds for us; keep going! To my Mother-In-

Love Arthurene Wilburn Jones and Father-In-Love Michael Lee Jones, your support has 

been everything that I could have hoped for. I could go on and on, but I’ll simply say 

thank you.  

To my children Willie Fred Kelley III and Willow Michelle Kelley, you two mean 

the world to me. I hope, through this process, you are able to see that you truly can do 

and be what you want to do and be. Don’t ever stop dreaming and reaching, especially as 

it relates to making a difference with God’s people. You are blessed, but he can still bless 

you above what you could imagine! Go for it all!!!  

Last but not least, to my wife Nicalondria Jones Kelley. You have been a sense of 

stability for me. Thank you for your sacrifice throughout this journey over the last three 



 

vii 

 

years. There have been many days and nights that you had to “understand” or carried on 

in my absence. You have held it down and I am grateful for all the moments we have had 

leading up to now; I look forward to what the future brings. To my friends, Ray and Erica 

Coleman thank you for your friendship, love, and support! There are many other family 

and friends that helped me get to where I am today. Please know I am thankful for you 

all.  

 Look out world Dr. Willie Fred Kelley II is here! 

 

 

  



 

viii 

 

 Contents  

Dedication ............................................................................................................. iv 

Abstract .................................................................................................................. v 

Acknowledgements .............................................................................................. vi 

Contents .............................................................................................................. viii 

List of Tables ....................................................................................................... xii 

List of Figures ..................................................................................................... xiii 

Chapter I ................................................................................................................ 1 

Background of the Study .............................................................................................................. 1 

Statement of the Problem ............................................................................................................ 3 

Statement of the Purpose and Significance .................................................................................. 6 

Research Questions ...................................................................................................................... 6 

Definition of Terms ....................................................................................................................... 7 

Theoretical Framework ................................................................................................................ 8 

Limitations .................................................................................................................................. 13 

Delimitations .............................................................................................................................. 13 

Assumptions ............................................................................................................................... 14 

Organization of the Study........................................................................................................... 15 

Chapter II ............................................................................................................ 16 

The Evolution of Education ......................................................................................................... 16 

Title I: A Brief Historical Perspective and Overview .................................................................... 21 

Title I: Funding Brief Overview ................................................................................................... 21 

Title I: Parental Engagement ...................................................................................................... 24 

Evolving from Parental Involvement to Family Engagement ..................................................... 27 



 

ix 

 

Partners in Education ................................................................................................................. 28 

Essential Conditions in Family-School Partnerships.................................................................... 31 

Effective Process Conditions ................................................................................................. 31 

Organizational Conditions ..................................................................................................... 33 

Supports for Educational Success of Students ............................................................................ 34 

Parental Support.................................................................................................................... 34 

Teachers’ Support .................................................................................................................. 40 

Administrators’ Support ........................................................................................................ 43 

Conclusion for Supports ........................................................................................................ 49 

The Success Rate of Students with High Parental Engagement ................................................. 51 

Student Behavior ................................................................................................................... 52 

Student Academic Achievement ........................................................................................... 56 

College Readiness .................................................................................................................. 58 

Summary .................................................................................................................................... 64 

Chapter III ........................................................................................................... 66 

Research Design ......................................................................................................................... 66 

Context and Setting ............................................................................................................... 67 

Participants ............................................................................................................................ 67 

Instrumentation..................................................................................................................... 68 

Reliability and Validity ........................................................................................................... 68 

Data Collection ...................................................................................................................... 70 

Researcher Bias .......................................................................................................................... 72 

Data Analysis .............................................................................................................................. 73 

Summary .................................................................................................................................... 73 



 

x 

 

Chapter IV ........................................................................................................... 75 

High School A .............................................................................................................................. 77 

High School B .............................................................................................................................. 77 

High School C .............................................................................................................................. 78 

High School D ............................................................................................................................. 78 

Results ........................................................................................................................................ 79 

Focus Group ................................................................................................................................ 85 

Parent Focus Group Questions ................................................................................................... 85 

Administrator Open-Ended Questions ........................................................................................ 88 

Summary .................................................................................................................................... 92 

Chapter V ............................................................................................................ 93 

Findings ...................................................................................................................................... 94 

Research Question 1 .............................................................................................................. 94 

Research Question 2 .............................................................................................................. 95 

Research Question 3 .............................................................................................................. 96 

Limitations .................................................................................................................................. 98 

Practical Implications ................................................................................................................. 99 

Future Research ........................................................................................................................ 100 

Summary .................................................................................................................................. 101 

References .......................................................................................................... 102 

Appendix A ........................................................................................................ 117 

Appendix B ........................................................................................................ 118 

Appendix C ........................................................................................................ 119 

Appendix D ........................................................................................................ 120 



 

xi 

 

Appendix E ........................................................................................................ 121 

Appendix F ........................................................................................................ 122 

Appendix G ........................................................................................................ 123 

Appendix H ........................................................................................................ 124 

Appendix I ......................................................................................................... 125 

Appendix J ......................................................................................................... 126 

Appendix K ........................................................................................................ 127 

Appendix L ........................................................................................................ 128 

Appendix M ....................................................................................................... 129 

Appendix N ........................................................................................................ 130 

Appendix O ........................................................................................................ 131 

Appendix P ........................................................................................................ 132 

Appendix Q ........................................................................................................ 133 

Appendix R ........................................................................................................ 134 

Appendix S ......................................................................................................... 135 

Appendix T ........................................................................................................ 136 

Appendix U ........................................................................................................ 137 

Appendix V ........................................................................................................ 138 

Appendix W ....................................................................................................... 139 

Appendix X ........................................................................................................ 140 

 

  



 

xii 

 

List of Tables 

Table               Page 

1 The Challenges Section (Dual Capacity-Building Framework for Family-School 

 Partnership) ............................................................................................................29 

2 Answer Frequency – Time Questions ....................................................................83 

3 Answer Frequency – Description Questions .........................................................84 

 

  



 

xiii 

 

List of Figures 

Figure              Page 

1 The Dual Capacity-Building Framework, Version 2 .............................................12 

2 The Dual Capacity-Building Framework, Version 1 .............................................30 

 

 



 

 

1 

 

Chapter I 

Parental engagement in an adolescent child’s educational journey is the single 

most determining factor of student success (Darling-Hammond et al., 2019). According 

to Robles (2011), several deterrents can hinder the process that attributes students’ 

becoming successful.  In fact, statistics show that if a child has a parent or guardian 

involved in the different educational stages that occur throughout their secondary career, 

students are more likely to succeed (El Nokali et al., 2010). According to Choi et al., 

(2018) found that parents are frequently very present with their children throughout their 

primary years. In primary years parents frequently attend special programs, open houses, 

meet the teacher nights, and other annual events that occur throughout the year; however, 

when students begin school at the secondary level, research shows a drastic decline in 

parents and their involvement with their children’s education (Choi et al., 2018). 

Assessing how secondary school leaders engage with parents by outlining essential best 

practices will help parents and schools’ partner better for the common goal of student 

achievement. This studies’ intent is to empirically highlight key strategies thus supporting 

efforts to achieve overall student success. 

Background of the Study 

Parent interaction has been researched thoroughly at the primary and middle 

school level. Researchers have correlated parent participation with the improvement of 

grades, GPA, attendance, and social habits. There are certain comprehensive approaches 

to any progressive learning model in education (Darling-Hammond et al., 2019). 

Curriculum specialists create comprehensive products because the school must offer 

programs that cater to the holistic child. For every program that has been created in a 
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school, support is needed to facilitate the students' success (Darling-Hammond et al., 

2019). However, students have a more difficult time being successful without parental 

support. Parent involvement is connected to student success and academic achievement 

(Banerjee et al., 2010; Malone, 2015). Bird (2018) found that student support should 

come from parents first and foremost. Topor et al. (2010) argued that students who 

receive support from their immediate parents are more likely to have a successful 

secondary school career than post-secondary schools.  

Successful engaging parents in schools continues to improve the opportunity for 

children to be positively involved, embrace learning goals and gain concrete outcomes 

(Baker, 2016; Cheung & Pomerantz, 2015; Marshall & Jackman, 2015; Wang & Torrisi-

Steele, 2015). It was determined that parent participation raises the probability that 

students will come to school more prepared (Smith et al., 2011). The impact of this 

engagement is obvious and evident in several ways and impacts students socially, 

emotionally, and academically (Hornby & Witte, 2010; Nitecki, 2015). This also 

increases the likelihood of students’ taking the initiative and ownership in their own 

learning more often in higher grade levels, which is a result of being prepared. 

Conversely, the consequences and impact of the lack of parental engagement are 

negatively impactful on the school culture. Examining the key components to creating 

successful partnerships can be helpful for those intending to replicate the results.  

 

According to Okeke (2014), the need for a partnership between the parent and 

school is apparent. Parental engagement is usually impeded by a lack of time, lack of 

childcare, no school-parent welcoming program, no parental knowledge of how to get 



 

 

3 

 

involved, and daunting school organizational frameworks (Williams & Sánchez, 2011). 

In past research, parental attendance has been a major indicator of student success in 

school however, maintaining a positive connection between school and home life has also 

been difficult at times (Epstein et al., 2009; Herrell, 2011; Pattnaik & Sriram, 2010; 

Wright, 2009; Wyche, 2010). Relationships are built overtime using skills and strategies 

that will benefit teachers, students, and help parents communicate more effectively.  

  This study examined how parental engagement in high schools influences 

students' success. There are four schools, in the state of Texas, that will participate in this 

study based on the study's criteria. The four schools will be from an urban school district. 

The goal of this study is to provide insight for parents, students, and school leaders and 

identify strategies that might lead to key pillars that can be replicated by others. An 

additional goal is to provide support for high school parents using empirical research to 

aid in academic success for their children using information from other parents in similar 

situations with similar backgrounds.  

Statement of the Problem 

In past research, studies have been conducted on the impact of parental 

engagement and how students could be more successful as a result of a positive 

relationship with their parents or guardian (U.S. National Library of Medicine National 

Institutes of Health, 2010). It was evident that active parents have the most influence on 

their children. As a result, parental engagement transforms into parental partnership,  

which can influence decisions on an academic level.  The achievement gap that once 

existed between schools and parents was acknowledged early in education and has since 

fostered direct attention to close the gap (O’Day & Smith, 2016). There were new 
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demands that the Department of Education launched through legislation that emphasized 

parental engagement and it began with the Elementary and Secondary Education Act 

(ESEA). 

Through these developments, Title I was created, which proved to be a pioneering 

vehicle for parental engagement. According to LeBlanc (2011), schools need to invite 

parents into decision-making roles on campus to satisfy the government requirements tied 

to funding. Parents became present when schools were creating their school improvement 

programs. Mahuro and Hungi (2016) conferred that progress monitoring of student 

achievement became more important as parental engagement strengthened. To optimize 

the engagement from parents and the partnership from schools, both parties needed a 

mutual understanding of expectations and establish communication guidelines. Research 

targeting how students can ultimately achieve academic success at an optimum level is 

still needed, and there are key areas that need to be monitored that have a direct impact 

on whether or not students are successful. Three key areas that have a direct impact on 

the success of students that increased in being monitored, include attendance, behavior, 

and academics.  

Students are in good standing with these three things when parents are engaged 

the student has an excellent opportunity to receive the optimum benefits from the 

education system (Darling-Hammond et al., 2019). If a student is present in school and 

regularly attends class, they will have a prodigious opportunity to learn because they will 

have frequent access to the information taught. When present, if the student conducts 

themselves appropriately, which allows them to stay in a class or on campus, then the 

student vastly increases the opportunity for growth versus someone who does not. When 
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a student has good attendance and good behavior, the child will have the maximum 

opportunity to achieve good grades (Darling-Hammond et al.,2019). Studies have shown 

that additional factors are preventing students from achieving high academic results, such 

as learning disabilities or language barriers. If a student does not have extenuating 

circumstances that cannot be overcome, then students should be able to succeed (Yoder 

& Lopez, 2013). To achieve the ideal results in these categories, parents partner with 

school representatives such as principals, other administrators, counselors, and teachers 

to create the most successful path possible for their child. The parent relies on the campus 

personnel to make sure students have learning environments conducive to growth. 

Parents also count on the school officials to have a structure to assist with the order in the 

building (Mapp and Kuttner , 2013).  

Parents work with certain personnel, counselors to select the appropriate courses 

for their students to take. Once students have selected courses and have selected teachers, 

parents should develop a relationship with the student's teachers. Each party should 

commit to actively monitoring the progress of the student (Wright, 2009). Parents are 

somewhat aware of the processes of the school, but rarely have open lines of 

communication with the school's administration, counselors, and teachers (Flynn, 2007). 

According to the Institute for Education (2011), parents should have access to 

information and best practices based on empirical evidence about what it takes to engage 

in their child's high school experience appropriately (Institute for Education 2011). How 

does a successful high school culture include parents in such a way that it reflects the 

overall school climate? 



 

 

6 

 

Statement of the Purpose and Significance 

 The purpose of this study is to examine Title I senior high schools and how parent 

engagement and school partnership influences student success. A Texas Education 

Agency (2021) report showed that school campuses and the ratings are being reviewed 

for research purposes and academically successful school are being researched for 

success habits and trends. In addition to recording the processes that make the partnership 

functional and highly engaging between the campuses and parents, a compilation of key 

relationship strategies will be compiled for improving parental engagement and campus 

relationships with parents. This study is significant because students perform better 

academically when they have the support of their parents or guardians. According to 

Jeynes (2012), the best support for students in the classroom and out of the classroom 

come from parents or guardians that provide that support.  

Research Questions 

The research questions that will guide the study will be the following: 

1. What are parents’ and administrators’ perceptions of the impact school 

partnership and parental engagement have on student performance? 

2. What strategies are being used to build positive partnerships between parents and 

school administrators’ that impacts student performance? 

3. What are parent and administrators’ perceptions on how parental engagement 

impact campus culture? 
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Definition of Terms 

Parent engagement 

Immersion in the educational process by parents/guardians, inside and outside of the 

school setting, with an emphasis on two-way communication with campus educators. 

This includes, but not limited to, educationally, culturally, spiritually, socially, 

emotionally, and recreationally. 

Parent Involvement  

Parental participation that includes, but not limited to designated educational events, 

activities, communication with the campus, and assisting with homework. 

Academically high-performing  

 Students meets or exceeds state-mandated academic grading scale. 

Academic Achievement 

Measurable growth of a student’s academic process according the age-appropriateness 

and grade level of the child. 

Partners  

Partners are who anyone interested in or committed to enriching educational experiences 

for students, families, schools, and the community. 

Positive relationships  

Relationships are the positive relationships between students, adults and peers in the 

school setting that promote positive social contact and create a nurturing atmosphere of 

confidence and support. 
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Socioeconomic status (SES)  

 The economic and sociological combination used to derive at a cumulative measure of a 

person's job experience and of an individual's or family's economic and social status in 

comparison to others, based on wages, education, and occupation (Writ et al., 2003).  

Administrators 

Anyone who provides direction and day-to-day management at the high schools.  

Academic Accountability 

“Texas provides annual academic accountability ratings to its public school districts, 

charters and schools. The ratings are based on performance on state standardized tests; 

graduation rates; and college, career, and military readiness outcomes. The ratings 

examine student achievement, school progress, and whether districts and campuses are 

closing achievement gaps among various student groups.” (Texas Education Agency, 

2019). 

Title I: The Elementary and Secondary Education Act (ESEA), which was amended in 

Every Student Succeeds Act (ESSA), allows federal finances to be granted to local 

education agencies with a low-income student population of 40% or more. 

 

Theoretical Framework 

According to Mapp (2013), one of the major challenges that hinders effective 

partnership between educators and families is educators lack the experience on what 

sturdy, durable, and long sustaining relationships between families and educators 

resemble. Dual Capacity-Building Framework for Family- School Partnerships also 

found that educators have not been trained or have been minimally trained and therefore 
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have an inadequate knowledge base that contributes to a successful partnership. This can 

cause educators to have a deficient mindset towards the relationship that can be 

developed because the educators have not been exposed to the proper examples of 

family-school partnerships (Mapp, 2013). Similarly, as it relates to families, the concept 

on what an effective family-school relationship resembles can be foreign to them as well 

(Mapp, 2013).  

According to Mapp (2013), families may not have been exposed to what family 

engagement should look like or may have barriers towards campuses because of past 

interactions with a campus. For several different reasons, a parent may feel that they are 

undervalued or inadequate which may make them not want to engage in their child’s 

educational development. Darling-Hammond and Cook-Harvey (2018) also suggested 

that negative perceptions from the educator’s point of view or from the families’ point of 

view can lead to deficit perceptions of what proper and healthy family engagement looks 

like and could ultimately have a negative influence on the success of students. The 

perceptions can be juxtaposed if the educator has adequate knowledge on family-school 

partnerships as well as the families.  

