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ABSTRACT 
 

Akpo, Evans Igho. An Examination of Factors Influencing First-Generation Latinx 
Students in South Texas Based on Tinto's Persistence Theory. Doctor of Education 
(Education and Behavioral Sciences), December, 2020, Houston Baptist University, 
Houston, Texas. 
 

This qualitative, phenomenological study examined the lived experiences of first- 

generation Latinx community college students who shared common experiences that have 

influenced their persistence in the pursuit of educational attainment. It is essential to 

understand the process of navigating community college for first-generation Latinx 

students because it is key to their success. 

Using Tinto's (2002b) persistence theory as a guiding framework and a narrative 

investigation, this study was successful in identifying the lived experiences and ways in 

which the first-generation Latinx students can persist in a particular community college 

by utilizing resources and a lack of assets to navigate and succeed towards college 

completion. 

Data collection included a Likert scaled survey and open-ended questions 

designed to garner information that provides an understanding of the lived experiences of 

51 participants. The research design participants shared their unique expertise and insight 

into how they conceptualized their college experience as a first-generation Latinx. This 

study indicates that first-generation Latinx community college students are more likely to 

persist towards college completion if their financial, socioeconomic situation, and support 

systems are conducive to learning. 

Findings indicated that through personal persistence and perseverance, first- 

generation Latinx community college students could overcome barriers such as; financial 

hardship or social and cultural factors that may hinder student progress towards college 
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completion. The study will potentially enable policymakers, schools, and non-

governmental organizations to make decisions that would better help first-generation 

Latinx students to graduate by utilizing the tools provided. 
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CHAPTER I 

INTRODUCTION 

As first-generation Latinx students navigate community college education, it is 

important to understand how they negotiate their multiple identities (i.e., cultural capital, 

traditional and academic culture). The cultural values of first-generation Latinx students 

include a strong emphasis on family cohesion along with well-defined gender norms, 

which in most cases conflict with the increasing expectation of colleges.  

Currently, the education system in the United States (U.S.) has experienced an 

influx of a rapidly growing number of Latinx, at the same time as first-generation college 

students (FGCS) are becoming an increasingly prominent population on community 

college campuses (Zell, 2010; National Center for Education Statistics, 2015). While 

there is an increase in the number of Latinx students enrolling in higher education in the 

U.S., Latinx students' retention and graduation rates continue to be significantly lower 

than Caucasian students (Musu-Gillette, Robinson, McFarland, KewalRamani, Zhang, & 

Wilkinson-Flicker, 2016). 

According to Lopez and Fry (2013), the Latinx education dropout rate at the 

community college level outweighs Caucasian students. The U.S. Census Bureau (2012) 

stated that the Latinx college-level enrollment rate surpassed Caucasian students' 

enrollment, yet their graduation rate remains low. Lopez and Fry (2013) noted that Latinx 

make up only 19% of all college students between ages 18 to 24. In 2012, only 14.5% of 

Latinx earned a bachelor's degree, 34.5% of Caucasian students, and 21.2% of African 

American students (U.S. Census Bureau, 2012).  

In the 2011-2012 academic year, Latinx students attended college at higher rates
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than their Caucasian counterparts (Calderon, 2015). A 2018 report by the Pew Center on 

Hispanic Trends indicated that according to the Census Bureau, 49% of young Hispanic 

high school graduates were enrolled in college as compared to 47% of Caucasian non-

Hispanic high school graduates who were enrolled in college. Even though overall 

enrollment for Latinx students has increased, studies indicate that this college enrollment 

growth is not sustained in graduation rates (Calderon, 2015).  

Background of the Study 

Although numerous research investigations have been completed on Latinx 

students in higher education, only a few researchers have examined the lived experiences 

of first-generation Latinx; based on their social and cultural experiences that would 

enable them to graduate from community colleges (Nunez, Sparks, & Hernandez, 2011; 

Tovar, 2015). According to Bidwell (2013), given the overwhelming high enrollment rate 

for first-generation Latinx students, researchers have been disturbed to observe that the 

increased enrollment rate of Latinx students does not translate to graduation among the 

first-generation Latinx students.  

Bidwell (2013) mentioned that if the current trend continues in the production of 

bachelor's degrees, a shortfall of college-educated working adults is predicted. It is vital 

to examine possible solutions to the problems of Latinx dropout rates because retention 

and recruitment of all citizens to institutions of higher education is vital to the future of 

individual students as well as the future of the nation (Cabrera, Burkum, & LaNasa, 

2005; Handel & Montoya, 2012).  

The Latinx share of enrollment in higher education has increased over the past 

three decades (Saenz & Ponjuan, 2009). A study by Saenz and Ponjuan (2009) stated that 
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Latinx degree completion rates lag behind their racial/ethnic counterparts' degree 

completion rates. Based on data from the U.S. Department of Education, only 13.1% of 

Hispanics, ages 25 to 29, had earned a bachelor's degree or higher, compared with 17.8% 

of Blacks, 31.1% of Caucasians, and 50.4% of Asians (National Center for Education 

Statistics, 2006). According to Saenz and Ponjuan (2009), first-generation students tend 

to have lower academic ambitions. This problem of lower educational achievement has 

undermined the graduation rate. 

Statement of the Problem 

Villalpando (2004) indicated that although Latinx is the largest and quickest 

increasing racial group, there is still limited research on the first-generation Latinx 

students' lived experiences. This study's vital aspect was to examine and capture personal 

narrative through a qualitative approach of the first-generation Latinx students' lived 

experiences. Latinx educational attainment is lower than other groups, and many 

economically competitive jobs in the U.S will soon require education beyond high school 

diplomas (Santiago, 2011). Given the large and rapidly growing Latinx population in the 

U.S., Latinx represent a large pool of potential future college graduates who will enter the 

workforce and fill a gap in needed skilled labor (Mesa, Torres, & Smithwick, 2016).  

 Considering the statistics of lower graduation rates, especially for first-generation 

Latinx students,  community colleges are concerned about what they can do to help 

increase the graduation rates of Latinx students (Arciniega, 2012). On the subject of the 

first-generation, Latinx culture researchers have also indicated that the lack of 

educational attainment among Latinx students has an impact on the welfare of the 

country, and the future academic progress of first-generation Latinx is a national issue 
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that will have a vast effect on the U.S. labor market. In a global market with new 

technology, the need for a highly trained Latinx workforce is necessary to counter a 

widening income gap (Rodriquez, Rhodes, & Aguirre, 2015). There is a need for an 

educated workforce and highly trained workers in the U.S; meeting this need can prevent 

industries from relocating to other parts of the world and may serve to increase the 

availability of jobs in the U.S. (Hagedorn, & Purnamasari, 2012). 

The Purpose of the Study and Significance  

The purpose of this study was to examine the lived experiences of the first- 

generation Latinx students at one community college in South Texas using Tinto's 

persistence theory. Asserted in this study is the importance of education to Latinx in 

South Texas, considering factors that influence their college persistence. Given the 

significance of a well-educated citizenry, education is essential for Latinx students to 

contribute to the workforce.  

Advancement of the literature is also necessary to provide scholarship regarding 

success and persistence for Latinx community college students (Carolan-Silva & Reyes, 

2013). Capturing and understanding the unique experience of first-generation Latinxs' as 

they give voice to their experience may lead to strategies and programs to better support 

the enrollment, retention, and graduation of first-generation Latinx college students. 

Educational leaders, teachers, administrators, policymakers, and scholars must become 

concerned with Latinx education considering their growing community to impact 

America's quality of life positively. 
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Research Questions  

The following research questions guided this study:  

1. What commitment factors contribute to the persistence of Latinx students in a  
 
community college in South Texas?  
 
2. What academic, social, and financial strategies contribute to the Latinx 

students' persistence in a community college in South Texas?  

3. What type of support services are first-generation Latinx students involved in  
 
which may support graduation? 

 
4. What are the perceptions of current first-generation Latinx students regarding  

 
graduation and feedback from lecturers in community colleges in South  
 
Texas? 

Definitions of Terms  

 First-generation – First-generation students are defined as the first person in 

the family to attend college. These are students whose parents have not 

attained a college degree (Petty, 2014). According to Pascarella and Terenzini 

(2005), first-generation students are students attending college whose parents 

have not completed a baccalaureate education or only have some college 

experience. 

 Latino - Individuals who self-identify as Latino include Mexican, Puerto 

Rican, Cuban, Central, South American, and other Latino origins (Pew 

Research Center, 2009). The U.S. Census Bureau (2010) defined the term 

"Latino" as a Cuban, Mexican, Puerto Rican, South, or Central American, or 

other Spanish culture in origin, regardless of race. Latino represents a tapestry 

of diversity even though the U.S. Bureau of the Census (USBC) has grouped 
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Latino under the umbrella category of "Hispanics" to distinguish them from 

European ancestry. They are not a homogenous group. Government agencies 

primarily use the term Hispanic in the U.S. to identify Spanish-speaking 

persons residing in the U.S. or its territories. According to Alicia Salinas Sosa 

(1997), they prefer to be referred to as Latino, a self-selected name/label, 

rather than by the government designation.Hispanics. In the rest of this 

dissertation, the researcher will honor their preference and use Latinx as a 

gender-neutral term that includes all individuals of Latin origins. 

 Latinx - The term Latinx is a gender-neutral identifier for individuals of Latin 

American origins. It is a new term to academia. The name addresses the 

gender binary present in the Spanish language (Latino and Latina) and 

represents an effort to account for all genders, ensuring inclusiveness (Logue, 

2015). Latinx came as a form of liberation from those within the non-gender 

binary and represented gender intersections (Salinas & Lozano, 2017). 

 Lived experiences - The academic and social experiences that students 

encounter in high school, college entry, and degree attainment (National 

Center for Education Statistics, 2013).  

 Persistence - Persistence is defined as a firm or obstinate continuance in the 

course of action despite opposition. According to the Merriam-Webster 

Dictionary (2017), persistence is: "(1) the quality that allows someone to 

continue doing something or trying to do something even though it is difficult 

or opposed by other people; (2) the state of occurring or existing beyond the 

usual, expected, or normal time." Tinto (1993) views persistence as dependent 
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on what happens to students and how they progress when they enter college in 

their first year. It is the combination of continuing social and a perpetual 

exchange between the student and the institutional environment of studies 

(Paulsen & St. John, 1997). 

 Perceptions - Perception is an individual's meaningful interpretation that 

connects learned skills, new insights, and past experiences. Our knowledge of 

the world stems from how we experience it through our senses (Forcier & 

Descy, 2002). 

 Social capital - It is an individual achievement and social inclusion that 

translate into the expected benefits gained from investment and the use of 

resources obtained from social relations (Lin, 2001). 

 Undergraduate graduation - Completion of an undergraduate college 

bachelor's degree program within the traditional 4-to-6-year time frame 

(National Center for Education Statistics, 2013). 

 Underrepresented student populations - Student populations that are 

traditionally underrepresented in the college environment, usually by ethnicity 

and race (National Center for Education Statistics, 2013).  

Theoretical Framework 

The theoretical foundation for this study was centered on the six conditions of 

Tinto's theory, which are: (1) Commitment, (2) Expectations, (3) Support, (4) Feedback, 

(5) Involvement, and (6) Learning (Tinto, 2002b). According to Tinto (2002b), these six 

factors are the most important academic success factors. According to Saenz and Ponjuan 

(2009), Latinx are exceptionally vulnerable in the area of persistence within higher 
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education. An educational environment conducive to high expectations with clear goals 

and requirements is needed for students to succeed in higher education (Nora & Crsip, 

2012). Hence, the educational environment of students was taken into consideration in 

this investigation.  

Many researchers have documented that engagement and involvement in the 

classroom environment are essential for the Latinx students' experience (Tinto, 2002b). 

Adherents to Tinto's theory agree that the importance and process of active learning and 

academic involvement affects student social, financial, academic, and first-time 

preparedness in the programs of learning (Pusser, 2006; Tinto, 2002b).  

Limitations 

Limitations are potential weaknesses or problems with the study identified by the 

researcher (Creswell, 2011). By understanding limitations, readers benefit from the extent 

of the oversimplification of the findings by having other people review the conditions.  

1.  This study was limited to a particular geographic area and one specific 

institution.  

2.  The study may not be indicative of all Latinx students who persist at 

community college campuses.  

3. The survey utilized in this study was a self-report measure, and no observable 

practices were examined.  

Delimitations  

As far as delimitations, they include factors controlled by the researcher which 

may affect the study. It consists of the range of study set by boundaries to specific 

participants or sites (Creswell, 2013). The following delimitations are included in this 
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study:  

1. The participants were first-time college Latinx students.  

2. The participants were currently enrolled in a community college and in good 

standing.  

3. Participants were limited to first-generation Latinx students, because the first- 

generation Latinx students were the focus of this study.  

Assumptions 

Assumptions are certain beliefs or conventions brought into the research process 

to which the researcher may be ignorant. This focus is on various problems, proposed 

research questions, and how data will be gathered (Creswell, 2013).  

The general assumptions of this study were:  

1. The research questions were formulated to understand the persistence of first-

generation Latinx community college students.  

2. The survey used in this study was valid for the purpose intended.  

3. The participants understood the survey and responded objectively and 

honestly.  

4. Interpretation of the data collected reflects participants' intended meaning.  

Summary and Organization of the Study 

Chapter I includes the background of the problem, the problem statement, the 

theoretical foundation, and the study's purpose, including research questions, rationale, 

and the research's significance. It also includes assumptions, limitations/delimitations, 

definitions, and chapter summaries.  

Chapter II is comprised of the literature review assessing Latinx educational 
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experiences based on Tinto's persistence theory to determine factors impacting the 

success in higher education of the first-generation Latinx students.  

In Chapter III, the researcher describes the methodology used in this study, 

including research design, participants, context and setting, instrumentation, data 

collection, and data analysis. In Chapter IV, the researcher provides the findings of the 

study. In Chapter V, the researcher offers discussions, implications, recommendations, 

and conclusions.  
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CHAPTER II 

REVIEW OF LITERATURE 

The current study's purpose was to examine the lived experiences of the first- 

generation Latinx students at a community college in South Texas based on Tinto's 

persistence theory. Asserted in this investigation is the importance of education and the 

relationship of Tinto's persistence theory and its significance to Latinx. With a 75% 

increase in Latinx students' enrollment over the last decade (Excelencia, 2020), this group 

enrolls at a historic rate. Yet, attrition and low degree completion rates point toward low 

academic persistence for the Latinx population (Arana, Castañeda-Sound, Blanchard, & 

Aguilar, 2011).  

Latinx have a lower level of degree attainment than other races (Excelencia, 

2015). Studies further reveal first-generation students of all races and ethnicities tend to 

have lower completion and retention rates (Ishitani, 2003) and are less academically 

prepared than their multigenerational peers (ACT, 2015a). They also tend to have 

difficulty integrating socially into colleges than multigenerational students (Núñez & 

Cuccaro-Alamin, 1998). Researchers have found first-generation students interact with 

faculty less often (Kim & Sax, 2009) and are more likely to select an institution based on 

living at home (Martin Lohfink & Paulsen, 2005). 

The researcher chose to use the term "Latinx" to be a gender-neutral, more 

inclusive term that describes all populations included. In many of the citations, the 

researcher summarizes the original author's intent to be gender-neutral and using Latinx 

throughout the paper (except in direct quotes where the researcher was required to use the 

term originally used).



12 
 

 

According to Ling Pan (2013), a literature review is a process of searching for 

literature and using it to refine a topic. It is the information used by a researcher to learn 

and identify the type of information or theories that already exist about the problem; in 

this case – An Examination of Factors Influencing First-Generation Latinx Students in 

South Texas: Based on Tinto's persistence theory and whether additional studies are 

needed. To properly research this study's topic, the researcher developed an outline of the 

literature review, providing the support necessary to show the need for this research. It is 

designed around the six components of Tinto's theory. 

College campuses are experiencing increased diversity with more first-generation 

students, students of color, and nontraditional students enrolling. Latinx are among those 

individuals who comprise each category. In 2015, the graduation rate for Latinx was 41% 

compared to 52% for Caucasians (Excelencia, 2020). The reality is that Latinx are not 

graduating from college at the same rate as their peers (Garcia & Bayer, 2005; Arevalo, 

So, & McNaughton-Cassill, 2016). For the U.S. to regain the top ranking in the world for 

college degree attainment, Latinx students will need to earn 6.1 million more degrees by 

2020, which will help close the equity gap in college completion (Excelencia, 2020). 

According to Passel, Cohn, and Hugo Lopez (2011), Latinx in the U.S make up 16.3% of 

the total population, which indicates that the numerical growth population was 43% over 

the last decade from 2000 to 2010. 

 Data provided by preceding studies point toward Latinx forming up to 29% of the 

U.S. population by 2050 compared with only 14% in 2005 (Passel & Cohn, 2011). Some 

contributing factors to the increasing population are high birth rates, which have a more 

significant consumer impact, and invariably create a need for participation in the labor 
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force (Humphreys, 2010). Educators are attempting to comprehend what motivates first-

generation Latinx students to persist. 

Tinto's Persistence Theory 

Commitment 

Seijts and Latham (2011) posited the effect of commitment to a learning goal. 

Goals, when adequately articulated for students, can contribute to college completion. 

Seijts and Latham's (2011) research findings are congruent with Hackman and Dysinger's 

(1970) earlier work regarding the belief that completing a college degree requires a 

considerable amount of effort and, therefore, commitment. According to the research 

conducted, even if a student's goal is compatible with the institution, it does not translate 

into graduation without active involvement in the plan. The commitment must be 

consistent with the goals of college completion (Seijits & Lathan, 2011). As noted, not all 

Latinx entering college have this required commitment. Mounting evidence indicates 

experiences that promote students' social and intellectual integration into the college 

communities are more likely needed to strengthen their commitment and reinforce 

persistence (Terenzini & Pascarella, 1977; Tinto, 2012). Duckworth, Peterson, Matthews, 

and Kelly (2007), the type of commitment, term "grit" is a deep commitment to a goal.  

Tinto (1993) described the individual commitment as consisting of two major 

forms: (1) Goal commitment and (2) Institutional commitment. Goal commitment is 

referred to as a student's commitment to his or her educational and occupational goals. It 

indicates an individual's pursuits and willingness to fulfill those goals (Tinto, 1993). 

Commitment to goals could differ according to the students. Still, several studies point 

out that first-generation Latinx students face several college barriers, making it difficult 
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to persevere and remain committed (Hochanadel & Finamore, 2015). Those who are 

committed and believe that intelligence is fixed and cannot be changed often fail to exert 

sufficient effort to succeed, which reduces their commitment to completing a college 

degree (Hochanadel & Finamore, 2015). Students with high persistence, a commitment to 

a growth mindset in learning are more likely to persevere and succeed (Duckworth et al., 

2007; Dweck, 2010).  

Personal commitment. According to Tinto's (1993) model of college completion, 

a commitment to an academic goal is the core about which successful retention programs 

are built. The development of that commitment and the orientation that it entails for first-

generation Latinx students effectively leads to the completion of the degree program. 

Conversely, students who firmly hold a personal desire to see the attainment of their 

academic goals are more likely to succeed. The motivation for goal attainment arises 

from individuals' natural tendency to maximize their interests (Tinto, 1993).  

