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ABSTRACT 

Gobert, Joshua W., The experiences of African American male educators in primary grade 
levels.  Doctor of Education (Executive Educational Leadership), May 2021, Houston Baptist 
University, Houston, Texas.  
 

Purpose 

 The purpose of this qualitative study was to describe the experiences of African 

American male educators in primary grade levels. The participants for this study were 

purposefully selected from the population of African American male educators who work in a 

North Harris Country School District.  

Methodology 

In this descriptive study, the researcher used the qualitative research methodology of 

hermeneutical phenomenology to investigate and more clearly define the fundamental nature of 

the experiences of African American males in the profession of education.  In addition, the 

researcher examined the obstacles African American males encounter in the profession of 

education. In doing so, the researcher gained knowledge as these participants shared their 

feelings, describing what they recognize and sense through their own self-awareness and 

encounters. Approaching the study from this perspective allowed the researcher to explore the 

vital underlying meaning of the experiences containing both the outward appearance and inward 

consciousness based on memories, images, and meanings of these participants responses 

(Moustakas, 1994).   

The phenomenological research approaches designed by Bogdan and Biklen (2006) were 

used to analyze the data. Bogdan and Biklen (2006) defined their process for examining the data 

in the following statement: “Analysis involves working with data, organizing them, breaking 

them into manageable units, synthesizing, searching for patterns, discovering what is important 
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and what is to be learned, and deciding what you will tell others” (p.157). According to 

Lichtman (1996), phenomenological research approaches study the actual experience of people 

regarding a certain phenomenon. Therefore, the phenomenological researcher must be open-

minded toward changing reality (Lancy, 1993). He should be willing to give a justification for 

observed occurrences. Boeree (2002) noted that the phenomena speak for themselves, meaning 

the researcher should be prepared to listen.  

 Findings 

Three themes emerged from participants’ responses. The themes were representation, 

barriers, and supports. Participants’ responses indicated that the reasons for the under-

representation of African American males in the teaching profession include: (a) low salaries; (b) 

societal expectations that only women should be classroom teachers; (c)African American males 

perceive their role models to be professional athletes, rappers, and men with misogynistic 

mindsets; and (d) the high degree of incarceration for African American males which limits their 

opportunities for professions to pursue. Participants’ responses regarding the belief that the 

presence of African American males in the classroom has a positive effect on African American 

male students’ academic performance indicated that the participants believe that African 

American male educators do positively impact African American male students’ academic 

performance.  

Participants’ responses regarding how they feel about their role as an African American 

educator indicated that some of the participants strongly perceive their role negatively because 

they feel that they always must prove that they are professionals with degrees and not just the 

disciplinarian, the counselor for all of the African American students; or the person to go to 

when something needs to be moved. In addition, the negative stereotypes in our society about 
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African American males that teach in the primary grade levels impact their decisions to join the 

teaching profession. Participants’ responses regarding their role in the educational system 

indicated that they must take on many roles. The roles include mentor, educator, change agent, 

life coach, father figure, role models, community leader, administrator, librarian, nurse, 

counselor, disciplinarian, motivator, influencer, and confidant.  Some participants went further 

and said that sometimes the African American male in the classroom takes the place of whatever 

the students may be missing at home or school and the African American male feels obligated to 

perform in whatever role the students need. 

Participants’ responses regarding whether they ever had an African American male 

teacher and several of them shared that the African American male educators that they had were 

during their elementary school years. One participant shared that his principal was the only 

African American male that he encountered in school. Several participants reported that the 

African American males at their schools were athletic coaches. Some participants reported that 

they never had an African American teacher, male or female. Participants’ responses regarding 

the field of education being referred to as “woman’s profession” indicated that they believe: (a) 

teaching is a female dominated profession; (b) women are nurturers and care givers; (c) men and 

women are needed in the education field; (d) the majority of the teachers in grade school are 

women; and (e) people believe that teaching is not a masculine profession. 

Participants’ responses regarding barriers that African American males face that deter 

them from seeking jobs in teaching indicated that they believe: (a) questioned about their 

motives and passion for students because males at the primary level are not seen; (b) African 

American males are viewed as incompetent; (c) African American males are viewed as being 

beneficial only for athletic coaching positions; (d) African American males are stereotyped as 
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unfit, uneducated, and not capable of nurturing children; (e) low salaries; and (f) systemic 

racism. 

Participants’ responses indicated that their motivation to enter the teaching profession 

include the following reasons: (a) job stability; (b) absence of African American males in the 

classroom; (c) desire to positively influence students; (d) love for teaching, mentoring, 

motivating, and inspiring young students; (e) the call to be an educator is a family tradition; (f) 

love for teaching and inspiring others; and (g) field of education allows individuals to give back. 

Participants’ responses which addressed their views on recruitment efforts by educational 

institutions to seek out and persuade African American males to choose the education profession 

indicated that they believe that there is not enough effort by educational institutions to recruit 

African American males to choose the education profession. Participants’ responses regarding 

strategies and techniques that may be implemented to recruit more African American males into 

the teaching profession indicated that they believe that the following actions should be put into 

place: (a) opportunities for African American males in education to speak publicly about their 

experiences; (b) publicize African American educators’ mentorship programs; (c) use social 

media to showcase positive African American educators at different grade levels; (d) show how 

African American males have advanced in the education field; (e) recruitment programs in high 

school for college bound students; (f) recruitment fairs at Historically Black Colleges and 

Universities; (g) relationships with all colleges and universities and target students who are 

undecided about their major; (h) current teachers mentor college students and; (i) teaching 

profession is a calling, not just a job. 

Participants’ responses regarding their opinions about ways to persuade African 

American males to select teaching as their profession indicated that overall, they believe that the 
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teaching profession needs salary increases. In addition, more effort needs to be made to 

showcase the benefits of becoming an educator. Furthermore, providing potential candidates 

with information about the district so that they can determine if the district is a fit for them.  

Participants’ responses regarding their opinions about supports that could be provided to recruit 

and retain African American males in the classroom indicated that the consensus appears to be 

that they believe that competitive salaries, mentoring programs, and focused recruitment are 

some supports that will recruit and retain African American males in the classroom.  

Participants’ final thoughts included the following: (a) more African American male 

educators are needed for all students; (b) respect for the profession from society; (c) the presence 

of African American male educators offers advantages to the students, schools, and 

communities; and (d) more African American males in education may help to break the cycle of 

stereotypes of what gender belongs to what profession. 

Conclusions 

The purpose of this qualitative study was to describe the experiences of African 

American male educators in primary grade levels (pre-kindergarten through second). McClain 

(2016) stated African American male educators make up less than 2% of the entire teaching 

population. Establishing a diverse and comprehensive workforce can play a significant role in 

ensuring students obtain a vigorous, quality educational experience. It is imperative districts 

eliminate the barriers that limit African American males from entering the teaching profession 

and began to showcase encouraging illustrations of African American males as educators to be 

the leaders and role models the educational system needs.  

Keywords: African American, Bobo doll experiment, Brute, Cognitive behavioral environment, 

Deterrent, Operant conditioning, Primary grades, Sambo, Sic, Social learning    
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CHAPTER I 

Introduction 

The founders of Houston Baptist University dedicated their time in building an institution 

that would play a significant role in sculpting like-minded individuals to be equipped with the 

knowledge of education and faith.  This new revolution of education conformed such a vision 

that grounded the basis of Houston Baptist University, depicting the establishment of the Ten 

Pillars (Houston Baptist University, 2018) The pillar that resonates with my dissertation topic is 

Pillar Six: renew our campus and renew our community. This pillar was developed to focus the 

University’s mission and vision on empowering through contributing to the uplifting of the local 

community (Houston Baptist University, 2018)  

Wright (2019) stated African American males use the concept of “history and me,” which 

celebrates the richness of African American history and the roles African American males who 

have taken a stand for social justice and equity. Writes (2019) stated that in the community of 

education, African American males represent 2% of all educators.  

Recruiting and retaining African American males in the teaching profession assemble 

communities by allowing African American boys to engage with individuals who look like them. 

Underwood (2019) stated African American students benefit from having an African American 

male teacher because of the familiarity of their cultural needs, promoting lower dropout rates, 

few disciplinary issues, and more positive views of schooling.  

Background of the Study 

It is well-known that children in our school systems need both male and female 

influences. However, in primary schools, male educators have become an endangered species 

(Meredith, 2016). The teacher shortage has become national news, leaving schools facing a 
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group of retiring elementary and secondary educators with few candidates to fill the vacancies 

(Smiles, 2002). Even more striking is the shortage of male educators, particularly in the primary 

grades “pre-kindergarten through second grade” (Carter et al., 2006). Porter (2008) explained 

that the shortage of males in teaching might be reaching crisis proportions across some schools 

and some school districts.  

Disappearing Acts 

African American male educators are disappearing. There were 4% fewer African 

American educators in American public schools in 2012 than there were in 2008 (Hanford, 

2017). According to the National Center for Education Statistics (2017), in the 2015-2016 school 

year, there were an estimated 3,827,100 educators in public elementary and secondary schools in 

the United States. About 80% of all public-school educators are Caucasian, 9% are Hispanic, 7% 

are non-Hispanic Black, and 2% are non-Hispanic Asian. Within the teaching profession, the 

distribution of males and females varies by grade level, content area, and type of students taught. 

Considerable research has contributed to our knowledge of the historical and cultural causes of 

the process by which teaching became a gendered occupation (Strober & Tyack, 1980). 

McClain (2016) stated African American males make up less than 2% of educators, 

though minorities now make up a majority of students in public schools. Despite the low 

percentage of African American educators, male educators of young children positively impact 

students by exposing them to different perspectives, alternative authority figures, and male role 

models who can demonstrate men caring about education and learning (Helmer, 2005).  

During a time of transition for incredibly young children, males are essential to a child's 

overall development (Kilgallon, Maloney, & Lock, 2008). Males positively affect students and 
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inspire parental interest in a child's education, especially among single mothers (Milloy, 2003), 

who may not have access to male role models for their children.  

Deterrents Faced by Male Primary School Educators 

Current research identifies a variety of deterrents faced by male primary school educators 

(Cunningham & Watson, 2002; Cushman, 2005; Foster & Newman, 2005; Nelson, 2008). One 

deterrent, for instance, is low pay, given the perceptions males need to be the primary wage 

earners. Another is low social status; public education is traditionally a female environment.  

These researchers addressed how such deterrents require the involvement of the school 

community, particularly the parents of preschool children (Owens, 2010), yet the voices of 

preschool parents are currently absent from the general conversations on the shortage of African 

American male educators (Jones, 2007). It is important to know what parents think about African 

American male educators at the elementary level, particularly in the primary grades (Jones, 

2007). 

Statement of the Problem 

The reoccurring theme detrimental to the profession of education is the 

underrepresentation of African American males (McClain, 2016). King (1993) stated that the 

limited presence of talented African Americans in the teaching profession has been and 

continues to be a serious problem confronting the education profession and the Africa American 

community in the United States.  School demographics in the United States are changing rapidly 

as students become more diverse in terms of race, ethnicity, and spoken language (Murray & 

Jenkins-Scott, 2014). As classroom settings have become more diverse, employing African 

American males for positions of role models are vital (McClain, 2016).  Monroe and Obidah 
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(2004) specified that the issues of racial and cultural relevancy and teacher-student cultural 

synchronization is a main point to infuse more minorities into the teaching profession.  

Data compiled by the education department in the fall of 2016 found that of the nation’s 

50.4 million public school kids, 24.6 million (49%) were Caucasian children and 25.9 million 

(51%) were children of color. However, America’s educators are disproportionally female (75%) 

and Caucasian (83%), according to recent data (McClain, 2016). Reflecting on the 

disproportionate diversity in the profession of education, the United States Department of 

Education (2016) articulated that the public education workforce in the United States is not as 

racially diverse as the population. Throughout the years, there continues to be a common trend 

among the percentage of Caucasian public-school educators. The United States Department of 

Education (2016) stated 82% of public-school educators are Caucasian, and students attending 

public school K-12 are less likely to be educated by an African American or Hispanic educator; 

specifically, those in the primary grades’ pre-kindergarten through second grade. 

Statement of the Purpose of the Study 

The purpose of this qualitative study was to describe the experiences of African 

American male educators in primary grade levels (pre-kindergarten through second grade). 

Chmelynski (2006) stated the number of male educators in public schools is at its lowest level in 

40 years. Examining the significant deficiency of male educators in primary grade levels may 

help educators in leadership positions recognize the barriers male educators face. The 

researcher’s intent for this study was to identify perceived factors that cause African American 

males to abandon the teaching profession. In addition, the researcher attempted to understand the 

absence of African American males entering the profession.  
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Significance of the Study  

The significance of this study was to describe the experiences of African American male 

educators in primary grade levels. African American male students account for 10% of the 

student population in the United States, but African American male educators account for only 

2% of the educators (National Center for Education Statistics, 2017).  Eighty-two percent of all 

public-school educators in the United States are female, leaving males to account for the 

remaining 18% of the teaching force (National Center for Education Information, 2017). 