According to the Dual Capacity-Building Framework for Family-School 

Partnerships by Mapp (2013), the families and schools can experience a strong and 

thriving partnership, but growth and improvement have to be a part of the foundation for 

the partnership to reach its peak. The relationship between the two sides can be 

progressive by each side of the partnership holding each other accountable and working 

together to reach the most advantageous results for student success (Mapp & Kuttner, 

2013). According to the framework of Mapp and Kuttner (2013), there are two main 
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strategies that are essential to forward progress of healthy family-school partnerships and 

they are listed as process conditions and organizational conditions. The “Process 

Conditions” are the practical foundational tenets that are imperative to building capacity 

between the two partners (Mapp, 2013). The other major component to building 

sustainable partnerships is having an infrastructure in place, called the “Organizational 

Conditions”, which systemically supports the partnership (Mapp & Kuttner, 2013). 

According to Mapp’s research, the basic building block to the partnership is relational 

trust. When families and schools trust each other to nurture the relationship between each 

other, each partner can achieve dependable results that impacts students long-term. Once 

relational trust has been established as the cornerstone for partnership, the foundation has 

been set for the organizational conditions to support the relationship (Mapp & Kuttner, 

2013).  

According to Mapp (2013), upon the convergence of the aforementioned 

“essential conditions”, a new way forward is forged and growth should be noticeable 

within family-school partnership. Based on the “4 C’s” of the Dual Capacity Building 

Framework, districts and families grow together as they build capacity within themselves 

based off of the trust, structure, cohesion between them. Families ultimately learn what 

their child is responsible for learning and knowing to be successful from the time they 

enter the district until graduation from the district; they should also be aware of post-

secondary options that are available after secondary graduation. Families also learn state 

and local policies that govern the education (Mapp, 2013). Districts are not exempt from 

learning. Districts should learn the community assets around them and best practices of 

engagement that allows the community to know that the partnership is welcomed; it is 
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wise for the districts to learn culturally responsible ways of interacting with the 

community for strong partnerships (Mapp & Kuttner, 2013).  

Grant and Ray (2016) found when trust has been built and mutual respect for each 

other has been established, connections from family to school and school to family are 

inevitable. This leads to social capital connections which can allow many relationships to 

thrive. The school-family relationship could also lead to parent-to-parent relationship and 

parent to business partner relationships because of successfully molded relationships with 

the framework. Buchanan and Clark (2017) found through that self-efficacy rises in 

educators on campus and in families when they feel welcome. Mapp (2013), states that 

because of the model being implemented each party becomes more comfortable with 

each other and are less likely to feel inadequate around each other. Hayes (2012) argued 

building partnerships can lead to parents wanting to be more involved in and help school 

decisions where they are invited to participate. According to Mapp and Kuttner (2013), 

when the commitment is reciprocated and carried out with fidelity as described in the 

framework, not only does this result in student success, but ultimately is linked to overall 

school improvement. 

Figure 1 



 

 

12 

 

 

Note. Mapp and Kuttner (2013). The Dual Capacity-Building Framework (Mapp & 

Kuttner, 2013). 

Campbell (1992) conducted research on students who were classified as high 

achievers and discovered that these students shared ten common characteristics. These 

ten characteristics can provide a blueprint for families to be more effective in their roles 

of ensuring their children greater success in school: 

1. A feeling of control over their lives. 

2. Frequent communication of high expectations to children. 

3. A family dream of success for the future. 

4. Hard work as a key to success. 

5. An active, not a sedentary, lifestyle. 

6. 25 to 35 home-centered learning hours per week. 

7. The family was viewed as a mutual support system and problem-solving unit. 

8. Clearly understood household rules, consistently enforced. 
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9. Frequent contact with teachers. 

10. Emphasis on spiritual growth (Campbell, 1992, pp. 2-3). 

Limitations 

Limitations in research are events that appear in the research, which are outside of 

the researcher’s influence (Connolly & Jones, 1970). Limitations are those aspects of the 

design that had an effect on the interpretation of the outcomes from the research (Price & 

Murnan, 2004). Limitations are the constraints on generalizability, applications to 

practice, and/or utility of findings that are the result of the ways in which you initially 

chose to design the study or the method used to establish internal and external validity or 

the result of unanticipated challenges that emerged during the study. 

The limitations of this study included the following: 

1. The socio-economic status of the families that will be included in the research 

will not be influenced by the researcher.  

2. The survey used will be self-reporting, which may not determine all perceptions 

of the impact school partnership and parental engagement have on student 

performance conclusively? 

3. All participating campuses in this study are located in one state 

Delimitations 

Delimitations of a sample are boundaries established by the researcher with 

deliberate exclusionary and inclusionary decisions taken during the design of the study. 

Hancock and Algozzine (2016) described delimitations as the constraints of the study, 

which are found during the developmental stages. Hancock and Algozzine (2016) noted 

the limitations are dependent on the subject being discussed and a general overview of 
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known variables. According to Simon (2011), delimitations are the conditions denoting 

the parameters of the analysis. Delimitations of a study are boundaries established by the 

researcher with deliberate exclusionary and inclusionary decisions taken during the 

design of the study. The delimiting rules are governed by the researcher. The 

delimitations of this study will be:  

1. The participants of this study are parents of regular education students in the 10th 

- 12th grade. This study will be conducted with senior high school grade levels.  

2. This research will not provide input from lower academic levels such as 

elementary and middle school aged students and parents; thus limiting the 

research.  

3. An additional delimitation to be noted are the groups that will be surveyed for 

data collection purposes will be lead administrators and parents. Teachers will not 

be given the opportunity to participate in this study. 

Assumptions 

Lunenburg and Irby (2008) indicate that assumptions are crucial criteria, 

premises, and assertions accepted as operational for the purposes of the study. These 

assumptions include the analysis and interpretation of the data. Therefore, the general 

assumptions of this study are: 

1. This study will be conducted at Title I schools, which indicates students and 

parents are from low socio-economic backgrounds or at least 40% of the campus 

is of low socioeconomic status.  

2. The survey used in this study will be valid for the purposes intended. 



 

 

15 

 

3. The participants will understand the survey and responded objectively and 

honestly. 

Organization of the Study 

Chapter I provided the introduction, background of the study, statement of the 

problem, statement of the purpose and significance, research questions, definition of 

terms, theoretical framework, limitations, delimitations, assumptions, and organization of 

the study. In Chapter II, the researcher provides a review of the literature organized in the 

following sections: (a) introduction; (b) the evolution of education; (c) supports for 

educational success of students; (d) the success rate of students with high parental 

engagement; (e) college readiness; and (f) the summary. In Chapter III, the researcher 

will examine the methodology that will be used in this study, which will include research 

design, participants, context and setting, instrumentation, data collection, and data 

analysis.  
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Chapter II 

The Evolution of Education 

The purpose of this research is to outline best practices of parental engagement in 

Title I high schools and how it enhances school culture and student success. Education 

evolves under influence of public and financial policies while also evolving under 

influence of society, including key stakeholders such as parents, teachers, and 

administrators (OECD, 2017b). To understand the modern United States education 

system, a review of the inception of Title I, Part A of the Elementary and Secondary 

Education Act (ESEA) of 1965 through its amendments is necessary.  

 The education system is similar to an organization and when organizations 

change there can be several factors that cause the shift (Boonstra, 2012). According to 

Hanelt et al. (2020), organizational shifts can be spurred by internal growth or external 

influences, which can redirect the trajectory of the organization. Their conclusion was 

that sometimes change can happen when there is conflict between groups or departments 

(Hanelt et al., 2020). A return of value to customers, employees, or other stakeholders is 

yet another driving factor for organizational change (Hanelt et al., 2020). Organizations 

survive by meeting the needs of patrons and it is critical that their needs are being met 

(Boonstra, 2012). The evolution of education is rich with historical context. Through 

years of evolution, the framework and infrastructure of education is distinct from era to 

era, president to president, and dignitary to dignitary. The goals and principles of 

education have remained anchored, but the paradigm continues to shift. This constant 

metamorphosis can bring about the best results for stakeholders (Boonstra, 2012). 
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According to the Texas Education Agency (2019), the current structure of public 

education involves a school board that votes on changes proposed for the district at-large 

Texas Education Agency. There is normally a superintendent that is employed as the 

chief executive officer of the district, who in turn has a cabinet of officers who supervise 

all of the different aspects of the district (Texas Education Agency, 2019). This paradigm 

is fairly new and has not looked this way prior to World War II. 

Prior to World War II, during the colonial times in America, education was split 

between several departments within the nation (Thelin et al., 2019). When the country 

was being settled during westward expansion, the educational decision making was left to 

the locals of that colony; this would be the very first relationship between government 

and local.  One of the early stipulations of education dates back to Massachusetts in 1647. 

According to Schulman (2020), the stipulation stated that communities that had at least 

50 families of settlers were obligated to select a colony teacher and pay them a salary to 

educate the kids of the community. In addition to that mandate, should the colony have 

double the number of settlers within the community, the colony would then be obligated 

to have an actual grade school (TMA,  2016). This was set forth by the Founding Fathers 

who, at the time, had enough vision to keep a sense of autonomy within the colonies. As 

time progressed and after the Bill of Rights was constructed, it was decided in the 

Northwest Ordinance of 1787 that a certain amount of land in each colony would be 

designated for the expansion of education. According to Betts (2013), as progression 

would have it and farming and mechanical arts were recognized as necessities, the 

Morrill Act of 1862 made it where land could be obtained as a government grant to 

encourage settlers to matriculate to those fields of study and work. This would give the 
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states the ability to limit the government’s reigns on what the states chose to do with their 

educational programs (Betts, 2013).  

Lyndon B. Johnson was elected as President and the first Department of 

Education was introduced. Under his leadership, Congress would legislate those states 

would be subject to evaluation of their educational programs and all that encompassed 

them (Onion et al., 2009). Although a great step towards ensuring quality education, the 

Department of Education would lose its authority and be downgraded from the 

Department of Education to the Office of Education (Onion et al., 2009). The Office of 

Education would remain as such until 1922 when President Warren G. Harding was 

elected and sought to revitalize the department. According to Steffes (2020), World War I 

came to a close in 1918, but before it did the Smith-Hughes Act of 1917 would constitute 

capital sponsorship to education systems that had paid professional employees. Since the 

states were receiving financial contributions from the federal government through this act 

with hardly any interference for over 30 years, President Harding was able to reintroduce 

the Department of Education but was unsuccessful in getting Congress to agree to 

reinstate the department (Onion et al., 2009). Although the department was not 

resurrected at the time, the office had solidified processes of collecting data and 

analyzing reports of the data; and consultation was made available upon request from the 

states.  

Fast forward to the Reorganization Plan of 1939 when the country was under the 

leadership of Theodore Roosevelt. According to Hogue (2012), the Office of Education 

would be relocated under the Federal Security Agency (FSA) until the end of World War 

II. Upon the end of World War II when soldiers returned home, the country experienced 
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an influx of veterans who would begin to take advantage of the G.I. Bill of Rights of 

1946 (Sibson, 2014). This allowed veterans the opportunity to receive post-secondary 

education without cost, but the current educational system could not sustain the growth. 

According to Sibson (2014), the federal government would have to increase their 

financial support to the state. Within the time span from 1940 to 1976, the educational 

system changed substantially and has urgently needed financial backing to aid with 

supporting staff, improving curriculum, and erecting and improving physical structures 

(Harackiewicz et al., 2016). To pay for it, there was an increase in the budget for 

education by $97 billion. According to Harackiewicz et al. (2016), even with the increase 

and financial support, the states could not sustain the growth. The enlisted help from 

elected officials began immediately afterward. 

Washington gave aid to the local education agency (LEA) with some federal 

requirements, but kept the control and the responsibility of governing the funds in the 

school district’s hands. One of the stipulations that went forward to schools that received 

these federal funds was that they had to form parent advisory councils before applying for 

federal funding (Reykdal, 2020). This is when President Jimmy Carter introduced to his 

cabinet his plan to re-establish a central education department that would funnel all 

finances and federal policies with local influence from one central establishment. 

Spearheaded by John McIntyre, the bill was introduced to create the Department of 

Education, which would then introduce the ESEA. 

This was enacted to balance the education opportunities nationally because what 

the nation was experiencing was inequitable circumstances and overall unsatisfactory 

results (Texas Education Agency, 2021). There are specific criteria outlined in ESEA that 
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LEAs are required to abide by in order to be eligible to receive federal dollars. One of the 

sections outlined in ESEA is Title I, Part A:  “Improving Basic Programs Operated by 

Local Educational Agencies.” Listed amongst several other focal points of Part A is a 

specific target for parent and family engagement. This act has provided qualifying LEAs 

with financial allocation to center attention exclusively on parents of at-risk youth and the 

success of their children (Texas Education Agency, 2021). Although these are federal 

funds apportioned to eligible schools, the autonomy still remains with the district and 

local campus. This money helps public schools immensely even today. Through these 

finances, building principals are able to use the money to pay teacher salaries and create 

programs that will benefit the students and community. Many low economic areas are 

able to have special education centers because of the relief these finds bring about. 

Federally, amongst the requirements of LEAs receiving the finances, these entities have 

to annually evaluate student performance, graduation rates, and qualifications of teachers 

(Texas Education Agency, 2021).  

In conclusion, the review of the evolution of education shows how the country 

began the process of educating kids in this country. Evidence suggested that students of 

low-socioeconomic backgrounds were receiving inequitable experiences as a result of the 

lack of financial resources  (Texas Education Agency, 2021). Title I was created as an 

attempt to bridge the gap between the students who had access to better resources and for 

those who did not. This led to a major increase in the budget from the Department of 

Education, which with accountability, allowed less fortunate students to have more 

resources for better outcomes. 



 

 

21 

 

Title I: A Brief Historical Perspective and Overview 

Title I was established to assist low-performing schools that teach disadvantaged 

and low-income children in attaining the same level of accomplishment as high-achieving 

middle-to upper-income schools, therefore reducing the achievement gap. The ESEA is 

also known as Title I: Improving the Academic Achievement of the Disadvantaged. It 

states: 

The purpose of this title is to ensure that all children have a fair, equal, and 

significant opportunity to obtain a high-quality education and reach, at a minimum, 

proficiency on challenging state academic achievement standards and state academic 

assessments (Office of Elementary and Secondary Education, 2020, para. 1). 

Schools were challenged to provide parental awareness, communicate, and 

provide multiple opportunities for parents to participate the educational process. In fact, 

section 1001 clearly stated that schools were to “afford parents substantial and 

meaningful opportunities to participate in the education of their children” (U.S. National 

Center for Education Statistics [NCES], 2018, para. 12). This education policy was 

intended to provide equal access to educational resources for all kids, both in the United 

States and those with federal school funding. Parental engagement is key to student 

success in addition to resources provided through Title I.  

Title I: Funding Brief Overview 

Title I funding tremendously changed the level of support LEAs received, but 

results had to show campuses making an impact on students. According to the U.S. 

Department of Education (2018), funds began being allocated throughout the nation to 

several districts that needed the aid. School districts that have a socioeconomically 
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disadvantaged school (SES) that is at or below the poverty level get additional federal 

funds. The funds are dispersed according to the level of need. Presently many school 

districts continue to rely on those monies to reach families from diverse backgrounds. 

Arguably three of the top topics that should be targeted with those funds are advocacy, 

leadership development, and parental engagement (U.S. Department of Education, 2018). 

Title I is the largest federal program in the ESEA and provides funds for those objectives. 

The funding of the program grew immensely when the country realized how the 

achievement gap in public schools was only closed modestly, with students with different 

challenges (U.S. Department of Education, 2018). These challenges were sub-categorized 

into educational rights for handicapped, limited English proficiency (now English 

learners or EL), and resources for children with economically disadvantaged backgrounds 

or at-risk.  

The ESEA was originally passed in 1965, but has since been revised several 

times. Although the Act has been revised numerous times, the original intent has 

remained, which is to provide financial support to underserved areas due to their lack of 

resources. The Department of Education states the primary purpose of the funding: 

Title I, Part A of the Elementary and Secondary Education Act, as amended (ESEA) 

provides financial assistance to local educational agencies (LEAs) and schools with high 

numbers or high percentages of children from low- income families to help ensure that all 

children meet challenging state academic standards (Office of Elementary and Secondary 

Education, 2020, para. 1). 