Isbel (2019), in a dissertation, explored the factors influencing community college 

student attrition using Tinto's model to determine the effect of goal commitment on 

college completion. The researcher found that according to the student model of 

integration, goal commitment has a positive influence on persistence(Isbel, 2019). The 

study was congruent with previous research that found academic life experiences to 

influence student attrition (James, Krause & Jennings 2010). According to the study, a 

substantial amount of research revealed a positive relationship between goal commitment 

and college completion. The researcher used endogenous variables to measure the 

existence of community and goal commitment. The endogenous variables were goal 

commitment, institutional commitment, academic integration, and social integration. 
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Goal commitment was calculated by the summation of the respondents' answers to four 

questions regarding their educational goals and aspirations. Results of this study indicate 

positive relationships between goal commitment and educational completion. Based on 

interviews with the study subjects, it was reported that commitment is the key indicator 

that leads to success (Damon, 1997). 

Similarly, Pascarella and Chapman (1983) present a strong argument that goal 

commitment for 2-year community colleges had a more substantial direct effect than 

institutional commitment. Astin (1982) reached a similar conclusion that educational 

aspirations have positive impacts on minority student retention. Nora (1987) focused on 

the initial goals of students when they enrolled in an institution and presented evidence 

that showed no significant discrepancy between the Astin (1982) or Pascarella & 

Chapman (1983) findings. However, the studies concluded that institutional 

commitments had positive and significant direct effects on minority Latinx student 

populations' academic integration at the community college level. 

The studies have established a convincing case that the more focused students are 

on their educational/career goals, the more they are integrated at the institution, leading to 

college completion. Nora (1987) presented an account of how initial commitments were 

the most important determiners of student retention and were even more critical than 

academic and social integration. Nora, Attinasi, and Matonak (1990) reported that initial 

commitments have positive and significant direct effects on the academic and social 

integration of academically disadvantaged community college students, which in this 

case, are the first-generation Latinx students. Many recent studies have demonstrated a 

discrepancy in how initial commitments negatively influenced retention. Because of these 
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considerations, two explanations were given for this adverse effect on retention— first, 

the combination of student's goals and institutional commitments. Second, the focus of 

community colleges on the transfer function rather than retention. In Cabrera, Nora, & 

Castaneda (1993), goal commitment was third in total effects on intent to persist, 

preceded by institutional commitment and encouragement from family and friends. 

Interestingly, data provided by preceding studies tended to support goal commitment and 

college completion (Kathleen, 1997). 

Institutional commitment. Institutional commitment refers to the students' 

commitment to the institution they are enrolled in and their commitment to the student 

goals. Commitment indicates the degree to which students are willing to work toward the 

attainment of one's goal. Nora (1987) focused on Latinx as minority students in 2-year 

colleges. She determined that those committed to the institution to earn a degree had 

higher academic and social integration rates. Nora (1987) found that initial commitments 

reflect a substantial effect on student retention. Further results were that institutional 

commitment had a significant direct impact on both intents to persist and actual 

persistence behavior. Cabrera et al. (1993), as cited by Damon (1997), determined that 

institutional commitment had the most significant total effect on the intention to continue 

what leads to Latinx college completion. 

The greater the student commitment, the higher the institutional persistence 

(Mallette & Cabrera, 1991). Institutions of learning for first-generation Latinx students, 

unlike other human communities, are different because of how students disengage from 

the college. There is a correlation between first-generation Latinx students giving up and 

disengaging from education when there are no shared commonalities between them and 
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the new institution. It is challenging for them to lack social and intellectual integration 

into the membership of the new academic environment's community life. First-generation 

Latinx need social support to help them integrate (Tinto, 1993). 

According to most of the literature on the subject, Tinto is notably regarded for 

his theoretical model of persistence (Cabrera, Nora, & Castaneda, 1992; Swail, Redd, & 

Perna, 2003). However, Spady (1970) first developed a detailed and comprehensive 

longitudinal, interdisciplinary model drawn from Durkheim's theory of suicide (Bean & 

Eaton, 2002). Durkheim (1951) theorized that lack of integration into a group and 

community could encourage a person to break ties with their social system.  

An institution's capacity to retain students is directly related to its ability to reach 

out and contact students by integrating them into institutional life's social and intellectual 

fabrics. Thus, institutional commitment hinges on establishing a healthy, educationally 

controlled environment that is caring enough to enable all students to find their niche in 

one or some of the institution's social and intellectual communities (Tinto, 1993). 

Institutional commitment stresses the intellectual centrality of first-generation 

Latinx students in the institution of learning. The educational activities of continued 

learning and students' persistence are dependent on the institution's commitment to 

student goals (Tinto, 1993). The action of institutional members concerning student life, 

faculty, and staff is central to understanding the institution's impact on the student, 

promoting commitment (Tinto, 1993). 

Tinto (1993) further shared that the institution's commitment to educating 

students should not be narrowly defined because it is important for 2-year open 

enrollment of college students to transfer to university. Although all institutions have a 
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shared commitment to educating students, the commitment varies based on studies. A 

research college, for instance, does not have the same sort of commitment to its students 

as a liberal arts college. The mission and institutional commitment to student learning 

inspire student completion even amid difficult choices (Tinto, 1993).  

Grit: A commitment to achieving academic goals. According to Duckworth et 

al. (2007), grit is defined as the ability to effortfully persist in the face of struggle. 

Accordingly, Grit is the passion and perseverance for long-term goals (Duckworth & 

Quinn, 2009). Tangential to Duckworth is the concept that "grit" is a personality 

characteristic with two elements: (a) an interesting element and (b) an effort element. The 

element of effort captures the broader concept of consciousness and self-control that is 

central to academic success. The definition of grit attempts to capture the idea of 

resilience, self-control, and perseverance, and researchers believe that grit is central to 

academic success (Bashant, 2014). Consciousness in the context of defining grit includes 

the idea of dependability and hard work, which has been shown to have a strong positive 

relationship with academic outcomes (Barrick & Michael, 1991). 

A basic assumption pertinent to the study of commitment is a fixed mindset. 

According to Dweck (2009), a fixed mindset that failure is permanent could prevent 

students from academic success, hindering college completion. Duckworth et al. (2007) 

concluded that grit could be developed by having a "growth mindset." Duckworth 

investigated why and how some students succeed, and others fail (Perkins-Gough, 2013). 

Students who value effort and are committed to those efforts are said to have a growth 

mindset. Duckworth's (2016) and Dweck's (2010) work helps the researcher gain a better 

understanding of the reasons some students persist in reaching their academic goals, and 
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others do not (Hochanadel & Finamore, 2015). Grit, according to Duckworth et al. 

(2007), "is not just having resilience in the face of failure, but also having a deep 

commitment that maintains loyalty over many years to the commitment of the goal."  

Commitment is persistence in attaining academic goals. Commitment involves 

grit, which is a critical factor in graduation rates for first-generation Latinx students. 

Central to the obligation to academic task among the first-generation Latinx students is 

the determination and commitment, which are reflected in self-consciousness.   

Self-consciousness is the propensity to perceive and be aware of oneself, not only for 

oneself alone but also by evaluating others' eyes. Therefore, it is an essential 

characteristic of what it means to be human (Rochat, 2018). Self-control consciousness 

captures the ability to regulate attention, emotions, and behavior in the presence of 

temptation (Duckworth, 2016).  

Duckworth (2016) suggested that there are no differences in grit between male 

and female students; however, recent researchers have determined that being first in the 

family to attend a higher institution of learning was associated with an increased level of 

grit factor, which is an "effort to strive" (Hodges, Wright, & Bennett, 2018). Other 

researchers have demonstrated positive relationships between grit, engagement, and 

academic productivity (Duckworth, 2014).  

Perseverance, a commitment, and an alternative to persistence are students' efforts 

to continue to apply effort to succeed, even in difficult tasks (Lufi & Arie, 1987). The 

question arises from other authors opposing grit, that grit has no real value in predicting 

academic outcomes (Bazelais, Lemay, & Doleck, 2016; Ivcevic & Marc, 2014; Stewart, 

2015; Wolters & Maryam, 2015). Opposed to those earlier researchers, current 



20 
 

 

researchers have contended that grit is an important trait that has links to success within a 

broad range of academic settings (Bowman, Patrick, Denson, & Bronkema, 2015; Cross, 

2014; Duckworth et al., 2007; Fillmore, 2015; Gorman, 2015; Wolf & Jia, 2015). 

In Duckworth et al. (2007), evidence was presented of grit as a predictor of 

academic outcomes. Small positive relationships were documented between grit and 

scholastic aptitude test scores for high achieving students. Other researchers have 

obtained similar results with higher grit levels in an introductory programming course 

correlated with higher grades (Wolf & Jia, 2015). Cross (2014) reported a small positive 

relationship between grit and student grade point average (GPA) among doctoral 

students. Reraki, Ismail, and Saricam (2015) determined that although grit may have a 

sizable effect on the prediction of academic achievements, it accounted for only 1% of 

variance after controlling for the effect of motivation. Grit that affects student 

commitment is perceived as a relatively stable trait that is developed over the years. 

Researchers have suggested that grit may be adaptable to other individual characteristics 

such as perseverance and persistence (Aronson, Fried, & Good, 2002; Blackwell, Kali, & 

Dweck, 2007). 

Many researchers have shown that educational commitment, stimulated by grit, 

has been examined under a gender lens to determine the effect of gender on grit. Some 

researchers have suggested gender differences in grit levels (Christensen & Gerald, 2014; 

Rojas, Joseph, Ushe, & Toland, 2012). Researchers have determined that female upper 

secondary school students were higher in the consistency of grit's interest than boys 

(Christensen & Gerald, 2014). Batres (2011) established a statistically significant 

relationship between grit and grades for female students, but not for male students. In 
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contrast, Stewart (2015) documented a statistically significant relationship between grit 

and grades for male first-year college students but not for female first-year college 

students. Other researchers have not revealed gender differences (Batres, 2011; Gorman, 

2015; Washington, 2016). These inconsistent and often small effects may be interpreted 

to mean that gender bias differences may either be small or inconsequential or 

situationally based, which may cause gender differences across various studies. 

Collier and David (2008) reported that students who are first in the family to 

attend higher learning institutions had a lesser understanding of student roles and faculty 

expectations than other students. A concise review of completion rates for students 

reveals that children whose parents did not complete college have a lower probability of 

doing so themselves compared to those whose parents hold a Bachelor's degree or higher 

(Fomby & Cross, 2018). Further studies show that parents who attended some college 

can provide sufficient first-hand knowledge about selecting, applying to, and enrolling in 

colleges to their children (Lareau & Cox, 2011). They may draw upon their own curtailed 

educational experiences to motivate their children's persistence.  According to Altschul 

(2012), parental involvement predicts achievement. In a study investigating whether grit 

plays critical roles in the commitment of first-generation Latinx students in colleges, Key 

(2015) determined the presence of statistically significant positive relationships between 

grit and physical and mental well-being, which positively influence college commitment. 

Key (2015) emphasized that mental health has an essential role in academic success. 

Latinx students who have positive relationships tend to have good mental health, which 

positively influences their commitment towards graduation.  
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Expectations 

Parents of Latinx have high expectations for their children because they expect 

them to be successful through educational processes that afford accessibility to a 

promising career. Recent research by the Pew Research Center found that 86% of Latinx 

parents (compared to 67% of Caucasian parents) believe it is essential for their children 

to earn a college degree (Santiago & Cuozzo, 2019). These Latinx parents' expectations 

stem from the belief that educational attainment provides financial prosperity (Rodriguez 

et al., 2015; Suizzo, Jackson, Pahlke, Marroquin, Blondeau, & Martinez, 2012). 

According to Tovar (2015), expectations are fundamental in the Latinx community, 

which aligns with what Tinto (2002b) asserted that student success in college is 

dependent on institutional and students' expectations remaining high in regard to student 

performance. While educational expectations are essential in the Latinx community, not 

all colleges provide such high expectations.  

Nora and Crisp (2012) observed many larger colleges and universities have little 

expectations or different expectations based on gender and ethnicity. This lack of a close-

knit college system reduces expectations for the students based on those factors; 

however, when compared to local community colleges, they have a better understanding 

of students because they create enrollment based on their district (Martin, Galentino, & 

Townsend, 2014). 

According to Tinto (2002b), students with high expectations and the support of 

their college perform better. Some researchers have reported that students with low 

expectations about higher education, especially those whose parents have lesser 

educational attainment and expectation, will have a higher likelihood of attending a 
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community college part-time (O'Connor, 2009). Nora and Crisp (2012) indicated that 

first-generation students spend less time dedicated to academic pursuit outside the 

classroom in educational institutions that expect less. Further results found that large 

colleges have lower expectations for students for various reasons ranging from gender to 

ethnicity (Nora & Crisp, 2012). However, smaller institutions have been reported to meet 

Latinx students' needs concerning expectations tied to a better understanding of their 

academic needs (Martin et al., 2014). Institutions need to expect the same from Latinx 

students as they do other high achieving students because high expectations lead to 

improved student achievement. Expectations are significant to the Latinx community 

(Tovar, 2015). Tinto (2002a) believes expectations can also take the form of informal or 

formal advising. 

Although higher education is now more accessible to students from disadvantaged 

backgrounds, higher learning institutions are still struggling with retention and graduation 

rates of first-generation Latinx students (Slaughter, 2009). It is important to note that 

regarding expectations, first-generation college students, including Latinx, are a growing 

population faced with unique challenges for college retention and graduation. According 

to Tello and Lonn (2017), first-generation students have not inherited the social or 

cultural capital familiar to most traditional first-year college students because their 

parents did not attend post-secondary education. The lack of cultural and social capital 

experienced by first-generation college students translates to a lack of knowledge about 

college degrees and persistence and retention resources, which ultimately lowers their 

expectations (Tello & Lonn, 2017). Researchers have revealed that first-generation 

college students tend to report not receiving family support in navigating higher 
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education (Lowery-Hart & Pacheco, 2011; Stieha, 2010).  

Orbe (2004) stated that first-generation students are affected by representing 

multiple identities. Further, researchers have highlighted that many first-generation 

college students, including Latinx, also struggle with negotiating numerous identities. 

Being a first-generation college student is not the only identity that those students 

experience. Other identities, such as race, ethnicity, and class, also play into first- 

generation Latinx college student status. 

The importance of Tello and Lonn's (2017) examination of first-generation 

students reveals a lack of understanding of the intersections of identities at work among 

first-generation Latinx students and the society in which they live. Though researchers 

have established that Latinx are the fastest-growing population accessing higher 

education (Santiago, Calderón Galdeano, & Taylor, 2015), their graduation rates have not 

improved. To gain a deeper understanding of Latinx culture, there is a need to understand 

the term "familismo" and how it influences Latinx students' expectations. Interest has 

been generated on how the expectation of Latinx has been shaped over time. Familismo 

refers to family dependence, cohesiveness, and loyalty and places family obligations 

above personal, academic, or social needs (Baumann, Kuhlberg, & Zayas, 2010: Marín & 

Marín, 1991). In the first-generation Latinx students, family encompasses all extended 

family, including grandparents, aunts, uncles, cousins, close friends, and godparents. The 

cultural values and the reliance on each other as family in Latinx culture create a 

perceived obligation to material and emotional support. They have to rely on relatives for 

help and support (Marín & Marín, 1991).  

According to researchers, family obligations and responsibilities may be sources 
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of support for many Latinx. They may also contribute to stress (Aguilera, Garza, & 

Muñoz, 2010). Saenz and Ponjuan (2009) identify barriers that impact Latinx in higher 

education. The first barrier the researcher stated was a cultural barrier based on family 

support. Latinx pride and ego in their culture is a source of strength that propels them to 

work hard. Simultaneously, it can create a barrier to success as it often prevents Latinx 

men from standing up for themselves and seeking help when it is most needed. Latino 

males tend to believe that "real men" avoid expressions of fear; they do not ask for help 

and, as such, maintain a façade of confidence when they are deeply fearful of the 

consequences of their actions (Saenz & Ponjuan, 2009, p. 6). 

Even when a Latinx is close to failing in college and disengaging in their learning 

institution, they seldom seek help. The avoidance of asking for help for fear of appearing 

weak based on Latinx culture deters Latinx students from receiving the support they need 

in college, even when available. As researchers conclude, Latinx cultural values come 

first, before any academic consideration. Family comes first before school (Avila & 

Avila, 1995; Franklin & Soto, 2002). 

Saenz, Bukoski, Lu, and Rodriguez (2013) reported that Latinx males have poor 

help-seeking behaviors. Zarate and Gallimore (2005) determined that academic 

achievement, parental factors, and language proficiency were the most significant 

predictors of Latinx male enrollment in college. The researchers further explained that 

parental encouragement and cultural factors strongly predict a predisposition to attend 

college. In higher education, Latinx males encounter two distinct challenges and stressors 

identified in the literature: (a) differing and specific gender assigned familial roles 

(Ramirez, 2006) and (b) conflicting values such as putting family values that may 
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contradict educational pursuit ahead of their goals (Niemann, 2001).  

Support 

Support provided by institutions to students in educational resources is paramount 

to student enrollment and persistence (Tinto, 2002b). According to McDonough, 

Calderone, and Venegas (2015), financial support and availability are sensitive issues to 

Latinx families than other ethnic or racial groups. Yet, financial support from parents or 

institutions determines whether a first-generation Latinx student will complete college. 

Not all students and parents have equal opportunities to access the information they need 

to financially prepare for college and navigate a confusing financial aid system. This 

difficulty also applies to first-generation Latinx students regarding finances 

(McDonough, Calderone & Venegas (2015). Over time, while parental or household 

assets can positively affect a student's initial enrollment in college and other college 

outcomes (Elliott & Nam, 2012; Loke, 2013), accumulating assets can be difficult for 

low-income first-generation Latinx students and their parents. As Latinx seek information 

relevant to college attendance, being the first male in the family, any information 

provided by the college to them at that point becomes relevant and tangible (Martinez & 

Cervera, 2012).  

Information is a key factor to success, yet researchers have determined that first- 

generation Latinx may find themselves on a one-person journey without support, either 

from school counselors, teachers, or family members (Irizarry, 2012). Other researchers 

have established that Latinx are ignorant of financial aid issues and the cumulative cost of 

college, which shows that Latinx is behind in receiving the relevant information that 

would encourage and support them (Hill, 2008; Ramirez, 2011). Nora and Crisp (2012) 
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cited the task of seeking information relevant to the program of studies or general 

information for Latinx students and the first-time college student as often a challenge. 

Therefore, it is incredibly critical for first-generation Latinx students to be provided with 

relevant information by institutions to help them accomplish their degree completion. 

Family support, which is often referred to as familismo, is a key to first-generation Latinx 

students' graduation. 

According to Tinto (1993), the lack of support from external communities that 

students are involved in weakens academic persistence. When the value orientations of 

external communities of first-generation Latinx students are connected with college 

education goals, the values may aid Latinx students' persistence in college. Accordingly, 

membership in external organizations may play a pivotal role in persistence (Weidman, 

1985; Bean & Vesper, 1990; Christie & Dinham, 1991; Padilla, 1991). Padilla (1991) 

explored the subject of community involvement and support on Latinx students. The 

study identified problems associated with support y highlighting the sense of social 

isolation and the intense pressure; Latinx  students feel in maintaining their ethnic 

allegiance and heritage as they attempt to navigate the world of college. As an 

illustration, the study stressed that individuals who seek to retain past friendships that are 

unsupportive of their academic goals while attending college may find college 

completion problematic.  