Cunningham and Watson (2002) noted the absence of males in elementary classrooms introduces 

two important questions for educators: “(a) are schools and school districts providing a range of 

positive role models for children in the primary grades? (b) are schools and families within the 

school district being served?” (p. 10-15). Cushman (2005) stated the problem of the scarcity of 

males teaching youth is complex, multifaceted, and consideration should be given to the 

underlying issues acting as barricades to males caring for and educating children. Cushman 

(2005) stated the isolation of working in a predominantly female environment has played an 

impact on the declining number and significant low number of males teaching in primary grades.  

Research Questions 

1. What are the experiences of African American males in the primary grade levels (pre-

kindergarten through second grade)? 

2. What barriers do African American males face in the school system that deters them from 

teaching according to the experiences of African American males who teach in the primary grade 

levels (pre-kindergarten through second grade)? 
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3. What provisions and supports could be made to increase recruitment and retention of 

African American males in the classroom according to the experiences of African American 

males who teach in the primary grade levels (pre-kindergarten through second grade)?  

Definition of Terms 
 

African American 

 An American of African and especially of black African descent (Merriam-Webster’s 

Collegiate Dictionary, 1999). 

Bobo doll experiment  

An experiment to study children’s behavior after witnessing an adult’s behavior 

(Bandura, 1977).  

Brute  

 A savage, aggressive, and violent person (Lombardo, 1978). 

Cognitive behavioral environment 

Learning processes play a formative role in the development and maintenance of other 

behaviors (Bandura, 1977).  

Deterrent 

A barrier intended to discourage from doing something (Owens, 2010). 

Primary grades 

Grades levels from pre-kindergarten to fifth grade (Jones, 2007). 

Operant conditioning 

Learning that takes place through rewards and punishments based on certain behaviors 

(Wells-Wilbon & Holland, 2001). 
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Sambo  

 A black, dark, and ugly person (Lombardo, 1978). 

Sic 

 Where incorrect spelling, punctuation, or grammar in the source might confuse readers, 

the word sic, italicized and bracketed, immediately after the error in the quotation (American 

Psychological Association, 2010).  

Social learning  

People learning from one another via observation, imitation, and modeling (Bandura, 

1977).  

Theoretical Framework 

The research was grounded in Bandura’s (1977) social learning theory: imitation or 

modeling on learning. Social learning was developed in the early 1900’s, when an instructor by 

the name of Clark Hull taught a seminar on relating learning theory to psychoanalysis. Attendees 

for the seminar, who later became leading pioneers in social learning theory, contended 

personality is learned (Miller, 1983). In the 1940s and 1960s, two major changes emerged in 

social learning theory, both involving imitation (Bandura & Walters, 1963; Dollard & Miller, 

1941), which is one of the most powerful forces in socialization (Dollard & Miller, 1941). Miller 

(1983) believed imitation occurred during the process of operant conditioning and is learned 

through the reinforcement of various imitative behaviors; that is, children acquire new skills and 

information, and at the same time learn to change old behaviors by watching others (Wells-

Wilbon & Holland, 2001).  

Through their experiment the researchers further realized that children began to 

impersonate behaviors of others who are prominent figures. McLeod (2016) stated first the child 
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is more likely to attend to and imitate those people he perceives as like himself.  Bandura and 

Walters (1963) also illustrated this way of thinking through his famous experiment known as the 

Bobo Doll Experiment. This experiment was a study of behavioral patterns, at least in part of 

social learning theory, and how similar behaviors were learned by individuals manipulating their 

own behavior after examining the actions of models (Wells-Wilbon & Holland, 2001).  

Bandura, Ross, and Ross (1961) tested 36 boys and 36 girls from the Stanford University 

nursery school aged between 3 to 6 years old. During this experiment, the researchers pre-tested 

each child analyzing their aggression in the nursery and judged their behavior on a 5-point scale. 

From this examination, it became possible for the researchers to match the children in each group 

according to similar levels of aggression. McLeod (2014) stated in his article, Bobo Doll 

Experiment, that the experimental conditioned children were individually place into a room 

containing toys, and played with some potato prints and pictures in a corner for 10 minutes while 

either:  

1. Twenty-four children (12 boys and 12 girls) watched a male or female model 

 behaving aggressively towards a toy called a Bobo doll. The adults distinctively 

 attacked the Bobo doll, using a hammer in some cases while others threw the doll in 

 the air and shouted “Pow, Boom.”  

2. Another 24 children (12 boys and 12 girls) were exposed to a non-aggressive model 

 who played in a quiet and subdued manner for 10 minutes (playing with a tinker toy 

 set and ignoring the Bobo doll). 

3. The final 24 children (12 boys and 12 girls) were used as a control group and not 

 exposed to any model at all (Bandura & Walters, 1963, p. 66).  
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All groups were subjected to mild aggression stimulation and each child was taken away 

one by one into a room with aesthetically pleasing toys. McLeod (2014) indicated as the children 

began to play with the toys, the researcher told them that “the toys were the best toys and she had 

decided to reserve them for the other children” (pp. 1-4). McLeod (2014) stated that in Bandura’s 

experiment stage, some contained aggressive toys and some non-aggressive toys. The non-

aggressive toys included a tea set, crayons, three beans, and plastic farm animals. The aggressive 

toys included a mallet and peg board, dart guns, and a 3-foot Bobo doll. Each individual child 

entered the room for approximately 20 minutes, and their behaviors were detected and evaluated 

through a one-way mirror. Observations were made at 5-second intervals, giving 240 response 

units for each child. Behaviors that did not mimic behaviors observed from the model were also 

recorded, e.g., punching the Bobo doll on the nose.   

According to McLeod (2016), children who observed the aggressive model made far 

more imitative aggressive responses than those who were in the non-aggressive or control 

groups.  In the experiment, there were further limited and non-imitative aggression among those 

children who had observed aggressive behavior, although the distinction for non-imitative 

aggression was insignificant.  The results showed boys were more likely to imitate same gender 

models than girls. The experiment also showed that boys displayed more physically aggressive 

acts than girls and showed an insignificant difference in the verbal aggression between the group 

of children.  The data from the experiment substantially supported Bandura’s (1977) Social 

Learning Theory, furthermore, supporting that children discover social behavior, such as 

aggression, through the method of observational learning through observing the behavior from 

another individual.    
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Limitations 

Simon (2011) stated limitations are potential weaknesses in a research study that are out 

of the researcher’s control. This study included a couple of limitations. The survey was used for 

self-reporting and may not determine conclusively the experiences of all African American 

males in primary grade levels. This study should not be used for a prediction, as it is a snapshot 

dependent on conditions occurring this moment in time.  

Delimitations  

Simon (2011) stated delimitations are those characteristics that limit the scope and define 

the boundaries of a research study. These characteristics are controlled by the researcher. This 

study included several delimitations. The participants were selected from African American 

males in primary grade levels in one urban school district. The survey that was used in the study 

was a self-reporting measure and no observable practices were examined. The sample of African 

American male participants may not be represented of the general population of African 

American males in primary grades.  

Assumptions 

According to DeFrazno (2012), researchers conduct a survey for four main reasons: to 

uncover the answers, evoke discussion, base decision on objective information, and to compare 

results. The researcher identified several assumptions. The researcher believed that participants 

have a sincere interest in participating in the study and have no set agendas. The researcher 

expected each participant to answer every question with honesty and consideration. Participants’ 

responses to the interview questions are deemed to be the resulting data that accurately portrays 

their knowledge as well as their opinions and perceptions of the experiences of African 

American male educators in primary grade levels. 
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Organization of the Study 

This study described the experiences of African American male educators in primary 

grades. Chapter I includes the introduction, background of the study, statement of the problem, 

statement of the purpose of the study, significance of the study, research questions, definition of 

terms, conceptual framework, limitations, delimitations, assumptions, and organization of the 

study. In Chapter II the researcher provides a review of literature over related topics including: 

(a) the historical context of education; (b) perceptions of African American males; (c) males in 

the classroom; (d) the impact of the presence of the African American in the classroom; (e) 

minorities in the classroom; (f) teaching as a  career choice for males; (g) shortage of males in 

education; (h) males and the obstacles they face in education; (i) recruitment of male educators; 

(j) alternative routes for teacher certification; and (k) summary. In Chapter III the researcher 

describes the methodology used for this research study. It includes research design, context and 

setting, the selection of the participants, instrumentation, reliability and validity, data collection, 

researcher bias, data analysis procedures, and summary. In Chapter IV the researcher presents 

the findings of the study, including demographic information and results of the data analysis for 

the three research questions. In Chapter V the researcher provides discussion of the findings for 

research questions 1, 2, and 3; implications; recommendations for future research; and 

conclusions. 

  



26 
 

 

CHAPTER II 

REVIEW OF LITERATURE 

The purpose of this qualitative study was to describe the experiences of African 

American male educators in primary grade levels (pre-kindergarten through second grade). 

Snyder (2008) stated that public schools are searching for a few good men, explicitly male 

educators, who can be vital role models. Among public schools in 2016–2017, 77% of educators 

were females that filled the classroom, and 23% were males. In the primary grade levels, 89% of 

the educators are females. Writes (2019) stated that people of color make up only 20% of 

classroom educators, and a mere 2% are African American males. In this chapter the researcher 

explored the past, present, and future of education; more specifically, the experiences of African 

American male educators in primary grade levels.  

The Historical Context of Education 

Williams (2012) stated African Americans were forbidden from learning to read and 

write, though some people were able to emerge with very basic skills. Sambol-Tosco (2004) 

stated in the days of slavery, males and females who had reading and writing skills were held as 

respected members of the slave community. These individuals assumed the task of educating 

others. African Americans had limited access to government-provided education while the belief 

of their incompetence was disseminated to Caucasians through mass media (Lomotey, 2010). 

African Americans who wanted to maintain some form of dignity and pride quickly worked to 

build and establish schools and professional organizations within their communities (Lomotey, 

2010).  
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The Teaching Profession from Colonial Times to the 20th Century 

From colonial times into the early decades of the 19th century, most educators were male.   

The National Education Association reported a typical teacher during the colonial days was 

young, single, and male, which gendered education as a male profession (Johnson, 2008). The 

selection of educators was based more on their religious backgrounds than their instructional 

skills. Males continued to dominate the profession during the early years of the United States. 

However, they eventually became less attracted to the teaching profession and what it had to 

offer in the 1800s (Johnson, 2008). The increasing number of new schools across the country 

demanded more signifcant numbers of educators. To staff the schools, communities turned to 

females, spurring the feminization of the teaching profession—the entry and eventual domination 

of females in the workforce (Public Broadcasting Service, n.d.). By the turn of the 20th century, 

nearly 75% of America’s educators were females (National Center for Education Statistics, 

2018). 

The Impact of Desegregation on Education 

African Americans exhibited a zealous attraction towards education because of the 

limited professional opportunities for African Americans. Cole (1986) pointed out that in 1950, 

around 50% of African American professionals were educators. During desegregation, the 

profession of teaching had become less appealing to the African American population. Cole 

(1986) articulated by the late 1970s and early 1980s, the number of African Americans entering 

the education field as a possible profession decreased, and African Americans made up only 

7.8% in 1981.  

The development of a professional teacher corps for the common schools in the mid-

1800s brought a change in occupational gender stereotypes (Johnson, 2008). Society considered 
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females ideal educators because they could nourish young children, were less distracted by 

secular forces and, had purer morals. Johnson (2008) stated females were also available to teach 

because they had fewer occupational options and were paid less than their male counterparts 

(Snyder & Hoffman, 2000). According to Fultz (2004), African American school staff at all 

levels—educators, principals, coaches, counselors, band directors, and even cafeteria workers—

were fired, demoted, harassed, and bullied as Caucasian communities throughout the south 

reacted first to the prospect and then to the reality of court-ordered desegregation. Desegregation 

was not a movement that began immediately, nor was it addressed at any moments until the 

1960s. African American educators were being dismissed in the wake of Brown v. Board of 

Education of Topeka; however, they were mostly ignored amid the trials and tribulations of the 

highly publicized experiments in pupil desegregation in several cities (Staples, 2017).  

Following Brown, 38,000 African American educators and administrators in 21 southern 

and southern bordering states lost their jobs (Fultz, 2004; Hudson & Holmes, 1994; Tillman, 

2004). The 1970s and 1960s saw a further reduction of African American educators as more 

desegregation orders were enacted and new teacher certification requirements were imposed 

(Tillman, 2004). For example, the National Education Association’s (1965) survey of teacher 

displacement in the south found that districts did not renew teaching contracts for the upcoming 

school term (Fultz, 2004). Districts could also escape legal repercussions by involuntarily 

reassigning African American educators to Caucasian schools (Tillman, 2004), while Caucasian 

educators could choose their school of transfer.  

The hostility and discrimination African American educators faced in these transfers 

resulted in many leaving their jobs (Orfield, 1969). According to National Center for Education 

Statistics (2012), a National Commission on Teaching and America’s Future report noted that 
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there were approximately 52 million school-aged students in the United States, a number that 

was projected to reach 55 million by 2008. Brown and Butty (2000) stated that about 30% of 

these students came from families living in poverty. Nearly 35% are members of linguistic or 

racial/ethnic minority groups, and that figures are expected to increase to 40% in less than a 

decade (Brown & Butty, 2000).  