The high schools that will be the focus of this study have a student population of 

2000 students or more. They benefit from Title I funding due to the 40–100% 
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economically disadvantaged student population, which is the criteria for Title I federal 

funding. The goal of the federal government’s grant to the LEAs was never to have 

control over the local authority, but there needed to be some way to hold schools 

accountable when receiving federal finances. Just a few years ago, when the national 

budget was $400 billion, Title I funds accounted for 5% to 10% of that budget (Liu, 

2008). The budget increased dramatically because of the number of low income students 

attending different schools. The schools receive the money but how the money is 

distributed is determined by four types of grants. 

Basic grants are the first of four grants for districts that can receive the federal 

finances (Liu, 2008). This particular grant focuses on schools that have at least 10 poor 

children who account for at least 2% of enrollment at that school. The next type of grant 

that a district can qualify for is the Concentration Grant (Liu, 2008). This grant is 

awarded to districts that have 6,500 or more students that account for at least 15% of the 

enrollment. According to Liu (2008), you also have the Targeted Grant that allocates 

funds to larger populations of eligible districts using a different calculated formula. 

Lastly, the Education Finance Incentive Grant (EFIG) formula has two parts that helps 

determine how much federal money a district should receive (Liu, 2008). 

It should not come as a surprise that students that attend a low-income school may 

have financial challenges at home. Reports show that certain races of students are sorely 

underrepresented in progressive programs that are self-funded (Smart & Paulsen, 2012). 

One of the key reasons is lack of funding to equip them with specific programs that 

students living in the 21st century should access to. This leads some researchers to ask 

the question, “If students that are financially challenged are notably below the poverty 
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line, why are they not receiving more funds?” As a result of a funding gap, these students 

receive less of everything including the opportunities to achieve in school and beyond, 

but this gap has been long standing (Sessions, 2012).  

The achievement gap has been despairingly different for high-income families 

and low-income families. It has been stated that students who come from middle class to 

wealthy families have a greater probability for success simply because their students have 

access to resources that may not be available in low-income areas. This gap can even 

exist between high poverty and low poverty families. Funding should be used on aspects 

in education that are student-centered. This means that every dime spent should be spent 

with the child in mind. Priorities in education that children must have to succeed include 

a safe building and climate, access to curriculum and technology, and most importantly, 

caring and competent adults in various roles that help guide the students' success. These 

adults are parents, teachers, and principals. Many of the teacher and principal positions 

are salaried by Title I in those qualifying districts.  

Title I: Parental Engagement 

It is true that parents must be strategic and active partners to help their students 

achieve academic success. Commonly, teachers complain about the lack of parental 

participation in their students' education, and some even attribute low student 

accomplishment to parental apathy (Baker et al., 2016). However, educators must be 

diligent in their attempts to enhance parental participation in their children's education. 

Moreover, the importance of parental involvement has always been an essential part of 

the framework. The No Child Left Behind Act (NCLB, 2002) was a part of ESEA, sub 

Part A: Improving Basic Programs Operated by Local Educational Agencies, section 
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1118, and it gave specific guidelines for parental involvement. It states: A local 

educational agency may receive funds under this “part” only if such agency implements 

programs, activities, and procedures for the involvement of parents in programs assisted 

under this part consistent with this section. Such programs, activities, and procedures 

shall be planned and implemented with meaningful consultation with parents of 

participating children (NCLB, 2002, para A). 

At least one percent of the budget was allocated towards activities that would 

encourage parental engagement and participation (Department of Education, 2013). ESEA 

included key parental engagement components to assure students would be provided with 

appropriate support. The ESEA of 1965 stated: 

The parental involvement policies shall educate teachers, pupil services personnel, 

principals, and other staff, with the assistance of parents, in the value and utility of 

contributions of parents, and in how to reach out to, communicate with, and work 

with parents as equal partners, implement and coordinate parent programs, and 

build ties between parents and the school. (U.S. Department of Education, 2013, 

para. E.3) 

Today, essential components must be in place for parents and teachers to collaborate 

successfully according to Title I. These essentials are: (a) solid policies in place, (b) 

meetings and discussions, (c) communicate information in a timely manner, and (d) have 

shared responsibilities (Gallagher, n.d.). 

From the program's inception and first policy from the 1960s, the focus was on 

those low-income children. Since the federal government was supplying finances to those 

areas, much attention from LEAs was spent making sure the government was not trying 
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to come in and remove the decision-making authority from the local governing boards 

(OECD, 2017a). 

The second phase of the reformation took place in 1994. The efforts of this phase 

resulted in reducing fragmentation from students that receive Title I funding and those 

that did not (OECD, 2012). Programs increased at that time from about 1,300 students in 

1990 to well over 9,000 students by 1998 (OECD, 2012). The spike in the number of 

students caused the third phase to be enacted of accountability. Since these students were 

receiving the federal funds, the individuals tasked with the reform wanted to focus more 

on accountability. Focusing on accountability would help ensure students would receive a 

quality education. The accountability areas were divided into three areas. The areas were 

school reform, district-based support, and consumer-based. These accountability areas are 

strengthened with community and family engagement effort and structures. Although 

campuses receive federal funding they still have autonomy to incorporate certain and 

specific programs and their daily processes. That is important because successful 

campuses that receive Title 1 funding must be able to tailor their programs based on the 

needs of the students, families, community and staff . As a result of Title I, meaningful 

parent engagement has come about those focuses on the students’ needs in partnership 

with the school and community.  

According to Sprick and Rich (2010), parental engagement can be a massive step 

towards increasing student success, especially at low-performing schools. It was stated in 

their research that members of the community that have a presence with the local schools 

help students learn more and encourage them to reach beyond their perceived potential. 

In essence, community integration of stakeholders in partnership with the campus has 
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been proven to develop citizenship and leadership skills that the community can benefit 

from later on. As it relates to parents and their engagement with the campus and students, 

it is more than merely involvement. Engagement is when parents are not actively focused 

but vested in some decision making and have a certain level of reciprocal accountability 

between themselves and the campus. Sprick and Rich (2010) boast the most effective 

parent engagement collaborations between the families and schools promote shared 

responsibility between the two; hence, the vision is student-oriented and outcome-driven.  

Evolving from Parental Involvement to Family Engagement 

Current research has begun to distinguish between conventional parental 

participation and parental engagement. The emphasis of family participation has been on 

the school facility up until now, parental involvement (Baker et al., 2016; Hamlin & 

Flessa, 2016; McWayne et al., 2013; Pomerantz et al., 2007). Pomerantz et al. (2007) 

defined parental engagement as the investment of parents' time, energy, and money to the 

academic environment. Parent involvement means attending school meetings, interacting 

with the teacher, and offering to assist the school. Ishimaru et al. (2016) noted in these 

activities parents are generally “passive listeners, clients, or fundraisers” (p. 853). 

Moreover, parental engagement included help with homework at home, away 

from school, educational shows with family time and parents reading to their children 

(Pomerantz et al., 2007). However, this belief is maintained by some educators but it 

mostly promotes middle-class white families rather than diverse families (Frankenberg, 

2009; Ishimaru, 2017). 
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Partners in Education 

Mapp and Kuttner (2013) found that educators commonly want to collaborate 

with families from varied origins and cultures to help with the success of their children, 

but many do not know how to make this happen successfully. Structural and cultural 

hurdles prohibit families from working together with teachers. Due to a lack of access to 

social and cultural skills, as well as previous unpleasant experiences, individuals felt 

unwanted at United States schools (Mapp and Kuttner, 2013). 

The challenge was integrating capacity-building opportunities into school and 

community policies, programs, and practices for both educators and family members 

(Mapp & Kuttner, 2013). The “challenge” section of Partners in Education was created 

to help educators, families, and community members comprehend the factors that have 

limited trusting and successful collaboration efforts. The framework outlines many key 

challenges to successful family-school relationships that have been influenced by societal 

and public education history (Mapp & Kuttner, 2013). 
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Table 1 

The Challenges Section (Dual Capacity-Building Framework for Family-School 

Partnership) 

Educators Families 

1. Have not been exposed to strong 

examples of family engagement 

 

2. Have received minimal training 

 

3. May not see partnership as an 

essential practice 

 

4. May have developed deficit 

mindsets 

▪ Have not been exposed to strong 

examples of family engagement 

 

▪ Have had negative past 

experiences with schools and educators 

 

▪ May not feel invited to contribute 

to their children’s education 

 

▪ May feel disrespected, unheard, 

and unvalued 

 

Note:  From “Dual capacity-building framework for family-school partnerships (Version 

2),” by K. L. Mapp and E. Bergman, 2019, https://www.dualcapacity.org/. 

The original 2013 version of the Dual Capacity-Building Framework for Family-

School Partnerships was originally designed as a vertical model, with “The Challenge” 

featured at the top and “Family and Staff Capacity Outcomes” at the bottom (Mapp & 

Kuttner, 2013).  
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Figure 2: Dual Capacity Building Framework for Family School Partnership, V1 

 

Note. Developed by Karen Mapp, the original version of the Dual Capacity-Building 

Framework for Family- School Partnerships was published in 2013. 

To avoid the hierarchical implications that people tend to associate with vertically 

presented models, this framework was revised and designed horizontally in 2019. In 

addition, various changes have been made to the content of the new edition, which can be 

found in the theoretical framework section (Mapp & Kuttner, 2013). 
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Essential Conditions in Family-School Partnerships 

Mapp (2013) found that basic criteria must be satisfied in order for adult 

participants to walk away from a learning experience with not just new information, but 

also the capacity and willingness to apply it. Therefore, the Dual Capacity-Building 

Framework for Family-School Partnerships (Version 2) describes these two foundational 

components as essential conditions—that are required for effective family-school 

partnerships. Additionally, research indicates that certain organizational conditions must 

be addressed in order to maintain and expand opportunities and initiatives in schools. 

Mapp and Kuttner (2013) found two essential condition categories that addresses 

actions, operations, and procedures and are implemented within activity initiatives. 

Process conditions and organizational conditions represent the methods in which 

districts, schools, or educational programs are structured to foster family-school 

relationships in ways that are "coherent and linked with educational improvement 

objectives, maintained over time, and distributed across the district (Mapp & Kuttner, 

2013). Mapp and Kuttner (2013) observed six critical characteristics: 

Effective Process Conditions 

Effective Process Conditions have the following six features: 

1. Processes should be relational and built on trust.  Mapp and Kuttner (2013) 

observed that educators must possess in order to foster trustworthy, understanding, 

and respectful relationships with parents and other family members. Without solid 

connections, school staff may make erroneous, unhelpful, or even destructive 

assumptions about children, and kids and families may make similar assumptions 

about the school's administrators and educators. 
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2. Processes should be connected to student learning and development. More often 

than not, family events organized by the school are not related to academia or what 

the children are learning in school. According to Mapp and Kuttner (2013), "families 

and school staff are more interested in and motivated to participate in events and 

programs that focus on strengthening their ability to work collaboratively partners to 

support children's cognitive, emotional, physical, and social development, as well as 

the school's overall improvement (Mapp and Kuttner, 2013). 

3. Processes should be asset-based. Approaching students and families with an 

emphasis on the students' and families' inherent strengths, is an “asset-based” 

approach. Conversely, focusing on students and their families perceived flaws, 

inadequacies, or limitations is a “deficit-based” view, which is often influenced by 

stereotypes and negative influences that are not true. The worst assumptions are made 

under these terms such as lazy, incompetent, or that parents do not care. Equally, 

education may assist to reestablish mutual trust between schools and their 

communities by interrupting intergenerational patterns of mistrust. When educators 

adopt a more positive image of children and families, families often acquire a more 

positive image of educators (Mapp & Kuttner, 2013) 

4. Processes should be culturally responsive and respectful. Culturally responsive 

engagement tactics show a knowledge and comprehension of other cultural 

viewpoints and origins, while also appreciating, respecting, and affirming them. 

Mapp and Kuttner (2013) found that students, educators, and families must be aware 

of their cultural viewpoint, beliefs, and prejudices, and must speak with one another 

as well as exhibit respect and thoughtfulness in their communications (2013). 
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5. Processes should be collaborative. In the new version, Mapp and Kuttner (2013) 

purported that capacity building programs need to get educators and families working 

together on collaborative initiatives and  would provide learning opportunities. 

6. Processes should be interactive. Mapp and Kuttner (2013) found that failure to 

include interactive learning was a wasted opportunity to cultivate and build family-

school relationships. 

Organizational Conditions 

Effective Organizational Conditions share the following three features: 

1. Family-school partnerships should be systemic.  However, engagement with 

families is seldom part of long-term school strategy, and consequently building 

family-school connections is not valued as highly by educators and employees. 

Consequently, Mapp and Kuttner (2013) argue that effective family-school 

partnerships need to be “purposefully designed as core components of educational 

goals such as school readiness, student achievement, and school turnaround. 

According to Mapp and Kuttner (2013), systemic family-school partnerships also 

need to be “embraced by leadership across the organization. 

2. Family-school partnerships should be integrated. Family participation is often not 

incorporated into the day-to-day operations and activities of the school, for example, 

and it is not an anticipated component of a teacher's job description. Mapp and 

Kuttner (2013) argued that family-school collaborations should be integrated in 

training and professional development, teaching and learning, curriculum, and 

community cooperation. 
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3. Family-school partnerships should be sustained. Sustaining family-school 

relationships demands that they be sufficiently staffed and resourced, supported by 

different financing sources, and included in the "infrastructure" of a school. For 

example, the school space is set aside for family-engagement events, and regulations 

state that employees must often engage families or engage them on a regular basis 

(Mapp & Kuttner, 2013). 

Supports for Educational Success of Students 

The educational success of students depends not just on multiple internal factors, 

but also heavily on external factors (Gaymon, 2013), which include, but are not limited 

to, parents, teachers, and administrators (LeBlanc, 2011). Each of these external factors, 

also known as supports, play a significant role in the lives and educational success of 

students from both high and low socioeconomic environments (LeBlanc, 2011). In the 

context of how parents, teachers, and administrators support students, support can refer to 

a variety of specific behaviors: to promote the interests or cause of, to uphold or defend 

as valid or right, to argue or vote for, to assist or help, to pay the costs of, to keep 

something going, etc (Camp, 2011). Additionally, such support is implied to be ongoing. 

Indeed, such support must be ongoing in order to ensure that students have what they 

need to succeed throughout the entirety of their secondary education. The following 

sections will discuss each individual support group (parents, teachers, and 

administrators), and how they affect the educational success of students. 

Parental Support 

Arguably the most significant type of involvement and source of support comes 

from parents and what they do at home (Leffall, 2017). Students with involved parents or 
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other caregivers earn higher grades and test scores, have better social skills, and show 

improved behavior. Ongoing research shows that parental support and involvement in 

schools improves student achievement, reduces absenteeism, and restores parents’ 

confidence in their children’s education. Support from parents also facilitates students’ 

adaptation to school (Milstead et al., 2018) and increases the likelihood of students 

continuing on to post-graduate education. 

Despite the importance of parental support in students’ success, parents of low 

socioeconomic status tend to be less involved in their children’s education both at home 

and school. Parents of low socioeconomic status should be encouraged to provide more 

support, and parents of high socioeconomic status should be encouraged to continue their 

support. After all, when parents are absent from being engaged in the child’s life, the 

outcomes can be detrimental. Studies have found that a lack of parental engagement can 

lead to a higher rate of poor academic achievement, negative school behavior, and school 

dropout. Moreover, students with absent parents have higher stress levels and are at a 

greater risk of development interruption throughout their tumultuous, adolescent life that 

can have lifelong damaging effects. Nichols et al. (2015) state that these students 

experience dynamic negative change in their social-emotional well-being, as well as 

change in their cognitive abilities, further noting that adolescents can be very vulnerable 

and can have the trajectory of their lives easily changed without the right guidance. 

However, having significant relationships, close bonds, and support from caregivers 

allow adolescents to develop in a positive way. For example, adolescents who are in 

contact with a parent or guardian at least four times a week are less likely to be 

suspended and ultimately less likely to drop out of school (Nichols et al., 2015). Parent-
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child interaction is crucial to academic achievement in school, and despite the growing 

pressures of and power of peer groups, there is no substitute for parental engagement. 

By monitoring, supporting, and advocating for their children, parents can engage 

in ways that ensure that their children have every opportunity for success, such as by 

setting goals with their children, fostering achievement of those goals, and engaging in 

activities in the home that reinforce school-based learning (Leffall, 2017). These 

activities can include various enrichment activities, checking and monitoring homework 

completion, and even assisting in homework completion, such as helping with reading, 

writing, and solving difficult math or science problems. Parents and guardians can also 

provide support by assisting with class projects, such as creating interactive science 

projects. 