In the same sense, Christine and Dinham's (1991) interview of students was 

incredibly illuminating. They found that students who retained their high school friends 

and those living off-campus had a reduced persistence and college completion. The 

conclusion of the study revealed signs of disengagement from college. The interviews 
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showed that the lack of student college persistence is traceable to an external peer group 

that hinders social integration. For some students, the hindrance was the pressure from 

their parents. Padgett, Johnson, and Pascarella (2012) proposed that unlike students from 

highly educated parents, children of first-generation college students are already 

disadvantaged in terms of their resources before entering college. When the parents of 

first-generation Latinx students are unsupportive of their children's academic goals, such 

parental influence may create a lack of persistence for those students.  

Fullan (2007) confirmed the need to provide the first-generation Latinx students 

with vital cultural support centers that would serve them as they navigate the unfamiliar 

academic campus. According to Fullan (2007), Latinx students may feel validated and 

encouraged to complete their program of choice with parental support. Though the 

competing external pressures of families and peers for first-generation Latinx students at 

a disadvantage are no different from those of other students, the impact of work and 

family obligation may not be the same for all students. Studies of retention among 

married first-generation Latinx students, for example, suggest that family responsibility 

may hinder female persistence more than male persistence. According to findings, being 

married is associated with higher persistence rates among men than females (Astin, 

1975). Tinto (1993) noted that significant family and work obligation changes might lead 

to a college departure without completion; this is especially true even with unmarried 

Latinx whose roles changed and are required to perform family duties in their homes. The 

need for support in a family cannot be underestimated because family support plays a 

crucial role in first-generation Latinx student completion (Tinto, 1993). 
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Institutional support. The terms engagement and involvement are often used 

interchangeably (Wolf-Wendel, Ward, & Kinzie, 2009), but the literature suggests that 

the research surrounding student engagement stems from Astin's (1984) concept of 

student involvement and the psychological and physical energy students put into their 

academic and social experiences. Astin's (1984) theory on involvement has become a 

hallmark theoretical lens for explaining student success and retention. Though 

researchers have addressed student involvement experiences with faculty members, 

academics, and curricular matters, researchers have focused mainly on extra-curricular 

experiences (Wolf-Wendel et al., 2009), including student organizations, residential life, 

and social campus activities. Participation in these kinds of activities, combined with the 

campus environment, determines students' collegiate outcomes. Extracurricular 

involvement can positively affect grade satisfaction, correlated to student graduation 

(Pascarella & Ternzini, 1991, 2005). 

Institutional support is vital for enrollment and persistence (Tinto, 2002b). As the 

first in the family to attend college, Latinx students seek relevant and tangible 

information (Martinez & Cervera, 2012). Yet, many Latinx students often find 

themselves on a self-contained journey to pursue higher education with little support 

from high school counselors, teachers, or family members (Irizarry, 2012). Researchers 

have also reported that Latinx students have little knowledge of college's financial cost 

and have limited access to higher education resources compared other ethnic/racial 

groups (Hill, 2008; Ramirez, 2011). Even those with social support through family and 

friends often receive inaccurate information or outdated materials, leading to emotional 

distress and frustration (Ramirez, 2011). Support may come in various forms to 
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counterbalance despair and frustration, including student academic success programs, 

counselors, and advisors (Tinto, 2002b).  

As first-generation community college students struggle to complete college, 

institutions need to provide the support required (Lopez, 2015). Tinto (2002b) insisted 

that students who persist and earn a degree benefitted from financial, institutional, 

cultural, and learning support. Tinto (2002b) further elaborated that support is critical in 

the first college years because it helps students form many beneficial relationships with 

the institution, peers, faculty, and staff. According to Tinto (2002b), support may take 

various forms, including peer mentoring and academic advising. Nora and Crisp (2012) 

provided some insight into what support entails and its effectiveness by raising the 

questions of how effective support can be when it connects to the learning environment 

and the classroom in forms as supplemental instruction. 

Feedback 

According to Tinto (2002a), the learning process and feedback are essentially 

joined together. When faculty and staff provide feedback to the student about their 

academic performance, it helps prevent Latinx students from early college departure. 

Feedback presents vital opportunities for faculty members to understand and, thereby, 

create strategies to intervene in student success and help students disengage from studies 

(Kurlaender, 2014). 

Tinto and Pusser's (2006) research on feedback provides evidence of an existing 

relationship between student performance and feedback. When feedback is given to a 

student by faculty and staff, it serves as a condition for success and persistence. 

Accordingly, feedback takes many forms, especially in helping students engage regarding 
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whether they are at academic risk or not. Feedback is essential to Latinx students in their 

academic pursuits as it helps determine needed areas of improvement. Kurlaender (2014) 

argued that in addition to feedback, academic standards for students could differ among 

community colleges; such differences can create some confusion for first-generation 

Latinx student as they try to understand assessment, the consequences, or feedback 

regarding outcomes.  

According to Kurlaender (2014), feedback from students helps faculty create 

strategies to intervene and correct students before they disengage from school. Feedback 

from faculty about students' performance is necessary for both students and faculty. It 

benefits students' comprehension, and it helps faculty better strategize. Students who 

receive feedback about their performance can learn and make the necessary correction to 

help them persist through college, reflecting success for them and the college they attend 

(Tinto, 2002a). 

Tinto and Pusser (2006) noted recurrent feedback from faculty and staff on 

students' performance is a condition for students' educational persistence. While feedback 

may take many forms, from classroom assessment to early warning systems, what 

remains cardinal is that feedback helps measure students' academic progress. Many 

colleges must consider the unique learning needs of first-generation Latinx students and 

balance the social components with their learning needs (Sandoval-Lucero, Maes, & 

Klingsmith, 2014). Social conditions are essential to learning as studies have found that 

first-generation Latinx students are often hesitant to ask questions in the classroom about 

assignments or meet with faculty during faculty office hours. Furthermore, they reported 

that they instead try to solve their instructional unpreparedness with their peers (Martin et 
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al., 2014). Students often complain that they find themselves teaching the course to 

themselves due to a lack of feedback. On the other hand, faculty comments indicate that 

many of the students do not take advantage of tutoring services or meet with faculty 

members, which would give them the opportunity for feedback to enhance their chances 

for college completion (Martin et al., 2014). 

Involvement 

Fullan (2007) confirmed the need for cultural involvement among Latinx 

students. With strong cultural involvement that is viewed as a support, he commented, 

"when relationships develop, trust increases" (p. 52). Many institutions, unaware of the 

needs of Latinx, may have extreme bias without understanding how Latinx cultural 

dynamics and cultural involvement play a crucial role in their higher educational pursuit 

(Lopez & Fry, 2013; Tinto, 1994). Many Latinx have a sense of independence and do not 

see the value in college support systems; therefore, they will be disadvantaged. This 

disadvantage is often remediated when their social network embedded in their culture is 

involved, especially social networks from their homogeneous background (Lopez & Fry, 

2013). 

In outlining a developmental theory for higher education, Astin (1984) considered 

involvement to be at the core of his thesis for various reasons. Astin's (1984) reasons for 

prioritizing involvement above others range from student retention to student graduation. 

According to Moore and Upcraft (1990), involvement theory affirms the belief that 

students learn best and are more likely to persist by becoming involved in the campus 

community. Other researchers with contrary views have since supported the contention 

that involvement positively correlates with student retention (Astin, 1984; Tinto, 1993).  
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A basic assumption pertinent to the study of involvement is that the more students 

are involved in the social and intellectual life of a college, the more frequently they make 

contact with faculty and other students about the learning process. This involvement and 

contact with faculty and other students helps the first-generation Latinx students persist 

towards college completion (Astin, 1991). Tinto (1991) explored the roots of leaving 

college and how it differs for different students and institutions; however, what was 

remarkable was the impact of involvement in student learning. According to Tinto 

(2012), collaborative learning has helped involve students in institutions' learning 

cultures. For this reason, an increasing number of institutions are establishing special 

educational programs and courses designed to involve beginning students specifically. 

The productive part of involvement is when faculty and students join together as 

collaborators in dealing with the content of courses in a manner that provides for thematic 

and synthetic wholeness (Tinto, 1993). The process of collaborative learning is as 

essential as the contents because it engages students in a unique way that they feel 

involved in the course work and the institution. Padilla-Alvarado (2015) shared insight 

into how college life involvement helps students enhance their degree completion 

chances. The researcher concluded that involvement, based on the Latin term known as 

"Tabula Rasa," or "the blank slate," allows students to start afresh. According to Padilla-

Alvarado (2015), the college provides students with a clean slate, or a new beginning, 

which is the chance to start afresh or try something new or reinvent oneself. Tinto (2012) 

reached a similar conclusion about how college involvement can help students stay 

focused. Padilla-Alvarado (2015) and Tinto (2002a) shared the same idea on the 

changing phase students undergo when they leave high school and decide to commit to 
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college life that involves the learning process. Students who were not focused during high 

school may decide that they are now ready to commit to putting the time needed to 

succeed in college when involved (Padilla-Alvarado, 2015). 

Involvement in this context is defined as variables that occur within the college 

environment that focuses on the specific ways in which first-generation Latinx students 

get involved. Some of the recent literature's involvement factors include faculty-student 

interactions, mentorship, and student organizations' participation (Kim & Sax, 2007). 

Faculty-student interactions. Mayo, Murguia, and Padilla's (1995) studies of 

ethnic minority students reported that relationships with minority faculty proved to be the 

most significant social integration dimension affecting grade point average. As predicted 

by their studies, having a good relationship with faculty members was essential to 

academic success and student persistence. The objective of Mayo et al.'s (1995) research 

was to determine student retention, and the studies further noted that another significant 

indicator linked with academic success was having a quality relationship with a faculty or 

staff role model. These findings challenge earlier researchers' work, who assumed that 

faculty-student interaction plays no significant role in college retention and persistence 

(Kim & Sax, 2007).  

Tangential to Mayo et al.'s (1995) studies of student retention, several researchers 

have shown the importance of the faculty-student connections and relationships (Piñeda-

Báez, Pedraza-Ortiz, & Moreno, 2011). Students who have developed good relationships 

with their instructors are more likely to excel in higher education (Piñeda-Báez et al., 

2011). Following a careful review of the large body of research, studies found the 

positive effect of student-faculty interaction resulting in college students' positive 
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educational outcomes. For example, in 2003, based on data from more than 100,000 

students who completed a national survey of student engagement, according to the 

findings, 38% of students reported that college experience and academic interaction with 

faculty contributed to their graduation (Flowers, 2004) 

Similarly, Perezchica (2017) examined student interaction with institutional 

agents as a latent constraint found that a high-quality interaction with institutional agents 

influences students' commitment to educational goals, which results in student academic 

completion. The study further stresses that bonding with a professor, feeling comfortable 

asking for help from campus personnel, feeling validation from a professor, and feeling 

welcome to interact with a professor outside of the class were significant predictors of 

students' commitment to educational goals which can contribute to college completion 

(Perezchica, 2017). 

Also, college impact research has continually demonstrated a positive relationship 

between student-faculty interaction and a broad range of student educational outcomes, 

including academic achievement, educational aspirations, intellectual growth, and 

academic satisfaction (Astin, 1977, 1993; Endo & Harpel, 1982; Kuh & Hu, 2001; 

Pascarella, 1980; Pascarella & Terenzini, 1991; Thompson, 2001; Volkwein, King, & 

Terenzini, 1986). 

Hernandez (2000) identified having a relationship with faculty or staff as 

positively influencing Latinx student retention. Hernandez (2000) further suggested 

programs that facilitate interaction between faculty/staff and students should be 

encouraged. Similarly, Hurtado, Carter, and Spuler (1996) reported that Latinx college 

students who perceive a student-centered faculty and have faculty interaction 
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opportunities were more likely to adjust to college. 

Hernandez's (2000) review of student retention documented five ways in which 

student-faculty interactions can be increased: 

1. The inclusion of faculty in new student orientation programs  

2. The creation of out-of-class opportunities and community for faculty or staff 

to interact with students 

3. The provision of financial incentives for faculty to invite students to dinner or 

lunch or participate in a campus program that promotes interaction such as an 

athletic or theater event 

4. The coordination of formal mentoring relationships where students are 

matched with a faculty or staff member  

5.  The design and the living-learning residence halls that house faculty offices 

or residences. (pp. 582-583). 

According to Tinto (1993), students' persistence is shaped by the interaction as 

listed above, but what is core is the vital linkage between learning and persistence that 

arises from the interplay of involvement and the quality of students' effort with peers and 

faculty. The researcher suggested that involvement should be highly considered because 

it helps students learn and persist (Tinto, 1993). 

Mentorship. According to Rendon's (1994) Validation Theory, personal qualities, 

attitudes, interactions, conditions, and alliances must be present for Latinx students to 

persist, especially when they are the first-generation in their families to attend college. 

Rendon’s (1994) study reveals how self-doubt among non-traditional students indicates a 

need for validation. Adherents to the validation theory believe validation is a core 
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requirement for an effective mentoring relationship with first-generation Latinx student. 

The validation model postulated by Rendon’s suggested that validation is most effective 

when offered early in students’ college experience, especially during their first week of 

class. The model identified two categories of validating agents. In both categories, the 

common denominator was the presence of a faculty member who acts as a mentor. 

Researchers considered a faculty member's presence or mentor as having one of the 

strongest impacts on students' college involvement and persistence (Pascarella & 

Terenzini, 2005). According to Terenzini, Rendon, Upcraft, Millar, Allison, and Gregg 

(1994), validation may occur in class, out of class, from family, peers, faculty, and staff. 

For a first-generation non-traditional Latinx student, “a sense of obligation to succeed” 

(p. 67) hinges on the college self-affirmation as well as the valuing by college instructors 

of both the students’ life experiences before education, as well as instructors’ time and 

interest in their studies (Terenzini et al., 1994). 

Tinto’s (1993) research elaborated and revealed that mentoring is a valuable asset 

for student persistence. Similarly, faculty mentorship is influential on academic success 

and motivation (Perez & Saenz, 2017). According to Tinto (1993), effective mentoring 

involves the transfer of academic skills, attitudes, and the promotion of persistence.  

A basic assumption pertinent to the study of retention is that mentoring addresses 

several causes of student attrition and delayed graduation, including the lack of proper 

academic preparation for college and the lack of knowledge about or access to social or 

academic resources (Parker-Redmond, 1990).  

According to Sedlacek (1989), minority students are more likely to succeed if 

they have mentors or role models in their schools. In a qualitative study of Latinx 
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students at a selective institution of learning, Arellano and Padilla (1996) reported that a 

common theme of success and retention for students, which was key to college 

graduation, was the importance of influential individuals outside of their immediate 

family members. This concept is perhaps difficult for first-generation Latinx students 

because of the affiliation to their family, as previously noted. The researchers reported 

that for many of these students, mentors provide access to information they would not 

have been privy to, particularly for first-generation college students (Kim & Sax, 2007). 

Sedlacek (1989) produced information on mentorship and suggested that creating 

mentoring programs for first-generation Latinx students is absolute and essential. 

According to findings, a retention program will serve as a retention tool, particularly for 

students who may be at risk of leaving the college before graduation (Sedlacek, 1989). 

Student organizational affiliation. In the college environment, students need to 

feel they matter. Schlossberg, Lynch, and Chickering (1989) developed what has been 

referred to as a theory of mattering/marginality. According to the theory, the concept 

concluded that students must feel they “matter” to succeed in college. The academic 

institution should adopt a policy that promotes student interest and creates the feeling 

they matter. Students need to have a sense of belonging and feel appreciated. According 

to Schlossberg et al. (1989), If students feel ignored and unaccepted by other students, 

faculty, or staff, they will feel marginalized and are much less likely to persist in college. 

To create this community of acceptance, it is important to note that community fostering 

occurs within subcommunities. Subcommunities serve as understaffed environments that 

often foster commitment because students are more involved in the institution's learning 

life (Kuh, Schuh, Whitt, & Associates, 1991). 
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A first-generation Latinx student needs to find a critical mass of students who are 

like them. Hernandez’s (2000) research on Latinx students’ retention reported that 

finding a Latinx community on a predominantly Caucasian campus positively impacted 

retention. By meeting other Latinx, the first-generation Latinx students were better able 

to cope with the college environment (Hernandez, 2000). In the same vein, Rooney 

(1985) emphasized the plausibility of involvement in student organization among Latinx 

students and noted that an ethnic-based student organization positively impacts retention 

by aiding student’s feelings of comfort at the institution.  

Padilla-Alvarado (2015) established a connection between leadership skills and 

student clubs/organizations. The researcher, a first Latinx graduate, recognized the basic 

concept of a college success guide for new students and made a case for the support 

system needed for degree completion. While providing helpful solutions, based on the 

researcher's experience in community colleges, Padilla-Alvarado (2015) identified the 

problem of an isolated student learning environment and its impact on students. The 

researcher further suggested that students should make the most of their college years by 

getting involved in students' organizations and clubs.  

According to Padilla-Alvarado (2015), getting involved in campus clubs can help 

students develop marketable skills employers seek in new hires. The researcher also 

highlighted the opportunity for students who socialize with others who share a common 

interest and its benefit. The research highlights one of the benefits of helping strengthen 

the learning community (Padilla-Alvarado, 2015). 

Further studies showed students do not feel a sense of belonging with the 

institution when there is a lack of student community. The lack of student community can 
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be defined to include little contact among students outside of class, an apathetic student 

body, and a place where students do not socialize with one another (Astin, 1993). Tinto 

(1993) also indicated that Latinx might find it especially difficult to settle and be 

connected to others but easier for them when connected among Latinx students.  

A better solution for a disconnected student institution is incorporating, retaining, 

and nurturing the Latinx cultural community to achieve success in college (Padilla, 

Trevino, Gonzalez, & Trevino, 1997; Astin, 1993). Students experience academic 

relationships and connections through interpersonal connections that help them develop 

an emotional connection with other students on campus (Schreiner, 2013. Therefore, it 

supports previous early research on student organizations and associations that concludes 

that such characteristics as sociability, warmth and positive emotions, and assertiveness 

are reported higher when institutions help students connect with student organizations 

(Lounsboury & DeNeui, 1996). Therefore, it follows that the positive relationship Latinx 

build on campus through student organizations can reach the levels of becoming true 

brotherhood (Kiyama, Museus, & Vega, 2015). Researchers believe positive relationships 

with peers and mentors benefit Latinx college persistence (Pérez & Taylor, 2015; 

O'Donnell, Botello, Brown, Gonzalez, & Head, 2015; Sáenz, Ponjuan, Segovia, & Del 

Real Viramontes, 2015). Within student organizations, there is a strong need for 

leadership. 

 Astin’s (1993) research gave credence to the notion that students who are active 

in leadership roles on-campus organizations are more likely to persist in college and 

graduate than those who are not.  
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Similarly, Abrahamowicz (1988) explored the relationship that student 

participation in organizations has with encouraging broader involvement with the 

institution, satisfaction with the college experience, and college perceptions. 

Abrahamowicz (1988) concluded that participation in student organizations seems to lead 

to greater involvement in the overall college experience, particularly in activities beyond 

student organizations' traditional realm (Abrahamowicz,1988). 