The classification of the general teaching position, held by most African American 

educators, was reclassified under the support category of Title IV of the Elementary and 

Secondary Education Act of 1965 that provided poverty aid to schools (Haney, 1978). This 

meant that when school systems failed to comply with federal requirements for this aid, funds 

were cut, and African American educators were told that their jobs were eliminated by the 

federal government. Futrell (2004) stated: 

Other tactics included abolishing tenure laws where there were high percentage of black 

teachers, allowing dismissal of teachers without cause, failing to replace retiring black 

teachers with other black teachers, and assigning black teachers to teach out of their content 

field and evaluating them as incompetent (p. 87).   

Studies focusing on African American educators’ displacement demonstrated how these 

tactics reduced the African American teaching force during the 1960s and 1970s. Hooker (1971) 

found widespread displacement in Alabama: one-third of the estimated 10,500 African American 

educators were dismissed, demoted, or pressured to resign.   

Gyant (1988) specified that Booker T. Washington, Carter G. Woodson, Ernest Everett 

Just, and El-Hajj Malik El-Shabazz all exhibited examples of African American male educators. 

Their tenacity to push through adversity during their time of leadership showed the strength and 

resilience each of these males possesses. Having males of stature in the classroom is captivating, 
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and what young girls and boys of all colors should witness. Dunn (1993) stated that Booker T. 

Washington became the president of Tuskegee Institute in Alabama. He presented self-help 

philosophy and coined the Tuskegee model that focused on economic self-reliance and 

agricultural training and development. Washington (1986) maintained the idea of teaching 

consists of modeling proper training that develops expertise that encourages self-reliance. 

Similarly, students today benefit from the presence of positive African American male educators 

who promote student persistence and advocate student success (Washington, 1986).  

Perceptions of African American Males 

Lynch (2019) stated African Americans are largely the descendants of slaves, people who 

were brought from their African homelands by force to work in the New World. Their rights 

were severely limited, and they were long denied a rightful share in the economic, social, and 

political progress of the United States, which promoted cultural frictions to submerge the African 

American communities (Lynch, 2019).  Adverse perceptions of African American males have 

been exhibited throughout history. In America, the most zealous proponents of racism profess 

that those of European descent are superior to African Americans as a matter of biological fact 

(Welsing, 1970). Hall (1993) stated racism has articulated the stereotypes and perceptions of 

African American males, which continue to be a recurring theme to this day. The western 

scientist, Lombardo (1978), referred to two distinct stereotypes that connoted African American 

males. The first is the brute. The second is sambo. The notion of African American males being 

filled with anonymity and aggression. Hall (2001) stated motivation for the dumb African 

American stereotypes is inherent in the ability of African American males to threaten America’s 

masculine male power structure. By virtue of their dark skin, they are perceived as the most 

masculine members of the human species.  
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Reflecting on past and current research (Hall, 1993; Lombardo, 1978; Lynch, 2019; 

Ramasubramania, 2011; and Wilson, Guiterrez, & Chao, 2003; ), there is documentation over an 

extended amount of time that explicitly expresses the same unfortunate message of the world's 

disdain of African American males in the United States of American. Therefore, it is astonishing 

in 2021 how African American males' perceptions have not provided much hope to the African 

American male community. The cornered lens of how African American males are perceived 

remains consistent over numerous decades despite the progression of a place we call the land of 

the free and the home of the brave. 

The Impact of Social Media on Perceptions of African American Males 

Not only has history plagued the perceptions of African American males but social media 

has had a deep influence on the minds of society (Mays, Cochran, & Barnes, 2007). 

Communication research and theory suggested that mass media is an important source of 

information about African Americans and media portrayals of African Americans (Davis & 

Gandy, 1999; Gray, 1989; Matabane, 1988; Mays, Cochran, & Barnes, 2007). Dong and Murrillo 

(2007) stated that extensive news outlets, television shows, as well as reality shows have 

cluttered viewers’ minds as it relates to African American males. We have seen numerous police 

shootings, which validates the stereotypes of African American males (Ramasubramanian, 

2011). Research findings using college students’ perceptions have consistently shown that 

negative exposure to African American portrayals in the media significantly influences the 

evaluations of African Americans in general (Ford, 1997; Mastro & Tropp, 2004; Power, 

Murphy, & Coover, 1996).   

The African American’s portrayal on television and social media has unfortunately 

heightened an illustration that has clouded the way society perceives African Americans. 
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Greenberg, Mastro, and Brand (2002) stated this illustration has developed limited encounters 

because of the negative views that have been grounded in numerous arenas. The culture of 

African American males has been consumed into a cultural vacuum, which has disabled them to 

thrive today.  

Social media is reclaiming our African American boys and enforcing a sense of false 

hope to fame has become a phenomenon (McClain, 2016). He further stated that social media 

has become an outlet for some to gain instant attraction and fame. 

The Worldview of the African American Male 

African American males have been compiled into an unlucky group that has articulated 

an unfortunate perception. Uneducated, unemployed thugs; that’s the worldview of African 

American males (Maylor, 2009). Mastro and Tropp (2004) stated African American portrayals 

identified by the U.S. Commission on Civil Rights (1977) found that African American 

television portrayals typically depicted the following stereotypic personality characteristics: 

“inferior, stupid, comical, immoral, and dishonest” (p. 241-257). The United States Commission 

on Civil Rights (1977) later noted that other stereotypes of African Americans exist, including 

“disrespectful, violent, greedy, ignorant, and power-driven” (pp. 241-243). African Americans 

are portrayed as menacing, untidy, rebellious, disrespectful, buffoonish, sexual, immoral, 

hopeless, untrained, uneducated, and noisy (Dates, 1990). Cosby (1994) concluded that most 

roles African Americans portrayed were negative and stereotypical.   

African American Males’ Perceptions of Self 

Nedhari (2009) stated that African American males tend to view themselves through the 

lens of the dominant culture that does not perceive and does not allow them to function as equal. 

The pressure to conform to Caucasian male patriarchal standards of manhood as protector, 
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disciplinarian, and provider are representative of such dilemma for African American males. 

Despite the unconscious internalization and acceptance of the Caucasian male patriarchal 

standards, inequities in education, employment, and limited educational opportunities prevent the 

expression of these behaviors (Harris, 1995).  

Males in the Classroom 

Most male educators interviewed confessed to serving a dual role in the classroom as 

both educator and role model, especially in low-income districts with single-parent homes 

typically lacking male influence. “Some kids connect better with male teachers,” said teacher 

Dan Brown, who chronicled his year at the Bronx’s PS 85 as an NYC teacher (Synder, 2008, p. 

42). In some cases, others at the school asked male educators to play disciplinarian. For example, 

Alan Flory said, “A lot of female educators would come to me if they had a disciplinary problem 

– mainly with boys – and ask me to handle it,”(Snyder, 2008, p. 67). Males in the education 

profession feel they are utilized as bolsters to watch over mischievous students who can’t be 

controlled by female educators (Apple, 1985).  The role of a teacher has always been a role 

predestined for females. “Teaching has long been female’s work…. Females are better suited 

than males to begin the first work of the Temple of Education” (Apple, 1985, p. 102).  

In an interview by Chmelynksi (2006), Winston Holton stated, “All students need to see 

African American males in authority roles – roles of responsibility, academic roles showing there 

are manifestations of African American maleness other than athletics, entertainment, or, 

unfortunately, crime” (p. 42). This exposure is beneficial to both African American boys and 

girls because most come from single-parent households where the mother is the only parent 

(Chmelysnki, 2006).  Lewis, Simon, Uzzell, Horwitz, and Casserly (2010) compared African 

American children to Caucasian children and found that “African American children are three 
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times more likely to live in single households than Caucasian children, and 6 out of every 10 

African American children live with a female parent” (p. 16).  

In a study conducted by Lynn (2002), the African American male educators saw 

themselves as father figures whose responsibility was to provide leadership to students, and to 

protect the humanity of their African American students who live in a society that is oppressive 

and designed for demise. Lynn (2002) further stated having at least one African American 

teacher in third through fifth grades reduced an African American student’s probability of 

dropping out of school by 29%. For very low-income African American boys, the results are 

even greater – their chance of dropping out fell 39%.  

Forty-one percent of students in the American public-school system are minorities and 

the forecast predicts the trend of more minorities enrolling in public schools would continue 

(National Center for Educational Statistics, 2019). However, “the teaching profession has not 

been able to adapt to meet the demands of every changing student population” (Arends, 

Winitzky, & Tannenbaum, 2001, p. 21). Caucasians account for 90% of the teaching profession, 

African Americans account for 7%, and the remaining 3% are individuals of Hispanic and Asian 

backgrounds (National Center for Educational Statistics, 2019). African American male 

educators account for only 2% of the teaching profession (National Center for Educational 

Statistics, 2020).   

The existence of African American male educators can be traced back as early as the 

1800s (Mabee, 1979), but there has been little ancient or present literature concentrating, 

specifically on their practice. The recognition of African American educators such as Booker T. 

Washington, W.E.B. Du Bois, and Frederick Douglass provided small road maps and narratives, 
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which only molded the absence of African American males in the teaching profession (Dunn, 

1993).   

The Impact of the Presence of the African American Male in the Classroom 

Research has acknowledged that society has painted a picture of wealth and riches as the 

only way to obtain happiness and security (Brown & Weingarten, 2011).  We elevate and 

celebrate athletes, rappers, and actors and consequently position them as ultimate opulence.  As 

we diminish educators to be just teas, we should also support and allow others to see the beauty 

in educators (Gatling, 2014).  How do we allow African American boys to see the comfort from 

having a thorough and articulate African American males as educators?  According to the book 

An Inexcusable Absence, the presence of positive African American male educators can help 

African American students navigate their academic environment (Gatling, 2014). Recruiting and 

retaining African American male educators can also nurture African American students’ quest 

for knowledge and provide the underpinnings that promote, and encourage student excellence 

(Gatling, 2014). Lynch and Carr (2006) indicated obtaining a strong and positive presence of 

African American male educators in classroom settings becomes essential to building character 

and self-esteem for African American boys, who unfortunately don’t have positive role models 

in their lives.  

In the article Fatherhood - Fathers Across The Life Span, Parke (1999) indicated in a 

perfect nuclear family, the father is seen as the protector, the one to shape and form the structure 

of the child’s personality and identity, specifically in their sons’ lives. Comer and Poussaint 

(1992) acknowledged many instances where male educators are father figures; within a year, 

students see their educators 180 plus days in many different aspects, having a clear opportunity 
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to help form their identities that are grounded in their reality and suited to enhance their skill 

sets.   

Lewis (2005) stated men in education are a very rare breed. African American male 

educators are close to extinct when it comes to the teaching profession. African American males 

play a significant role when it comes to the future of young African American boys (Chmelynski, 

2006). Educators who lack a comprehensive understanding of their students’ ethnic and cultural 

backgrounds and who are insensitive to the students’ different learning styles cannot effectively 

teach those students (Foster, 1997; Ladson-Billings, 1994). Gatling (2014) indicated providing 

students with more diverse male role models can only enhance learning opportunities as well as 

experiences. African American males share similar cultural and ethnic backgrounds, permitting 

young African American boys to be open (Gatling, 2014).  

Minorities in Education 

African American males are often categorized as a population at-risk in education (Bailey 

& Moore, 2004; Davis, 2003; Moore, 2000). Endangered, uneducable, dysfunctional, and 

dangerous are many of the terms used to characterize African American males (Gibbs, 1988; 

Majors & Billson, 1992; Parham & McDavis, 1987). Therefore, it is not surprising that African 

American males often have trouble in social domains, such as education (Jackson, 2003; Jackson 

& Crawley, 2003; Moore, Flowers, Guion, Zhang, & Staten, 2004; Moore, Madison-Colmore, & 

Smith, 2003; Noguera, 2003). The declining number of minority educators, particularly African 

American male educators, is of concern as the nation’s public-school student population 

becomes increasingly diverse (Brown & Butty, 2000).  

Graham and Erwin (2011) stated that African American male educators are 

disproportionately represented in K-12 public schools. According to Graham and Erwin, it is 
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especially troubling that less than 2% of our nation’s 3.2 million educators are African American 

males. On average, roughly 300, 000 new educators were hired a year in America and just 4,500 

of them are African American males. It is not good for our country that only one in 50 educators 

is an African American male. In the United States, our K-12 education system is geared towards 

Caucasian and/or female cultures. This is evidenced by the fact that in 2011 most K-12 public 

school educators were Caucasian (81.9%) and educators of color filling in the remaining 18% - 

African Americans representing 6.7%.  Additionally, females are 76.3% of the same public-

school teaching force with males being 23.7%, not to include the K-12 educational 

administrators being 80% Caucasian and principals of color being 20%, African Americans 

being 10% (National Center for Educational Statistics, 2019). It can be argued that these 

statistics represent a reality that K-12 education is heavily centered on the cultural and behavioral 

practices of Caucasians. 