Another activity within the home that fosters parental support is discussions 

between parents and their children about their educational expectations and their views 

on the importance of education. Unfortunately, low-income parents with less education 

are more likely to express lower educational expectations (Leffall, 2017). Moreover, this 

kind of engaged parental support can lead to further concrete discussions that directly 

promote the development of their children’s future educational and occupational plans. 

Support in this area can give parents and their children the tools necessary for 

independence and educational success. However, parental support is not only limited to 

activities within the home; indeed, it can extend to school-based environment with 

activities that include participating in school organizations, volunteering in the school for 

school events, and communicating with teachers during parent-teacher conferences. 
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When parents volunteer, principals and/or teachers must involve parents in meaningful 

tasks in order to use their skills and time effectively. 

One modern parental support resource that addresses all areas of parental 

involvement and that has received a lot of attention is Parent University (Portwood et al., 

2015). Parent University is the product of a district’s (or campus’s) decision to support 

parents through a series of workshops. These workshops cover different skills needed to 

parent children and have productive relationships with schools, and they also help parents 

be aware of resources that are available to the family. One key feature of this program is 

that the workshops are held at different times of the week, which allows parents to 

receive the resources available without having to take time off from their jobs, which can 

be a barrier, especially in low socioeconomic areas. Another key feature is that Parent 

Universities do a needs assessment of parents so that they can know the unique needs of 

the families and the community they serve. 

Parent Universities aim to educate parents on trending challenges and 

opportunities the students and families could be facing today. Some of the topics that 

Parent Universities focus on include social media, physical bullying, verbal bullying, 

cyberbullying, sexting, and alcohol and drug awareness, to name a few. With the 

advancement of technology, it has become easier to access misinformation and 

inappropriate literature. These are topics that need to be discussed frequently with high 

schools today and from a properly informed position. 

Moreover, through such school-based activities, parents are able to engage with 

one another. Through these parent-to-parent interactions, parents who are unfamiliar with 

the secondary education process gather more awareness of their children’s progress, 
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increase their self-efficacy, and ultimately feel a stronger sense of support from other 

parents. Furthermore, first-hand experiences from other parents can ease the anxiety of 

speaking administrators and teachers. However, parents must receive accurate 

information. Even though the literature shows that parental engagement has long-lasting 

positive effects on students and the relationships between parent and student, 

misinformation could be detrimental to the parent-student relationship and can ultimately 

stunt the educational maturation of the student. Moreover, Wilson (2011) states that 

developmentally inappropriate parental engagement towards the child may have negative 

outcomes, meaning that it is important to be informed as to developmentally appropriate 

activities and engagement strategies so as to effectively support and encourage the child 

to academic success. 

Barriers to Parental Engagement. Research, education leaders, policy, and 

schools are seeking ways to increase parental engagement as it has “emerged as a popular 

lever for closing race and class-based educational disparities in the United States” 

(Ishimaru, 2017, pp. 4-5). However, administrators and instructors must form a genuine 

collaboration with parents in order to better identify potential obstacles to parental 

engagement (Brock & Edmunds, 2010). Moreover, family engagement is complex and 

multilayered; therefore, it can be many different things to different families, which can 

cause a problem (Baker et al., 2016; Epstein, 1986; Ishimaru et al., 2016; Mo & Singh, 

2008).   

Communication and a transparent discussion of parental engagement expectations 

is important for several reasons. Few school leaders and teachers acknowledge the 

decline that occurs when a dispute happens between the school and parent (Grissom, 
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2021).  Several studies have found that families value being involved in their child’s 

education, but they all described what it meant in their lives differently (Barnes et al., 

2016; Curry & Holter, 2015). Hourani et al. (2012) argued that there is a disconnect 

between families and school campuses that is being overlooked. Unfortunately, students 

end up being casualties in these cases of misunderstandings that can often be solved 

through effective communication.  Moreover, four constraints were identified as 

influencers in the disputes and confusion (Hourani et al., 2012). The four constraints 

included:  

1. expectations of roles and responsibilities for parental involvement 

2. communication 

3. sociocultural contexts  

4. provisions (Hourani et al., 2012)  

According to Chen (2020), time constraints, work schedules, instructors who do a 

better job than they do, and children who refuse to cooperate with their parents are some 

of the obstacles that parents face in being active in their children's education. Language 

has also been a barrier for some families, as well as SES, ethnicity, gender of parents and 

child’s performance (Hornby & Lafaele, 2011). For this reason, the authors pointed out 

the likelihood of educators to overlook language as a barrier, but argue that parents are 

concerned that they will not be able to assist their children (Hornby & Lafaele, 2011). 

Most class instructions are not written in their native language, and inevitably leaves 

parents feeling inadequate. 

Creating a culture that addresses subtle challenges such as language barriers is 

important, and it has been a major barrier. Parents may abandon their involvement in 
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school activities if they are unable to communicate with teachers due to language barriers 

(LaRocque et al., 2011). Parents and students feel like a part of the community when 

someone is available to help and share the information in their language. Baker (2016) 

conferred that professional language used in schools may be difficult to grasp, parents 

may feel intimidated by it, which might lead them to believe that they have no 

relationship with the school. 

Another notable barrier has been the considerable association between the 

educational and economic position of the parents and the academic achievement of their 

children (Thomson, 2018). When parents have to work several jobs, have difficulty 

getting to and from work, and have difficulty finding a babysitter, they are less likely to 

volunteer at their child's school or attend school events (Bower & Griffin, 2011). For 

some parents, attending campus activities is not a viable option, especially if it is a 

single-parent household. Consequently, time ends up being an issue for most families. 

Parents and instructors agreed that a key obstacle to parental participation has been and 

continues to be their hectic schedules of working and their children (DeWitt, 2021). 

Teachers’ Support 

Effective teachers are the most important factor contributing to educational 

success for students inside of the schools (Sessions, 2012). Some researchers believe low 

expectations from teacher to student account for low achievement with students, 

especially low socio-economic status students (LeBlanc, 2011). Research also shows that 

the way teachers perceive students directly correlates to the achievement gap and 

subconsciously affects the student and how they view their academic success.  As a 

result, teachers are often held responsible for academic development, intellectual 
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development, and the social-emotional development of each child they encounter in their 

classes. In the research conducted by Sessions (2012), it was determined that teachers 

were responsible for creating a conducive environment for learning, and it is that climate 

of learning that allows students to engage in learning. It is believed that with a suitable 

academic climate and cultural competence, students can be reached, and the opportunity 

for positive academic growth can be forged. Cultural identification allows students to 

understand instruction using cues that they may be familiar with.  

Choosing effective teachers is critically important for the educational success of 

students. Sessions (2012) suggested that support that student who are culturally deprived 

in the curriculum, perform less than students that have cultural relevance. Some 

researchers go so far as to say that teachers must teach with cultural relevance because 

certain populations of students do not come to school with a deep understanding of what 

is needed to be successful. Curricula, reduced class size, and district funding contribute to 

educational success as well. In addition, family and community involvement also 

contributes to educational success. However, the most influential factor is the teacher. 

Teacher quality has a lasting effect on student learning. It is clear that the common 

denominator in school improvement and student achievement is the teacher (Sessions, 

2012). Therefore, it is critical that schools be able to identify effective teachers during the 

hiring process. Effective teachers exhibit certain skills and qualifications. These skills 

include verbal ability, coursework in pedagogy, knowledge of special-needs students, 

teacher certification, and content knowledge of the specific subjects to be taught.  

Personal traits such as a positive and caring attitude, fairness and respect for students, 

enthusiasm, dedication, and reflective teaching contribute teacher effectiveness in the 



 

 

42 

 

classroom. Other skills include classroom organization and classroom management skills 

(Davis, 2000). Furthermore, instructional planning, allocating time for academics, 

keeping students engaged, using appropriate instructional strategies, correctly sequencing 

instruction, questioning strategies, monitoring learning, and differentiating learning for 

individual students are all important characteristics of an effective teacher. All of these 

skills and traits support students for educational success.  

Teachers seek to inspire students in all aspects of their lives, and for many 

teachers, their greatest goal is to be a role model. Teachers can inspire an uninterested 

student to become engrossed in learning. Teachers can motivate disengaged students to 

participate in the learning process and focus (Nichols et al., 2015). The support from 

teachers can even bring introverted students out of their shells. Teachers have a very 

significant, lifelong impact on all of their students. This impact involves not only the 

teaching of particular academic skills, but also the fostering of student self-esteem. 

Reinforcing self-esteem in the classroom is associated with increased motivation and 

learning. Teachers are expected to change curriculum at the immediate request of 

administration, spend their own time and money on student or classroom materials, and 

bring all children up to grade-level competency in spite of individual deficiencies or 

home circumstances.  

Teachers are also expected to build relationships with parents. A positive parent-

teacher-student relationship has been shown to improve the likelihood that students will 

be more successful in their academic achievements, social behaviors, and more likely to 

stay in school and develop into a competent adult (Davis, 2000). The support from 

teachers comes in many different forms for educational success of students. Since 
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teachers are frontline personnel and can notice data-driven negative and positive trends. 

Sessions (2012) argued that the most informed and aware educational participants in the 

educational community could affect the achievement gap.  

The failure of graduating high school is greater with students that do not have 

parental support. According to Nichols et al. (2015), teachers who experience students 

with absent parents frequently achieve lower grades, test scores and are at a greater risk 

of dropping out of school. For these reasons, teachers are faced with insurmountable 

challenges in supporting students. Because in addition to the students performing low 

academically and having social-emotional constraints, those same students may face 

stigmas in schools, but they go unnoticed because the teachers and administrators may 

not know the challenges of why the parents are absent. Even with teachers having such an 

important role in engaging students and contributing to their success, Wilson (2011) 

indicated it is noteworthy to know that parent engagement and successfully engaging 

diverse families is not a focus of education programs in universities.  

Teachers are not offered formal education in bridging the gap between education and the 

community. Teachers are taught the importance of communicating with parents and 

families as partners with strategies.  

Administrators’ Support 

Successful school leadership can play a key role in supporting teaching and 

learning (LeBlanc, 2011). With effective preparation, principals can positively affect 

educational success for students. Principals are often seen as the primary drivers of 

improvements in student achievement and are often held accountable for these 

improvements (Milstead et al., 2018). Principals primarily influence student learning by 
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fostering strong learning climates within their schools. Principal-led aspects of school 

organizations are associated with improving schools, such as teachers' professional 

development, program alignment, and engagement with parents matter for student 

achievement and facilitate a strong school climate. A strong school learning climate 

facilitates teaching and learning so that all teachers and students are more successful than 

they would be without those schoolwide supports (Milstead et al., 2018). Some 

policymakers and administrators suggest that the loneliest factor for disproportionate 

academic success lies in the socio-economic status.  

Other research shows several other factors contribute strongly to undesirable 

academic outcomes (Sessions, 2012). Some of those factors are underachievement early 

on, being retained at any point in the student’s academic career, frequent discipline 

issues, low self-esteem, high absenteeism, low interest and low participation in 

extracurricular activities, and unsurprisingly unstable family life. Strong learning 

climates produce much more favorable opportunities for student success. These 

environments are safe and supportive environments with high, consistent, and clear 

expectations for students. What has been found to contribute to a strong learning climate 

has been associated with the expectations and actions of teachers and other adults in the 

school building to work together around schoolwide goals. School staff support each 

other and hold each other accountable for the success of all students, not just those in 

their classroom. All of which is emphasized, implemented and overseen by the principal. 

With all of the responsibilities that principals have and the myriad leadership strategies at 

their disposal, it can be challenging to discern what will help principals be most effective 
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in improving student achievement and ensuring educational success (LeBlanc, 2011). A 

safe and academically focused climate is essential for improvements in learning.  

Principals can improve their school climate through teacher and staff 

collaboration using common goals and central problems. Many teachers agree that their 

principal’s support and school climate are important aspects for successful parent 

involvement programs. School leaders, such as principals, have a strong impact on the 

priority placed on parent involvement within their schools and in the overall community. 

The principals with active parental engagement know the value of what being involved 

brings to the table in terms of cooperation and success. In fact, Sessions (2012) found that 

a principal credited low performance on his campus to absent support at home, 

inconsistencies throughout the campus with classroom and behavior management, and 

the students not feeling as if they were a part of the campus. The primary reason students 

do not behave correctly is because they do not have a sense of belonging. When a student 

does not feel any ownership toward the campus that they visit every day, there is a 

disconnect that can lead to several negative outcomes. Some of those outcomes can be 

lack of motivation to come daily, and poor behavior when there. According to Sessions 

(2012), educators believe that parents of students that do not value education hinder the 

educational progress of their children. The principal interviewed on parental engagement 

stated that students that were not prepared to be successful, began in a home where 

education was not deeply rooted (Sessions, 2012). On the contrary, in homes where 

education is a priority and the expectation of obtaining educational success is prevalent, 

principals understand why those students perform better as a whole (Davis, 2000).  
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Successful principals empower schoolteachers and staff to take collective 

ownership of the school vision, to develop school wide solutions to common problems, 

and monitor their progress. Also, successful principals serve as bridges across a school. 

They manage shared leadership by guiding, coordinating, and monitoring the work of 

teachers and leaders in the school while using student data to help teachers and staff 

assess their efforts. Successful principals help teachers and school staff develop systems 

of student support that are universal and focused on students' behaviors as well as their 

academic outcomes (Milstead et al., 2018). With principals initiating and implementing 

schoolwide supports, this can allow all teachers and students to be successful. Ultimately, 

this can lead to educational success for all students.  

Schools must continue to grow a culture where parents and students alike have a 

sense of connectedness. According to Nichols et al. (2015), campuses that fail to foster 

that type of culture will cause parents or caregivers not to receive the proper 

communication and support that will allow them to achieve optimum success. With 

unquestionable certainty, a harmonious relationship between schools, parents, and 

children produces the best potential for student success. Wilson (2011) found that the 

campuses and parents have different perspectives on what engagement is. These 

differences can cause gaps in parental engagement and school partnership. As a result, 

parents can be perceived as disengaged when the campus has not set clear expectations 

on engagement and what is expected from parents.  This leaves parents unaware, and 

therefore they may seem disinterested. This could lead to problems in developing 

parental involvement programs. Parents must be aware of what campuses need from them 

to be engaged (Davis, 2000). Once campuses let parents know how they are suggested to 
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interact and partner, this then gives pants to correct perspective on appropriate 

engagement. The schools' are responsible for maintaining accurate contact information, 

and inform all parents continuously is a task. It is the schools' priority to attempt timely 

and appropriate communication with the parents in the students' best interest.  

Multiple methods should be utilized to communicate messages and, where 

appropriate, communicated in diverse languages. Sprick and Rich (2010) conferred that 

partnership with parents must not dictate to schools what should occur; instead, parents 

must listen and support school initiatives. The campus and school community have to 

build trust to build an effective relationship. These types of efforts will lead to 

partnerships that are effective on campus but also lead to support from parents to students 

at home.  

According to Wilson (2011), there are six types of parental engagement: decision-

making, collaborating, learning at home, communicating, volunteering, and parenting. He 

argues that parents must have a healthy social capital and cultural capital for parents to be 

effective at parental engagement and in partnership with the campus. The author 

described "cultural capital" as the social skills needed to navigate life's journey 

successfully. In addition, he described "social capital" as the way interpersonal 

relationships worked to help those involved.  When establishing parental engagement 

programs, parents are willing to become involved, but oftentimes they do not know how 

to be involved. For the most success to come out of the parent-school partnership model, 

the building principal must be the chief supporter of forging that relationship. According 

to Milstead et al. (2018), the principal must cultivate the environment to be visibly 

conducive, functionally viable,  and, most importantly, sustainable. There are several 
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different ways that a principal can support the partnership between parents and campus 

(LeBlanc, 2011). Arguably, the most sustainable way a principal can promote parental 

engagement on their campus is to introduce it within the vision of the campus. When 

parental engagement is at the forefront of the vision, has measurable goals and expected 

outcomes, then the faculty and staff will likely view it as a part of the everyday culture of 

the campus. When it is viewed separately, teachers can receive parental engagement and 

the relationship-building portion of parental engagement as another task to do. In 

Milstead et al. (2018), it is suggested to get parents actively involved in meetings and 

parent advisory committees on the campus. Principals should be prepared to remove 

perceived barriers with the parents and open means of communication.  

Lead administrators can even create an on-campus committee that will correspond 

with parents and create a climate of belonging for the parents. It is suggested that if 

parental engagement is a new initiative on the campus, principals should provide teachers 

with training and information on how they can work with families and emphasize the 

importance of education. Research from Milstead et al. (2018) supports collaboration and 

communication with parents.  Doing so has proven to positively impact students' grades, 

behavior, attendance, and overall academic success. In the same study, it is mentioned 

that lack of parental engagement on campus would prove to be a grave error on behalf of 

the administration. 