Hernandez (2000) reported that Latinx students have had opportunities to make 

new friends through student interaction and organization association on campus, 

particularly peers from similar cultural and socioeconomic backgrounds. The studies 

further identified that Latinx students found a caring and supportive community and were 

able to break down the larger environment into meaningful wholes. Similarly, Mayo et al. 

(1995) reported that membership in student organizations played a role in the academic 

success of Latinx students. Mayo et al. (1995) conclusively maintained that Latinx 

students who participated significantly in student organizations were more likely to do 

well academically than those who do not participate. 

Learning 

According to Tinto (2002b), learning is a real key to perseverance and helps keep 

students from dropping out of college. Student involvement in the learning process plays 

another key role and is a strong indicator of whether a Latinx student will graduate. 

Trolian and Fouts (2011) noted that as Latinx students transitioned into community 

colleges, independent learning is difficult, especially when they have been impaired 

through teaching to the test. In addition to learning impairment, many of them lack the 

critical thinking skills needed for higher learning levels. 
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Gandara’s (2017) empirical research documented what influences and contributes 

to the academic success of Latinx students. The research clarified Darder’s (1993) 

studies' earlier work, which focused on the academic development of Latinx students and 

the numerous associated barriers. Darder's (1993) studies identified and reported that lack 

of knowledge and training on students' pedagogical effects negatively affect their 

learning ability. This lack of learning ability is most common among the first-generation 

Latinx students unfamiliar with the academic institution. Darder (1993) broadly insisted 

that if the critical issue of learning is solved, it would be one solution to Latinx students' 

barriers towards college completion (Gonzalez, Huerta-Macias, & Tinajero, 1998). 

According to Saenz and Ponjuan (2009), Latinx are exceptionally vulnerable in the area 

of persistence within higher education. This observation gives credence to the rate at 

which Latinx drop out of school.  

George Sanchez, one of the first Chicano psychologists in the U.S., expressed 

concern over how the country grapples with public education failures in understanding 

and meeting Latinx students' needs (Darder, Torres, & Gutierrez, 1997). The summation 

of Sanchez’s concerns acknowledges society's failure to investigate the lived experiences 

of Latinx students that would address what has contributed to Latinx being the most 

educationally disadvantaged population (Darder et al., 1997). The element to consider is 

whether the first-generation. Latinx students are learning or are involved in the processes 

of learning. Another question is whether the instructional curriculum embraces the lived 

experiences of Latinx. Many ethnically diverse students do not find schooling exciting or 

inviting because they often feel alienated, and therefore are not learning. 

Researchers have found that success among students from linguistically and 
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culturally diverse backgrounds cannot be attributed to any one factor. It would be 

simplifying what, in essence, is a complex process involving personal, societal, and 

political factors among first-generation Latinx students in South Texas (Nieto, 1992; 

Ogbu & Matute-Bianche, 1989). 

A growing body of evidence shows learning to be the critical factor in first-

generation Latinx students' graduation rate (Tinto, 2017). Several studies point to self-

efficacy as one of those dimensions which enhance learning. According to Tinto (2017), 

self-efficacy is the foundation upon which student success is built. As expressed by Tinto 

(2017), the definition of self-efficacy shares the same idea with Bandura (1977) when he 

developed the self-efficacy theory and proposed that expectancy and beliefs are 

associated with the behavior. According to self-efficacy theory, the view an individual 

holds determines his or her capability to perform a behavior (Karen, 2012). Self-efficacy 

is an individual belief in one’s ability to succeed at a particular task in a specific 

circumstance (Tinto, 2007). A literature review illustrates that through students' eyes, 

their ability to learn makes them persist. Persistence is a different term for motivation. It 

is the quality that allows an individual to continue pursuing a goal even when challenges 

arise (Tinto, 2017). 

According to Tinto (2017), self-efficacy is learned, not inherited. It influences an 

individual’s ability to address goals, tasks, and challenges. More attention is being 

devoted to self-efficacy as a key dimension of motivation. Unfortunately, self-efficacy 

cannot be generalized to all tasks because it varies. What that entails is that successful 

capability in one task does not apply or translate to success in every task; hence it is 

specific to the task being undertaken by the student in the particular situation (Tinto, 
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2017). It has been noted that people with high self-efficacy will engage more readily in a 

task, expend more effort on it, and persist longer, even in the face of difficulties 

(Chemers, Hu, & Gracia, 2001). A person with low self-efficacy will become 

discouraged quickly and withdraw when encountering difficulties (Vuong, Brown-Welty, 

& Tracz, 2010). 

Sociocultural learning. The sociocultural theory grew from the work of Lev 

Vygotsky, a seminal psychologist. He believed that parents, caregivers, peers, and the 

culture were responsible for developing higher-order functions (Cherry, 2019). 

Sociocultural theory advances the notion of human learning is primarily a social process. 

Of relevance here is the research of Lev Vygotsky, a Russian psychologist. Recent 

studies reveal that the model is traceable to Vygotsky's ideas, which led to a broader 

conceptualization of the sociocultural learning theory. 

As an emerging theory, sociocultural learning theory examines the critical 

contributions that society makes to individual learning and development. This theory 

stresses the interaction between developing people and the culture in which they live. 

According to experts, the sociocultural theory focuses on cultural beliefs and attitudes 

and how adults and peers influence learning and instruction (Cherry, 2019). If knowledge 

acquisition is already established in the culture, it is merely learning (Gardner, 1993). 

However, if learning is acquiring knowledge that no one else has acquired, Gardner 

(1993) considers it inquiry or research. A closer inspection of Gardner‘s (1993) analysis 

reports four kinds of learning. 

According to Gardner (1993), the four types of learning are 1) experiential, 2) 

presentational, 3) propositional, and 4) practical learning. A variant of these learning 
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types shows living as learning; this gives credence to the first-generation Latinx students' 

lived experiences as they transition into a learning environment. Earlier research findings 

show that sociocultural theory revolves around three critical elements (Gardner, 1993). 

Among the features are languages. The language elements reflect the necessary role 

language plays in a learner’s development. The sociocultural theory further stresses the 

interaction between developing people and the culture in which they live. 

When a first-generation Latinx student comes to the educational environment, 

they develop what they have learned within their culture. These lessons they have 

acquired either foster or hinder their learning process. The communities in which the 

first-generation Latinx students grew up have an impact on their learning process. 

According to researchers, there are indirect effects of learning community participation 

on student engagement (Rocconi, 2011).  

Most writers have ignored the effect of environment and culture on learning. Still, 

Vygotsky further articulated that sociocultural learning theory is based upon the idea that 

a learner's environment and community play an essential role in his/her learning 

development. Vygotsky’s theory also called attention to the variability of cultural 

realities, stating that the development of children in one culture or subculture, such as 

middle class or Asian Americans, may differ from children from other cultures (Gardner, 

1993). Therefore, it would not be fitting to utilize children's developmental experiences 

from one culture as a norm for children from other cultures. 

A literature review illustrates how culture plays an essential role in student 

learning ability (Bruner, 1990), and this remains true with first-generation Latinx 

students. For teachers to teach Latinx students to learn, the teacher has to utilize the first 
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quality of excellent teaching, which is the fundamental human characteristic of love and 

concern for others; this is demonstrated by making an active effort to get involved with 

the first-generation Latinx students.  

According to Bruner’s (1990) observation, to teach French to Harry, it is 

imperative that the teacher first know Harry. This same order holds for Latinx students as 

it once was centuries ago. Understanding first-generation Latinx students' sociocultural 

background enhances their learning stage. Learning and thinking are always situated in a 

cultural setting and ever dependent upon cultural resources (Bruner, 1990). The 

individual use of the mind can be attributed to the varied opportunities that different 

cultural settings provide, though these are not the only sources of variation and mental 

functioning.  

Trolian and Fouts (2011) suggested that as Latinx high school students transition 

into community college, most find difficulty in independent learning especially many 

who have been impaired through a cultural way of learning that does not foster college 

learning. During their high school years, these students have been accustomed to learning 

that demonstrates a mastery of problem-solving skills and is accustomed to voice what 

they learn. Subsequently, many of these students lack the critical thinking skills needed 

for higher learning levels or are overwhelmed by the amount of reading required for 

gateway courses. Missing are the study skills or time management required for successful 

course completion.  

College students also struggle to attend class, complete homework, and manage a 

schedule that may include life and work responsibilities. Educational institutions must 

anticipate these challenges the first-time college Latinx faces and improve the learning 
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environment through collaboration among counselors, advisors, retention specialists, and 

faculty (Tovar, 2015).  

Changes in Latinx Demographics 

The most dominant feature of South Texas is the Rio Grande. The Rio Grande is 

often referred to as “The Valley” by historians. It was long recognized for its commercial 

value because it was the initial source of conflict between the U.S. and Mexico in the 

Mexican War in 1846 (Montejano, 1987). In this region throughout the 19th century, 

Anglo merchants and land dealers dominated the previously Mexican society (DeLeon, 

1987) Montejano, 1987). Over the past century and a half, South Texas has developed as 

a bicultural region whose history has been defined by an on-going, ever-changing 

relationship between its Anglo and Mexican inhabitants (Montejano, 1987). Hardt (1968) 

wrote: 

The meeting of Spanish-speaking and English-speaking people in the Southwest  

has brought two historical cultures into contact and, insofar as they are different,  

into conflict when two peoples are brought together geographically, cultural  

differences tend to keep them apart and cultural likenesses to bring them together. 

(p. 3) 

From their earliest encounters, relationships between Anglos and Mexicans in South 

Texas have been accompanied by much misunderstanding and tension (DeLeon, 1983; 

Montejano, 1987).  

The Valley, as stated above, is primarily made up of Hispanics (85% +); this 

could be attributed to its proximity to the Mexico border. Researchers noted that the 

anticipated growth of The Valley would result in multiple economic and educational 
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challenges (Shapleigh, 2009; Yamamura, Martinez, & Saenz, 2010; Yucel, 2001). 

According to findings, the Valley population increased by 25% between 2000 and 2007 

(National Center for Educational Statistics, 2009). The current prediction shows the 

growth is projected to continue, and by 2040, the counties will have a population of 

approximately 1.6 million. (Lopez, 2006; Yamamura et al.). The unemployment rate for 

Hidalgo County, one of the largest counties in the region, in which the study is based 

with community colleges, is 10.6% (U.S. Bureau of Labor Statistics, 2009). 

The United States Census Bureau (2011) reported that the American nation is 

experiencing an ongoing ethnic/racial shift due to rapidly increasing Latinx numbers in 

the U.S. It is predicted that Latinx growth will continue; it is expected that by 2065 there 

will be 107 million Latinx in the U.S., bringing the numbers to 63.3% of the total Latinx 

population (Bladek, 2019). The Pew Research Center reported that Hispanics, currently 

the “nation’s largest minority group, will triple in size and account for most of the 

nation’s population growth from 2005 through 2050. Hispanics will make up 29% of the 

U.S. population in 2050, compared with 14% in 2005” (Passel & Cohn, 2008, p. i). These 

figures point toward a high economic impact by Hispanics on the U.S. economy. 

Humphreys (2010) asserted, in an economic impact study, that the Hispanic aggregate 

consumer market power in 2010 was more extensive than “all but fourteen countries in 

the world” (p. 6) and purported that this group will continue to strengthen consumerism 

in the U.S. 

Demographic changes have revealed that Hispanic communities have become the 

fastest growing and rising ethnic group in America. Latinx are projected to represent one 

out of five Americans by 2030 (de los Santos & Cuamea, 2010). According to the 
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research, in the previous 20 years, Hispanics have surpassed African-Americans as the 

largest minority group in the US (Rodriguez et al., 2015). The U.S. Census Bureau 

(2010) indicated that the Hispanic population increased by 43% between 2000 and 2010, 

representing four times the nation’s growth rate. 

Changing Trend in Hispanic Demographics  

The term Hispanic often substitutes to describe Latinx. For example, the U.S. 

Census Bureau (2010) has defined the term “Latino” as a Cuban, Mexican, Puerto Rican, 

South, or Central American, or other Spanish culture or origin regardless of race. With 

the rise in the Latinx population over the last several decades, enrollment has also 

increased in higher education. Many colleges and universities have large Latinx 

percentages compared to other ethnic/racial groups (Contreras & Contreras, 2015).  

Page (2012) reported, in 1998, the federal government responded with the Higher 

Education Act, which defined colleges and universities as Hispanic Serving Institutions 

(HSI), with those institutions having 25% or more full-time Hispanics first time enrolled 

in their institutions. As part of the Higher Education Act, an HSI is qualified to receive 

federal grants to support their Hispanic students' education programs. Olive (2014) 

indicated that as demographics change, many first-generation Hispanics have a strong 

desire for higher education. In higher education, the term Latino or Latina and or 

Hispanic in most cases depends on labeling within an organization.  

Changes on Community College Campuses 

Community college campuses serve a diverse student body. This diversity has 

direct effects on how community colleges schedule course offerings. To accommodate 

working students, the institutions began to offer night and weekend classes. Two-year 



50 
 

 

colleges are seen as having a vital position in the democratizing of higher education. 

With Truman (1947), community colleges expanded the scope of services they offered 

and gained a stronger position within the state. Separate college districts were 

established, and educational leaders advocated for funding for 2-year colleges as separate 

entities from, but equal to, 4-year colleges and universities.  

Community colleges changed from charging a flat tuition rate to a per-unit fee 

(Sterling, as cited in Kelsay and Zamani-Gallaher, 2014). While community colleges 

were changing to meet the student population's needs, it was not until the 1960s that 

community colleges' most substantial expansion occurred. As it relates to Latinx, 

according to Page (2012), graduation rates are inconsistent as researchers have noted that 

some students are going beyond two to four years to graduate at a community college. 

However, many Latinx students are still likely to withdraw after starting at a community 

college. One of the critical benchmarks for community colleges is how to adjust to these 

rapidly changing components in America’s educational system (Tovar, 2015).  

Learning environment. Persistence pertains to an educational environment 

conducive to high expectations, emphasizing learning and outcomes (Tinto, 1975). 

According to Tinto (2002b), when students are learning, they are more likely to persist in 

college towards completion. Hence, learning is essential for perseverance in keeping 

students from dropping out of college or disengaging from the college experience. 

Additionally, how involved students are in their learning is a strong indication of the 

likelihood that they will remain and graduate.  
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Hispanic Serving Institutions Accountable for Latinx Success 

Colleges and institutions serving students from low socioeconomic backgrounds 

have been documented to have low persistence and graduation rates. HSIs are also clearly 

recognized due to the large number of Hispanic students enrolled among their ranks. 

According to a national study, approximately 46% of Hispanic college students are 

enrolled at HSIs (Hérnandez, 2011; Nuñez et al., 2011). These institutions have been 

accountable for an increased number of first-generation Latinx. 

Gasman, Baez, and Turner (2008) mentioned that except for Hostos Community 

College, National Hispanic University, and Boricua College, all established in the 1960s 

and 1970s with the specific mission to educate Hispanic students, most HSIs had been 

labeled as such due to the specific demographic shift that has taken place in their regions 

and did not start with the specific intention to serve Hispanic populations. Over the past 

few years, HSIs have been increasing in number across the U.S. due to changing 

demographics. Having emerged from a convergence of sociopolitical and economic 

factors, including demographic shifts in the U.S., the Civil Rights movement of the 

1960s, and increased access of minority populations to higher education, these continue 

to grow in different regions of the U.S. (Gasman, Baez, & Turner, 2008).  

These HSIs are characterized as being either public or private, not for profit, 

offering degree-granting two- or four-year programs, having a Hispanic enrollment 

minimum of 25% full time or equivalent, and it is reported that these institutions are 

graduating more Hispanics than other post-secondary institutions (Zerquera, 2019; Vigil-

Laden, 2004). It may very well be that they graduate more Hispanics by default because 

they have a higher concentration of Hispanics or intentionally foster Hispanic students' 
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success or neither. These uncertainties have caused interest in HSIs and recent years. 

These institutions have been identified as a critical area of higher education research to 

shed light on their particular characteristics (Nuñez et al., 2011; Pascarella, 2006). 

College Readiness 

The phenomenon titled “college readiness” or “academic readiness” is a subject 

of great debate as colleges struggle to understand how to have the best students prepared 

for the rigors of college-level learning. Academic readiness has no official agreed-upon 

definition, but Conley (2007) defined it as “the level of preparation a student needs to 

enroll and succeed, without remediation, in a credit-bearing general education course at a 

postsecondary institution that offers a baccalaureate degree or transfers to a baccalaureate 

program” (p. 4).  

College readiness is one of the seven national educational priorities (U.S. 

Department of Education, 2000). According to McCabe (2000), in a national study of 

community college education, 41% of Latinx entering community college and 29% of 

others enter college underprepared in at least one basic reading, writing, and mathematics 

skills. The rise in developmental programs and courses in community colleges indicates a 

growing problem of under-preparedness (Platt, 1986). Accordingly, because of under-

preparedness, colleges have created and required developmental progress and education 

needed for students placing below college level (Amey & Long, 1998; King, Rasool, & 

Judge, 1994).  

As Latinx enroll in community colleges, many of them will face the possibility of 

being less than college-ready and being placed in developmental courses (Contreras & 

Contreras, 2015). Researchers indicate that Latinx are more likely to enroll in a 



53 
 

 

developmental curriculum and less likely to enroll in advanced education courses (Cates 

& Schaelfle, 2011). College readiness involves student characteristics and skills within 

the context of college. A student’s ability to navigate the culture of higher education has 

been shown to contribute to success. College readiness involves prediction, placement 

tests, and other standardized measures, which are often used to predict student readiness 

for college. Armstrong (1999) and King et al. (1994) concluded that standardized 

placement tests' predictive value is questionable. As a result, testing and placements are 

two components for community college students pursuing a degree or seeking transfer 

paths to a university (Salas, Portes, D’Amico, & Rios-Aguilar, 2011). 

Salas et al. (2011) indicated that as Latinx students enter community colleges, 

assessment and testing are critical to their academic placement. Language proficiency 

affects the evaluation outcomes as English may not be the primary language for many 

Latinx. Even when they may be proficient verbally, college entrance and high stakes 

testing provide substantial linguistic challenges. In most cases, students rely on their 

inquiry on testing requirements for college readiness or social networks for advice 

(Carolan-Silva & Reyes, 2013).  

Belfield, Crosta, and Jenkins (2014) argued that students placed in remedial or 

developmental courses must finish the sequence before being placed in college-ready 

courses that count toward their degree. In return, time consumed taking developmental 

courses towards degree attainment or increased the possibility of disruption in 

continued semester-to-semester progress. Other limitations, such as reading 

comprehension or word recognition, are also critical. Researchers continue to point out 

how scholars have criticized the lack of good reading and comprehension skills among 
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unprepared students (Saxon & Morante, 2014). As a result, testing and placement are 

two challenges for any community college student pursuing a degree or seeking 

transfer paths to a university (Salas et al., 2011). 

Saxon and Morante (2014) determined that as Latinx prepare for college, many 

are unaware of practice entrance exams or the importance of the exam itself and often 

complain of conflicting curriculum alignment with preparatory high school courses. 

Also, the possibility of frustration may occur for such students lacking test-taking skills 

or experience with high stakes testing. Most Latinx students in the testing situation are 

ignorant of the test's primary purpose to assist in determining their entrance placement 

into the most appropriate course for them (Saxon & Morante, 2014). 