Walker’s (2000) research revealed how even desegregation efforts prioritized whiteness-

moving African American children to Caucasian schools and firing thousands of African 

American educators. Writes (2019) stated since 2014, ethnic and racial minorities make up more 

than half of the student population in U.S. public schools, yet about 80% of educators are 

Caucasian and 77% of them are female. Writes (2019) also stated people of color make up about 

20% of educators, while a mere 2% are African American males. Eighty-two percent of all 

public-school educators in the United States were female, leaving males to account for the 

remaining 18% of the teaching force (National Center for Education Information, 2005).  

Research has demonstrated that when students of color engage with educators of color, 

there are increases in their reading and mathematics scores (Dee, 2004; Eddy & Easton-Brooks, 

2011; Easton-Brooks, 2019; Easton-Brooks et al., 2016) and the overall academic performance 
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of students of color. One of the most controversial trends has been the movement of hiring more 

educators of color. Easton-Brooks et al. (2016) stated one of the reasons for needing to increase 

the number of educators of color in schools is to respond to the growing number of people of 

color in the general population and the even greater increase in that of school-aged children in 

the United States over the past two decades.  

By 2020, students of color will make up over 50% of the United States’ public school 

population (Feistritzer, 2011). With this projection of African American students, a dialogue of 

the importance of hiring African American educators should be had. Yet, in comparison, 

educators of color represent just 18% of the teaching force with little predicted growth (United 

States Department of Education, 2016).  African American males and minorities being obsolete 

not feeling a sense of welcoming into the profession of education is baffling (Easton-Brooks et 

al., 2016).  

The research of Gibbs (1988), Major and Billson (1992); Walker (2000), and Writes 

(2019) reveals an unsettling trend that teaching remains a profession dominated by women. Over 

four decades, research continues to reflect that approximately 80 and 82 percent represent the 

percentage of public-school educators who are Caucasian. Approximately between 74 and 76 

percent continues to represent the females who make up the teaching profession.   

Teaching as a Career Choice for Males 

When we discuss the profession of education as a career choice, it is not the first choice 

for most males, especially African American males (Lewis, 2005). McWhorter, Gurri, Rupert, 

and Donald (2019) indicated most African American males see themselves as athletes, rappers, 

and actors; all careers where they have seen African American males before. Gatling (2014) 

stated when it comes to education, African American male students cannot see themselves in 
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education because there is not an adequate number of African American males in the position for 

them to see. According to the reports of the National Center for Education Statistics (2019), 

African American students make up over half of the student population in the K-12 classroom 

setting. Gatling (2014) asserted profoundly that African American male educators could present 

alternative narratives to the negative descriptions of success through sports and the music 

industry.  

According to Quinn and Andrews (2004), the decline of minority educators continues to 

be a challenge throughout the world. David Saba (2005), president of the American Board for 

Certification of Teacher Excellence in Washington, D.C. stated that of the approximately 3 

million educators in the nation, 2 million are females. “It’s one of those things that people don’t 

like to talk about,” Saba said about the lack of diversity. It’s seen as a profession dominated by 

Caucasian females. It’s kind of a self-fulfilling prophecy. Saba said, There needs to be more 

programs that get minorities excited about going into the profession” (Saba, 2005, p. 120).  

African American educators must be relentless when it comes to inspiring and uplifting 

minority students (Diamond, 2011). Maylor (2009) expressed there is a need for an increase of 

African American male educators as role models because they will make a connection with all 

students, particularly minority students. Repeatedly, the conversation has revolved around the 

ever-increasing number of minority students in public schools, which is then linked with the 

request for educators of color with the retrospect of minority students in need of role models that 

look like them. Loehr (1998) stated:  

Positive role modeling and characterization are crucial for ensuring commitment of 

 minority youngsters to schooling. Without enough exposure to minority teachers to 

 schooling and without sufficient exposure to minority teachers throughout their 
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 education, both minority and majority students come to characterize the teaching 

 profession-and the academic enterprise in general-as better suited to Caucasians 

 [sic]…As the proportion of minority teachers falls, the perceived importance of academic 

 achievement to minority students also declines (p. 32). 

The profession of teaching has been urging diversity, yet the teaching profession remains 

overwhelmingly Caucasian. The United States Department of Education (2016) declared the 

racial composition of undergraduate teacher preparation programs also lacks in terms of diversity 

as compared to the diversity of students.  

Shortage of Males in Education 

According to Kunjufu (2002), African American male students face many encounters in 

schools, such as high rates of discipline problems; high percentages in special education; cultural 

mismatch in classrooms; and poor academic performance. The shortage of African American 

males in K-12 public education may be due to academic reasons. Public schools are not 

adequately preparing African American males for higher education. African American male 

students are underrepresented in gifted and advanced placement courses and overrepresented in 

special education classes and remedial courses (Anderson & Sadler, 2009; Belgrave & Allison, 

2006; Leach & Williams, 2007; Martin, Fergus, & Noguera, 2010; Moore & Jackson, 2006). 

Strayhorn (2008) reported the disproportion of African American males in gifted and advanced 

placement classes to lack of access or discouragement to enroll in those courses. Strayhorn also 

noted that educators and counselors often neglect to inform African American male students 

about their options to enroll in college or discourage them from college altogether. According to 

Peha (2014), the president of Teaching That Makes Sense, an education-consulting company, to 
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attract more male educators, heavy recruiting at the university level is necessary. “We won’t see 

more male educators if we don’t see more young men pursuing teaching degrees” (p. 2).  

According to Snyder (2008), public schools are searching for a few good male educators. 

Males accounted for less than one-fourth of all educators in 2018, according to statistics released 

by the National Education Association (2019), and there is little indication of that figure 

changing anytime soon. In recent years, policymakers in various countries have voiced concerns 

about the underrepresentation of males in teaching, especially in primary or elementary schools 

(O’Keefe, 2016). Irvine and Fenwick (2011) presented the White House Initiative on Historically 

Black Colleges and Universities and National Board for Professional Teaching Standards. They 

further hosted the HBCU Teaching and Teacher Education Forum where recommendations 

focused on the recruitment, preparation, induction, retention, and professional development of 

African American educators in the new millennium.  

According to Graham and Erwin (2011), one critical recommendation focused on the 

need to recruit more African American males into the teaching profession. Few institutions of 

higher education currently offer financial incentives specifically for African American males to 

pursue teaching as a career (Graham & Erwin, 2011). Recent statistics illustrate the number of 

African American students, especially African American males, pursuing teaching as a 

profession has declined significantly as Caucasian females comprise well over 80% of the 

current teacher workforce (National Center for Education Statistics, 2019). African American 

students have always been under the educational lenses in comparison to Caucasian students. 

There is a national awareness about the disparity in academic achievement between students of 

color and Caucasian students (Musu-Gillette et al., 2017). Hernandez and Murakami (2016) and 

Kohli (2016) noted that while educational research on deficit thinking has been primarily applied 



42 
 

 

to analyses of students of color, educators of color also describe being viewed by administrators 

and peers as having deficiencies.  

The research of Strober and Tyack (1980), King (1993), Peha (2014), and the National 

Education Association (2021); have all acknowledged the magnitude of the scarcity of male 

teachers’ being recruited and retained into the teaching profession over four decades. Each 

researcher has identified the inconsequential change. Research nevertheless implies that 18% of 

public-school teachers are male, and an underwhelming 2% still reveals the percentage of 

African American males who make up the teaching force. 

Males and The Obstacles They Face in Education 

Wiest (2003) reported several research investigations have examined why males do not 

pursue teaching as a profession. The most commonly cited reason is low salary, which permeates 

research on teacher recruitment. Wiest (2003) asserted, “teaching was the dominant profession 

available to females and to whom less money was paid than to males in the same position-an 

important cost-saving to schools” (p. 63). Another commonly cited factor is the perception that 

teaching is females’ work (Wiest, 2003). In society there exists a social belief that teaching is a 

feminine profession or females’ work” (Blount, 2000; Cushman, 2005). With this notion of the 

teaching profession being feminine or females’ work, many stereotypes arise that deter males, 

particularly African American males, from entering the teaching profession. Blount (2000) found 

that male educators who exhibit qualities of caring, nurturing, especially in the elementary 

settings, are automatically considered homosexuals. King (2004) posited that the stereotype of 

being a homosexual and the fear and false accusations may be contributing factors that deter 

males away from considering teaching as a career.  
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The shortage of African American males in the education profession is attributed to 

several factors. These included personal educational experience, lack of education, low wages, 

and the perception of teaching not being a masculine profession (Mitchell, 2010). In a lecture 

presentation on the under-representation of diverse teachers and males, Campbell-Whatley 

(2008) cited five factors that might alter a male professional’s decision to become a teacher. The 

issues males faced include low social status, low salary, scrutiny for working with kids, having 

very few peers, and the notion that teaching is females’ work (Campbell-Whatley, 2008). We all 

have become numb to the idealistic view of teaching as a female’s profession. The feminization 

of education has led to a lack of male role models, and, for this reason, “policy is currently being 

pursued in several countries to increase the number of male educators” (Drissen, 2007, p. 183).  

Indulging into the mind of male teachers, when they adhere to so much adversity, we 

come to understand the short live careers of male educators. According to Duke, Cervetti, and 

Wise (2016), despite the overwhelmingly positive effects males bring into the educational field; 

many African American male educators feel as though they are not valued for what they 

contribute to the field and are leaving at an alarming rate of 24% higher per year than Caucasian 

educators. Society continues to marginalize cultural groups depicted by stereotypes created by 

the media and other social outlets (Duke, Cervetti, & Wise, 2016). In the year 2019, the 

profession of education is primarily considered a female’s profession and African American 

males are still considered minorities. In the article Male teachers: Stereotypes, labels, and 

diversifying the classroom, (Mondale, 2019), provided insight based on experience, a high school 

math teacher stated, “There are some parents out there who are concerned maybe with why 

would a teacher who doesn’t have his own kids want to be around students at all day?” 

(Mondale, 2019, p. 2).  
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Males in the profession of education have been marked and labeled. This perceived 

notion of gender roles in education has still contributed to the lack of males in education 

especially in the primary grade levels (Boston & Cimpian, 2018). Gender theory holds that males 

are uncomfortable filling such roles (Martino, 2008). Additionally, the issue of male physical 

contact with children has an untoward connotation with pedophilia and this stigma keeps males 

from entering the teaching profession (Cushman, 2005). This preconceived notion and stereotype 

of what a man should do and should not do are overworked and exaggerated (Cushman, 2005).  

The theory of masculinity and femininity and the boundaries that have been placed upon society 

have males afraid to step into a profession not suitable for a real man. Medford, Knorr, and Cook 

(2013) stated another such explanation suggests a constructivist’s view of these gender 

differences led to the disparity in the number of males in primary education. “This observation 

implies that the constructs of masculinity and femininity are active through the processes of 

‘gender performance’ or ‘doing gender’, leading males away from a career working with young 

children” (Johnston, Mckeown, & McEwen, 2010, p. 185).  

Gatling, 2014 stated entertainment, sports, and numerous other outlets have conjured 

their perspective of masculinity and what a true hero looks like.  The media has made it pivotal 

to showcase musicians, athletes, and many others who have gifts and talents (McWhorter, 2019). 

McWhorter (2019) indicated African American males are only portrayed as athletes, rappers, 

actors but there is no such propaganda around African American males being educators.  

Medford et al. (2013) stated this apparent lack of support is consistent with other research 

focused on gender effect on males who pursued training in a female dominated profession. For 

example, Severiens (2012) found that males training in such professions suffered more lack of 

support at home, a perception of poor job opportunities, and a disconnection with their 
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professional training. For preservice male primary school educators, one study found that 

subjects were actively discouraged from a career in teaching by friends and acquaintances that 

frequently used teasing with homophobic slurs and disparaging commentary centered on lost 

economic opportunity (Weaver-Hightower, 2011). The lack of support for male educators in the 

profession of education has affected the unwavering feel of support for male preservice 

educators (Kunjufu, 2013). We must be cognizant and conscious of our audience; yes, education 

is dominated by females and has been and will always be (Weaver-Hightower, 2011).  Males are 

feeling unyoked when it comes to building a community with colleagues, quality training, and 

professional development that are all geared toward female educators. Preservice teacher training 

often ignores the issues males face in entering the teaching career, leaving them unprepared to 

deal with such problems (Carrington & Skelton, 2003).  

Roulston and Mills (2000) indicated that obstacles are created to overcome, but when the 

odds are not in your favor those barriers become impossible to defeat. Males in education face 

numerous obstacles that have hindered them from becoming a part of the profession of education 

(Skelton, 2012).  This topic has generated tremendous interest as part of an examination of boys’ 

underachievement and the potential role of male educators in its reversal (Cushman, 2005; 

Skelton, 2012).  

Roulston and Mills (2000) noted that male educators tend to adopt, rather than challenge, 

practices that reinforce gender stereotypes. It appears social norms regarding gender roles have 

fallen heavily on the roles of males. Males often shy away from teaching due to the feminization 

of education, especially in the lower grades since historically, teaching has been a profession for 

females (Medford et al., 2013). Gender theory holds that males are uncomfortable filling such 

roles (Martino, 2008).    
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The profession of teaching for males can be a complex entity. African American males in 

education face obstacles that have affected the absence from the profession of teaching. The 

certification process for the profession of teaching has become a diplomatic matter when it 

comes employing to employing a more diverse population. African American candidates have 

disproportionately low passing rates on a commonly used the (Praxis II) test that teaching 

candidates are required to pass for certification (Reardon, 2016).  This process has contributed to 

decline of teacher prospects who enroll in teacher preparation programs.  