To guide students in the most successful path possible, parents, teachers, and 

administrators play significant roles in students' lives from high and low socioeconomic 

environments (Camp, 2011). Parents can give their children the tools necessary for 

independence and educational success. Teachers have a significant impact on all of their 
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students that is lifelong. This impact involves not only the teaching of particular 

academic skills, but also includes student self-esteem. Principals are often seen as the 

primary drivers of improvement in student achievement. Principals primarily influence 

student learning by fostering strong learning climates within their schools. Students' 

development, academic progress, and educational success are affected by the beliefs and 

practices of parents, teachers, and administrators.  

Conclusion for Supports 

The research that has been gathered concerning support that can be a major 

thoroughfare to positive student achievement has been robust in some areas and not as 

common in others. In Foley’s (2015) research, he recognized the need for solutions to the 

barriers that prohibit active parental engagement. As a result, he compiled data and 

created recommendations to improve parental involvement practices.  According to Foley 

(2015), there are several solutions to recruiting and creating active parents. Some of those 

solutions listed by Foley (2015) consist of how teachers can send home an introductory 

letter that would act as a survey. These types of interventions will give parents the 

opportunity to voice any concerns and be abreast of any opportunities that would allow 

them to partner with the campus, should they not know any. Another strategy by Foley 

(2015) was how teachers could send home monthly calendars listing all assignments, 

activities, and special events. They could list special events such as parent nights. Events 

like that would help parents have the opportunity to learn how to be engaged with 

homework at home and how to support the campus. 

 Foley (2015) also went on to state that in addition to teachers providing monthly 

calendars of work that was to be completed at school and work that needed to be 
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completed as homework, teachers could also provide sample problems to help the parents 

understand the work that the students had to complete and to give them a knowledge base 

of what students were completing on campus. Oftentimes parents are not knowledgeable 

when it comes to standardized state assessments. They understand that their child has to 

take a state assessment, but since they are not experts in education, they don't understand 

thorough details as it relates to those types of assessments.  

Foley (2015) mentioned one solution to this issue was for schools to hold 

information nights where they could provide parents with extensive detailed information 

regarding standardized assessments. Parents would learn what scores are needed for their 

students to not meet grade level standards, approach grade level standards, meet grade 

level standards  or master their grade level standards. This also means that parents could 

learn about early interventions that could take place prior to end-of-course exams that 

will prepare their students to be successful on the State of Texas Assessments of 

Academic Readiness (STAAR) or the course exams. Foley (2015) goes on to say that 

workshops that inform parents on how to be better parents and the context of education 

leads to better student outcomes and that is something that the author has seen 

consistently successful in schools. Foley (2015) suggests that schools and or school 

districts conduct workshops for parents on how to become involved parents. Teaching 

parents how school districts expect them to be involved in the educational process 

provides the parent with a knowledge base that they didn't have prior to the workshop. It 

also gives them specific goals to try to achieve based on the needs of their child that 

experts in education have come to confirm.  
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According to Foley (2015), one of the highly effective scores that was received on 

pairing interventions to increase parental engagement was on varied parent-teacher 

conference meetings.  Parents scored this option most and highest on the Likert Scale, 

parental involvement practice strategy rating, because teachers scheduled conferences 

during mornings afternoons and evenings.  Scheduling conferences with diverse times 

allows parents to not have to miss work in order to be more involved in their child's 

education.  

The Success Rate of Students with High Parental Engagement   

In the field of education, research suggests that there are several different models 

of educational curricula and school structures. These curricula and school structures are 

diverse, and as a result, lend themselves to different cultural models and social 

boundaries to be explored in education. A key consideration that all such models ought to 

include is keeping all discussions centered around the students, from discussions about  

student-centered instructional strategies to discussions with campus administrators about 

maximizing student achievement or student engagement. Many committees, staff 

meetings, and instructional team meetings are focused on planning the enhancement of 

students’ education. Such conversations can be complex and varied because success is so 

multi-faceted. Success can be relative, varying from person to person, so it is necessary to 

distinguish what success means within the context. Behavior, academics, and attendance 

will be the focal point of this portion of the review. These three dimensions of the 

educational process, although they are not the only ones, are very critical to a student’s 

success. It is often said in education that if a child is not present, they cannot learn; that if 

a child does not behave, and therefore contribute to a conducive environment, they 
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cannot learn; and, lastly, if there is no desire to appreciate the educational process or 

reinforcement from home, the child will struggle to learn. An effective part of parental 

involvement is supporting the student. According to Foley (2015) parental involvement 

tells students that education is important  

Student Behavior 

There are several ways that students need support, whether it is school-based 

support, home-based support, or academic socialization. One form of academic 

socialization happens when parents or guardians express the importance of education to 

the child. When this happens consistently and becomes ingrained in the child, behavior 

problems decrease, and the overall mental health of the student can improve. Parental 

involvement with students has also been shown to have a critical effect on the proper 

development of students’ minds. Numerous other studies have demonstrated that parent 

interaction with a child affects their emotional well-being for not only academics, but for 

life.  

Experts have realized that mental health plays an important role in the academic 

success of a student. As such, effective education should cater to the holistic child. This 

means that when conversations are had about developing academic engagement in 

students, it is imperative to discuss how academic engagement has a positive correlation 

with adolescent mental health. This parental involvement should involve all relevant 

parties—i.e., parents, the school, and the child—and can include attending school events, 

volunteering in schools, ensuring homework is completed, etc. As simple as these few 

strategies for parental involvement can be, they become crucial during important pivotal 

times in an adolescent’s life, such as the transitions to middle school and high school, 
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which are highly emotional times for adolescent age students. By the time students reach 

high school, there is a wide array of factors that can cause students to become depressed 

or act out. However, when parents become involved in the educational process of a child, 

especially during such critical transition periods, parents can have a dramatically positive 

influence on how their child deals with the heavy emotions associated with such change. 

Similarly, when parents are involved with their child’s discipline at the campus, 

discipline issues improve. When a child knows that their parents will be contacted or will 

routinely check with the campus and discover what has taken place, they tend to act out 

less. Researchers have observed a significant negative correlation in suspensions of 

students whose parents are involved and those that are not. In other words, when parents 

are involved and engaged, students behave more appropriately. 

These facts are important when you look at the data from minority students. This 

is why it is important that the parent-school-community partnerships are strengthened. 

Josafat (2015) states that parental engagement can improve the academic performance of 

a student by ultimately reducing behavior issues that could contribute to students’ 

negligence toward academic engagement. Josafat (2015) goes on to say that the reason 

for such reduction of negative behavior when parents are involved is because parents and 

children can talk about goals with each other and make measurable plans to reach those 

goals. This reiterates the importance of partnership between parent and child in heling the 

student achieve academic success. When the parent makes education a priority and 

emphasizes the importance of partnering with the campus, the child receives a quality 

education. 
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Josafat (2015) found three behaviors that were consistently negatively correlated 

with behavior issues: social problems, aggression, and inattention. These issues, over 

time, can lead to behavior patterns with students that need to be corrected outside the 

regular learning environment. One way to combat these types of outcomes is to make 

sure families are aware of the significance between success and delinquency, because 

these detrimental behaviors are drastically reduced when parents are in constant 

communication with the campus that their child attends. When administrators, teachers, 

and parents are in constant dialogue, parents better understand what their child should be 

doing in the educational environment and the student is more likely to stay on track and 

reduce those behaviors that could interfere with their success. In light of this, Josafat 

(2015) argues that the optimal outcome is reached by increasing the clarity of rules at 

home and reinforcing appropriate behavior at school. 

Given the importance of parental involvement, Nichols et al. (2015) argue that 

schools should provide mental health support for students who have absent parents 

because students who receive this support and other such opportunities develop a better 

connection with the school community, which reduces the high risk of academic failure 

and social-emotional detriment. Moreover, having a sense of school connectedness has 

been linked to better overall success of the student. Students show increases in the areas 

of preventing maladjustment and delinquent behavior, as well as student success. 

Additionally, parents play a key role in their students behavior when it comes to their 

academic success. This can have a significant impact on the trajectory of a student's life, 

though the nature of the impact will depend on the parents’ self-efficacy and their 

partnership with the school. When parents have the wherewithal to be in constant 
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communication with the school, they help shape the behavior of their child and, if 

behavior is a problem, they can help develop effective goals for their child to improve 

their academic success.  

Research by Davenport et al. (2013) suggests the higher the parent’s self-efficacy 

for handling educational matters at school, the higher the goals will be that they set for 

their children. Davenport et al. (2013) believe that when parents understand the 

educational goals and are confident with working through situations that arise in the 

educational arena, parents will set goals with their kids and are more apt to stick to them. 

The authors further note that parents who live in high-crime areas or public housing, or 

who are generally in low socio-economic situations, are the ones most need high self-

efficacy the most, as that can help hold themselves and their children to higher standards. 

However, there is power not just in one life situations, but in one’s perspective of life. As 

Davenport et al. (2013) add, an efficacious perspective on life can promote better goals 

and, if families adhere to these goals, they can ultimately achieve better outcomes. In 

short, children from families who believe that things can be better, and who instill that 

belief in their children, do better educationally. 

Interestingly enough, Davenport et al. (2013) argue that efficacy levels vary based 

on the educational level of the parents: Parents with higher levels of education have a 

higher self-efficacy level than do parents who have high school education or below. 

Ultimately, the confidence of a parent partnering with the child’s school has a 

tremendous impact on the success of their students. To optimize student engagement and 

success, parents should have the confidence to speak with campuses concerning student’s 

academic practices, grades, and goals, both goals for while in school and for the future. It 
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has been shown that student mastery and achievement beliefs are stronger in families 

who have regular parental engagement. How parents interact with the campus and their 

children matters as well. Davenport et al. (2013) state that developing obedience, good 

behavior and overall “sheep” behavior has been correlated with poor outcomes for 

students. They argue instead that what parents should be developing in their children is 

self-respect and personal responsibility, which will lead them to better school 

performance.  

Student Academic Achievement  

When measuring parental engagement and its impact on student academic 

achievement, it is possible to misunderstand how impactful the relationship between the 

parent-school partnership can be. Schools that are unsuccessful with the parent-school 

partnership have forged relationships of trust and respect between parents and staff. To 

foster this type of environment, some schools make sure to have multiple parental 

engagement events throughout the year to give parents multiple opportunities to engage 

with staff. What practitioners have come to understand is that no matter the background 

or income level of students, they are more likely to earn higher grades, achieve better 

results on tests, enroll in higher-level programs, and ultimately enroll in post-secondary 

programs when they have the encouragement and support of parents throughout their 

educational journey. Numerous studies have analyzed the specific relationship between 

the parent, the child, and their academics, with the data consistently showing that 

academic achievement is stronger when academic achievement is analyzed by overall 

grade point average (GPA) as opposed to by individual courses. This is in part because 

GPA is a composite score, and it tends to be more reliable. A high GPA can indicate that, 
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while a student may not achieve the highest grade in each individual class, but because 

the parent is involved, the student will achieve overall success. 

While it is true that the relationship between parent and student and the parent’s 

expectation of the student’s academic success both play a large role in student 

achievement, it is not enough for the parent to merely supervise the child; the parent must 

actively engage with the child and the school. Engaging with the child means that the 

parent contacts the school to know what courses are available for the child to take to set 

them up for post-secondary success, and that the parent communicates with the student’s 

counselor to ensure that the student is enrolled in the correct courses. It is in the best 

interest of the family to make contact with the teacher of courses early in the academic 

year (Leffall, 2017). Additionally, the parent should monitor their student’s progress in 

classes, involve themselves as much as needed with the at-home learning portion of 

classes, and attend any academic nights the school has scheduled. 

In addition to attending certain events and being involved in at-home learning, 

parents should be encouraged to join the parent teacher organization (PTO). Studies show 

that PTOs have long-lasting, positive effects on families that are involved (Nichols et al., 

2015), arguably owing to the fact that these organizations demonstrate to parents that the 

school has a culture of inclusivity for parents and caregivers. Moreover, these types of 

organizations have a greater probability of producing the opportunities for students who 

would like to pursue post-secondary education (Nichols et al., 2015). The reasons such 

organizations are so effective is that parents who coordinate with PTOs have access to 

information and resources that equip them with opportunities for engagement, provide 
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them with guidance on myriad circumstances related to the educational career of their 

children, and offer them support for grade-level and future endeavors. 

Further evidence for the importance of parental engagement comes from 

situations where it is lacking. Davenport et al. (2013) attested that parent knowledge is 

somewhat limited in relatively low socioeconomic areas and that, in such cases, students 

are affected negatively and need intervening resources to help them overcome obstacles. 

The authors also note that there is a strong correlation between lack of student 

engagement and their parents’ negative educational experiences, such that parents who 

had limited or negative educational experiences are not as likely to advocate for their 

children throughout their educational career (Davenport et al., 2013). These parents need 

additional resources to help ensure a more hopeful and successful academic career than 

what they experienced as a student. Parents, along with campuses, need to understand 

that parental engagement has an immense impact on academic achievement, on students’ 

school readiness, and their becoming productive citizens in society.  

College Readiness 

College readiness can be defined functionally as the level of preparation a student 

needs in order to enroll and succeed in a credit-bearing general education course at a 

postsecondary institution. Post-secondary institutions include those that offer associate 

degrees, baccalaureate degrees, and/or higher or more specialized degrees (e.g., M.S., 

Ph.D., M.D., etc.). Some students enroll in a two-year post-secondary institution initially 

and then transfer to a four-year post-secondary institution to obtain a baccalaureate 

degree. 

College readiness is a partnership among many stakeholders, from students and 
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parents to teachers and administrators. Students need access to high-level courses with 

quality instruction to prepare them for the rigors of college by increasing their content 

knowledge and cultivating their higher order thinking skills. This requires that schools 

provide students with such education opportunities. Parental support is also crucial to 

college readiness. Parents and students are both more likely to respond strongly to 

programs if they receive clear information about expectations and if performance is 

connected to real payoffs, particularly college attainment. Incentives can also provide 

greater focus to the efforts of teachers and school administrators on improving college 

readiness and supporting the college planning process of their students. Also, when 

parents support college readiness, students are more likely to strive towards meeting the 

goal of college readiness as well. This means that students from all different backgrounds 

must understand key components and educational processes from grades 9-12 in order to 

be effectively prepared for post-secondary institutions. Lastly, administrators and 

teachers must work towards implementing a variety of strategies and interventions to 

increase college readiness. 

Strategies and Interventions. There are several factors that contribute to the 

overall academic success of students, the most important of which is instructional 

strategies. According to research, effective instructional strategies include cues, 

questions, the ability to make inferences, cooperative learning, summarizing, note-taking, 

and homework and practice, to name a few. These strategies directly affect achievement. 

Another strategy is to improve the alignment among middle-school, high-school, and 

college curricula by addressing content knowledge and cognitive strategies. Other 

strategies involve building extra-curricular programs that help prepare students for 
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college. Such programs can include simpler experiences like college fairs, college tours, 

and guest speakers, as well as more involved experiences, such as college success courses 

that teach academic behaviors and summer experiences on college campuses that help 

students gain contextual skills and knowledge. The advantage of having so many 

strategies is that some are inexpensive, meaning that most everyone can participate, even 

those from low socioeconomic backgrounds. 

Another strategy for improving college readiness is to dissolve the boundary between high 

school and college, whereby students participate in authentic early college coursework 

while still in high school. The national Early College High School (ECHS) Initiative 

described four types of early college coursework:  

1. Examination-based college credit, such as Advanced Placement (AP) courses and 

International Baccalaureate (IB) programs  

2. School-based credit programs, such as concurrent enrollment, where college 

courses are taught at the high school by high school faculty under the supervision 

of college professors  

3. College-based credit programs, such as dual enrollment (DE), where students take 

college courses taught by college faculty (often at the high school), and  

4. Virtual online college credit courses. 

Oftentimes, research on college readiness has overlooked the important role of the 

family, particularly with underachieving students. However, recent research has shown 

that parental engagement does play an important role in recruitment and enrollment, 

financial support, and emotional support for college readiness. An intervention that has 

been shown to assist community members and students in his regard is parent 
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engagement programs. These programs provide assistance, particularly to diverse 

communities that are not as familiar with hematocrit differing educational processes. 

Processes on any given campus may be considered traditional to some, but very 

unfamiliar to others. Successful parental engagement programs understand that it is their 

responsibility to plan and bridge the gap of diverse experiences so that students can feel 

familiar with such college-level processes and be successful in their post-secondary 

education. Schools must undergo campus-wide training on how to welcome parents on 

campus and focus on connecting with families to minimize diversity obstacles.   