Educational attainment. Researchers have indicated that in comparison to other 

groups, Latinx have fewer college degrees (Fry & Taylor, 2013). As a result of 

community college concentration, low college degree attainment rates are likely due to 

part-time enrollment, enrolling at an older age, and a tendency to work while enrolled 

(Fry & Taylor, 2013; Martinez & Cervera, 2012). Santiago & Cuozzo (2019) noted that 

most Latinx persist through college with a mix of full-time and part-time enrollment 

status. The study shows that after six years in college, 46% of Latinx earn a degree in a  

2-year-college, 35% are not enrolled anymore, and 19 % are still in progress. The mix of 

enrollment among Latinx compared to others is higher than African American (60%), 

Asian (57%), and Caucasian (50%) (Santiago & Cuozzo, 2019). Although Latinx and 

students have similar aspirations for educational attainment than other ethnic/racial 

groups, they are less likely to fulfill those aspirations (Martinez & Cervera, 2012; 

Schneider & Yin, 2012). 
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Summary 

While Tinto’s (1998) work did reference two-year colleges, it did not refer to 

minority students, gender, or the subsequent results of the specific lived experiences of 

first-generation Latinx students. This current study was designed to inform a deeper 

understanding of the factors that influence the first-generation Latinx students' lived 

experiences in South Texas based on Tinto’s persistence theory.  

Furthermore, the study is expected to yield new knowledge to inform refinement 

and development of the specific factors that first-generation Latinx students face at one 

particular academic institution. Finally, this study strove to provide results to enable 

policymakers, schools, and non-governmental organizations to make decisions that would 

better help the first-generation Latinx students graduate by utilizing the tools provided.  
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CHAPTER III 

METHODOLOGY 

Purpose 

The purpose of this study was to examine the lived experiences of first-generation 

Latinx students in a community college in South Texas framed within Tinto’s persistence 

theory. This chapter outlines the methodology used in the study, including research 

design, selection of participants, context, setting, instrumentation, data collection, and 

data analysis.  

Research Design 

The phenomenological research approaches designed by Bogdan and Biklen 

(2003) was used to analyze the data. Bogan and Biklen (2006) described the processes for 

analyzing the data as, “Analysis involves working with data, organizing them, breaking 

them into manageable units, synthesizing, searching for patterns, discovering what is 

important and what is to be learned, and deciding what you will tell others” (p. 157). 

According to Lichtman (1996), phenomenological research approaches study people's 

actual experiences regarding a particular phenomenon. Therefore, the phenomenological 

researcher must be open-minded towards a changing reality (Lancy, 1993).  

Phenomenology instructs the researcher to allow the phenomenon to reveal itself 

in its fullness. The Latinx participants are diverse, and they enrolled in colleges with 

varying backgrounds and experiences while at the same time experienced common 

phenomena. It was important for the researcher to understand the diversity within the 

participants' group as inquiry is conducted. Thus, the researcher’s experience and his 

origination from a different race served to provide the necessary knowledge to collect and 
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correctly interpret the data while keeping biases in check. 

Context and Setting 

The researcher chose a community college in South Texas as the setting for the 

study for the following reasons: (a) the researcher is a lecturer at the college, and (b) the 

college has a high population of Latinx and serves as an HSI defined by the federal 

government (Page, 2012).  To provide anonymity, the community college of this study 

will be referred to as community college. The setting represented common socio-

economic backgrounds for first-generation Latinx students attending a community 

college. Founded in 1993, a community college is accredited by the Commission on 

Colleges of the Southern Association of Colleges and Schools to award baccalaureate and 

associate degrees. According to 2019 research at the community college, more than 

31,000 students attend community college. A faculty and staff of more than 1,600 serve 

community college’s five state of the art campuses, two higher education centers, and one 

virtual campus; this includes 29 early college high schools and two career and technical 

early college high schools. 

 The college used for the study has a collaboration model with public schools and 

has one of the most extensive dual enrollment programs in Texas with predominant 

Latinx. Various dual enrollment programs have been instituted, including six academies, 

drop-out recovery programs, other unique initiatives with 24 school districts, and over 78 

high school sites throughout Hidalgo and Starr counties. The programs allow eligible 

students to take college courses while attending high school. Combined, over 15,000 

students are currently enrolled in these programs. Since 2003, the community college has 

provided tuition-free dual enrollment to over 95,000 students, saving families over $180 
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million. Also, community college leads the nation in the number of Early College High 

School partnerships developed with area Independent School Districts. 

Participants 

 Participants for this study were purposefully selected from the population of 

students currently enrolled in one community college in South Texas. The participants 

were selected from the list of first-generation Latinx students through an email list. An 

email was sent to the participants. 

The participants were prompted to complete the consent form attached 

(Appendix A). Upon completing the form, the participant was presented with the survey 

(Appendix B). The entire study was conducted electronically via Qualtrics, so there was 

no physical contact between participants and the researcher. Participants were asked to 

complete the survey individually and privately.  

According to Bogdan and Biklen (2003), “The sampling method in analytic 

induction is a purposeful sampling; the researcher may choose particular subjects to 

include because they are believed to facilitate the expansion of the developing theory” (p. 

65). Also, Gall, Gall, and Borg (2006) explained that the purpose in selecting participants 

in purposeful sampling “is to develop a deeper understanding of the phenomena being 

studied. A related purpose often is to discover or test theories” (p. 165). Creswell (2013) 

stated that phenomenology involves a study of “multiple individuals who have 

experienced the same phenomenon” (p. 112). 

The survey's written responses were documented and analyzed to describe the 

participants' perceptions of the first-generation Latinx students' lived experiences and 

other potential factors for college enrollment and graduation and demographic 
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information (see Appendix B). Themes and patterns evolved from responses to survey 

questions and the follow-up focus group interview discussion, which helped the 

researcher understand its participants' perceptions.  

The open-ended part of the survey provided opportunities for the participants to 

share examples and scenarios of situations and incidences they experienced while 

enrolled in one community college in South Texas, thus providing the researcher with 

more knowledge about distinct feelings and beliefs of the participants through an open-

ended portion of the survey.  

Neutrality was achieved by reducing the researcher’s bias when gathering 

participants’ responses. A sincere effort was made to ensure that the researcher did not 

influence the participants’ responses. The researcher maintained neutrality and refrained 

from giving the participants any positive or negative responses about personal 

experiences. 

Instrumentation 

The instrumentation refers to the researcher's instruments to gather accurate data 

(Lunenburg & Irby, 2008). Therefore, the instruments in this phenomenological narrative 

study were surveys guided by open-ended questions. 

In reviewing the literature, the researcher identified and compared assessments 

currently being used to research students’ college experiences. One instrument that 

aligned with the purpose of the study was created and used by Lopez (2015) titled An 

Examination of Tinto’s Persistence Theory in First-Generation Latino and Latina 

Students at One Community College in Southeast Texas questionnaire based on the 

literature regarding student engagement, student on-time graduation, and students’ views 
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of college faculty that assist the first-generation Latinx student’s complete college. 

Permission was obtained and granted to use and modify the instrument for this study (see 

Appendix C). The participants in Lopez’s study were Latino community college students. 

Lopez’s instrument was based on the questionnaire completed by Edwards (2007) based 

on the literature regarding student engagement, student on-time graduation, and students’ 

views of effective college faculty. 

The areas assessed in this survey are similar to other student engagement surveys 

administered to college students (Slate, LaPrairie, Schulte, & Onwuegbuzie, 2010). The 

survey's open-ended questions were used as catalysts with the selected participants after 

administering the survey. The open-ended questions provided opportunities for the 

participants to share examples of their lived experiences as first-generation Latinx, thus 

providing the researcher with more knowledge about the participants' distinct 

experiences, feelings, and beliefs through open-ended questions. Questions in the survey 

for the participant to elaborate.  

Reliability and Validity 

According to Guba and Lincoln (1989) and Erlandson, Harris, Skipper, and Allen 

(1993), the survey questions with open-ended questions met validity criteria. They 

explained that qualitative research must have the following: truth, applicability, value, 

consistency, and neutrality to be considered valid. This study met all five criteria in the 

following ways. The criterion of truth was achieved through the use of the participants’ 

unaltered responses. The written responses from the participants were typed into a 

Microsoft Word document and coded into categories. Applicability was achieved in this 

study because the results may apply to Latinx students enrolled in other colleges. The 
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value was used in the study because there was an actual value of the number of 

participants surveyed. The researcher ensured consistency in the themes while 

maintaining neutrality by not being biased towards participants' responses. 

Data Collection 

The invitation to participate in this study was sent out electronically to the 

designated institution in South Texas. The school was selected based on the institution’s 

willingness to participate in the questionnaire. The survey was created using Qualtrics 

(www.qualtrics.com). The study's request and approval were given through Houston 

Baptist University Institutional Review Board (IRB) and subsequently solicited through 

the selected community college IRB (see Appendices D & E). Ethical considerations 

for this study included concealing the identities of the participants and obtaining their 

permission. Appendix F shows researchers’ CITI Training. The consent form (see 

Appendix B) was included with the survey so that each participant understood the 

expectations before responding to the questions. As researcher bias is a consideration, 

the researcher minimized the potential for bias in the study by not intervening in the 

participants’ survey. The participants were told that their responses would be 

confidential. The researcher assumed responsibility for all raw data. The encrypted data 

was saved per the Houston Baptist University Policy- 3 formats, two places including 

one offsite. The three formats include one on a personal hard drive, one on USB in 

CRDs Office at HBU, and one in the Cloud. The data was kept for a minimum of two 

years and no more than five years. 

The data collected may be published or presented as a compilation of data from 

several respondents. No specific identifiers of participants appear on any document. 
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There are no identifiable risks for participants who complete the study. Data were 

collected through three means: (a) Researcher requested from the college the list of 

Latinx Students, (b) survey containing demographic questions and open-ended 

questions, and (c) using the open-ended questions allowing participants to expand 

survey by written responses.  

Furthermore, the survey took students about 10 to 15 minutes. The oral and 

written participant responses were documented and analyzed to describe Latinx 

perceptions of factors and other potential factors for college enrollment and graduation 

and demographic information. Themes and patterns evolved from responses to the open-

ended questions on the survey utilized to help the researcher understand the participants' 

perceptions. 

Researcher Bias 

The researcher must be clear about stakeholders' biases to decide what they think 

about all of the data presented (Heath, 1997). Researcher bias is a crucial factor in 

qualitative research; therefore, the researcher will use reflexivity to minimize bias. The 

researcher will perform a self-reflection on his personal preferences and predispositions 

(Milinki, 1999). The researcher was careful not to insert his feelings about his personal 

experiences into the participants' responses; this is why it was essential to document the 

participants’ responses verbatim. To analyze the qualitative data, the researcher reviewed 

the participants’ responses, which provided insight into their perceptions. To appraise the 

situation, the researcher put aside personal biases and remained open-minded when 

gathering data for the study. 
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The researcher sorted the data, analyzed, organized, and reorganized, searching 

for patterns and themes. The researcher compared data themes and categorizations and 

looked for common themes to determine which data needed to be re-categorized. 

Specifically, researchers coded the text to decide current participants' perceptions 

regarding factors and other potential factors that they deemed necessary in predicting 

college enrollment and undergraduate degree attainment among current and former first-   

generation Latinx student participants. According to Bogdan and Biklen (2003), 

“Analysis involves working with data, organizing them, breaking them into manageable 

units, synthesizing, searching for patterns, discovering what is important and what is to 

be learned, and deciding what you will tell others” (p. 157).  

Data Analysis 

In this section, the researcher described the data analysis procedures used to 

analyze the following: (a) survey containing demographic questions and opportunity to 

expand on questions from the survey. The participants’ responses to the survey were 

analyzed to address the four research questions to examine the lived experiences of 

Latinx that contributed to their success in community college. The researcher also 

explored the current participants’ perceptions regarding other potential factors they 

believe can contribute if appropriately addressed. The written open-ended responses to 

the survey were typed and placed in tables that separated the responses by  (a) Current (b) 

survey item numbers; (c) demographic data; (d) factors including services such as 

academic services (advising/planning service, accessibility of academic accommodations 

for students with learning difficulties, tutoring services, skill labs- writing, computer, 

opportunities for students to connect with faculty outside of class time); (e) counseling 
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services (career, emotional support, cultural sensitivity); (f) job placement services; (g) 

financial aid advising; (h) parental services; (i) opportunities for social integration in a 

welcoming environment; (j) other potential factors include (intrinsic and extrinsic stimuli 

that may encourage students to enroll in college and graduate); (k) academic 

expectations; and personal traits of faculty using a Microsoft Office Word document, 

printed, and reviewed by researcher. The researcher sorted the data, analyzed, organized, 

and reorganized, searching for patterns and themes. The researcher compared data themes 

and categorizations and looked for common themes to determine which data needed to be 

re-categorized. Specifically, the researcher coded the text to decide current Latinx 

students' perceptions and factors influencing, and other potential factors necessary to 

predict college completion. According to Bogdan and Biklen (2003), “Analysis involves 

working with data, organizing them, breaking them into manageable units, synthesizing, 

searching for patterns, discovering what is important and what is to be learned, and 

deciding what you will tell others” (p. 157).  

Summary 

In this chapter, the researcher presented the specific methodology for the study. 

The participants were purposefully selected and placed in categories based on their 

questions. Data collection and analysis procedures were discussed for two means of data 

collection: (1) survey containing demographic questions open-ended questions, and (2) 

responses obtained using the open-ended questions from the survey and allowing 

participants to expand on their survey responses. The findings are presented in Chapter 

IV. 

  



65 
 

 

CHAPTER IV 

FINDINGS 

Chapter IV provides the findings of this descriptive study. The qualitative 

phenomenology research methodology was utilized to explore and more clearly describe 

the experiences of first-generation Latinx students in South Texas. By capturing and 

understanding the unique experiences of first-generation Latinx and the factors that might 

influence, impede, or foster their success and college completion is critical to the study. 

The researcher was able to gain a fresh approach and provide a deepened understanding 

of the participants' social and cultural aspects of the lived experiences. Using a guided 

protocol for the survey questions, the researcher framed the questions around Tinto’s 

persistence theory (see Appendix B). The researcher was keenly interested in influencing 

first-generation Latinx college experience, enrollment, and graduation.  

The study was conducted at an institution familiar to the researcher. 53 

participants responded from the participants surveyed. The researcher had access to the 

participants due to his relationship with the institution. The research questions for this 

phenomenological study are:   

1. What commitment do factors contribute to the persistence of Latinx students 

in a community college in South Texas?  

2. What academic, social, and financial strategies contribute to Latinx students' 

persistence in a community college in South Texas?  

3. What type of support services are first-generation Latinx students involved in 

which may support graduation? 

4. What are the perceptions of current first-generation Latinx students regarding 
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graduation and feedback from lecturers in community colleges in South 

Texas? 

Data Collection and Analysis 

Chapter IV provides an overview of the data collection, data analysis, and 

analysis organized by the research questions. The study provides findings from 

qualitative research. Likewise, the Likert scaled items on the survey questionnaire were 

analyzed. Qualtrics was used to collect the student survey data. The questions included 

the demographic details regarding (a) participants' age, (b) the identity of race, (c) the 

years of college attendance, (d) identity as first-generation Latinx, (e) parents’ education, 

and (f) purposes for attending college.  

According to Creswell (2013), the identified themes and patterns were sought to 

be explained and understood by the researcher. The same survey instrument helped the 

instruments' reliability because it was important to ensure the methods were reliable 

(Leedy & Ellis Ormrod, 2005).   

In qualitative studies, researchers attempt to understand what motivates 

participants to react in certain way(s) or what influences their behaviors in certain 

situations. According to Merriam (2009), “[a], the central characteristic of qualitative 

research is that individuals construct reality in interaction with their social worlds” (p. 

22). As first-generation Latinx student is being studied, the researcher is aware that in 

basic qualitative research, the meaning is constructed instead of being discovered 

(Merriam, 2009). This study used open coding, which is the process of being open to any 

possible information that might be useful in data analysis by being as expansive as 

possible in identifying any segment of data (Merriam, 2009). An analysis of 51           
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first-generation Latinx students was conducted.  

The study focused on first-generation Latinx students from one community 

college system in South Texas; however, the researcher received 53 participants, but only 

51 identified as Latinx were included in the analysis. The researcher shared the analysis 

organized by the research questions. The questions were answered using the data 

collected as evidence and themes found throughout analyzing the data. 

Researcher 

The researcher took necessary measures during data collection not to impose any 

recollections of past events or feeling on the participants’ answers in the survey questions 

and when analyzing the data. The researcher ensured the questions captured                  

first-generation Latinx college students' experiences through the lenses of their lived 

experiences, especially students' experiences in South Texas, the locational focus of the 

study. The researcher also ensured the study was focused on factors influencing Latinx 

first-generation Latinx persistence and daunting challenges in their pursuit of education 

experience. Participants' responses were first examined for completeness. Any participant 

that was not Latinx was removed. The survey ensured it was the first-generation, Latinx 

students, within the appropriate age of 18 years and above, to proceed through Qualtrics.  

Several studies have shown, researchers as humans, by nature, are not perfect and 

may have biases that might impact a study. Biases were identified and monitored instead 

of being eliminated (Merriam & Associates, 2002). For instance, as an instructor with 

predominantly first-generation students over the years, the researcher had preconceptions 

and biases regarding the topic. The researcher ensured certain protocol was established 

and followed in this study, and the researcher’s opinion was not added to the data. There 
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were no leading questions asked of the participants designed to obtain a particular 

outcome. The data were reviewed several times to identify and discard information that 

did not pertain to the study. To avoid biases, the researcher focused solely and objectively 

on the data provided and not what is already known or read in the literature. Personal 

feelings were not used anywhere in the study. The data provided by the participants were 

presented in a manner that avoided the inclusion of the researcher’s opinion because 

legitimate qualitative research rests on trustworthiness and research consistency (Morse, 

2015). 

Methodological Summary 

Data for this qualitative case study came from the survey structured coherently 

with the research questions framed within Tinto’s persistence theory. The questions had 

open space for participants to expand their responses and what is most important to them. 

Participant response reflected their lived experiences and what influenced their success 

and persistence in the participating college. 

Themes that Emerged 

Data from the survey came through Qualtrics. The main theme was Part 1. 

Demographics data. Part II. Concepts of factors influencing the first-generation Latinx 

students. Then there are sub-themes into resources, expectations, college support and 

student engagement, and learning. Each of the themes consists of sub-themes that 

provided a deeper understanding of the primary theme using Tinto’s framework, which 

is: 1) Commitment, 2) Expectation, 3) Support, 4) Feedback, 5) Involvement, and 6) 

Learning.  

There were 53 participants in the study, but only 51 identified as Latinx were 
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included in the analysis; 44 of the participants identified as female and nine as male (see 

Figure 1). They identified to be between the ages of 18–44 years. One identified as bi-

racial, another identified as Caucasian, 44 identified as Hispanic, and four as Latinx. As 

indicated in Chapter I, Latinx is inclusive of Hispanic.  

The participants have spent at least between a year to four years in the community 

college. The maximum number of years at the college was four, with two being the 

average. All the participants identified as the first-generation, which means their parents 

have not graduated from college. As identified in Chapter I, 30% of the participants were 

the first to attend college in their families. The participants in this study are currently 

pursuing a variety of college majors at the time of this study, and 82% believed the 

college faculty are supportive of their academic goals. Fifty-three participants completed 

the data, but only the 51 identified as Latinx were included in the analysis.  