Recruitment of Male Educators 

Lee-Thomas, Sumsion, and Roberts, (2005) added that a leading matter of debate is 

whether to recruit more males to early childhood education presumably because “increasing the 

proportion of males in early childhood education will benefit society as a whole by disrupting 

prevailing and limiting assumptions about gender roles and responsibilities” (p. 110).  How do 

we begin to entice males to become educators? This question must be analyzed and reevaluated. 

We know there is a shortage of male educators within the field, so the groundwork must be 

completed before entering a path of the profession. Cunningham and Watson (2002) offered 

strategies to recruit males, such as using males in the field to recruit other males. There have 

been many initiatives to begin recruiting African American male educators to educate at low 

socioeconomic schools. Pabon, Anderson, and Harem (2011) discussed recruiting “African 

American male educators to not only serve as role models but encourage them to render long-

term commitments to having their presence in urban, public school classrooms to reframe 

pedagogical practices and curriculum and transform communities along with young scholars” (p. 

358).  
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Understanding the trend of minorities in education is us acknowledging that there is a 

problem. It is necessary to consider how to recruit, retain, and graduate preservice teaching 

candidates of color in an attempt to maximize the funds of knowledge that these future educators 

would bring to their classrooms and to shift the overall demographics of that teaching population 

(Lewis, 2006). Some students of color elect not to go into the field of education because of 

expanded opportunities for people of color who are college graduates, low teacher salaries, 

rigorous testing standards in schools, demanding certification and licensing requirements, and 

social perception of the teaching profession (Klopfenstein, 2005; Lewis, 2006). 

According to data from Title II of the Higher Education Act (U.S. Department of 

Education, 2015) of all the candidates in teacher preparation programs, nationally, 69% are 

Caucasian, 24% are ethnically diverse, and the remainder is unknown. As a collective, the 

profession has identified the battle it faces when it comes to the recruitment of African American 

males as well as other ethnicities. It is going to take self-reflection, purpose, determination, and a 

genuine effort of colleges, universities, and school districts to recruit, retain, and graduate more 

educators of color (Amour, 2020). In order to do so, it is helpful to consider proposed strategies 

for recruiting educators of color, such as the work of Easton-Brooks (2019) and Lewis (2006), 

which suggested the need for (a) collaboration with communities, (b) faculty mentors, (c) 

refinement of entrance requirements, (d) college and school collaboration, (e) academic supports, 

and (f) collaborations with community colleges.  

Immense awareness of African American educators being recruited and retained in 

education has been a reoccurring theme for the last decade. While there is increasing attention to 

the need to diversify our teaching force (United States Department of Education, 2016), there is 

less explicit discussion of the ways racial justice-oriented educators of color provide insightful, 
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yet largely invisible, labor in our nation’s school. Not only does it take being consciously aware 

of the underrepresentation of African American male educators but being intentional in building 

the foundation for the growth of African American male educators (Wicker, 2020). Burciaga and 

Kohli (2016) stated if we are committed to the recruitment and retention of educators who come 

from underrepresented communities, it is not enough to hire educators of color to merely occupy 

classrooms and translate documents; we must be more adept in identifying and valuing the 

community cultural wealth of knowledge and insights they bring with them to the classrooms 

and school communities that they work in.  

This estrangement, which has been placed in the profession of education, has led us 

where we are now. It is no secret that males are apprehensive to join the career of teaching. It is 

important to understand the disconnect and dive underneath the surface of the issue. Diversity 

has been a term fluently spoken in education for quite some time now yet the decline of males in 

the profession has not evolved (Bristol, 2014).  Additionally, to recruit and retain males, 

especially African American males, in the profession of education, we must admit there is an 

issue and assess why there is an issue. Lewis (2006) stated typical reasons for African American 

males not being attracted to the role of teacher are related to economic, cultural, and academic 

factors. “These factors can include lower socioeconomic status, lack of African American male 

role models, and barriers to the profession, such as mandated examinations and training for 

licensure” (Lewis, 2006, p. 25).  

Alternative Routes for Teacher Certification 

The decline and relentless effort to retain male educators have created opportunities to 

establish programs to build capacity among males in the profession of education. One such route 

is the Troops to Teachers Program (Defense Activity for Non-Traditional Education Support, 
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2013). This program was established to coordinate the transition of service members to a second 

career in the profession of education. This program exists at the national and state level. The 

national level facilitates the funds issued for those troops interested in this transition. 

One of the programs includes alternative routes to certification. This program comprises 

Master of Arts in Teaching Programs, where scholars who hold a bachelor’s degree in an 

appropriate content area may obtain a master’s degree in education with a teacher certification 

(Thornton & Bricheno, 2008). There are so many alternative routes incorporated into the field of 

teaching. Programs that allow temporary licensure programs based on supplementary training 

and effective completion of an internship. Lerner and Zittleman (2002) stated a common theme 

in these alternative routes to certification is in their focus on mature students pursuing a career 

beyond their initial bachelor’s degree training. A recent review of such alternative teacher 

training programs indicated that such alternative schemes were better at attracting males and 

minorities into the teaching workforce (Kabaker, 2012). In order to maintain capacity among 

male educators, districts must persist in forming additional programs as such.  

The Call Me Mister Program established an attempt to encourage African American 

males to a career in primary and elementary education. Allowing African American males to 

mentor and instruct students through effective leadership (Jones & Jenkins, 2012).  This program 

was originated at a Historically Black College. Some of these colleges and universities include 

Claflin and Morris College. The primary goal was to increase the amount of African American 

male educators entering the profession of education, especially in the primary grade levels.   

Jones and Jenkins (2012) stated that the national population is approximately one-third 

African American; less than one-half of 1% of the K-6 teaching force educators make up African 

American males. Call Me Mister Program supported African American male educators entering 
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the profession of education by mentorship, enrichment activities, as well as financial assistance. 

The success of the Call Me Mister Program which originated in South Carolina has expanded to 

23 institutions of higher learning in eight states plus the District of Columbia and has graduated 

over 80 educators as of 2012 (Jones & Jenkins, 2012).  

Considering the conversation of hiring and retaining male educators specifically, African 

American male educators have been such a controversial topic. Many believe hiring and 

retaining an abundance of African American male educators will create a more adequate climate 

and culture suitable for African American students. Where does the journey begin as it pertains 

to the recruitment of African American male educators? Kristof (2011) declared states and local 

school districts are beginning to indulge in the mind shift of hiring and retaining African 

American male educators. Some states are gaining the interest of male educators by offering 

signing bonuses as well as raised salaries. Even with incentives and recruitment strategies in 

place, state departments of education and local school districts continue to encounter obstacles in 

placing qualified educators in public schools, especially in poor and minority communities 

(Haberman, 1999; National Education Association, 2002).  

Summary 

In Chapter II the researcher discussed (a) the historical context of education; (b) 

perceptions of African American males; (c) males in the classroom; (d) the impact of the 

presence of the African American in the classroom; (e) minorities in the classroom; (f) teaching 

as a  career choice for males; (g) shortage of males in education; (h) males and the obstacles they 

face in education; (i) recruitment of male educators; and (j) alternative routes for teacher 

certification. According to Graham and Erwin in 2011, it is especially troubling that less than 2% 

of our nation’s 3.2 million educators are African American males. On average, roughly 300, 000 
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new educators are hired a year in America and just 4,500 of them are African American males. It 

is not good for the representation of our country that only one in 50 educators are African 

American males (Graham & Erwin, 2011). While African American males are a rare commodity 

in the teaching profession, research has predicted that by 2020, students of color will make up 

over 50% of the United States’ public-school population (Feistritzer, 2011). With this projection 

of the growing number of African American students, dialogue regarding the importance of 

hiring African American educators should take place. The nation must begin to value African 

American male figures and utilize their strengths to be heroes and role models for our African 

American boys.  

In Chapter III, the researcher described the methodology used in this study.  The sections 

in the methodology chapter include research design, context and setting, participants, 

instrumentation, reliability and validity, data collection, researcher bias, and data analysis. 
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CHAPTER III 

METHODOLOGY 

The purpose of this qualitative phenomenological study was to describe the experiences 

of African American male educators in primary grade levels (pre-kindergarten through second 

grade). The student demographics of the public-school system are constantly changing, but the 

teaching profession has failed to keep pace; African American males remain underrepresented in 

the teaching profession (Campbell-Whatley, 2008; Johnson, 2008; Mitchell, 2010; Snyder, 

2008). With classrooms becoming more diverse in race, gender, socioeconomic status; think 

about the impact male educators contribute when it comes to instructing students of the same-sex 

and ethnicity. Examining the experiences of African American male educators in primary grade 

levels; may help us understand the barriers that male educators face in the school system.  

Research Design 

In this descriptive study, the researcher used the qualitative research methodology of 

hermeneutical phenomenology to describe and more clearly define the fundamental nature of the 

experiences of African American males in the profession of education in the primary grades (pre-

kindergarten through second grade).  In addition, the researcher examined the obstacles African 

American males encounter when considering entering the profession of education. In so doing, 

the researcher gained knowledge as these participants shared their feelings, describing what they 

recognize and sense through their own self-awareness and encounters. Approaching the study 

from this perspective, allowed the researcher to explore the vital underlying meaning of the 

experiences that contain both the outward appearance and inward consciousness based on 

memories, images, and meanings of these participants responses (Moustakas, 1994).  The 

research questions utilized to guide this study are:  
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1. What are the experiences of African American males in the primary grade levels (pre- 

kindergarten through second grade)? 

2. What barriers do African American males face in the school system that deters them 

from teaching according to the experiences of African American males who teach in the primary 

grade levels (pre-kindergarten through second grade)? 

3. What provisions and supports could be made to increase recruitment and retention of 

African American males in the classroom according to the experiences of African American 

males who teach in the primary grade levels (pre-kindergarten through second grade)? 

The phenomenological research approaches designed by Bogdan and Biklen (2006) were 

used to analyze the data. Bogdan and Biklen (2006) defined their process for examining the data 

in the following statement: “ Analysis involves working with data, organizing them, breaking 

them into manageable units, synthesizing, searching for patterns, discovering what is important 

and what is to be learned, and deciding what you will tell others” (p.157). According to 

Lichtman (1996), phenomenological research approaches study the actual experience of people 

regarding a certain phenomenon. Therefore, the phenomenological researcher must be open-

minded toward changing reality (Lancy, 1993). The researcher should be willing to give a 

justification for observed occurrences.  Boeree (2002) noted that the phenomena speak for 

themselves, meaning the researcher should be prepared to listen.  

Context and Setting 

The researcher chose an urban school district in North Harris County as the setting for the 

following reasons: (a) the researcher is an employee in this urban school district in North Harris 

County, and (b) there is a large population of African American employees. This urban district 

educates 70,000 students placing it among one of the largest school districts in Texas; distributed 
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among campuses. The ethnic diversity among students enrolled in the school system is primarily 

comprised of Hispanic students (National Center for Education Statistics, 2019).  

The school system was ideal for this research because there are a sizeable number of 

African American educators in the school system permitting the researcher to select educators to 

partake in the research study. According to National Center for Education Statistics (2019) about 

43% of the educators are African American, 24% of the educators are Hispanic, 28% are 

Caucasian, 2% are Asian and two or more races, and 1% are American Indian (National Center 

for Education Statistics, 2019). Analyzing the ethnic diversity according to gender, there are 24% 

male educators and female educators which equates to 76% (National Center for Education 

Statistics, 2019). The researcher was able to gather data from African American male educators 

from primary, elementary, middle, and high school, but only used the data from African 

American male educators in the primary and elementary campuses.  

Participants 

The participants were selected through homogenous purposeful sampling. Purposeful 

sampling involves selecting a sample based on the researcher’s experience or knowledge of the 

group to be sampled (Lunenburg & Irby, 2014). In purposeful sampling, the criterion for 

inclusion must be determined before drawing the sample. Purposeful is not proposed to attain 

population validity. Purposeful sampling is used with the intent of achieving a thorough and in-

depth understanding of selected individuals (Gall, Gall, & Borg, 2007).  Homogenous purposeful 

sampling entails intentionally selecting participants that are the same or similar in nature and 

uniform throughout (Patton, 1990). Homogenous purposeful sampling is used when conducting a 

study on a specific phenomenon to gain an understanding of the collective (Patton, 1990). The 

researcher decisively sampled participants, who are African American males that teach or have 
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taught in the primary grade levels (pre-kindergarten through second) in a North Harris County 

school district.  

The North Harris County school district employs 1,042 African American male educators 

ranging from pre-kindergarten to high school. The researcher selected the surveys of 25 African 

American male educators at the primary level. The African American male participants are 

diverse, and they are educators from various ranges of education. They come from various 

backgrounds and experiences bringing unique perspectives but revealing common trends among 

their experiences. It is important for the researcher to understand the diversity within the group 

of participants as inquiry is conducted. Thus, the researcher’s ethnicity, cultural background, and 

educational experiences serve to provide essential expertise to assemble and precisely construe 

the data, while keeping biases in check.  