Parents Supporting College Readiness. Parents are a critical component in the 

development of college readiness. Parents provide valuable social and emotional support 

for their student when facing the overwhelming task of choosing and getting ready for 

college, or other post-secondary plans. Parents can promote conscientiousness in their 

children and help in the development of dependability, perseverance, and a strong work 

ethic, all of which can help them succeed in their post-secondary plans. Parents can join 

with students in learning about financial aid and paying the price of early college 

coursework. Also, parents can push their children to enroll in college and take a full 

course load right after high school graduation. Furthermore, parents play an indispensable 

role.  

Most college readiness research focuses on the student and the schools, but not 

parents. However, many parents want their children to go to college, want their children 

to succeed, and want to save money at the same time. Yet despite this desire, and despite 

the fact that parental involvement is widely discussed on various platforms, schools still 

struggle to get parents into the building and get them involved in their children’s 
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education (Bower & Griffin, 2011), because oftentimes there are perceived barriers that 

prevent parents from being engaged with the academic success of their child. Thus, 

district policies around parental engagement should be designed to overcome these 

barriers, developing more innovative ways to engage parents and provide information and 

support to prepare students for collegiate opportunities. Unfortunately, lack of parental 

engagement is a widespread concern (Foley, 2015), causing the Department of Education 

to implement the parental involvement and parent engagement program. Even with such 

specialized programs, districts are still openly discussing how to achieve significant 

numbers of parents to better improve the overall performance for students and schools as 

a whole. 

This lack of parental involvement has inspired researchers to thoroughly analyze 

the barriers that cause parents to not be involved. Sessions (2012) addresses issues 

concerning the achievement gap, stating that, although there are multiple reasons for 

those gaps, one of the main reasons is standardized testing. Practitioners are aware that 

achievement gaps, such as low academic achievement and behavioral issues, are negative 

outcomes and do not contribute to students’ being optimally successful (Foley, 2015). 

Scholars have argued that teaching towards standardized tests rather than towards 

transferable strategies hinders students’ success. Foley (2015) states there are three main 

factors that prevent certain ethnic groups from parents from participating. He notes that, 

when it comes to African American parents, the main barriers are social class, along with 

perceptions from teachers and administration that cause intimidation, and parents’ overall 

lack of knowledge of what is expected of them when engaged.  

Although families of low socioeconomic status may need assistance, Foley (2015) 
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argues that they still should be provided with multiple ways of engagement with schools. 

School districts should focus on these families to ensure that his barrier does not interfere 

with the success of their students. He also argues that success should not be merely 

attributed to how well a student performs in academics, behavior, and school attendance. 

Foley (2015) also addresses negative treatment and perceptions by school personnel, 

noting that such negativity should never occur. Practitioners must take a hard look at their 

programs and themselves and point out where such alienation of parents might be 

occurring so that the barrier can be removed. When barriers are removed, students are 

likely to be positively affected; if they are not addressed, then students will likely 

continue to perform at substandard levels, leading to undesirable success rates and the 

possibility of underachievement in future goals (Foley, 2015). 

Finally, parents may not clearly understand what level of parental engagement is 

expected from them since they underachieved and did not perform as well in school 

themselves. Foley (2015) argues that such negative beliefs related to education could 

very well be passed down from parent to child. As previously stated, the hope is that, by 

identifying these barriers, schools can develop approached to effectively involve parents 

more than they have been involved in order for students to receive the proper education 

they deserve and have better achievement outcomes.   
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Summary 

In conclusion, effective college readiness strategies and interventions should 

address more than just the high school student. These strategies and interventions should 

also include parents, teachers, administrators, counselors, and other relevant social 

networks. Relationships between school counselors and parents are equally important. 

When counselors counsel with students, they routinely reiterate the necessity of college 

and career readiness. College and career readiness for high school students is a major 

focus of the education reform movement. Gaining access to and succeeding in college 

requires students to have high levels of content knowledge, core academic skills, and 

non-cognitive skills. Non-cognitive skills are skills that colleges traditionally assess by 

looking at students’ high school coursework, their performance on achievement exams, 

and their relative class rank and GPA.  

Post-secondary institutions or colleges use students’ coursework to identify 

whether applicants have been exposed to content that prepares them for introductory 

college courses. Post-secondary institutions or colleges use achievement tests primarily 

as standardized indicators of students’ cognitive ability, basic skills, content knowledge, 

and core academic skills. Post-secondary institutions or colleges use course grades to 

measure whether students have mastered the material in their classes and have developed 

core academic skills and content knowledge. Grades also measure the third area of 

college readiness, non-cognitive skills, particularly whether students have demonstrated 

the work effort and study skills needed to meet the demands of a college environment. 

Thus, colleges tend to use multiple indicators to assess college readiness. College 

knowledge has not commonly been seen as a part of college readiness or even necessarily 
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as something that high schools are responsible for providing. However, if administrators 

and teachers are to use college readiness as a strategy for accomplishing the goal of 

college access and success, they must couple academic preparedness with the knowledge 

and skills students need to navigate the collegiate process. 
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Chapter III 

The purpose of this qualitative design study was to examine Title I senior high 

schools and how parent engagement and school partnership influences student success. In 

addition to recording the processes that make the partnership functional and highly 

engaging between the campuses and parents, a compilation of key relationship strategies 

will be compiled for improving parental engagement and campus relationships with 

parents. The research questions that will guide this study will be: 

1. What are parents’ and administrators’ perceptions of the impact school 

partnership and parental engagement have on student performance? 

2. What strategies are being used to build positive partnerships between parents and 

school administrators’ that impacts student performance? 

3. What are parent and administrators’ perceptions on how parental engagement 

impact student performance and campus culture? 

Research Design 

A qualitative design will be used in this study to examine this topic. According to 

Moustakas (1994), addressing the study qualitatively enables the researcher to investigate 

the core underlying meaning of the experiences that will include both the outward 

appearance and inner awareness based on the participants' memories and meanings. This 

method will allow the researcher to get an understanding of academically successful Title 

I senior high schools and the relationship between parent involvement and school 

collaboration and student achievement.  

For the qualitative study, a purposive sample of campuses and individual groups 

affiliated with those campuses will be identified as eligible participants for this study. 
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According to Gall et al. (2003), one of the most effective ways for focus group sessions 

to take place is with open ended questions so that interviewers follow up with other 

questions. The researcher believes that if the participants are able to answer in an open-

ended fashion those questions will possibly lead to other categories that were not 

previously thought about by the researcher as well.  

Context and Setting 

The schools in this area are contextually urban schools. The campuses serve as a 

representation of the large state of Texas. There are four campuses located in southeast 

Texas that will be under review.  

Participants 

The campuses that are eligible to participate in this study are campuses that are 

Title I and predominantly minority students. These four schools are located in the 

southeast region of Texas. Campuses eligible to participate in this study will have a 

student population of 2000 students or more. The criteria for selection of administrative 

participants in this qualitative study will be: (a) the lead principal or (b) an assistant 

principal that has been on the campus for a period of at least two years. Participants of the 

study in the role of parents/or guardians must have students that attend the campus for at 

least two years. Principals will be selected because they would be the person who could 

tell a researcher in detail about the initiatives that take place on that campus between 

parents and school. That principal would be able to highlight certain key factors that have 

contributed to the overall success of that campus. Principals will be asked to provide the 

researcher with a minimum of 3-5 parents and their contact information who would be 

able to participate in this study to provide the researcher with parental perspective. .  
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As the instructional leader of that campus, they will be abreast of the attendance 

rate and the goals to achieve high attendance. Moreover, the principal should also provide 

data concerning discipline referrals or behavior trends that contribute to positive 

outcomes. School leaders will be able to provide comprehensive academic data as well as 

best practices that focus on the parent and school partnership.  

Instrumentation 

  A growing body of data indicates schools that successfully engage families see an 

increase in the number of children who get higher grades, perform better on exams, 

develop stronger social skills, and are more likely to graduate (Schueler et al., 2014). The 

Family-School Relationships Survey (FSRS) was designed at the Harvard Graduate 

School of Education (Schueler et al., 2014). This instrument provides schools with an 

accurate view of parents' attitudes toward school and other important issues (Schueler et 

al., 2014). The Family-School Relationships Survey was developed and intended to get 

input from parents and guardians while also successfully engaging them. The influence 

that a parent may have on a child is important. Schueler et al. (2014) found that 

increasing parents' ability to participate in their children's education is critical for 

ensuring good student outcomes. 

Reliability and Validity 

  The questionnaire and the focus group session will meet the criteria for validity 

according to Guba and Lincoln (1989) and Erlandson et al. (1993), who explained that 

qualitative research must have the following: truth, applicability, value, consistency, and 

neutrality to be considered valid.  To address validity, evidence of convergent and 

discriminant validity of measures were gathered and administered and preexisting scales 



 

 

69 

 

were designed to measure constructs that were related to but distinct from family–school 

engagement (Schueler et al., 2014).  Schueler et al. (2014) further noted educators and 

researchers can now use the survey items to assess parents' perceptions of their 

engagement and perceived barriers to increased involvement. Combining feedback from 

scholars and parents increased the likelihood that our measures accurately capture the 

essential components of our constructs and are interpretable for respondents. 

  This study will meet all five criteria in the following ways. The criterion of truth 

will be achieved through the use of the participants’ unaltered responses. The oral and 

written responses from the participants will be typed into tables in a Microsoft Word 

document and coded into categories.  Applicability will be achieved in this study because 

the results may be applicable to high school students enrolled in other high schools. The 

criterion of value will be met by examining the perceptions of administrators and parents 

regarding their perceptions of how parent engagement and school partnership influences 

student success in Title I schools. The researcher will achieve consistency in the study 

through ensuring that every participant is provided the same questions on the survey and 

during the focus group session. Neutrality will be achieved by reducing the researcher’s 

bias when gathering participants’ responses. A sincere effort will be made to ensure that 

the researcher does not influence the participants’ responses. The participants will be 

made aware that the researcher is an assistant principal at a Title I public school. The 

researcher will not give the participants any positive or negative responses about 

experiences as an assistant principal at a Title I public school. 
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Data Collection 

A growing body of data indicates schools that successfully engage families see an 

increase in the number of children who get higher grades, perform better on exams, 

develop stronger social skills, and are more likely to graduate (Schueler et al., 2014). The 

Family-School Relationships Survey (FSRS) was designed at the Harvard Graduate 

School of Education (Schueler et al., 2014). This instrument provides schools with an 

accurate view of parents' attitudes toward school and other important issues (Schueler et 

al., 2014). The Family-School Relationships Survey was developed and intended to get 

input from parents and guardians while also successfully engaging them. The influence 

that a parent may have on a child is important. Schueler et al. (2014) found that 

increasing parents' ability to participate in their children's education is critical for 

ensuring good student outcomes. 

The researcher will seek to obtain research consent from eligible districts and 

schools along with approval from Houston Baptist University’s Institutional Review 

Board. The qualitative data will be gathered using open-ended questions provided from 

participants during the focus group sessions. Ethical considerations for this study include 

concealing the identity of the participants and obtaining their permission will include 

concealing their identity as well. The consent form will be incorporated in the survey 

emailed to participants (per HBU procedures). Each participant will be given the 

expectations of the study prior to completing any survey. One copy of the data will be 

stored on a password-protected thumb drive in the HBU Center for Research and 

Doctoral Studies. One copy will be kept on a password-protected thumb drive in a locked 
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storage area in the researcher’s home located at 3854 Enchanted Timbers Lane, Spring, 

Texas 77386. A third copy will be kept in a password-protected file in cloud storage. 

Data will be collected through two means: (a) Likert-scale questionnaire containing 

questions regarding parental engagement: (b) Focus group session discussion using the 

open-ended questions to allow participants to orally expand on their written responses. 

After completing the electronic questionnaire, participants will be invited to convene in a 

focus group session. The session will allow each parent and administrator the opportunity 

to add to any responses given or to clarify any responses given and their perceptions of 

school-partnership and student success. The focus group sessions will not have more than 

10 principals and 50 parents or guardians. The survey will be administered to principals, 

and parent/teacher groups to utilize and implement in hundreds of schools throughout the 

country (Schueler et al., 2014). This instrument is ideal for the purpose of this study 

because it will be designed to be administered to any K-12 school community, public, 

private, independent, charter, urban, or rural areas, including Title I populations. In 

addition, the survey will be designed to measure ten areas of parental engagement and 

school relationships. 

1. Family engagement 

2. School fit 

3. Family support 

4. Family efficacy 

5. Learning behavior 

6. School climate 

7. Grit 
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8. Barriers to engagement 

9. Roles and responsibilities 

10. School safety (Schueler et al., 2014). 

The survey that will be used for this study will be self-reporting using a Likert 

scale measuring the 10 areas that align with the research questions and theoretical 

framework.  

     Researcher Bias 

According to Chenail (2014), biases in research are significant challenges that 

researchers face when conducting their studies. To counteract the potential for researcher 

bias, some researchers use different techniques to identify if a researcher bias is 

associated with the research. According to Dodgson (2019), reflexivity is used to 

communicate the relationship between the participants and the researcher. When clearly 

outlined, this technique can cause the research to be more credible in the readers' eyes. 

Researcher bias, if not controlled, could lead the readers to be persuaded towards what 

the researcher believes versus what the data speak. The researcher is an educational 

practitioner in an urban school district. The researcher is employed on a campus that 

houses 2,700 students and over 200 staff and faculty members. The student demographics 

of the campus the researcher works at is 92.6% Hispanic, 5.4% African American, 1.5% 

White, 0.2 two races or more, 0.1 American Indian, 0.1 Pacific Islanders, and 0.1 Asian. 

Several at-risk students are on the campus, with 84.2% of the students being on 

free or reduced lunch. As a result of the researcher's occupation, the researcher will be 

cautious and will not include his personal encounters and experiences in the research. 

Eliminating researcher bias is of the utmost importance to the researcher so that the 
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participants will record the qualitative and quantitative responses through questionnaires 

and surveys. The data collected will be recorded and analyzed by the researcher to 

understand their beliefs better as it relates to the research topic. When reviewing the data, 

the researcher will remain unopinionated and keep an open mind related to the responses 

reviewed. The researcher firmly believes that capturing and interpreting data unbiasedly 

is the true way to conduct research. 

Data Analysis 

The researcher will analyze the transcripts of the participant responses and code 

them by concept or programming. The researcher will also ensure member-check 

verification is thorough and complete. During the data analysis process, the researcher will 

conduct member checks.  Member verification is required so the researcher can understand 

the participants' statements.  Creswell (2013) emphasized a focus on intercoder agreement, 

also known as interrater reliability. Creswell (2013) stated intercoder agreement is 

important to ensure the coding of qualitative data is secure. The researcher will examine 

the qualitative data from all participants in order to address the research objectives, with a 

particular emphasis on the parent-school collaboration and student performance. 

Summary 

Included in this chapter are the specific methods that will be used to capture data 

in this study. The participants will be selected based upon the percentage of low-

socioeconomic students they serve, the student population size, and their Texas 

Education Agency Accountability Report Card. The questionnaire and survey that will be 

used consists of open-ended qualitative questions and a quantitative Likert scale survey. 

The research will be conducted on the latter side of the COVID-19 Pandemic; therefore, 
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the participants will record all responses electronically. The data that will be collected 

and analyzed will allow the opportunity for participants to respond freely without 

coercion. The instructions for the questionnaire and survey will be provided before the 

instruments are administered. The questionnaire will contain open-ended questions 

pertaining to the parents' perception about the intentional partnership with the campus. 

The survey will be administered to the administrator on campus and asked questions 

about the school's intentional programs to partner with parents to increase student 

success. The findings of the collected data are outlined in Chapter IV. 

In this chapter, the researcher presented the specific methodology for the study.  

The participants were purposefully selected based on their roles as administrators of Title 

I high schools or their role as a parent of student(s) attending the Title I school. The 

instrumentation section of this chapter describes the survey, which includes Likert scale 

and open-ended questions. Data collection and analysis procedures were discussed for the 

purposes of using the Family-School Relationships Survey as means of data collection: 

(a) survey Likert scale questions and open-ended questions and (b) responses obtained in 

focus group sessions using the open-ended questions from the survey and allowing 

participants to orally expand on the written responses. The findings will be presented in 

Chapter IV.    
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Chapter IV 

The purpose of this study is to examine the impact of parental engagement on 

academically high-performing high school students and the perceptions administrators 

and parents have on the school-parent partnership. Three research questions directed this 

study to better discover the best practices used by urban high schools to have a positive 

effect on student success.  