The gender of the participants for the study is identified in Figure 1. Nine 

participants identified as male, and 44 participants identified as female. 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 Gender 1.00% 2.00 1.83 0.38 0.14 53 
  

 

 
 
Figure 1. Gender. 

 

# Answer % Count 

1 Male 16.98% 9 
2 Female 83.02% 44 

Total 100% 53 
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The age of the participants for the study is below. Based on data, the participants' 

ages were between 18–44 (see Figure 2).  

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1    Age 1.00 4.00 2.45 0.92 0.85 53 

 

# Answer % Count 

2 18 - 24 67.35% 33 
3 25 - 34   8.16%   4 
4 35 - 44 24.49% 12 
5 45 - 54   0.00%   0 
6 55 - 64   0.00%   0 
7 65 - 74   0.00%   0 
8 75 - 84   0.00%   0 
9 85 or older   0.00%   0 

Total       100% 49 

 
Figure 2. Age. 
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The race of the participants for this study is stated below. The participants 

identified along with several races. Predominantly, the participants identified as mainly 

Hispanic with 83%, while 13.21% identified themselves as Latinx (see Figure 3). 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 Race 1.00 8.00 7.70 1.02 1.04 53 

 
 

 

 

 

 

 

 

 

 

Figure 3. Race. 

# Answer % Count 
1 Caucasian 1.89%  1 
2 Black or African American 0.00%   0 

3 
American Indian or Alaska Native 
(people of the First Nations) 

0.00%   0 

4 Asian 0.00%   0 

5 
Native Hawaiian or Pacific 
Islander 

0.00%   0 

6 Bi-racial/Multi-racial     1.89%   1 
7 Latinx    13.21%   7 
8 Hispanic    83.02% 44 
9 Others       0.00%   0 

Total 100% 53 
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 The year of each participant's stay in the designated community college are stated 

below. The average number of years the participants have been in college is two years, 

with 45% saying they have been in college for two years (see Figure 4). 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 
Years of community 
college attendance 
 

1.00 4.00 1.94 0.88 0.77 53 

 

 

  

 

 
 

Figure 4. Years of community college attendance. 

The participants who identified as first-generation Latinx from the studies are 

stated below. The data in Figure 5 shows that 75.47% of the participants have parents that 

never attended college. From the data, 40 participants who identified as Latinx reveal 

their parents never attended college.  

# Answer     % Count 
1 1 33.96% 18 
2 2 45.28% 24 
3 3 13.21%   7 
4 4   7.55%   4 
5 5   0.00%   0 
6 More than 5   0.00%   0 

Total 100% 53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 
Parents who 
attended 
college 

1.00 2.00 1.75 0.43 0.19 53 

 

# Answer % Count 
1 Yes 24.53% 13 
2 No 75.47% 40 

Total 100% 53 
 
Figure 5. Parents who attended college. 

 
Based on the question identified as being the first to attend college in their family, 

the data in Figure 6 reveals 56.6% or 30 participants identified as the first to attend 

college.  
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 
First family 
member to 
attend college 

1.00 2.00 1.43 0.50 0.25 53 

 

# Answer % Count 

1 Yes 56.60% 30 
2 No 43.40% 23 

Total 100% 53 

 
Figure 6. First family member to attend college. 

 
Participants responded to the question as to whether first-generation Latinx 

student resources, including if faculty members are supportive of first-generation Latinx 

student in the designated community college. The following response of the participants 

is shown in Figure 7. 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

Resources for 
First-Generation 
Latinx (I feel the 
faculty of the 
college are very 
supportive). 

1.00 5.00 4.25 0.91 0.83 53 

 
 

# Answer % Count 
1 Strongly disagree  1.89%    1 
2 Disagree  1.89%    1 
3 Neutral 15.09%    8 
4 Agree 32.08%  17 
5 Strongly agree 49.06%  26 

Total 100%  53 

 
Figure 7. Resources for first-generation Latinx (I feel the faculty of the college are very  
     supportive). 
 
 

The participants’ remarks (see Figure 8) are based on whether the institution staff 

that excludes the academic teaching faculty is supportive of the first-generation Latinx 

students in the college.  
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I feel the staff 
of the college 
are very 
supportive. 

1.00 5.00 4.26 0.95 0.91 53 

 

 

 

  

 

 
Figure 8. I feel the staff of the college are very supportive. 

 
The participants were asked if first-generation Latinx students felt welcomed by 

faculty. Figure 9 demonstrates their response. The researcher observed the number of 

counts reduced because two participants were not included because they did not identify 

as first-generation Latinx. 

# Answer % Count 
1 Strongly disagree 3.77%   2 
2 Disagree 1.89%   1 
3 Neutral 7.55%   4 
4 Agree 37.74% 20 
5 Strongly agree 49.06% 26 

Total 100% 53 



77 

 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I feel 
welcomed as 
a Latinx 
student by the 
faculty. 

1.00 5.00 4.23 0.92 0.87 51 

 

 

 

 

 

 
 
Figure 9. I feel welcomed as a Latinx student by the faculty. 
 
 

Participants were asked if they felt welcomed by the staff of the college. 

Participants' responses (see Figure 10) show that 3. 85% do not feel welcome by staff, but 

a majority of about 46.15% strongly agreed of feeling welcomed by the staff. 

# Answer % Count 

1  Strongly disagree 1.92%   1 
2  Disagree 3.85%   2 
3  Neutral 11.54%   5 
4  Agree 34.62% 18 
5  Strongly agree 48.08% 25 

Total 100% 51 



78 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 
I feel welcomed 
as a Latinx 
student by staff. 

1.00 5.00 4.21 0.93 0.86 51 

 

 

 

  

 

Figure 10. I feel welcomed as a Latinx student by staff. 
 

 
Figure 11 reflects the participants’ responses as to whether the community college 

counseling was positive.  

# Answer % Count 
1 Strongly disagree  1.92%   1 
2 Disagree  3.85%   2 
3 Neutral 11.54%   5 
4 Agree 36.54% 19 
5 Strongly agree 46.15% 24 

Total 100% 51 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

My 
experience 
with 
counseling has 
been positive 

1.00 5.00 3.00 1.33 1.77 53 

 

 

 

  

 

 
Figure 11. My experience with counseling has been positive. 

 
Participants' results from the question on their perceptions based on their 

experience with the staff are shown in Figure 12. The researcher wanted to know if the 

first-generation Latinx student had a positive experience with the staff and their 

perception.  

# Answer % Count 

1 Strongly agree 24.53%   13 
2 Disagree 3.77%   2 
3 Neutral 30.19% 16 
4 Agree 30.19%    16 
5  Strongly disagree 11.32%      6 

Total 100%   53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I have a positive 
perception of 
the staff of the 
college based on 
my experience. 

1.00 5.00 3.45 1.37 1.87 53 

 

 

 

 

 

 
Figure 12. I have a positive perception of the staff of the college based on my experience. 

 
Figure 13 shows the participants’ responses based on whether they do not have a 

positive staff perception.  

# Answer % Count 
1 Strongly agree 18.87% 10 
2 Disagree 3.77%   2 
3 Neutral 11.32%   6 
4 Agree 45.28% 24 
5 Strongly agree 20.75% 11 

Total 100% 53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I do not have a 
positive 
perception of 
the staff of the 
college based 
on my 
experience. 

1.00 5.00 2.02 1.24 1.53 53 

 

 

 

   

 

 
 
Figure 13. I do not have a positive perception of the staff of the college based on my  
       experience. 

 

Participants were asked about the importance of the counseling center to their 

career goals. Figure 14 captures their responses to the importance of the counseling 

center to their career goal. 

# Answer % Count 
1 Strongly disagree 43.40% 23 
2 Disagree 33.96% 18 
3 Neutral  9.43%   5 
4 Agree  3.77%   2 
5 Strongly agree  9.43%   5 

Total 100% 53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

The 
counseling 
services 
offered by 
the college 
are important 
to my career 
goals. 
 

2.00 5.00 4.32 0.77 0.60 53 

 

 

 

    

  

  

Figure 14. The counseling services offered by the college are important 
       to my career goals. 

 
Participants were asked if the counseling center's services were not important to 

their career goals (see Figure 15).   

# Answer % Count 

1 Strongly disagree   0.00%   0 

2 Disagree   1.89%   1 
3 Neutral 13.21%   7 
4 Agree 35.85% 19 
5 Strongly agree 49.06% 26 

 Total 100% 53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

The 
counseling 
services 
offered by the 
college are not 
important to 
my career 
goals. 

1.00 5.00 1.70 0.84 0.70 53 

 

 

 

   

 

 
Figure 15. The counseling services offered by the college are not important 
       to my career goals. 

 
Figure 16 shows the participants’ responses to the academic advising services' 

question were important to their academic studies.   

# Answer % Count 
1 Strongly disagree 49.06% 26 
2 Disagree 35.85% 19 
3 Neutral 13.21%   7 
4 Agree   0.00%   0 
5 Strongly agree   1.89%   1 

Total 100% 53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

The academic 
advising 
services are 
important to 
my academic 
studies. 

3.00 5.00 4.51 0.60 0.36 53 

  

 

  

 

 
 

Figure 16. The academic advising services are important to my academic studies. 

 
The participants responded to the academic advising services' questions were not 

important to their academic studies (see Figure 17).   

# Answer % Count 

1 Strongly disagree   0.00%   0 
2 Disagree   0.00%   0 
3 Neutral   5.66%   3 
4 Agree 37.74% 20 
5 Strongly agree 56.60% 30 

Total 100% 53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

The academic 
advising 
services are not 
important to 
my academic 
studies. 

1.00 5.00 1.72 1.03 1.07 53 

 

 

 

 

   

 
Figure 17. The academic advising services are not important to my academic studies. 

 

Participants were asked if expectations for first-generation Latinx student 

positively influence their persistence (see Figure 18). 

 

# Answer % Count 
1 Strongly disagree 54.72% 29 
2 Disagree 30.19% 16 
3 Neutral   9.43%   5 
4 Agree   0.00%   0 
5 Strongly agree   5.66%   3 

Total 100% 53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

Expectations for 
first-generation 
Latinx student 
(The college 
expectations for 
me positively 
influence my 
persistence). 

1.00 5.00 4.17 0.89 0.80 51 

 

 

 

 

 

 
Figure 18. Expectations for first-generation Latinx student. The college expectations 
       for me positively influence my persistence. 

 
Participants from the study were asked if their college expectations do not 

influence their persistence (see Figure 19).  

 

# Answer % Count 
1 Strongly disagree   1.92%   1 
2 disagree   1.92%   1 
3 Neutral 15.38%   7 
4 Agree 38.46% 20 
5 Strongly agree 42.31% 22 

Total 100% 51 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

The college 
expectations 
for me do not 
influence my 
persistence. 

1.00 5.00 1.90 1.07 1.15 51 

 

 

 

 

 

 
Figure 19. The college expectations for me do not influence my persistence. 
 
 

Participants from the study were asked if the community college provided them 

with clear academic goals (see Figure 20).  

 

# Answer % Count 
1 Strongly disagree 47.06% 24 
2 Disagree 27.45% 14 
3 Neutral 17.65%   9 
4 Agree   3.92%   2 
5 Strongly agree   3.92%   2 

Total 100% 51 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

The college 
community 
provides me with 
clear academic 
goals. 

1.00 5.00 4.21 0.92 0.84 53 

  

 

  

 

 
 

Figure 20. The college community provides me with clear academic goals. 

 
Participants from the study were asked if the community college does not provide 

them with clear academic goals (see Figure 21).  

# Answer % Count 
1 Strongly disagree   1.89%   1 
2 Disagree   1.89%   1 
3 Neutral 16.98%   9 
4 Agree 32.08% 17 
5 Strongly agree 47.17% 25 

Total 100% 53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

The college 
community does 
not provide me 
with clear 
academic goals. 

1.00 4.00 1.63 0.76 0.58 51 

 

 

 

  

 

 
Figure 21. The college community does not provide me with clear academic goals. 

 
When first-generation Latinx students fully understand the institution into which 

they are entering, through the institution's holistic efforts, staff such as the counseling 

department and admissions department can establish clear and accurate expectations of 

what they will encounter on campus. The more likely first-generation Latinx students 

understand and have adequate knowledge, the more they can persist and thrive in college.  

When staff and faculty ensure campus newsletters, brochures, and advertisements 

reflect the actual student body rather than an idealized diverse mix of students, academic 

# Answer % Count 
1 Strongly disagree 51.92% 27 
2 Disagree 34.62% 18 
3 Neutral 11.54%   5 
4 Agree   1.92%   1 
5 Strongly agree   0.00%   0 

Total 100% 51 
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rigor expectations are clearly articulated. Precise degree requirements are communicated 

from the beginning are all items that can bolster first-generation Latinx student 

impression that there is unity between the admissions process and their campus reality, 

which will, in turn, improve student’s completion rate. 

Participants from the study were asked if they feel they have adequate knowledge 

of choices in the studies program (see Figure 22). 

 

# Field Minimum Maximum Mean Std Deviation Variance Count 

1 

I feel I have 
adequate 
knowledge of 
choices in the 
program of studies. 

1.00 5.00 4.13 0.99 0.98 53 

 

 

 

 
 

  
Figure 22. I feel I have adequate knowledge of choices in the program of studies. 

 
Participants from the study were asked if they do not have adequate knowledge of 

the studies' program (see Figure 23).   

# Answer % Count 

1 Strongly disagree   3.77%   2 
2 Disagree   3.77%   2 
3 Neutral   9.43%   5 
4 Agree 41.51% 22 
5 Strongly agree 41.51% 22 

Total 100% 53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I feel I do not have 
adequate 
knowledge of 
choices in the 
program of 
studies. 

1.00 4.00 1.63 0.83 0.69 51 

 

 

 

  

 

 
Figure 23. I feel I do not have adequate knowledge of choices in the program of studies. 
 

 
Through a series of spaces for participants to write what was most important to 

them, the researcher expected participants to share their perspectives, feelings, and 

reactions to their experiences.  Participants candidly revealed their stories. They naturally 

integrated within these findings. The researcher's interpretation of the data was to enrich 

# Answer % Count 
1 Strongly disagree 53.85% 28 
2 Disagree 34.62% 18 
3 Neutral   5.77%   2 
4 Agree   5.77%   3 
5 Strongly agree   0.00%   0 

Total 100% 51 
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participants' narratives further. This study's analysis was completed by a constant 

comparison between the marginal notes to ensure the grouping of terms and comments 

resembled each other. In this way, the data analysis was employed to make sense of the 

data (Merriam, 2009). The following is the text writing of students based on what they 

feel is most important to them.  

Participant 1. Everything is important. 

Participant 2. Nothing needs to change. 

Participant 3. Personally, I feel college expectations are extremely overrated; I 

don’t want to be compared to others, not even to others but simple to college 

expectations. Of course, being respectful, honor code, and basic expectations are 

evident and common. However, I’m regarding grades, vocabulary, and speech. 

Don’t get me wrong, I’m all here for great and honest criticism, but right now, 

many professors (personally) are merely mean and judgmental. Telling me to do 

this, expect this, or you are going to be stuck here simply adds so much 

unnecessary STRESS. 

Participant 4. As long as the college gives the students a clear vision of their 

expectations, there are no reasons for students to fail. 

Participant 5. The school is great when it comes to academic opportunities and 

guidance! 

Participant 6. The input I can relate to the above questions is the following, and 

everything is all new to me as it is for everyone that is currently attending college; 

however, I am glad that there is still professor’s that do not make you feel that 

you are not worthy of learning the material because of any situation. I honestly 
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felt that it would be hard for me to enter the world of studies after 20 years, but I 

am glad that it has not. I have struggled to stay focused as I am and will continue 

to be a single mother and caregiver of my grandmother that has Dementia, 

Alzheimer’s, and just recently beginning stages of Parkinson's. I just have to work 

extra hard and deal with my day-to-day challenges positively because I teach both 

my kids and friends that everything worth fighting for is attainable. 

Participant 7. Advisors aren’t always very helpful, and they barely listen to you. 

Participant 8. Knowing what programs are offered is good. It helps you know 

your options. 

Participant 9. I chose neutral for my first two questions because I don’t believe 

that school is the source of my persistence. My reason for continuing in school 

and keeping my grades up is because of my family and wanting to do something 

in life.  

Participant 10. Online descriptions of the program help you better understand. 

Participant 11. N/A 

Participant 12- 

Participant 13. The community college has allowed me to have a look into the 

field I want to pursue. 

Participant 14. The counselors at the community college give me some good 

advice. 

Participant 15. I do feel that I am being prepared for a better future. 

Participant 16. The college has many speeches available, many presentations, 

always open to inform their college students of the resources available for them to 
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succeed. They strongly educated us on the many programs available, widely 

varied. 

The college has many speeches available, many presentations, always open to 

inform their college students of the resources available for them to succeed. They 

strongly educated us on the many programs available, widely varied. The college 

expectations strongly and positively influence us to persist as they want us to be 

successful, and we, ourselves, want to be successful. Yes, it will be stressful, and 

there will be tears, but it’s still life, positive thinking. 

Among several resources needed for college completion, one of the many 

resources first-generation Latinx required students throughout their college experience 

was financial resources. This service was essential for them to continue toward 

graduation. According to Tinto’s (2012) research findings, the first-generation Latinx 

students struggle financially. This disadvantage is mainly associated with limited funds 

and numerous obligations compounded with a lack of understanding of what to expect 

from the college. The first-generation Latinx students were one of the most poverty-

stricken groups in higher education and relied on financial assistance (Trevino, 2019). 

Participants from the study were asked if they receive financial support from the 

college as a first-generation Latinx (see Figure 24).  
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

Community college 
support for first- 
generation Latinx 
student. (I receive 
financial support 
from the college as a 
first-generation 
Latinx). 

1.00 5.00 3.35 1.51 2.30 51 

 
 

 

 

 

  
 
Figure 24. Community college support for first-generation Latinx student. (I receive     
       financial support from the college as a first-generation Latinx). 

 
 
Participants from the study were asked if they receive personal expenses used for 

tuition and books from the college as a first-generation Latinx (see Figure 25).   

 

# Answer % Count 
1 Strongly disagree 21.15% 11 
2 Disagree 9.62% 5 
3 Neutral 13.46% 6 
4 Agree 25.00% 13 
5 Strongly agree 30.77% 16 

Total 100% 51 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I receive 
personal 
expenses used 
for tuition and 
books from the 
college. 

1.00 5.00 3.38 1.55 2.39 51 

 

 

 

 

 

 
 
Figure 25. I receive personal expenses used for tuition and books from the college. 
 
 

Participants from the study were asked if they receive academic support from the 

college as a first-generation Latinx (see Figure 26).   

 

# Answer % Count 
1 Strongly disagree 17.31%   9 
2 Disagree 19.23% 10 
3 Neutral   7.69%   3 
4 Agree 19.23% 10 
5 Strongly agree 36.54% 19 

Total 100% 51 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I receive 
academic 
support from 
the college. 

1.00 5.00 3.83 1.22 1.50 53 

 

 

 

 

 

 
Figure 26. I receive academic support from the college. 
 

 
The study results suggest that the family must support students and get involved 

in their first-generation Latinx students’ lives, especially during their first year of college. 