Instrumentation 

In reviewing the literature, the researcher identified and compared assessments currently 

being used to research African American teachers’ experiences.  One instrument that aligned 

with the purpose of the study was created and used by Williams (2012) Interview Questions A 

Phenomenological Study: African American Males in the Educational Profession.  The 

participants in Williams’ study were African American males currently teaching and retired. 

The survey developed and utilized by the researcher for this study was a modified version 

of the Williams (2012) survey titled Primary Male Educators (See Appendix A). Permission to 

modify the original survey was granted by Dr. Kristopher Williams (See Appendix B). The 

modified survey includes two parts, selected-response demographic questions and 14 open-ended 

questions. The survey questions and letter for consent were sent to the participants through an 
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online platform called Smart Survey so that participants could confidentially type their 

responses. 

The open-ended questions on the survey were used as catalysts to conduct the focus 

group session with the selected participants after the administration of the survey.  The focus 

group session provided opportunities for the participants to share examples and scenarios of 

situations and incidences that they experienced while employed as an educator in the primary 

grades thus providing the researcher with more knowledge about distinct feelings and beliefs of 

the participants through open-ended dialogue.  The researcher took written notes during the focus 

group session.  Due to the global pandemic of COVID-19, a focus group was held utilizing 

Zoom, an online meeting platform.  

Reliability and Validity 

The researcher developed content validity for the instrument utilized for this study by 

having university professors review the content for accuracy and completion.  In addition, the 

survey was reviewed by the researcher’s dissertation chair and a committee member who served 

as experts in instrument design.   

The survey questions met the criteria for validity according to Guba and Lincoln (1989) 

and Erlandson, Harris, Skipper, and Allen (1993), who explained that qualitative research must 

have the following: truth, applicability, value, consistency, and neutrality to be considered valid.  

This study met all five criteria in the following ways.  The criterion of truth was achieved 

through the use of the participants’ unaltered responses.  The oral and written responses from the 

participants were coded into categories.  Applicability was achieved in this study because the 

results may be applicable to African American male educators who teach in primary grade levels 

(pre-kindergarten through second grade).  The criterion of value was met by examining the 
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descriptions and perceptions of the African American male educators’ experiences. The 

researcher achieved consistency in the study through ensuring that every participant was 

provided the same questions on the survey and during the focus group discussion.  Neutrality 

was achieved by reducing the researcher’s bias when collecting participants’ responses.  A 

sincere effort was made to ensure that the researcher did not influence the participants’ 

responses.  The participants were made aware that the researcher is a male teacher in the primary 

grade levels (pre-kindergarten through second grade).  The researcher did not give the 

participants any positive or negative responses about his experiences as a teacher in the primary 

grades. 

Additionally, the following criterion were used to address rigor and trustworthiness 

(Erlandson et al., 1993; Guba & Lincoln, 1989) required of qualitative research: credibility, 

transferability, and confirmability (Trochim, 2000).  Credibility entails establishing that the 

results of qualitative research are credible or believable from the perspective of the participants 

in the research.  The purpose of qualitative research is to describe or understand the phenomena 

of interest from the participants’ eyes (Trochim, 2000).  The participants are the only ones who 

can legitimately judge the credibility of the result.  Credibility was addressed in this study by 

asking the participants to describe their own experiences.  The participants’ abilities to review 

their responses and add any additional comments increased the credibility of their responses.   

Transferability in qualitative research refers to the degree to which the results of the study 

can be generalized or transferred to other contexts or settings.  Transferability is primarily the 

responsibility of the researcher who must clearly describe the setting or context of his or her 

study (Erlandson et al., 1993; Guba & Lincoln, 1989).  In this study, the researcher increased 

transferability by including detailed descriptions of the participants’ demographic information.  
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Others can better determine the transferability of the results by analyzing the differences and 

similarities between their context and the context described in this study.  The person who 

transfers the results to a different context is responsible for making the judgment of how sensible 

the transfer might be (Trochim, 2000).  Specifically, others reading the findings of this study 

should examine the experiences of African American male educators in primary grade levels 

(pre-kindergarten through second grade) included in their study. 

Confirmability refers to the degree to which the results can be confirmed or corroborated 

by others (Trochim, 2000).  Qualitative research tends to assume that each researcher brings a 

unique perspective to the study.  There are a number of strategies for enhancing confirmability.  

The researcher can document the procedures for checking and rechecking the data throughout the 

study (Trochim, 2000).  Confirmability was addressed in this research by examining the common 

emerging themes from the participants’ oral and written responses.  The participants’ verbatim 

responses were typed from written documents and transcribed from oral responses then placed in 

tables in a Microsoft Word document, thereby ensuring that none of the data was changed or 

altered. 

The participants’ oral and written responses were direct quotes and served as a basic 

source of raw data in the qualitative evaluation.  These questions revealed the participants’ levels 

of emotion, their thoughts, their experiences, and their basic perceptions of their experiences as 

African American educators in primary grade levels (pre-kindergarten through second grade).  

Data Collection 

African American males who teach in the primary grade levels (pre-kindergarten through 

second grade) are the focus of my study. Approval to conduct research was obtained from 

Houston Baptist University Institutional Review Board (See Appendix C) and the district in 
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North Harris County (See Appendix D). Ethical considerations for this study included concealing 

the identities of the participants and acquiring their permission. The consent form was included 

with the survey, so each participant understood the expectations before replying to the questions. 

The participants were told that their responses would be maintained for seven years after the 

conclusion of this research, and then they will be destroyed.  

  Data was collected through two means: (a) survey containing demographic questions and 

opened ended questions and (b) focus group interviews using the open-ended questions from the 

survey and allowing participants to orally expand on the written response. The participants were 

notified by the researcher by email to be invited to participant in the study.  

Researcher Bias 

Researchers must be clear about their biases for stakeholders to be given the opportunity 

to decide what they think about all the data that are represented (Heath, 1997). Researcher bias is 

a very imperative element in qualitative research; therefore, the researcher used reflexivity to 

reduce the bias.  With the use of reflexivity, the researcher performed a self-reflection on his 

personal biases and predispositions (Milinki, 1999). The researcher is an African American male 

teacher in the North Harris County school district which is the setting for the study.  

Consequently, the researcher was cognizant not to inject his own private feelings and 

personal encounters into the responses of the participants. Therefore, it is essential to document 

the participants responses precisely. To analyze the qualitative data, the researcher evaluated the 

participants responses, which provided awareness of their perceptions. To appraise the condition, 

the researcher put aside his own biases and remained open-minded when collecting data for the 

study. Only through this level of comprehension will a researcher advance efficiently with a 

minimal level of bias and effect on the participants’ responses in the study.  
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Data Analysis 

In this section, the researcher described the data analysis procedures that were used to 

analyze the survey comprising demographic questions and participants’ responses to open-ended 

questions and the focus group session. The participants’ responses to the survey and focus group 

structured questions were examined to determine the perceptions of the African American male 

educators in the primary grade levels (pre-kindergarten through second grade) regarding their 

lived experiences. The oral and written open-ended responses to the survey were typed and 

placed in a table that were separated based on connecting themes (See Appendix E).  According 

to Bogdan and Biklen (2006), “Analysis involves working with data, organizing them, breaking 

them into manageable units, synthesizing, searching for patterns, discovering what is important 

and what is to be learned, and deciding what you will tell others” (p. 175).  

Summary 

In this chapter, the researcher presented the methodology for the study. The participants 

were purposefully selected. The instrumentation section of this chapter describes the survey, 

which includes demographic information and open-ended questions. Data collection and analysis 

procedures were discussed for two means of data collection: (a) survey containing demographic 

questions and open-ended questions and (b) responses obtained in a focus group session using 

the open-ended questions from the survey and allowing participants to orally expand on the 

written responses. The findings are presented in Chapter IV.  
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CHAPTER IV 

FINDINGS 

Introduction 

The purpose of this phenomenological study was to describe the experiences of African 

American male educators in primary grade levels (pre-kindergarten through second grade).  In 

Chapter IV, the researcher provides the findings of this descriptive study, in which qualitative 

research methodology of phenomenology was utilized to explore and more clearly describe the 

experiences of African American male educators in primary grade levels.  The researcher utilized 

individual survey responses of current educators comprising demographic questions, open-ended 

questions, and focus group interviews which allowed the participants to orally expand on the 

written responses. Data was collected, analyzed, and coded using the phenomenological research 

approaches designed by Bodgan and Biklen (2006).   

In so doing, the researcher gained knowledge as these participants shared their feelings, 

describing what they recognize and sense through their own self-awareness and encounters. 

Approaching the study from this perspective allowed the researcher to explore the vital 

underlying meaning of the experiences that contained both the outward appearance and inward 

consciousness based on memories, images, and meanings of these participants’ experiences 

(Moustakas, 1994).  The research questions utilized to guide this study:  

1. What are the experiences of African American males in the primary grade levels (pre- 

kindergarten through second grade)? 

2. What barriers do African American males face in the school system that deters them from 

teaching according to the experiences of African American males who teach in the primary grade 

levels (pre-kindergarten through second grade)? 
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3. What provisions and supports could be made to increase recruitment and retention of 

African American males in the classroom according to the experiences of African American 

males who teach in the primary grade levels (pre-kindergarten through second grade)? 

Descriptions of the Participants and Their Backgrounds 

A total of 100 participant consent forms were sent to African American male educators in 

North Harris County school district. A total of 75 consent forms were returned from male 

educators who conveyed their commitment to participate in the study. There were detailed and 

explicit requirements to be included in the study.  The educator was to be an African American 

male and have taught or currently teaching at the primary grade levels (pre-kindergarten through 

second grade).  Out of the 75 potential participants, 16 were excluded because they formerly had 

no previous or current teaching experience in the primary grade levels (pre-kindergarten through 

second grade). The research study comprised exclusively of African American male educators; 

therefore, 17 of the potential participants did not meet the necessary conditions to be included in 

the study.  

 The remaining 42 potential participants indeed met the requirements to participate in the 

study. They were African American male educators who had adequate teaching experience in the 

primary grade levels (pre-kindergarten through second grade). The study required a maximum of 

25 African American male educators at the primary grade levels. The African American male 

participants are diverse, and they are educators in various grade levels.  Of the 42 African 

American male participants, seven (16.67%) participants have taught or are currently teaching 

pre-kindergarten and kindergarten. Twelve (28.57%) participants instructed or are presently 

teaching first grade. Thirty-eight (90.48%) participants of the 42 African American male 

participants have previously taught or currently teaching second grade. 
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To thoroughly understand the experiences of African American male educators who 

teach in the primary grade levels (pre-kindergarten through second), the researcher employed 

homogenous purposeful sampling. Homogenous purposeful sampling entails intentionally 

selecting participants that are the same or similar in nature and uniform throughout (Patton, 

1990). Homogenous purposeful sampling is used when conducting a study on a specific 

phenomenon to gain an understanding of the collective (Patton, 1990). The phenomenological 

study decisively sampled participants, who are African American male educators who teach in 

the primary grade levels (pre-kindergarten through second). The 42 African American male 

participants’ responses to the demographic data, survey questions numbers 15-19, provided 

descriptions of the participant's gender, age, number of years teaching, grade level taught, and 

currently teaching as well as their ethnicity. The information is presented and documented in 

Tables 1-3 below.  

Table 1 describes the ages of the participants and the response rates for each group. The 

findings indicate that there was one (2.38%) response from a participant between the age of 18-

24. The table shows responses from 11(26.19%) participants between ages 25-30. The 

participants that ranged from the ages of 31-35 represent responses from 13 (30.95%). Table 1 

indicates that seven (16.67%) participants in the age group of 36-40 shared their responses. 

Responses were obtained from six (14.29%) participants in the age group of 41-45. Five 

(11.90%) participants in the age group of 46 and over shared their responses.  
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Table 1 

Participants’ Ages and Survey Response Percentages 

Age      Response Percent    Response Total 

25-30      26.19%    11 

31-35      30.95%    13 

36-40      16.67%    7 

41-45      14.29%    6 

46 and Over     11.90%    5 
 
 

Table 2 displays the number of years participants have been teaching. There was 12 

(28.57%) response total who have 1-5 years of teaching experience. The table also exhibits a 

response total of 18 (42.86%) participants who have had 6-10 years in teaching. This table 

reveals a response total of 6 (14.29%) participants who have 11-15 years of education.  Table 2 

indicates a response total of 5 (11.90%) participants with 16-20 years of teaching experience. 

Table 2 displays a response total of 2 (4.76%) participants who have more than 20 years in 

education. 
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Table 2  

Years of Teaching 

Number of Years   Response Percent   Response Total  

1-5      28.57%    12 

6-10      42.86%    18 

11-15      14.29%      6 

16-20      11.90%      5 

More Than 20       2.38%      1   

 

Table 3 contains the grade levels each participant teaches and/or taught. The table shows 

a response total of 2 (4.67%) participants who have taught or are currently teaching pre-

kindergarten or kindergarten. The table also displays a response total of 2 (4.67%) participants 

who have taught or are presently teaching first grade. Table 3 displays responses from 38 

(90.48%) participants who have or are who are currently teaching second grade.  