1. What are parents’ and administrators’ perceptions of the impact school 

partnership and parental engagement have on student performance? 

2. What strategies are being used to build positive partnerships between parents and 

school administrators’ that impacts student performance? 

3. What are parent and administrators’ perceptions on how parental engagement 

impact student performance and campus culture? 

The Panorama Survey targeted specific questions regarding strategy, school 

culture, and impact. The survey consists of 17 Likert-scale items for parents, four open-

ended questions for the parental focus group, and four open-ended questions reserved for 

administrators.  

The responses to the survey were inclusive of 19 participants. There was one 

parent participant that reviewed the survey and chose not to consent to take it; that parent 

was excluded from the survey. Of the 18 total participants that began the survey, there 

was data collected from all 18 participants. Of those 18 participants, 12 parents answered 

the Likert-scale items, 10 of those parents consented to be a part of the focus group and 

answered those open-ended questions, and lastly, there were six administrators that 
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answered the administrator open-ended questions. The research study was qualitative 

which requires the responses to be reviewed, organized into themes, and also open-ended 

questions to be transcribed exactly how the answers were recorded.  

For the selected high schools there is a specific criterion that each campus must 

meet. The criteria are that the campus must have 40% of the students attending of low-

socioeconomic status (this is what classifies the campus as Title I). The campus must also 

have a student population of 1900 students or more. One other component of the high 

schools is they must be a campus located in Houston, Texas, and in Region 4 Educational 

Service Center. 

The parent participants can only be adults. The parents/guardians must have 

students that attend the campus for at least two years. It is preferred if the students of the 

participants have juniors or seniors on campus. There are no cultural restrictions on the 

participants. It is ideal if the participant has knowledge concerning the systemic efforts 

made to encourage parents/school partnership, into the goals and/or decision-making 

processes on campus. 

 

The criteria for the participant administrators is that they have been at the campus 

for at least two years. The participant can be either the Lead Principal or an Assistant 

Principal that meets the time criteria. There were no constraints on the culture, race, or 

ethnicity of the participants. It was ideal if the participant had knowledge concerning the 

systemic efforts made to encourage parent/school partnership, involving parents in 

the Campus Improvement Plan, and the goals and decision-making processes on campus. 
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This study did not focus on the demographics of the participants. There were no 

questions asked about the ethnicity or age of the parent participants that took the survey.  

High School A 

High School A was a senior high school with a student population of over 2300 in 

2019. The student demographic breakdown on campus was African American: 6.9% 

Hispanic: 90.3% White: 1.6%, as represented in Appendix A.  They had 86.2% 

economically disadvantaged students. The overall school rating was 78 out of 100 while 

the school progress rating was 81 out of 100 at the time of the study. The overall school 

rating was based on Texas Education Agency’s 100-point scale with three domains: 

student achievement, school progress, and closing gaps while the progress rating was 

based on academic growth and relative performance (Texas Education Agency, 2021). 

The attendance percentage for the campus was 89.3% compared to the previous school 

year when it was recorded at 90.8%. The Campus Level Annual Discipline Summary 

resulted in an annual discipline count of 2,406 discipline referrals in the 2019 school year 

in comparison to 2,756 referrals the prior year. 

High School B 

High School B was a senior high school with a student population of just over 

2100 in 2019. The student demographic breakdown on campus was 25.9% African 

American, 66.8% Hispanic, 0.1% American Indian, 2% White, and students of two or 

more races was 0.7%, as represented in Appendix B. They had 64.9% economically 

disadvantaged students. The overall school rating was 77 out of 100 and the school 

progress rating was 79. The attendance percentage for the campus was 91.3% compared 

to the previous school year when it was also recorded at 91.3% in 2018. The Campus 
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Level Annual Discipline Summary resulted in an annual discipline count of 1,409 of 

discipline referrals in the 2019 school year in comparison to 1,288 referrals the prior 

year.  

High School C 

High School C was a senior high school with a student population of just over 

1900 in 2019. The student demographic breakdown on campus was 44.1% African 

American, 49.5% Hispanic, 3% White, and students of two or more races was 3.4%, as 

represented in Appendix C. They have 73.1% economically disadvantaged students with 

an overall school rating of 80. Their school progress rating was 84. The attendance 

percentage for the campus was 92.3% compared to the previous school year when it was 

recorded at 92.1%. The Campus Level Annual Discipline Summary resulted in an annual 

discipline count of 3,213 discipline referrals in the 2019 school year compared to 2,833 

referrals the prior year.  

High School D 

High School D was a senior high school with a student population of just over 

2500. The student demographic breakdown on campus was African American: 31.7%, 

Hispanic: 61.4%, Asian: 3.1%, American Indian: 0.2%, Pacific Islander 0.1%, White: 

2.5%, and students with two or more races 0.1%, as represented in Appendix D. They 

have 81.0% economically disadvantaged students with an overall school rating of 77. 

Their school progress rating was 80. The attendance percentage for the campus was 

90.0% compared to the previous school year when it was also recorded at 89.6%. The 

Campus Level Annual Discipline Summary resulted in an annual discipline count of 
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4,127 students that received discipline referrals in the 2019 school year in comparison to 

2,573 referrals the prior year.  

Results 

Research Question 1. What are parents’ and administrators’ perceptions of the impact 

school partnership and parental engagement have on student performance? 

The purpose of the public education system was for students to graduate 

successfully and to progress in their career, in college, or enlist in the military. Each 

question that was asked centered around students being successful in the secondary 

setting. Depending on the questions asked the qualitative Likert-scale items could be 

answered with various responses. The following survey questions (SQ) that were 

addressed, correlated with research question one: SQ - 2, 4, 5, 10, 12, 14, 15, 17 

SQ2.  How involved have you been with a parent group(s) at your school? 

Parent participants answered this question. The results that were recorded stated, 

41% were “not at all involved”, 33% were “slightly involved”, 16% stated they were 

“quite involved”, and 8% were “somewhat involved”. 

SQ4. In the past year, how often have you helped out at your child’s school? 

41% reported they helped at the child's campus “once or twice”, 41% helped 

almost never, and 16% helped every few months. 

SQ5. How well do you feel your child's school is preparing him/her for his/her next 

academic year? 

When parent participants were asked to answer this question, 66% felt the school 

was preparing their child “quite well”, 25% answered “somewhat well”, and 8% 

answered “extremely well”. 



 

 

80 

 

SQ10. How much effort do you put into helping your child learn to do things for 

himself/herself? 

Parents participants answered the question about their effort in helping their child 

learn to do things themselves accordingly: 50% said they use “quite a bit of effort”, 41% 

stated they use “a tremendous amount of effort”, and 8% stated they use “a little bit of 

effort”. 

SQ12. To what extent do you know how your child is doing socially at school? 

Parents selected the response about how their child was doing socially in school 

with the following percentages: 33% stated “quite a bit”, 25% stated “a little bit”, 25% 

stated “somewhat”, and 16% stated “a tremendous amount”. 

SQ14. How well do you know your child’s close friends? 

When the parent participants answered this question, it was answered with 25% 

saying “slightly well”, 25% answered “quite well”, 25% answered “somewhat well”, 

16% answered “extremely well”, 8% answered, “not well at all”. 

SQ15. How confident are you that you can motivate your child to try hard in school? 

Parent participants were asked the question about how they felt they could 

motivate their child and the responses varied accordingly. The responses were, 50% were 

“quite confident”, 25% answered they were “somewhat confident”, and 25% were 

“extremely confident”. 

SQ17. How confident are you in your ability to support your child’s learning at home? 

The responses to how adults felt they could support their child at home were 

recorded in the following way: 33% stated they were “extremely confident”, 25% were 

“slightly confident”, 25% were “quite confident”, and 16% were “somewhat confident”. 
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Research Question 2. What strategies are being used to build positive partnerships 

between parents and school administrators’ that impact student performance? 

The next research question addresses strategies that are paramount to the 

community and campus for the betterment of student outcomes. This question allows an 

opportunity to specifically target the relationship strategies that campuses use. 

SQ1. How often do you meet in person with teachers at your child’s school? 

For this question survey participants' answers were, 58% met in person with 

teachers once or twice a year, 16% met every few months, 16% met with teachers 

monthly, and 8% almost never met with teachers.  

SQ3. In the past year, how often have you visited your child’s school? 

The responses to this question were 41% of parents reported they visited their 

child’s school “once or twice”, 33% replied they visit “every few months”, 8% of the 

parents replied they visited “monthly”, 8% replied “almost never”, and 8% replied, 

“weekly or more”.  

SQ7. At your child’s school, how well does the overall approach to discipline work for 

your child? 

The participants answered the question of how they felt the campus's approach to 

discipline was with their child and 83% stated “quite well”, 16% reported “somewhat 

well”. 

SQ11. How often do you help your child engage in activities which are educational 

outside the home? 

When asked about the intentionality of parents and how they engage their child in 

educational activities outside of the home 33% stated they did so “sometimes”, 16% 
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stated they did “once in a while”, 33% stated “frequently”, 8% stated “almost all the 

time”, and 8% stated “sometimes”. 

SQ13. How often do you help your child understand the content she/he is learning in 

school? 

This question captured the responses of parents and how often they may help their 

children with what they learn in school. The responses recorded stated 25% helped “once 

in a while”, 25% helped their child “sometimes”, 8% stated “almost never”, 16% replied 

“frequently”, and 25% replied “almost all the time”. 

SQ16. How confident are you in your ability to connect with other parents? 

Parents' responses to their perceived ability to connect with other parents were 

recorded. These were the responses, 25% were “somewhat confident”, 41% of parents 

were “quite confident”, 25% were “slightly confident” and 8% were extremely confident. 

Research Question 3. What are parents’ and administrators’ perceptions on how parental 

engagement impacts campus culture? 

The third research question examines the perceptions of the impact of campus 

culture when parental engagement has a presence.  

SQ6. How much of a sense of belonging does your child feel at his or her school? 

When parents answered the question concerning their child’s sense of belonging 

on campus the replies were, 58% of parents felt there was “quite a bit of belonging”, 33% 

felt their child felt “some belonging”, and 8% felt a “tremendous belonging”. 

SQ8. How well do the activities offered at your child’s school match his or her interest? 
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Parents responded to the question about activities that were offered and how they 

matched their child’s interests. 50% stated “somewhat well”, 25% answered “quite well”, 

16% said “extremely well”, and 8% stated, “slightly well”. 

SQ9. How comfortable is your child asking for help from school adults? 

When parents answered if their child felt comfortable asking school adults for 

help. The replies were recorded with 66% stating “quite comfortable”, 16% replying 

“somewhat comfortable”, 8% stated “extremely comfortable”, and 8% replying “slightly 

comfortable”. 

Table 2 showed the frequency of responses related to the amount of time they 

dedicated to their child’s educational success. Parents participated “once or twice a year” 

or “once in a while” regarding their time spent either on campus or helping their child 

with schoolwork. 

Table 2 
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Table 3 showed the frequency of responses related to the confidence of their 

child’s educational success. Parents answered “quite” confident most frequently. 

Table 3 
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Focus Group 

A focus group has been described as a specific group of participants is selected 

from a broader pool of participants. Nyumba, Wilson, Derrick, and Mukherjee (2018), 

state that focus group interviews are used quite often in qualitative research. They are 

used to allow participants to go in-depth and gain a better understanding of the social 

concerns. Listed below are the Open-Ended Questions (OEQ) that were posed to the 

parent focus group and the responses from those parents. 

 

Parent Focus Group Questions 

The first question that was a part of the open-ended questions was would the 

parent participants agree to participate in the focus group. There was an 83% response 

agreeing to be a part of the focus group. The group did not have a separate meeting with 

me. The questions were there for them to answer after they consented. The participants 

(P) answered the questions and they were recorded through Survey Monkey. 

OEQ1. Has the School/Parent partnership been a key resource to your child’s success?  

This open-ended question asks if children are being successful through the 

school/parent partnership. The emerging themes were that children were successful, and 

it was related to the campuses communicating and supporting students in their success. 

P1. “The school does communicate about events taking place on campus for families.” 

P2. “Yes. If it wasn't for the school having a monthly workshop/event for parents and 

students, I wouldn't know how to support my child.” 

P3. “The school has been a tremendous support for my child in being successful; due to 

COVID, the school has offered support for students and parents.” 
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P4. “The teachers are very helpful as I don't understand the coursework very well; my 

child usually does the activities independently.” 

P5. “I’ve only gone to the school for an open house. Because of my work schedule, the 

hours the school offers support for students/parents I’m at work.” 

P6. “Yes. I have partnered with my child teachers, counselors, department chairs, and 

principals for successful outcomes.” 

P7. “Yes. My child's teacher communicates with me through ClassDojo and they issue a 

newsletter with what is happening at school every week. The school also communicates 

with me through ClassDojo and fliers.” 

P8. “Yes, it has. They teach him most of the stuff he knows and he makes good grades.” 

P9. “Yes” 

P10. “Somewhat, yes.” 

OEQ2. How could the partnership be better? 

The overall theme that surfaced through this open-ended question was parents 

wanted support to help students do the work at home. Several participants mentioned the 

desire for additional support to be available outside of school hours. 

P1. “More support with the school work.” 

P2. “I would like to learn more about the content as it's been a long time since I was in 

school  and things are taught differently.” 

P3. “Sometimes the resources offered at the school are during my work hours; offer 

things on the weekend and later in the evening.” 

P4. “Provide resources for parents to help the child at home; offer support outside of the 

school hours.” 
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P5. “If they could offer support on the weekend; if they could help parents to somewhat 

understand the content.” 

P6. “The partnerships work well after the fact. I would like to see a more proactive 

approach in some cases with instructors.” 

P7. “Better communication.”  

P8. “Allowing parents to be more involved at the school would be nice, but probably has 

been limited due to COVID. Sending a survey home for parents to fill out and the child as 

well.”  

P9. “I feel like I communicate more with one of my child's teachers than the others. My 

child's relationship with the teacher I communicate with the most is great. If the other 

teachers were more empathetic and helpful that would be better.”  

P10. “It’s good.” 

OEQ3. What are key strategies that have been paramount to the partnership? 

When parents were asked about successful strategies in building a quality 

partnership, there was an overwhelming response of communication. Communication 

varied with the teachers, resources, and relationships in general, but the main focus was 

communication. 

P1. “Communication” 

P2. “Communicating with the teachers, attending events at the school”  

P3. “Communication between the school and parents; Time to meet with teachers.” 

P4. “Communication; Resources” 

P5. “Communication (being able to contact me about my child).” 
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P6. “Key strategies for the partnership have been to include my child in all conversations 

to show unity and transparency for success.” 

P7. “Communication (awareness) and relationships.” 

P8. “Communication, empathy, relationship” 

P9. “Teachers and administration explaining things when I have questions.” 

P10. “Communication” 

 Administrator Open-Ended Questions 

In the survey, there were four open-ended questions (OEQ) that the administrators 

were asked to respond to. These research questions provided an opportunity for the 

administrators (A) to expound upon exact thoughts and strategies that relate to the 

school/parent relationship.  

OEQ1. What strategies have you used to involve parents in the student’s education? 

Administrators discussed ways they have involved parents in the students’ 

education and the responses trended about communicating with parents in multiple ways. 

The administrators consistently stated they provided information regarding events and 

other supports that the district and campus provided. 

A1. “Newsletters, parent meetings, and events.” 

A2. “Providing multiple opportunities for parents to interact with the campus is critical. 

Often, we use extracurricular groups to engage parents as well as: Community 

engagement nights, Community Chit Chat, Open House, College Night.” 

A3. “Virtual platforms where teachers can communicate with parents, workshops, 

curriculum nights.” 

A4. “Call me and I will handle them.” 
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A5. “The parents get emails from the Principal that include campus and district news. We 

have FACE meetings, open house, and planning sessions open for parents.  We also use 

zoom for parent meetings and conferences.  Our website and Twitter are also valuable 

tools parents can keep current with school news.” 

A6. “Currently we use blackboard to connect to interact with our parents.”  

OEQ2. How important is parent engagement on your campus? 

When administrators were asked how important they felt parental engagement 

was to their campus, the theme that arose was that parental engagement was critical to the 

success of the child. They stated that a child must have support from an adult that is 

willing to make decisions and partner with the school. 

A1. “Very”  

A2. “The partnership between parents and the campus is critical to student success as 

well as the campus. This relationship is of the utmost importance.” 

A3. “Parent engagement on our campus is important. However, we have not put enough 

resources into parent engagement. Currently, our Parent Liaison works in the attendance 

office. The plan for the upcoming school year is to leverage this position to get more of 

our parents involved with scholar success.” 