However, 5.66 % disagree, and 3.77% strongly disagree on receiving support from their 

family. Family support has a significant impact on students’ learning and college 

persistence. The first-generation Latinx students usually lack the support systems that 

help in college persistence. Based on the study, which aligns with previous studies, 

students who receive the support they can get from their family, as little as it may be, 

# Answer % Count 
1 Strongly disagree   7.55%   4 
2 Disagree   7.55%   4 
3 Neutral 16.98%   9 
4 Agree 30.19% 16 
5 Strongly agree 37.74% 20 

Total 100% 53 
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tend to show signs of appreciation (Ecklund, 2013).  

Students with strong and consistent supports at home have a higher chance of 

college persistence Engle and Tinto (2008). The foundation of an individual’s first 

cultural experience is that person’s family environment or home. Those students appear 

to be more sympathetic to their parents, and as a result, they do not resent their family 

(Ecklund, 2013). Participants from the study were asked if they receive emotional and 

academic support from family as a first-generation Latinx students (see Figure 27).  

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I receive emotional 
and academic 
support from my 
family. 

1.00 5.00 4.09 1.09 1.18 53 

 

 

 

 

 

 
Figure 27. I receive emotional and academic support from my family. 
 

# Answer % Count 
1 Strongly disagree   3.77%   2 
2 Disagree   5.66%   3 
3 Neutral 15.09%   8 
4 Agree 28.30% 15 
5 Strongly agree 47.17% 25 

 Total 100% 53 
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Participants from the study were asked if they receive emotional and academic 

support from friends as a first-generation Latinx students (see Figure 28).   

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I receive 
emotional and 
academic 
support from 
friends. 

2.00 5.00 4.25 0.87 0.75 53 

 

 

  

 

 

Figure 28. I receive emotional and academic support from friends. 

Participants from the study were asked if appropriate and timely feedback from 

professors contribute positively to their persistence in college as a first-generation Latinx 

students (see Figure 29). 

# Answer % Count 
1 Strongly disagree   0.00%   0 
2 Disagree   1.89%   1 
3 Neutral 22.64% 12 
4 Agree 24.53% 13 
5 Strongly agree 50.94% 27 

 Total 100% 53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

Appropriate and 
timely feedback 
from professors 
contributes 
positively to my 
persistence in 
college. 

2.00 5.00 4.34 0.80 0.64 53 

 

 

 

   

 

Figure 29. Appropriate and timely feedback from professors contributes positively to my  
       persistence in college. 
 

 
Participants from the study were asked if appropriate and professional 

relationships with other students contribute positively to their persistence in college as a 

first-generation Latinx student (see Figure 30); 43.40 % strongly agree as opposed to 

3.77% that disagreed.  In total, 75.48% believe and agree that appropriate academic and 

# Answer % Count 
1 Strongly disagree   0.00%   0 
2 Disagree   1.89%   1 
3 Neutral 15.09%   8 
4 Agree 30.19% 16 
5 Strongly agree 52.83% 28 

 Total 100% 53 
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professional relationships with other students contribute to persistence in college. 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

Appropriate 
academic and 
professional 
relationships 
with other 
students 
contribute to my 
persistence in 
college. 

1.00 5.00 4.09 1.01 1.03 53 

 

 

 

 

 

Figure 30. Appropriate academic and professional relationships with other students  
       contribute to my persistence in college. 

The first-generation Latinx students experience direct and indirect benefits from 

student-faculty interactions (Arum & Roksa, 2011). Although studies show Latinx 

students are less likely than Caucasian and African Americans to interact with faculty 

(Kim & Lundberg, 2015), students who have positive interactions with faculty members 

# Answer % Count 
1 Strongly disagree  3.77%   2 
2 Disagree  1.89%   1 
3 Neutral 18.87% 10 
4 Agree 32.08% 17 
5 Strongly agree 43.40% 23 

 Total 100% 53 
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engage with the material more and tend to have higher grades because they learn more 

(Bain, 2011, Guerrero & Rod, 2013). In addition to direct academic benefit, interaction 

with faculty members helps students develop how best to learn and stay connected to the 

campus experience. Participants from the study were asked if an appropriate and 

professional relationship with faculty and staff contribute positively to their persistence in 

college as a first-generation Latinx students (see Figure 31).   

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

Appropriate 
academic and 
professional 
relationships with 
faculty and staff 
contribute to my 
persistence in 
college. 

3.00 5.00 4.23 0.77 0.59 53 

  
 

 
 
 
 
 
 
 
 

Figure 31. Appropriate academic and professional relationships with faculty and staff 
       contribute to my persistence in college. 

# Answer % Count 

1 Strongly disagree   0.00%   0 
2 Disagree   0.00%   0 
3 Neutral 20.75% 11 
4 Agree 35.85% 19 
5 Strongly agree 43.40% 23 

 Total 100% 53 
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Participants from the study were asked if positive academic performance 

contributes to their college persistence as a first-generation Latinx students (see Figure 

32).  

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

Positive 
academic 
performance 
contributes to 
my persistence 
in college. 

3.00 5.00 4.49 0.66 0.44 53 

  
 

 

 

 

 

Figure 32. Positive academic performance contributes to my persistence in college. 
 

Participants from the study were asked if student engagement and involvement in 

college activities positively influence persistence and contribute positively to their 

persistence in college as a first-generation Latinx students (see Figure 33).  

# Answer % Count 
1 Strongly disagree   0.00%    0 
2 Disagree   0.00%    0 
3 Neutral   9.43%    5 
4 Agree 32.08% 17 
5 Strongly agree 58.49% 31 

 Total 100% 53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

Student 
engagement for 
the first- 
generation. As a 
first-generation 
Latinx student, my 
involvement in 
college activities 
positively 
influences my 
persistence. 

1.00 5.00 3.95 1.00 1.00 51 

 

 

 

 

 

 
Figure 33. Student engagement for the first-generation. As a first-generation Latinx  
       student, my involvement in college activities positively influences my  
       persistence. 
 

# Answer % Count 
1 Strongly agree   1.92%   1 
2 Disagree   5.77%   3 
3 Neutral 23.08% 11 
4 Agree 32.69% 17 
5 Strongly agree 36.54% 19 

Total 100% 51 
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Participants from the study were asked if participation in an online class is 

positive (see Figure 34).   

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

My 
participation in 
my online class 
is positive. 

2.00 5.00 4.06 0.92 0.85 53 

 

 

 

 

 

 
Figure 34. My participation in my online class is positive. 

 
Participants from the study were asked if participation in a face-to-face class is 

positive (see Figure 35).   

  

# Answer % Count 
1 Strongly disagree   0.00%   0 
2 Disagree   7.55%   4 
3 Neutral 16.98%   9 
4 Agree 37.74% 20 
5 Strongly agree 37.74% 20 

 Total 100% 53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

My 
participation in 
my face-to-face 
class is positive. 

3.00 5.00 4.15 0.76 0.58 53 

  

 

 

 

 
 
Figure 35. My participation in my face-to-face class is positive. 

 
Participants from the study were asked if their courses were rigorous and 

challenging (see Figure 36).   

 

# Answer % Count 
1 Strongly disagree   0.00%   0 
2 Disagree   0.00%   0 
3 Neutral 22.64% 12 
4 Agree 39.62% 21 
5 Strongly agree 37.74% 20 

 Total 100% 53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

My courses are 
rigorous and 
challenging. 
 

1.00 5.00 3.89 0.94 0.89 53 

 

 

 

 

 

 
Figure 36. My courses are rigorous and challenging. 
 

 
Participants from the study were asked if they spent over 20 hours preparing for a 

test (see Figure 37). 

 

# Answer % Count 
1 Strongly disagree   1.89%   1 
2 Disagree   3.77%   2 
3 Neutral 28.30% 15 
4 Agree 35.85% 19 
5 Strongly agree 30.19% 16 
 Total 100% 53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

At times I 
have spent 
over 20 hours 
preparing for 
a test. 

1.00 5.00 3.40 1.17 1.37 53 

 

 

 

 

 

Figure 37. At times I have spent over 20 hours preparing for a test. 
 
 

Participants from the study were asked if they spend less than 20 hours preparing 

for a test (see Figure 38). 

 
 

# Answer % Count 
1 Strongly disagree   5.66%   3 
2 Disagree 16.98%   9 
3 Neutral 32.08% 17 
4 Agree 22.64% 12 
5 Strongly agree 22.64% 12 
 Total 100% 53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I generally 
spend less 
than 20 hours 
preparing for 
tests. 

1.00 5.00 3.26 1.29 1.67 53 

 
 
 

 

 

 

 

Figure 38. I generally spend less than 20 hours preparing for tests. 

 
Participants from the study were asked about their learning experience and if it 

was positive; 1.89% disagreed (see Figure 39). 

 

# Answer % Count 
1 Strongly disagree 13.21%   7 
2 Disagree 15.09%   8 
3 Neutral 22.64% 12 
4 Agree 30.19% 16 
5 Strongly agree 18.87% 10 
 Total 100% 53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I can describe 
my learning 
experience as 
positive. 

2.00 5.00 4.17 0.79 0.63 53 

 

 

 

 

 

Figure 39. I can describe my learning experience as positive. 

 
Participants from the study were asked about their learning experience and if it 

was negative; 16.09% agreed to have a negative learning experience (see Figure 40). 

 

 

# Answer % Count 
1 Strongly disagree   0.00%   0 
2 Disagree   1.89%   1 
3 Neutral 18.87% 10 
4 Agree 39.62% 21 
5 Strongly agree 39.62% 21 
 Total 100% 53 
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I can describe my 
learning 
experience as 
negative. 

1.00 5.00 2.13 0.78 0.61 53 

 

 

 

 

 

 
Figure 40. I can describe my learning experience as negative. 

The study participants agreed they have a more positive experience, 66.67% (see 

Figure 41). 

 

# Answer % Count 
1 Strongly agree 15.09%   8 
2 Disagree 64.15% 34 
3 Neutral 15.09%   8 
4 Agree    3.77%   2 
5 Strongly agree   1.89%   1 
 Total 100% 53 
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# Answer % Count 
1 Positive 66.67% 16 
2 Neutral 16.67%   4 
3 Negative 12.50%   3 
4 Mixed   4.17%   1 
 Total 100% 24 

 
Figure 41. Text writing of students based on what they feel is most important to them.  

Summary 

As previously stated, the purpose of the study was to examine the lived 

experiences of the first-generation Latinx students at a community college in South Texas 

based on Tinto's persistence theory. The result of this study reflected the experiences of 

each participant. The participants’ responses repeated thematic patterns and were 

revealed regarding their experiences as first-generation Latinx student.  

The themes and factors produced from the data collected in this study were 

consistent with Tinto’s (1975) integration model, which pointed out different aspects 

needed to encourage student retention. The academic institution involved in the students’ 

academic career must play a positive role in their success. While Tinto’s integration 

model reveals that administrators, family, students, and social life all play a role in 
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students’ success (Tinto, 1975), the studies, however, reveal that first-generation Latinx 

students gravitate towards meaningful academic support, especially friendships that 

support their education outside the family. 

The data revealed that the completion of a community college program for first-      

generation Latinx students is affected by a range of factors of which financial resources 

appears to be cardinal, yet not well explored by first-generation Latinx students with 

fewer guardians. The likelihood that first-generation Latinx students will complete 

college is influenced by the higher education system they enter and the resources that 

support learning in the institution. Evidence abounds that providing access without 

academic preparation to access those resources does not provide real opportunity (Tinto, 

2002b).  

The data highlighted what would be recommended for further examination that 

the likelihood of college completion is influenced by the form of attendance as pointed 

out by Tinto’s conceptual processes (Tinto, 2002b).  The qualitative data results suggest 

consistency between first-generation Latinx students and other races to academic 

completion, especially when the first-generation Latinx students receive the help offered 

by friendships outside the family. Further results show first-generation Latinx students 

are more motivated to complete their studies by friends, family, relationships with 

professors, feedback from professors, role models, tutors, and available financial 

resources.   

The qualitative results suggest that first-generation Latinx students would 

describe their learning experience as positive when they are connected with meaningful 

support systems in the educational institution. 
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CHAPTER V 

CONCLUSIONS, DISCUSSIONS, AND IMPLICATIONS 

Chapter V begins with a review of the purpose and describes the phases of the 

study. The chapter also consists of the research project's conceptual validity, major 

findings of the research questions, and concerns related to the research methodology. 

Lastly, the chapter provides direction for future research to support the first-generation 

Latinx students using Tinto’s persistence theory.  

Overview of the Study 

The purpose of this study was to examine the lived experiences of the first             

generation Latinx students at one community college in South Texas using Tinto's 

persistence theory. Asserted in this study is the importance of education to Latinx in 

South Texas, considering factors that influence their college persistence. Given the 

significance of a well-educated citizenry, education is essential for Latinx students to 

contribute to the workforce.  

This study was achieved based on the responses of 53 students, of which 51 

identified as Latinx. The current study emerged as a response to the compelling need to 

increase the graduation rate for the first-generation Latinx students, by successfully 

identifying the lived experiences and ways in which they can persist in a particular 

community college by utilizing resources and a lack of assets to navigate and succeed in 

college. At the same time, the study will help policymakers provide resources that would 

help increase the workforce of first-generation Latinx in a growing economy after college 

completion. The study focused on first-generation persistence in college completion. It 

helps them as they “engage in disciplined inquiry and continuous improvement to raise 
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the bar and close the gap of student learning and achievement” (Fullan, 2005, p. 209).  

First, this study's purpose was designed to gain insight into the first-generation 

Latinx's lived experience to address the problem of commitment, expectations, support, 

feedback, involvement, and learning. Second, it was to provide additional frameworks 

and systems for policymakers and students to help graduation. Third, the study allowed 

institutions to collaborate and apply the framework to help improve the graduation rate of 

first-generation Latinx students. According to Mintrop (2016), the above is called change 

drivers, which will have the largest impact on motivating and moving people towards the 

desired and intended change in a design-based institution.  

Findings 1 

When it came to support, the data show participants rely more on friends for 

emotional and academic support than on family. Not one of the students strongly 

disagreed when receiving emotional and academic support from friends. But when it 

came to the family, 3.7 % disagreed on receiving support from the family. The notion that 

starting college was an uncharted territory was common with many participants that 

identified as the first-generation. The uncharted territory without family support tends to 

create some level of anxiety, especially living at home with a family that may not 

understand your struggle. 

Research Question One 

Research Question One highlights the factors that contribute to the persistence of 

Latinx students in a community college. Many first-generation Latinx enrolled in a 

community college value family relationship. Still, studies show that even though they 

are enrolled in colleges close to their homes, they are less likely to continue their 
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education or graduate (Trevino, 2020). Participants answered Research Question One via 

the open-ended space found in the questionnaire. The themes presented were more than 

one.  

Research Question Two 

Qualitative results suggest that at least six other influencing factors motivated the 

first-generation, Latinx students, in the designated college. These six factors also were 

very impactful in these respondents’ pursuit of achieving the goal of being persistent in 

college. These six factors were instrumental in this research because they offered another 

layer of data for the researcher while also empowering the respondents to share 

something more tangible from their perspective. The academic, social, and financial 

strategies contributing to first-generation Latinx students are shown in Figure 42. 

 

 

Figure 42. Six influencing factors that contribute to the persistence of the first-generation  
       Latinx students in South Texas. 

 

The following are the answers to all the open-ended questions on what students 

feels are important to their college persistence. Each response was a direct quotation, 

Friends and Family

Relationships with 
Professors

Feedback from Professors

Role Model (Mentor)

Tutor

Financial Aids and 
Scholarship
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including all spelling, punctuation, and grammar. 

 Participant 1. I believe everyone and everything is important. 

 Participant 2. Nothing to change. 

Participant 3. Having a great relationship with your professor is amazing and 

helpful. What I mean is having a relationship is when your professor knows your 

name without having to ask or be Ummm. This makes it easier to ask questions 

and be more open to studying tips, office hours. Plus, it makes the environment 

more fun, the much-needed fun, especially with all the work and studying. If there 

is no relationship in the classroom, it merely makes the class harder and loathing. 

Participant 4. The support of teachers, family, and friends allows the student to 

have a reliable support system to navigate college better.  

Based on the statement above, the researcher findings agree with what researchers 

have found - student-faculty interactions significantly predict Latinx students’ 

thriving (McIntosh, 2012), and the factor is reliable (Petridis, 2015). 

Participant 5. I feel supported by my family, and I have built great skills in 

collaborating with classmates. My teachers have made my experience easy and 

enjoyable; I feel motivated to learn.  

 Participant 6. I could say that if it was not for everyone around me, this dream 

could not be possible. I know that the sky is the limit, but I am a realist and know 

that it takes a good circle of support to reach the sky. 

Participant 7. Academic support from the school is given to me through the staff 

from my scholarship from the community college, not the staff. 

Participant 8. Having support is great. Knowing people are there for you helps. 
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Participant 9. On the question that states, “I receive emotional and academic 

support from family,” I choose neutral. I chose this option because I have support 

from one parent while the other believes it is a waste of time and should join the 

military. Although my other parent supports me for going to college, they do not 

support my chosen major. That is why I chose a middle ground because there are 

times when I feel the support and times where I don't. 

Participant 10. Especially in this time, my professors have played an important 

role in completing my courses. 

Participant 11. The advising services are extremely helpful because I cannot ask 

immediate family members for advice/guidance.  

 Participant 11. All 

 Participant 12. – 

 Participant 13. Feedback from professors has kept me motivated. 

Participant 14. I don't receive financial aid, but with the community college's 

help, I was able to get some scholarships to help me pay for school. 

Participant 15. I remain positive because of the Professors who are always 

willing to take their job seriously and be positive role models. 

Participant 16. It is very important, especially in college, to communicate with 

your professors, friends, and administration. That further puts you in a position 

where you are positively motivated to learn and do work, ask questions, tutor, 

private sessions, etc. 
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Research Question Three 

What type of support services are first-generation Latinx students involved in 

which may support graduation? 

With the increasing barriers that have impeded the first-generation Latinx 

educational attainment through graduation, some support was available. Support was 

found in specific institutional characteristics associated positively with students’ access 

and attainment in their college education (Davila, 2011). The researcher identified the 

support items in Chapter II in participants' responses; they were their ability to learn, 

support from lecturers, and partnerships. However, through themes such as academic 

support from lecturers, financial resources, and family and friends, the first-generation 

Latinx participants expressed would further their future graduation. They responded to 

the open-ended questions as follows.  

The participants in this study responded to open-ended question three, which 

coincided with Research Question Three. Nearly half the participants (50.94%) strongly 

agreed to receive support. About a quarter of participants (24.53%) agreed to receive 

support, although not strongly receiving support. In comparison (22.64%) are neutral in 

acknowledging that academic advising had been a supportive resource for them and felt 

academic advising was essential. Rios (2019) noted that intrusive advising had recently 

been described as proactive advising because the advisor established a relationship with 

the student and encouraged them to receive advice.  It also sought to connect students 

with the campus population and helped them steer numerous student support services. 

The studies' finding agrees with Perezchica’s (2017) recommendation that 

illustrates the importance of affinity encounters with instructors since instructors spend 
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the most time with students in the class.  

Each participant's response was a direct quotation, including all spelling, 

punctuation, and grammar. 

Participant 1. Everything has been very hard since COVID; trying to adapt to 

online courses has been so hard. 