Table 3  

Grade Levels Taught 

Grade Level Taught    Response Percent    Response Total  

Pre-Kindergarten/Kindergarten   4.76%       2 

First Grade       4.76%    1   2 

Second Grade     90.48%    38 
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The researcher included the detailed descriptions of the participants’ demographic 

information to better understand their responses to open-ended survey questions. As indicated 

previously in Chapter III, the phenomenological research approaches designed by Bogdan and 

Biklen (2006) were used to analyze the data. Bogdan and Biklen (2006) defined their process for 

examining the data in the following statement: “Analysis involves working with data, organizing 

them, breaking them into manageable units, synthesizing, searching for patterns, discovering 

what is important and what is to be learned, and deciding what you will tell others” (p. 157).  

Themes Derived from Participants’ Responses 

Three themes were derived from the participants’ responses. The themes that emerged are 

representation, barriers, and supports. The theme representation supports participants’ 

responses for research question one. The theme barriers support participants’ responses for 

research question two. The theme supports support participants’ responses to research question 

three. The survey consists of fourteen open-ended questions. While all 42 African American 

male educators responded to the open-ended questions, all of the responses did not support the 

themes of the majority of the participants. Some of the participants’ responses that were more in 

depth are documented in the next section regarding findings for research questions one, two, and 

three.  

Research Question One 

Survey questions that addressed research question one includes survey questions 2, 3, 9, 

10, and 11.  Research question one states, “What are the experiences of African American males 

in the primary grade levels (pre-kindergarten through second grade)?”. The survey questions 

addressed participants’ beliefs regarding the underrepresentation of African American males in 

the primary grades; the thought that African American males in the primary grades have a 
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positive effect on the academic performance of African American children; the role of the 

African American male in the primary grade levels; and participants’ thoughts regarding whether 

the African American males’ presence in the classroom also positively impacts students’ 

behavior. Research question one and the survey questions lead to the theme of representation, 

more clearly stated representation of African American males in primary grades. Participants’ 

responses to the survey questions that aligned with research question one are as follows. 

Participants’ Responses to Survey Question Two 

Participants’ responses to survey question 2 indicated that the reasons for the under-

representation of African American males in the teaching profession include: (a) African 

American males seek careers that have higher salaries than teaching; (b) African American males 

in the education profession seek positions that are out of the classroom or administrative 

positions because the salary is better than the salary of the classroom teacher; (c) African 

American males are discouraged to seek teaching positions because societal expectations are that 

only women should be classroom teachers; (d) many times African American males perceive 

their role models to be professional athletes, rappers, and men with misogynistic mindsets; (e)  

teachers are disrespected a great deal in the schools and some may think that the job is not worth 

the headache; and (f) the high degree of incarceration for African American males which limits 

their opportunities for professions to pursue. 

Survey Question 2:  Why is there an under-representation of African American males in the 

teaching profession?  

Participant 1 responded; “I believe for there to be an under-representation of AA [sic] 

males in the teaching profession because of the career options that black males are pushed to 

think are more lucrative and limiting to gender roles. Male youths are pushed to seek STEM [sic] 
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related careers and degrees because it will lead to affluent career options and a way "out the 

hood” [sic]. Furthermore, to the outlier of men who genuinely pursue a career in education many 

be confined to or seek after non instructional, culture, and administrative positions. Women are 

expected to be in the classroom based on an outdated patriarchal societal structure and 

discourages many men to not pursue it as a field for the sake of their "manhood" or 

"masculinity". Especially black men whose role models are rappers, athletes, and men with 

misogynistic mindsets”. 

Participant 9 responded; “Education is not a lucrative, professional, well paid 

occupation. I believe other careers lure them [sic] away from this female dominated institution. 

Teachers are underpaid in my opinion. Males want to be compensated and feel financially 

secure. Teachers are disrespected a great deal in the schools, and some may think that it is not 

worth the headache”. 

Participant 16 responded; “There are different stereotypes that I hear about black males 

teaching. One of the reasons there is an under-representation of African American males in the 

teaching profession is because of how we are raised. Personally, I was taught that men are 

supposed to be the providers of the family. I was taught to work hard and working hard was 

considered something dealing with manual labor. During my time in grade school, the majority 

of the teachers were women and in my mind as a young black male, I wasn't taught to think 

outside the box. A lot of things that I do to this day is influenced by my family and when it's 

something out of the norm, I feel like it's wrong. The under-representation to me comes from 

being taught that certain jobs or careers are made for women and some jobs are made for men 

when in actuality, that's not the case. Another reason is being embarrassed or ashamed to do 

something that is considered "for girls", which makes you feel weak as a man”. 
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Participant 30 responded; “There are a myriad of reasons... Poverty is at the top of the 

list. Poverty, hopelessness [sic] and mass incarceration with few opportunities for rehabilitation 

during or post jail time. Few crimes are forgiven by those in power, even once time has been 

served. The debt to society is never paid for the Black man. Even if he educates himself, he is 

limited in the professions he can pursue, as he tends to be convicted at the highest degree of 

charge [sic].” 

Participant 41 responded; “I think the under-representation in African American males 

stems from cultural and societal influences. My personal opinion is that unless you have an 

embedded passion for teaching there will always be an under-representation. We currently live in 

a society that is heavily influenced by social media and the day to day lives of known celebrities 

and self-proclaimed celebrities. The younger generation is being persuaded by the fame and the 

need to have validation that in the process they are neglect [sic] some core values. If given a 

choice more African American males would probably choose professions such [sic] athletes, 

doctors, and lawyers etc. [sic] than teachers. A teacher [sic] salary is not appealing and hasn't 

been for a while. Also, there are African American [sic] who would love to be educators but not 

afforded the resources and the tools to make their dream of an educator a reality. Over the years, 

programs across the country have been established to help assist in this issued of college 

campuses with an under-representation of African- American males.” 

Participants’ Responses to Survey Question Three 

Participants’ responses to survey question 3, regarding the belief that the presence of 

African American males in the classroom has a positive effect on African American male 

students’ academic performance indicated that the participants believe that African American 

male teachers do impact African American male students’ academic performance positively.  
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The participants stated the following: (a) you can’t teach a student if you can’t reach them; (b) 

building a relationship with students is very important; (c) African American males are often the 

disciplinarian at their schools so students respect them and fear their consequences; (d) the 

African American male teacher may be the positive role model or father figure that the student 

may not have at home; (e) African American students may receive the communication from 

African American male teachers differently than from female teachers; (f) African American 

male teachers in the classroom may change the classroom climate though message delivery, tone 

of voice, and stature but the expectations remain consistent and the students respond differently; 

(g) the presence of the African American male teacher in the classroom may help decrease high 

school dropout rates and inspire more males to become teachers; and (h) seeing a positive role 

model in a learning environment that looks like them provides the opportunity for young boys to 

see the alternative to what many of them have at home. 

Survey Question 3: There have been wide-ranging debates about the belief that African 

American male educators have a positive impact on African American male students regarding 

their academic performance; what are your thoughts on this belief? 

Participant 11 responded; “I definitely believe African American males have a positive 

impact on African American students. I still remember my 7th grade history teacher and keep up 

with him even til [sic] this day. I pick his brain about things all the time because of the impact he 

had on me as a kid. I also feel that you cant [sic] teach a student if you cant [sic] reach a student 

so if they know we can relate to them they are more likely to learn from us. I share stories and 

build relationships with my students so they can trust me and know that I was once in their 

shoes. African American males are also mostly [sic] the schools [sic] disciplinarian as well and 

students have a respect and fear of their consequences”. 
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Participant 25 responded; “I believe there is a positive impact on African American 

male students having African American males as teachers. Some African American students 

don't have a positive male or father figure in the home and African American male teachers fill 

that void. I also think African American male students don't look up to African American male 

teacher as role models because there are outside influences that tells what manhood look [sic] 

like”.  

Participant 33 responded; “I believe that is a correct and proper assessment. When a 

father like figure is provided in any learning environment the African American child performs 

positively academically, socially, and physically. The communication is different from the 

African American male teacher. The African American male teacher changes the way messages 

are delivered. For example, the student has received a message from female teachers their entire 

school career. When the student goes home the exact same methods of motivation to do what 

needs to be done from their mom. But, when an African American male teacher comes into the 

fold [sic] and everything from message delivery, tone of voice, and stature changes but 

expectation stays the same, the student responds differently. Just as most African American 

athletes express when they talk about their coaches and high performing African American 

CEO’s [sic] can point to a male teacher or male mentor that changed their lives”. 

Participant 40 responded; “An AA [sic] male student having an AA [sic] male as an 

educator or mentor in most cases will have a positive impact in performance. The impact of AA 

[sic] male educators help decrease high school dropouts and could help to inspire more males to 

become educators. I do recall from the grades 9-12, there was only two AA males [sic] educator 

employed at the high school. I do believe that if there were more educators it would've increased 

the graduation rate of AA [sic]”. 
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Participant 42 responded; “I absolutely believeie [sic] that. Young boys look for male 

role models, whether they call them that are not, they look for someone to pattern their life [sic] 

after. Seeing a positive male role model [sic] in a learning environment that looks like you [sic] 

provides an opportunity for young boys to see the alternative to what many of them have at 

home”. 

Participants’ Responses to Survey Question Nine 

Participants’ responses to survey question 9 regarding how they feel about their role as an 

African American educator indicated that some of the participants strongly perceive their role 

negatively because they feel that they always must prove that they are professionals with degrees 

and not just the disciplinarian, the counselor for all of the African American students; or the 

person to go to when something needs to be moved. In addition, the stereotypes in our society 

about African American males that teach in the primary grade levels. Their responses are as 

follows: (a) the extra responsibility can be overwhelming; (b) African American male teachers 

want to make sure that their students have an enjoyable experience at school; (c) African 

American male teachers are often seen as a disciplinarian first and a teacher second; (d) 

colleagues assume that African American males are better able to deal with perceived behavioral 

issues especially with African American males; (e) some participants feel pressured because 

African American teachers are looked at as a tool and not a professional, they further stated that 

they would like to be treated as a resource because of their skills and not simply because they are 

African American; (f) some participants said that they hate their role because of stereotypes…if 

they speak out, they are angry black men…if they don’t say anything, they are the “ain’t good 

for nothing” black man…if they are not married and do not have kids, they are gay…if they are 
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not married and have kids, they are a whore…they have to constantly prove that they are 

professionals.  

Survey Question 9: How do you feel about your role as an African American male educator and 

the extra responsibilities placed on you? 

Participant 5 responded; “At times I do not mind all the extra responsibilities, however 

it can be overwhelming. At times they [sic] think you are the one who is capable of fixing many 

of the problems with black students. On the other hand, you also feel responsible for making sure 

your students have an enjoyable experience while at school especially with the state of the 

world”. 

Participant 9 responded; “Being a male educator, you are often seen as a disciplinarian 

first and teacher second. I think male teachers face am [sic] extra burden. Male teachers often 

have to take on the responsibility of helping other teachers by disciplining or counseling 

misbehaving students. Colleagues assume we are better able to deal with perceived [sic] 

behavioral issues, particularly among black males”. 

Participant 16 responded; “Sometimes I feel overwhelmed with extra responsibility as 

an African American male educator. The majority of [sic] the teachers on my campus are women 

and from the different things instilled in me, I kind of take on responsibility without it being 

given [sic]. For example, something as simple as moving a box of supplies. Even though women 

are capable of doing the same things a man could, from my experience and upbringing, the 

gentleman in me will always offer help when it comes to manual labor”. 

Participant 19 responded; “Sometimes I feel pressured because black teachers are 

looked at as a tool and not a professional [sic]. Although I love helping and being proactive with 

my students, I also want it to be known that I don't have a solution for every single problem that 
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arrives with a [sic] AA student. I would like to be treated as a resource because of my skills, not 

simply because I'm black [sic]”. 

Participant 22 responded; “I hate it [sic]. If I speak out, I am the angry black man [sic]. 

If I don't say anything, I am the "ain't good for nothing" [sic] black man. If I'm not married and 

no kids, I'm gay [sic]. If I'm not married with kids, I'm a whore [sic]. I have to [sic] constantly 

prove that I am a professional. I have to [sic]maintain order. If there is a discrepancy [sic] and 

the school[sic], because I am a black male (really a male) I am expected to break up the fights. 

Instead of be being seen as an educator that can bring changes to the table, I am often seen only 

for discipline. The stereotype has been overwhelming. I'll have a doctorate in education by June 

2021 but will not land a job as a major educator. I have to then "dress the part" and then prove 

that I am more than a disciplinarian”. 

Participants’ Responses to Survey Question Ten 

Participants’ responses to survey question 10 regarding whether African American male 

educators feel that their presence impacts the whole child which means, the child’s wellbeing 

academically and behaviorally indicated that overall, they all feel that their presence positively 

impacts the students’ wellbeing academically and behaviorally. They believe that: (a) if the 

teacher can get the students to behave, they can teach them; (b) African American males’ 

classroom are usually under control; (c) sometimes African American males in the classroom can 

reach some students because they can relate to them, especially boys; and  (d) male educators are 

typically strong disciplinarians and are able to bond and build relationships especially with male 

students. 