A4. “It takes the school and the parent to partner together for student success; the parent 

can offer insight on the student and ways in which the school can make them successful; 

it is extremely important.” 

A5. “Good” 

A6. “We want our parents to have a home access account.  This account helps parents 

know exactly what their student is doing and gives our parents contact information for 
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school personnel. We want our parents to attend all informational sessions available but 

we know many have to work and rely on communication from their students for 

information about our campus. We are always available for our parents when they have 

questions.” 

OEQ3. Are leadership strategies more important to the child’s success versus the school-

parent partnership? 

This open-ended question to the administrators captured the thought concerning 

leadership strategies and if they were more important than the school-parent relationship. 

There were two key themes that stood out with the answers. The first theme was that the 

school-parent partnership was essential for success. The second was that leadership was 

important to a positively functioning campus. They discussed that good leadership should 

involve good leadership strategies and school-parent partnership strategies.  

A1. “No. School parent partnerships are paramount.”  

A2. “School-Parent partnership is the highest leverage point.”  

A3. “Leadership strategies are important to the success of the campus. As leaders, we 

should consider all stakeholders when making decisions. With that being said while 

implementing leadership strategies on campus, campus leadership must develop 

strategies to involve parents.”  

A4. “If the student sees that their parents and the school are working together, the child 

will be more apt to do their part.” 

A5. “No” 
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A6. "School functions better when both partnerships are strong.  We must have good 

leadership by all staff and we must have parent support for their students, our campus, 

and our district.”  

OEQ4. What drives student success on your campus? 

Student success was the goal of each campus. When asked what drives student 

success, there were two themes that surfaced. The culture which has relationship-building 

involved and the second theme was the monitoring of student performance. 

A1. “Culture” 

A2. “The relationships students have amongst teachers drive success. Success is all about 

relationships inside the school and community.”  

A3. “Scholar success is driven by several factors. Having a process to monitor 

instruction, scholar behavior, and campus culture and climate drive scholar success.”  

A4. “Relationship with stakeholders, establishing a school-parent partnership, innovative 

instruction.” 

A5. “Going to class.” 

A6. “Student achievement drives success on our campus.  If our students are performing 

well, we must continue to ensure the success of all students and find ways to intervene 

when student achievement is not successful.” 
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Summary  

This chapter contained data that was gathered through qualitative analysis. The 

information was collected using Likert-scale items and open-ended questions from a 

survey. All three research questions and corresponding answers were included. The next 

chapter, Chapter V, includes a summary of the purpose of the research, the findings of the 

research. Conclusions, implications, and future recommendations are also included. 
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Chapter V 

The final chapter discusses the findings of the study from the research done 

followed by a discussion about the final conclusions of the study. Lastly, are the future 

recommendations and implications detailed. The guiding research questions for the study 

were: 

1. What are parents’ and administrators’ perceptions of the impact school 

partnership and parental engagement have on student performance? 

2. What strategies are being used to build positive partnerships between parents and 

school administrators’ that impact student performance? 

3. What are parents' and administrators’ perceptions on how parental engagement 

impacts campus culture? 

The problem that was identified by the researcher outlined how parents could have 

the greatest impact on student engagement, but students could achieve much more with a 

parent/school partnership. The relationship between parents and the campus could 

improve student outcomes in the areas of academics, behavior, and attendance should the 

relationship be functional. 

The purpose of this study was to examine the impact of parental engagement on 

academically high-performing high school students and the perceptions administrators 

and parents have on the school-parent partnership. The high schools selected for 

participation must have 40% of the students attending of low-socioeconomic status; this 

was what classifies the campus as Title I. The campus must also have a student 

population of 1900 students or more. These high schools are urban campuses located in 
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Houston, Texas. The results of this study will help school officials and administrators at 

the campus level identify and implement key strategies for increasing school/parent 

partnership to achieve overall student success. The results of this study will also 

contribute to parents who want to support their high school students more, but need more 

direction in doing so. Added support from this document will potentially forge better 

relationships between teachers and parents as well. 

Findings 

The results from the data gathered erected key themes that trended in each area of 

the survey. 

By stating the research questions, the themes will be explained. 

Research Question 1 

 What are parents’ and administrators’ perceptions of the impact school partnership and 

parental engagement have on student performance? 

According to the Institute for Education (2011), parents should have access to 

information and best practices based on empirical evidence about what it takes to engage 

in their child’s high school experience appropriately. Through the data collected, there 

was evidence on alignment with parents and administrators concerning the perceptions of 

the impact of the school-parent partnership. Parents made statements such as, “The 

school has been a tremendous support for my child in being successful; due to COVID, 

the school has offered support for students and parents.” The importance was furthermore 

substantiated by statements made from parents such as, “Yes. I have partnered with my 
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child teachers, counselors, department chairs, and principals for successful 

outcomes.”  Questions from the Likert-scale survey reflect the perceptions of parents and 

administrators as well. Responses from questions asking if the campus was preparing 

students properly for the future, 66% felt the campus was preparing them “quite well”. 

Parents also stated they help out “once in a while” at their child’s campus. The parent 

assistance response was selected by 41% of the parents. While parents understand the 

importance of a school-parent partnership and almost half of the parents visit the school 

“once in a while”, the contrast was that 41% are not involved in ongoing parent groups 

that assist the campuses. Parents have stated that being involved with the campus has a 

greater impact on the success of their children. 

Research Question 2 

2. What strategies are being used to build positive partnerships between parents and 

school administrators’ that impact student performance? 

According to Mapp (2013) and the research of the Dual Capacity-Building 

Framework, the basic building block to the partnership was relational trust. When 

families and schools trust each other to nurture the relationship between each other, each 

partner can achieve dependable results that impact students long-term. Once relational 

trust has been established as the cornerstone for partnership, the foundation has been set 

for the organizational conditions to support the relationship (Mapp & Kuttner, 2013). The 

resounding theme that was consistently prominent was parents depended on 

communication from the campuses. Whether parents were speaking of the schools 

communicating the academic standing of the children, the behavior of their children, or 

resources that were available to the students or themselves, they continuously mentioned 
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communication. The administrators also had the opportunity to expound on strategies that 

are best practices as it relates to fostering the parent-school relationship. Their answers 

centered around effective communication as well. There was an agreement from both 

parties that to have an effective relationship that was conducive to student success, there 

have to be open lines of communication. Some tools listed in administrators' 

communication strategies that were effective were, “Newsletters, parent’s meetings, and 

events.” Other options listed to help effectively communicate were, “Virtual platforms 

where teachers can communicate with parents, workshops, curriculum nights.” A strategy 

that mentioned other departments of the district that communicated through the campus 

was listed as well, “The parents get emails from the Principal that includes campus and 

district news. “We have FACE meetings, open house, and planning sessions open for 

parents.” “We also use zoom for parent meetings and conferences.”  “Our website and 

Twitter are also valuable tools parents can keep current with school news.” Although 

communication was agreed upon by parents and campus as one of the most important 

pillars of positive student achievement, the Likert-scale research notes that only 41% of 

parents visited the campus “once or twice a year”. While that was believed to be a 

relatively high number for high school students that tend to be more self-sufficient, that 

percentage was less than half of the parents that were surveyed. Multiple mediums of 

communication are definitely a high leverage point on the impact of parental engagement 

on high academically performing students. 

Research Question 3 

3. What are parents' and administrators’ perceptions on how parental engagement impacts 

campus culture? 
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Culture was an important ingredient to overall school success. A campus should have a 

culture that displays the importance of inviting parental partnerships and maintaining 

them. According to Nichols et al. (2015), campuses that fail to foster that type of culture 

will cause parents or caregivers not to receive the proper communication and support that 

will allow them to achieve optimum success.  

Creating a culture that addresses subtle challenges such as language barriers was 

important as well, and it has been a major barrier. Parents may abandon their involvement 

in school activities if they are unable to communicate with teachers due to language 

barriers (LaRocque et al., 2011). Schools must continue to grow a culture where parents 

and students alike have a sense of connectedness. According to Nichols et al. (2015), 

campuses that fail to foster that type of culture will cause parents or caregivers not to 

receive the proper communication and support that will allow them to achieve optimum 

success. Administrators that answered this question assuredly acknowledged from their 

perceptions that parental engagement has an immense impact on the culture of the 

campus and high academically performing high school students. Comments were made 

from administrators such as, “The partnership between parents and the campus is critical 

to student success as well as the campus. This relationship is of the utmost importance.” 

One administrator stated, “It takes the school and the parent to partner together for 

student success; the parent can offer insight on the student and ways in which the school 

can make them successful; it is extremely important.” This statement recognized that 

parents should know their children better than the campus and that campus personnel 

could learn about their individual children from the parents. From one administrator’s 
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standpoint, the partnership was so important that they must reevaluate how they use their 

parent liaison personnel. The administrator expressed, “Parent engagement on our 

campus is important. However, we have not put enough resources into parent 

engagement. Currently, our Parent Liaison works in the attendance office. The plan for 

the upcoming school year is to leverage this position to get more of our parents involved 

with scholar success.” Parents also acknowledged the impact they make on the campus, 

and some also suggested how to better partner. One parent stated, “The partnership works 

well after the fact. I would like to see a more proactive approach in some cases with 

instructors.” Yet another parent stated how they knew the partnership was impactful and 

offered a way to work around challenges faced with the COVID-19 pandemic 

precautions. The comment was, “Allowing parents to be more involved at the school 

would be nice, but probably has been limited due to COVID. Sending a survey home for 

parents to fill out and the child as well.” 

Limitations  

According to Theofanidis and Fountouki (2018), limitations are areas in the 

research that are not addressed. They can be areas that are out of the control of the 

researcher, but closely related to the research. ). Price & Murnan (20024) also stated that 

Limitations are those aspects of the design that had an effect on the interpretation of the 

outcomes from the research. There are demographic limitations to this study. They occur 

as a direct result of the geographic location of the schools the students are zoned to and 

that the actual participating parents and administrators gather to partner. The students 

reflected in the research are from an urban setting and the majority are minority groups, 

such as African Americans and Hispanics. These campuses have students that are White, 
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Asian, Pacific Islander, and students of two or more races; however, those percentages 

are very low. The study could involve a higher percentage of White, Asian, Pacific 

Islander, and students of two or more races. The setting was limited also because the 

campuses are solely located in the state of Texas. 

The age group of the secondary students limits this research as well. The research 

conducted with parents and administrators directly impacts students in high school; 

grades 9-12. This study was not comprehensive of all secondary age students as it does 

not reflect middle school students. Therefore, additional research would be needed to be 

able to generalize the findings across all secondary.  

Practical Implications 

The findings of this study are immensely insightful as they disclose practical 

resources for families and schools to forge an intentional and emerging relationship. As 

formerly mentioned, the research concentrated on the best practices that traditional Title I 

high schools use to partner with parents to have a successful impact on student outcomes. 

As a result of the discoveries that were developed, the implications can be utilized by 

educators and school officials alike. Explicitly, parents and school personnel should 

familiarize themselves with the components discussed in the Dual Capacity-Building 

Framework which really sets the foundation for mutually beneficial educational 

relationships.  

Secondly, both parties should acquaint themselves with the practices itemized 

within to create and nurture the most effective and favorable environment that is 

opportune for student achievement. The outcome of this research can be used as a 

calibration tool among different campuses that seek alignment with their practices. The 
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research can also be used as a professional development model to train school personnel 

on what successful strategies are used to establish effective parent/school relationships. 

One recommendation could be for school administrators to strategically use hours outside 

of the school business hours. Parents who have difficulties supporting their children and 

the campus on weekdays or during traditional work hours would benefit from the 

opportunity. 

Future Research 

 Future studies involving parent engagement and student success through 

school/parent partnership should seek to survey outside influences that could possibly 

hold weight on the potential achievements of students. There could be influences such as 

high mobility, unsafe, or hazardous living arrangements that directly impact families’ 

educational experience. Implications for other future research might include what other 

supported campuses in rural and suburban districts use that may be beneficial in an urban 

setting. Trends that are universal regardless of the socio-economic status or context of 

living should be further researched. Within this implication could be an ethnic component 

that identifies uniqueness to the culture of families and their approach to ensuring 

parent/school partnership and student success.  

One other future research opportunity could be how parents use outside resources 

as educational tools for students. They may engage in family outings and specifically 

mention how vocational opportunities could be obtained by academic success and post-

secondary accomplishments.  
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Summary  

The researcher was an African American educator of 14 years who had 

experienced the benefits of having both parents in his life from early childhood through 

adulthood. Although they had both parents in their life, challenges still arose and created 

barriers to success in high school. Through research, the speculation of what possibly 

should be done to create a positively charged atmosphere for students to experience a 

high success rate in high school can be replaced with empirically based data that suggests 

what should be done through parent and school partnership. Ultimately, parent presence, 

school support, and two-way communication built on trust are pillars of a successful 

school-parent partnership. 
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Appendix X 

Questions to Consider on School Culture, Impact, or Strategy 
 

How often do you 

meet in person 

with teachers at 

your child's 

school? 

Almost 

never 

Once or 

twice per 

year 

Every few 

months Monthly 

Weekly or 

more 

 

How involved 

have you been 

with a parent 

group(s) at your 

child's school? 

Not at all 

involved 

Slightly 

involved 

Somewhat 

involved  

Quite 

involved  

Extremely 

involved 

 

In the past year, 

how often have 

you visited your 

child's school?  

Almost 

never 

Once or 

twice 

Every few 

months Monthly 

Weekly or 

more 

 

In the past year, 

how often have 

you helped out at 

your child's 

school? 

Almost 

never 

Once or 

twice 

Every few 

months Monthly 

Weekly or 

more 

 

How well do you 

feel your child’s 

school is preparing 

him/her for his/her 

next academic 

year?  

Not well at 

all  Slightly well 

Somewhat 

well Quite well  

Extremely 

well 

 

How much of a 

sense of belonging 

does your child 

feel at his/her 

school? 

No 

belonging at 

all 

A little bit of 

belonging 

Some 

belonging 

Quite a bit 

of belonging 

Tremendous 

belonging 
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At your child's 

school, how well 

does the overall 

approach to 

discipline work for 

your child? 

Not well at 

all  Slightly well 

Somewhat 

well Quite well  

Extremely 

well 

 

How well do the 

activities offered at 

your child’s school 

match his/her 

interests? 

Not well at 

all  Slightly well 

Somewhat 

well Quite well  

Extremely 

well 

 

How comfortable 

is your child in 

asking for help 

from school 

adults?  

Not 

comfortable 

at all 

Slightly 

comfortable 

Somewhat 

comfortable 

Quite 

comfortable 

Extremely 

comfortable 

 

How much effort 

do you put into 

helping your child 

learn to do things 

for 

himself/herself?  

Almost no 

effort 

A little bit of 

effort Some effort 

Quite a bit 

of effort 

A 

tremendous 

amount of 

effort 

 

ow often do you 

help your child 

engage in activities 

which are 

educational outside 

the home? 

Almost 

never 

Once in a 

while Sometimes Frequently 

Almost all 

the time 

 

To what extent do 

you know how 

your child is doing 

socially at school? Not at all A little bit Somewhat Quite a bit 

A 

tremendous 

amount 

 

How often do you 

help your child 

understand the 

content s/he is 

learning in school? 

Almost 

never 

Once in a 

while Sometimes Frequently 

Almost all 

the time 

 

How well do you 

know your child's 

close friends?  

Not well at 

all  Slightly well 

Somewhat 

well Quite well 

Extremely 

well 
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How confident are 

you that you can 

motivate your 

child to try hard in 

school?  

Not 

confident at 

all 

Slightly 

confident 

Somewhat 

confident 

Quite 

confident 

Extremely 

confident 

 

How confident are 

you in your ability 

to connect with 

other parents?  

Not 

confident at 

all 

Slightly 

confident 

Somewhat 

confident 

Quite 

confident 

Extremely 

confident 

 

How confident are 

you in your ability 

to support your 

child's learning at 

home?  

Not 

confident at 

all 

Slightly 

confident 

Somewhat 

confident 

Quite 

confident 

Extremely 

confident 

 

Parent Open Ended Questions: 
 

Has the school-parent partnership been a key resource to your child’s success? 
 

How could the partnership be better? 
 

What are key strategies that have been paramount to the partnership? 
 

Are you willing to participate in the parent focus group? 
 

Administrator Open-Ended Questions: 
 

What strategies have you used to involve parents in the student’s education 
 

How important is parent engagement to your campus? 
 

Are leadership strategies more important to the child’s success versus the school-parent 

partnership? 

 

What drives student success on your campus? 
 

 