Participant 2. Participation, especially now, is extremely important because it’s 

just you and a computer you’re always arguing with because you don’t know 

what’s going on in the class. For example, in my OChem class, there are team 

meetings (online meetings) where only five max goes, and so much happens. 

Correcting wrong dates, adding dates, pushing back many things, adding a feed, 

chapter timelines, questions, chapter reviews happen - it’s important to go. Not 

going, then failing, and complaining about it is not helping. 

Participant 3. When it comes to a student’s success, it all falls on two factors, the 

teacher’s communication with the class and students and the student's wellness to 

learn and achieve the goals placed for them. 

Participant 4. My classes have challenged me to become a better learner, and I 

appreciate all the new knowledge I have received with my college experience. 

Online learning has more drawbacks than in-person classes. 

Participant 5. Everything that has to do with an individual bettering is always a 

positive experience regardless of the turbulence ahead. I am a dreamer and help 

both of my children be dreamers; therefore, I take everything as a positive, just as 

long as it is for a good cause. I am completely aware that it will take everything in 

my power to get to the finish line but, I know that everything is possible as long 
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as I am healthy physically and mentally. 

Participant 6. Having online school is a bit more stressful because instead of 

learning, we have to submit assignments the day due, whether we learn or not. 

Participant 7. Online classes aren't my favorite, but there are not many options 

right now due to the pandemic. 

Participant 8. I do not spend 20 hours studying, maybe around five or less. If you 

are paying attention in class and highlighting the important parts that can reappear 

and complete the reviews, you will be good. At least that has been what I am 

doing and has helped me a lot. 

Participant 9. For me, some courses are harder than others. 

Participant 10. All 

Participant 11. Online learning is way worse than face-to-face learning. This is 

the worst semester of all the years I have been studying just because of online 

learning. 

Participant 12. – 

Participant 13. The 20+ hours might seem like a lot, but that time is just enough 

if spread out. 

Participant 14. Some classes are more difficult than others. Biology class was 

very difficult for me. There are a lot of labs, and the tests are very difficult. 

Participant 15. My learning experience is based on my dedication and the 

transparency of the professor’s work. 

Participant 16. Again, it is important to communicate with your professors and 

classmates to make your class experience and prepare for tests easier. 
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Research Question Four 

What are current first-generation Latinx students' perceptions regarding 

graduation and feedback from lecturers in community colleges in South Texas? 

They responded to the open-ended questions as follows. Each response was a 

direct quotation, including all spelling, punctuation, and grammar. 

Participant 1. The community college has allowed me to have a look into the  

field I want to go into.  

Participant 2. The college has many speeches available, many presentations, 

always open to inform their college students of the resources available for them to 

succeed. They strongly educated us on the many programs available, wide varied. 

Which then the college expectations strongly and positively influence us to 

persistence as they want us to be successful and we, ourselves want to be 

successful. Yes, it will be stressful and there will be tears but it’s still life, positive 

thinking.  

Participant 3. I do feel that I am being prepared for a better future. 

Participant 4. I feel having counselors service and academic advising services is 

important because they help guide you into the direction you want. They inform 

you  of many things such as if your all your credits pass to the school you want to 

transfer too. Basically, you ask for help and they will help guide you to the best of 

their ability, as they are there to help college students to succeed.  

Summary 

Consistent with other studies, the results show that first-generation Latinx 

students may have to overcome educational hurdles as they persist in accessing higher 
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education. According to Tinto (1993), students’ academic and social belonging influence 

their retention and graduation. This sense of belonging may increase or decrease through 

their interaction academically and their institution's social environment. The researcher is 

extremely passionate about being a change agent in the progress of first-generation 

Latinx students graduating from community colleges. The researcher is also poised to 

share any additional ideas that may serve as a groundbreaking concept to improve this 

population with increased enrollment in ensuring and improving their college completion 

rate. The researcher is hopeful that this study of the first-generation Latinx student will 

gain more national notoriety as it becomes more evident in years ahead.  

Hopefully, this study will serve as the foundation for enhancing and creating 

other special programs and building more awareness about what influences and 

contributes to first-generation Latinx students.  

The researcher is currently researching ways to submit proposals to the Hispanic 

Serving Institution, the United States Department of Education, to create programs and 

scholarships for the first-generation Latinx students. This funding will be provided in 

conjunction with partnering schools throughout the U.S. to increase the success rate for 

first-generation Latinx students. The researcher strongly urges projects, partnerships, and 

programs, such as these as his desire for this issue to be transformed comes more to 

fruition. It is incumbent on the research community to find ways to bring this issue to the 

forefront even more during a very sensitive time among the increase number of the first-       

generation Latinx students, especially the underprivileged and those who live in or below 

the standard socioeconomic status. For this community of people, the conversation of 

factors that influence this increasing number of the first-generation Latinx graduating 
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from college is usually at the top of the list of reformation and lack thereof, which, 

coincidentally, also is staged at the apex of political agendas. The need for first-                 

generation Latinx students to graduate is imminent. It requires a collective effort from all 

leaders in colleges and administrators and the local state. National political leaders and 

concerned citizens (like the researcher) to help build a stronger, more convincing case for 

more resources to be invested in this topic of research. The first-generation Latinx 

students' graduation rate is our nation’s responsibility to ensure it becomes less of an 

issue. A practical solution is implemented to change this growing dilemma of continuous 

dropout.  

Based on the participants’ testimonies, other important conclusions were also 

drawn. Programs in colleges for the first-generation Latinx could be employed to help 

students and parents understand what to expect concerning college. This concept is to be 

continued in college orientation and throughout the pivotal first year of the first-

generation Latinx students. This recommendation is based on some of the participants’ 

narratives that described the benefits of openly communicating about challenges and 

successes experienced during their college journey.  

The first recommendation is for community colleges to make a concerted effort to 

reach out to first-generation Latinx families and offer outreach initiatives to inform them 

about financial aid and support within the community college education opportunities. 

Second, community colleges should actively increase campus employment 

opportunities for first-generation Latinx college students. For first-generation Latinx, 

having employment on campus provides the ability to engage students with professional 

connections to key faculty and staff. The connection can help raise awareness towards 
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advanced degrees and/or potential careers in higher education. 

Finally, suppose higher education institutions desire to fulfill their missions 

and successfully increase the graduation numbers of the first-generation Latinx 

students. In that case, they must re-examine how they operate and adjust to the cultural 

needs and norms of the first-generation Latinx student community. By making these 

adjustments, these institutions will help the first-generation Latinx students not just 

survive the college experience but thrive because of it and graduate.  

It is recommended for faculty to administer a survey to first-generation Latinx 

students to determine whether their classroom climate is interactive to keep them in 

college while devising assignments in which students learn research methods by 

collecting data concerning the classroom climate that is most supportive of their college 

completion. 
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APPENDIX A 

SUBJECT CONSENT TO PARTICIPATE IN RESEARCH 

Houston Baptist University 
Department of Educational 

Leadership College of Education 

Title of Study: An Examination of Factors Influencing First-Generation Latinx 
Students in South Texas: Based on Tinto’s Persistent Theory. 

 
Purpose of the Study: The study aims to examine the lived experiences of the first- 
generation, Latinx students at one community college in South Texas based on Tinto's 
persistence theory.  

 
Name of Researcher: Evans Akpo  

E-mail: akpoe@hbu.edu 

Name of Dissertation Chair: Kristina Cerling 

E-mail: Kcerling@hbu.edu 

 
I understand I agree to participate in a research project, and the email to contact me was 
provided by my institution after the Institutional Review Board (IRB) approval. The 
purpose of this study is to examine the lived experiences of the first-generation, Latinx 
students at one community college in South Texas. I will be asked a series of questions 
online via Qualtrics, and the investigator will record my answers. Participants meet the 
following criteria. 

a. First-generation Latinx community college student part or full-time 
b. Latinx students age eighteen or older 
c. Students in good standing with the college 

 
Participant names will not be associated with any of the research findings used, and the 
confidentiality of responses will be protected. The entire procedure will take 10-15 
minutes. My participation will take place online, individually, and privately. I can 
decline to answer any question. 

 
Survey Procedures 

The methodology used in the study will include the research design, selection of 
participants, context and setting, instrumentation, data collection, and data analysis. 

 
Research Design 

The phenomenological research approaches designed by Bodgan and Biklen (2006) will 
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be used to analyze the data. Bodgan and Biklen (2006) described the processes for 
analyzing the data in the following statement, “Analysis involves working with data, 
organizing them, breaking them into manageable units, synthesizing, searching for 
patterns, discovering what is important and what is to be learned, and deciding what you 
will tell others.” According to Lichtman (1996), phenomenological research approaches 
study people's actual experiences regarding a certain phenomenon. Therefore, the 
phenomenological researcher must be open-minded toward a changing reality (Lancy, 
1993). 
 
Phenomenology instructs the researcher to allow the phenomenon to reveal itself in its 
fullness. The Latinx participants are diverse, and they enroll in colleges and universities 
with varying backgrounds and experiences while at the same time they experience 
common phenomena. It was important for the researcher to understand the diversity 
within the participants' group as inquiry is conducted. Thus, the researcher’s Latinx lived 
in experience. His origination from a different race will provide the necessary 
knowledge to collect and correctly interpret the data while keeping biases in check. 
 

Risks 

The survey is entirely voluntary and does not involve any foreseeable risks. I understand 
that I may quit at any time. All data will be maintained in a locked file in the researchers’ 
office for seven years and then shredded. 
 

Benefits 

There is no compensation to participate in this study;   however, a potential benefit of 
participation may include contributing to an important research topic. There is no direct 
benefit to the subjects. 
 

Participation 

I understand that my participation in this study is voluntary and that I may withdraw from 
the study at any time. My refusal to participate will involve no penalty or loss of benefits 
to which I am otherwise entitled. I understand that I will not be compensated for my 
participation. An offer has been made to answer all my questions and concerns about the 
study. I will receive a copy of the dated and signed consent form to keep. 
 
Signed _____________________________________    Date____________ 

Principal Researcher___________________________   Date____________ 
 
If you have any questions about the research or your rights as a subject, please contact the 
Dissertation Chairperson listed on this form. 
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APPENDIX B 

DEMOGRAPHIC DATA SURVEY BASED ON TINTO’S PERSISTENCE 

THEORY  

I am requesting your participation in my study, An Examination of factors influencing 
first-generation Latinx Students in South Texas: Based on Tinto’s Persistence Theory, 
which is the topic of my dissertation for the Doctor of Education Degree in Executive 
Educational Leadership from Houston Baptist University. 

Your participation in completing this questionnaire survey is voluntary. The purpose of 
my study is to examine the lived experiences of first-generation Latinx students in a 
community college in South Texas based on Tinto’s persistence theory. Also, I will be 
investigating the challenges and lived experiences of the first-generation Latinx 
students in community college. The study will provide community colleges and 
universities insights into how first-generation Latinx experience higher education and 
how key areas are critical to their persistence and success. 

The information collected will be held strictly confidential, and no identifiers will be 
linked to you. The data collected from this study may be published or presented as a 
collection of data. No specific identifiers linking any of the Latinx communication 
college participants will appear on any report. Your participation is greatly appreciated. 

Evans Akpo, MA 

Doctoral Student, Cohort 2, Executive Educational Leadership, Houston Baptist 
University 
 

SURVEY QUESTIONS 

Part I - Demographic Data 

Please mark an X for the answers that best describe you: 

 
1.  Gender:  Male   Female 

2.  Age: _______18-24_______25-30________31-35 

 _______36-40_______41-45________46-50 

   ______51-55_______older than 55 
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3. Race:______African American (Non- Hispanic)   Caucasian 
 

 Latinx   Asian 

  Pacific Islander  Hispanic 

  American Indian (People of the First Nations) 

  Bi-racial/Multi-racial     
 

 
4. Years of community college attendance: 
 

1  2  3  4  5  more than 5 
 

 
5.  Did any of your parents attend college: ____Yes   No 

 

 
6.  Are you the first in your family to attend college: ____Yes   No 

 

 
Part II - Concepts of Factors Influencing First-Generation Latinx Students. 

Using a Likert Scale (1-5), please circle the number representing how community 
college concepts best describe your experiences at your community college. 

 
 

RESOURCES FOR FIRST-GENERATION LATINX 

7.  I feel the faculty of the college are very supportive. 

1 2 3 4   5 

strongly disagree disagree neutral agree  strongly agree 
 
 

8.  I feel the staff of the college are very supportive. 

1 2 3 4  5 

strongly disagree disagree neutral agree             strongly agree 
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9.  I feel welcomed as a Latinx student by the faculty. 

1 2 3    4  5    

strongly disagree disagree neutral agree              strongly agree 
 
 

10. I feel welcomed as a Latinx student by staff. 

1 2 3    4                             5 

strongly disagree disagree neutral agree   strongly agree 
 
 

11. My experience with counseling has been positive. 

1 2 3   4                     5 

strongly disagree disagree neutral agree              strongly agree 
 
 

12. I have a positive perception of the staff of the college based on my 
experience. 

1 2 3 4 5 

strongly disagree disagree neutral agree             strongly agree 

 
13. I do not have a positive perception of the staff of the college based on my 

experience.  
 
1 2 3 4 5 
strongly disagree disagree neutral agree           strongly agree 

 
 

14. The counseling services offered by the college are important to my career 
goals. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 

15. The counseling services offered by the college are not important to my 
career goals. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
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16. The academic advising services are important to my academic studies. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 
 

17. The academic advising services are not important to my academic 
studies. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 
 

18. Use this space to explain any of the responses in this section that you feel 
are very important. 

 
 

 
 

 

 

 

 

 

 
 

 

 

EXPECTATIONS FOR FIRST-GENERATION LATINX STUDENT 

19. The college expectations for me positively influence my persistence. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 
 

20. The college expectations for me do not influence my persistence. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
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21. The college community provides me with clear academic goals. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 
 

22. The college community does not provide me with clear academic goals. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 
 

23. I feel I have adequate knowledge of choices in the program of studies. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 

24. I feel I do not have adequate knowledge of choices in programs of 
studies. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 

25. Use this space to explain any of the responses in this section that you feel 
are very important. 

 
 

 

 
 

 

 

 

 
 

 

 
COMMUNITY COLLEGE SUPPORT FOR FIRST-GENERATION LATINX 

STUDENT 

26. I receive financial support from the college as a first-generation Latinx. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
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27. I receive personal expenses used for tuition and books from the college. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 

 
 

28. I receive academic support from the college. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 
 

29. I receive emotional and academic support from my family. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 
 

30. I receive emotional and academic support from friends. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 
 

31. Appropriate and timely feedback from professors contributes positively 
to my persistence in college. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 
 

32. Appropriate academic and professional relationships with other students 
contribute to my persistence in college. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 
 

33. Appropriate academic and professional relationships with faculty and 
staff contribute to my persistence in college. 

1 2 3 4  5 

strongly disagree disagree neutral agree  strongly agree 
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34. Positive academic performance contributes to my persistence in college. 

1 2 3 4  5 

strongly disagree disagree neutral agree strongly agree 
 
 

35. Use this space to explain any of the responses in this section that you feel 
are very important. 

 

 

 

 
 

 

 

 

 

STUDENT ENGAGEMENT FOR THE FIRST-GENERATION. 

36. As a first-generation Latinx student, my involvement in college activities 
positively influences my persistence. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 
 

37. My participation in my online class is positive. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 

38. My participation in my face-to-face class is positive. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
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39. My courses are rigorous and challenging. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 
 

40. At times I have spent over 20 hours preparing for a test. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 
 
 41. I generally spend less than 20 hours preparing for tests. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 
 
 

42. I can describe my learning experience as positive. 

1 2 3 4 5 

strongly disagree disagree neutral agree  strongly agree 
 
 

43. I can describe my learning experience as negative. 

1 2 3 4 5 

strongly disagree disagree neutral agree strongly agree 

 
44. Use this space to explain any of the responses in this section that you feel 

are very important. 
 
 

 

 
 

 

 

Davila, A (2011) 
 
 
Thank you for participating in this study. 
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APPENDIX C 

REQUEST AND PERMISSION TO USE AND MODIFY INSTRUMENT 

From: Akpo, Evans <akpoe@hbu.edu> 
Sent: Thursday, March 12, 2020, 7:54 AM 
To: Lopez, Stephen <Stephen.Lopez@sjcd.edu> 
Subject: [External] Request and Permission to use and modify your instrument 

  
  

My name is Evans Akpo. I am a doctoral student at Houston Baptist University under the 
supervision of Dr. Kristie Cerling. I am writing you to receive permission to use and 
modify your survey instrument as well as one of your models in your dissertation titled  

 
"AN EXAMINATION OF TINTO’S PERSISTENCE THEORY IN FIRST 
GENERATION LATINO AND LATINA STUDENTS AT ONE COMMUNITY  
COLLEGE IN SOUTHEAST TEXAS". 
  
I will use your model and derive my theoretical framework and my survey 

instrument for my dissertation "An Examination of Factors influencing First-generation 
Latinx student in South Texas: Based on Tinto's Persistence Theory." If you are willing 
and allow me to use and modify your resources, please respond with a letter stating such. 
If you need additional information, please feel free to contact me using the information 
below.  

  
Evans Akpo, (916) 544 4577. 
Houston Baptist University, Cohort II. 
akpoe@hbu.edu. 

NOTICE: This e-mail message and all attachments transmitted with it may 
contain legally privileged and confidential information intended solely for the use of the 
addressee. If the reader of this message is not the intended recipient, you are hereby 
notified that any reading, dissemination, distribution, copying, or other use of this 
message or its attachments is strictly prohibited. If you have received this message in 
error, please notify the sender immediately by telephone (XXX-XXX-XXXX), and delete 
this message and all copies and backups thereof. Thank you. 

  
NOTICE: This e-mail message and all attachments transmitted with it may contain 
legally privileged and confidential information intended solely for the use of the 
addressee. If the reader of this message is not the intended recipient, you are hereby 
notified that any reading, dissemination, distribution, copying, or other use of this 
message or its attachments is strictly prohibited. If you have received this message in 
error, please notify the sender immediately by telephone (XXX-XXX-XXXX), and delete 
this message and all copies and backups thereof. Thank you. 
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From: "Lopez, Stephen" <Stephen.Lopez@sjcd.edu> 
Date: 13 March 2020 at 09:14:31 GMT-5 
Subject: RE:  [External]    Request and Permission to use and modify your 
instrument 

 
External Email 
 
From: S. Lopez 
  
Feel free to use. Good Luck. 
  
  
Stephen Lopez, Ed.D. 
San Jacinto College 
History Professor 
5800 Uvalde, N-12. 212g |  Houston, Texas 77049 
281-998-6150 ext 7472 stephen.lopez@sjcd.edu 
www.sanjac.edu | www.facebook.com/sanjacintocollege | @SanJacCollege 
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APPENDIX D 

HOUSTON BAPTIST UNIVERSITY INSTITUTIONAL REVIEW BOARD 

APPROVAL REQUEST AND CONSENT FORM 

1. Title of proposal and date of submission 

AN EXAMINATION OF FACTORS INFLUENCING FIRST-GENERATION 
LATINX STUDENTS IN SOUTH TEXAS: BASED ON TINTO’S 
PERSISTENCE THEORY. 

2. Name, address, and phone number of the primary investigator or faculty 
supervisor 

Kristie Cerling, Ed.D. Professor of Education 
College of Education and 
Behavioral Sciences Houston 
Baptist University 
Hinton Center 329 
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