Survey Question 10: In your opinion, do you feel that the male presence has an impact on 

student behavior as well as academics? Please explain your answer. 
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Participant 1 responded; “I believe that most people feel that the male presence has a 

larger impact on student behavior than it does academics. Although they can be hand in hand 

[sic], AA [sic] educators are seen as the disciplinarian and are always called upon or the "go to" 

[sic] person any time a non black [sic] person runs into behavioral issues. Especially if the 

student is also AA [sic]. It is assumed that we have a great relationship with the student or can 

relate to them more just because we look alike”.   

Participant 9 responded; “Male teachers may share similar interest with their male 

students, which serves as a great conduit for meaningful connections. Male students don't like 

asking for help or support [sic], so it is important for them to see positive role models to look up 

to. A strong male role model in front of the classroom can positively influence the emotional 

development of his [sic] students, especially boys”. 

Participant 11 responded; “I definitely [sic] feel that a male presence has a [sic] impact 

on student behavior and grades. A simple conversation with a student can work for me but 

another female teacher would have to go to greater lengths [sic]. I have been called countless 

times by a female teacher to assist with behavior and academics with a student. Especially a male 

student that they feel they cannot [sic] reach. I will say If [sic] that ever happens Im [sic] about 

95% successful, most students will respect and possibly fear me. To me that just shows I am 

doing something right and that other teacher [sic] may just need to build a better relationship 

with that student”. 

Participant 17 responded; “Yes I believe it does [sic]. When we look at student behavior 

data and those students who are normally referred as behavioral students, we notice it is usually 

male students. Male educators are typically strong disciplinarians [sic] and are able to bond and 

build relationships with their males [sic] students. There [sic] presence alone helps in most 
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disruptive environments. I've seen so many African American male educators who are able to 

build strong relationships with their students, and who are culturally aware of the population in 

which they serve [sic]. That alone sets them above the rest. These teachers are rare and unique 

which in turn allows for academic success”. 

Participant 35 responded; “Yes, yes, yes, yes [sic]. I have been at 4 different schools in 

my career, 2 of those schools had male leadership and it was just a difference [sic] in how the 

school was ran [sic]. Like I said before males have a tolerance level that females don't have or 

their level is much higher than males [sic], which in turns [sic] males don't have many problems 

with behavior in the classroom [sic]. I have never given a student d-hall, kicked a kid out of my 

classroom, or even call [sic] a parent on a kid [sic] for behavior issues. I pride myself on 

handling [sic] behavior issues in my classroom, it is my domain [sic] and my rules and I am the 

king of my castle [sic]”. 

Participant 38 responded; “Yes it has a student impact [sic]. Some of these male [sic] 

students may not have a male presence at home and seeing a positive [sic] presence at school can 

make a male student aspire to do better. The idea of Wanting [sic] to make their role model 

proud. Have [sic] the intention to exemplify their role and be like them”. 

Participants’ Responses to Survey Question Eleven 

Participants’ responses to survey question 11 regarding their role in the educational 

system, the participants indicated that they must take on many roles. The roles include mentor, 

educator, change agent, life coach, father figure, role models, community leader, administrator, 

librarian, nurse, counselor, disciplinarian, motivator, influencer, and confidant.  Some 

participants went further and said that sometimes the African American male in the classroom 
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takes the place of whatever the students may be missing at home or school and the African 

American male feels obligated to perform in whatever role the students need. 

Survey Question 11: What role do African American men play in the educational system? 

Participant 5 responded; “Black males in education are not only teachers, they become 

mentors, coaches, disciplinarians, etc [sic]. They are sometimes many of the student [sic] father 

figures on campuses and want [sic] see all of their students succeed”. 

Participant 6 responded; “Mentor, educator, change agent [sic] Men play a role as 

mentor because in some instances these [sic] young men do not have fathers or uncles at homes, 

so they look to their teacher not just as their educator but as a life coach. They generally often 

see their teacher as a role model and someone they can aspire to be like or someone else they can 

make proud [sic]. It is often through conversations with their teacher that they will decide to go 

to college or try a sport or take a risk on some new idea. The role that a teacher has that looks 

like them to inspire them only provides upside [sic] opportunity for the child”.  

Participant 23 responded; “They play [sic] the role of community leader.  In the 

educational system, African American men play the role of community leader, educator, 

administrator, librarian, nurse etc [sic]. Their roles are crucial to the representation of students 

who look like them and look up to them”.   

Participant 39 responded; “African American men play [sic] an important part in the 

educational system. They serve as educators, mentors, disciplinarians, motivators, influencers, 

and confidants”.  

Participant 40 responded; “It's important to have more black teachers in the educational 

system. Our students need to see black role models. Our black girls and boys sometimes are 

more comfortable with talking to someone with similar interests and race. While a teacher, I 
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would often have my male students come to me with issues that they would not feel comfortable 

with discussing with a non-black teacher”. 

Research Question Two 

Survey questions that addressed research question two include survey questions 4, 5, 8, 

and 12.  Research question two states, “What barriers do African American men face in the 

school system that deter them from teaching according to the experiences of African American 

males who teach in the primary grade levels (pre-kindergarten through second grade)?”. The 

theme barriers support participants’ responses for research question two. The survey questions 

addressed participants’ beliefs regarding their personal school experiences; efforts by school 

district personnel to recruit African American male teachers; beliefs that education is a 

profession just for women; and what barriers do African American males face in the school 

system that deter them from teaching in the primary grade levels. Participants’ responses to the 

survey questions that aligned with research question two are as follows. 

Participants’ Responses to Survey Question Four 

Participants’ responses to survey question 4 which addressed participants’ school 

experiences regarding whether they ever had an African American male teacher. Several of the 

participants shared that the African American male teachers that they had were during their 

elementary school years. One participant shared that his principal was the African American 

male that he encountered in school. Several participants reported that the African American 

males at their schools were athletic coaches. Some participants reported that they never had an 

African American teacher, male or female.  

Survey Question 4: During your personal experience in school, did you ever have an African 

American male teacher, and what was their impact on your academic performance? If you did 
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not have the opportunity to have an African American male teacher, what type of impact do you 

think it would have had on your school experience? 

Participant 5 responded; “Yes, third grade I had a science teacher. I did not like science, 

well that's what I thought initially. He always pushed me in doing better and trying to look at it 

[sic] another way. His impact allowed me to enter into [sic] the science fair in which I won for 

the school. I then went on to win the city science fair that year as well. Mr. L [sic] really pushed 

me in unlocking a skill that I did not know I possessed”. 

Participant 13 responded; “Yes. In grade school, most of my P.E teachers and coaches 

were black men. I also had a Science [sic] teacher in 7th grade, whose name was Mr. Jones, who 

was also black. I remember his class was one of my favorite classes in middle school. He 

affirmed my aspirations to pursue a career in STEM [sic]. He was a great teacher and very 

supportive. The next time I had a black male teacher/professor was in college. I went to an 

HBCU [sic] and most of my professors were black, and a lot of them were Black men. Going to 

an HBCU [sic] changed my entire way of thinking and had a huge impact on my studies an [sic] 

subsequently my professional career. I also had a graduate advisor who is also a Black man and 

he is still a mentor to me to this day. I am who I am today because I had great examples of Black 

male teachers in school and throughout college that I did not have at home”. 

Participant 16 responded; “During my personal experience in school, my African 

American teacher was actually my principal at the time. Fortunately, he was my elementary 

principal as well as high school. The impact he had on me was very memorable. He took the time 

out to get to know me built a relationship [sic]. While building that relationship, he not only 

communicated that he had high expectations for me, but he taught me the things I needed to 
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achieve that [sic]. To this day I still remember him telling me to try my best to lead by example 

and that statement alone helped me in a lot of situations”. 

Participant 24 responded; “I went to a mostly white high school and we did not have any 

African American teachers, male or female. I feel like having a male I could relate to would have 

definitely been encouraging. Most black males I knew worked labor intensive jobs and 

sometimes it felt like that is what was expected of myself [sic] and my black male classmates”. 

Participant 33 responded; “Fortunately [sic] I had my first African American Teacher 

[sic] in the 4th grade. He began in the classroom and by the time I was in the 6th grade he 

became the Principal at my elementary school. His impact was profound. He showed me that 

speaking in an educated manner and holding yourself to a higher standard was possible. He 

showed me that being smart was not so thing to be ashamed of. I hold [sic] his messages and 

examples to this day”. 

Participants’ Responses to Survey Question Five 

Participants’ responses to survey question 5 which addressed the participants’ views on 

recruitment efforts by educational institutions to seek out and persuade African American males 

to choose the education profession indicated that the participants believe that there is not enough 

effort by educational institutions to recruit African American males to choose the education 

profession. The participants believe that…(a) few African American males have a desire to 

teach; (b) African American males face obstacles before they become qualified to teach and 

when they become qualified, they still face obstacles to become hired; (c) recruitment should 

start in high school for students who are college bound; (d) many times hiring is based on who 

you know; (e) hiring may be done depending on the look for your school; (f) African American 
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males are the last on the list to be hired; and (g) those in power must make it evident that there is 

interest in the need for African American males in schools. 

Survey Question 5: The educational system's recruitment efforts to get more African American 

males into the profession have been criticized. Do you think the criticism is justified? Why or 

why not? 

Participant 7 responded; “Yes the criticism is justified. The incentive for educators 

period is lackluster [sic]. There is no interest there because little [sic] African American males 

have the desire to teach. I believe that the culture of educators is directed to certain groups based 

on who apply [sic] and try to grow within the career as an educator. I think that with anything the 

more people that find interest in something the more others will flock towards what one desires”. 

Participant 13 responded; “Yes. There are many obstacles that Black males face before 

they become qualified to teach and when they are qualified, barriers to gainful employment exist. 

I don't believe that HR [sic] takes this into consideration in their recruitment efforts and should 

do more to eliminate those barriers”. 

Participant 20 responded; “No I don’t [sic] believe the efforts are even scrathing [sic] 

the service [sic] of what can be done. During my college experience, it was no surprise that the 

majority of the class was female. I believe there were about 4 males in the cohort but only one of 

them was African American. When it comes to any recruiting process, I always think back to 

when I was in high school. They made arrangements for people from the Army, the Navy and 

even pharmacists to come and talk to students about how great these careers are but, never once 

was there anybody from education and if they did decide to bring someone in to recruit students, 

I know for sure they wouldn't choose a black man to do so. So because of that, I don't think that 

the recruiting process of African American male teachers is reaching its potential at all”. 
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Participant 21 responded; “would have say Yes [sic], with all professions, the Black 

males are last on the list to be hire [sic]. Not sure if its fear but depending on who is doing the 

hiring. I feel people do hire on qualifications but also hire on a certain look for their school or 

company. Many times its [sic] based on who you know and not what you know on the job. If you 

are not in those situations to know certain people, it can become challenging to become hired 

based on your skills and qualifications”. 

Participant 41 responded; “The criticism is justified due to the lack of initiatives that are 

displayed. The education system could start recruitment as early as seniors in high school and 

follow throughout college. There has to be a show of interest in African American males. The 

powers that be [sic] must show that there is a vast interest in the need for AA [sic] male 

educators early in their scholastic progression. If there is no effort shown the specified 

population, there is no way to change the narrative”. 

Participants’ Responses to Survey Question Eight 

Participants’ responses to survey question 8 regarding the field of education being 

referred to as “woman’s profession” indicated that they believe: (a) teaching is a female 

dominated profession; (b) women are nurturers and care givers; (c) men and women are needed 

in the education field; (d) the majority of the teachers in grade school are women; and (e) some 

people believe that teaching is not a masculine profession. 

Survey Question 8: What are your beliefs regarding the field of education is referred to as a 

woman's profession? 

Participant 11 responded; “I believe that teaching is a female dominated area but so is 

the entire world. Lol [sic] Traditionally women were teachers and men worked in a more hands 

on [sic] laboring field. Times have changed and you are now able to select a career and not 
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become pressured or forced into one like the previous generations. Women are nurtures [sic] and 

care takers, but a male educator will demand certain things that a female wont [sic]. They both 

are needed in the educational field equally”. 

Participant 16 responded; “I did believe that the field of education was mainly a 

woman's field because all throughout grade school, the majority of my teachers were women. 

Most of the males I encountered throughout my education journey have been in leading roles. 

It’s just like [sic] categorizing football and cheerleaders. Everyone assume [sic] that football is 

for men and cheer leading is for women, but in actuality it's open to either or [sic]. The issue is, 

this is what's taught at an early age, so it becomes the norm and it doesn't allow the mind to think 

outside the box [sic]”. 

Participant 19 responded; “I believe that education is a predominately a woman's 

profession. I think men fit here, but men, black men especially have to create a standard for us 

while working in education. I think up until now, women have set the tone/standard on how 

public education should operated [sic]”. 

Participant 39 responded; “The field of education has been known as a woman's 

profession due to the history of the country and other locations [sic]. Women were traditionally 

providers and educators at home and this was transitioned to the schoolhouse setting. Men were 

traditionally providers and were supposed to do more of the laborious tasks. This removed men 

from the equation of being an educator/teacher. Later, this began to change but more so at 

collegiate levels”. 

Participant 41 responded; “I ‘ve always believed that education referred to as a woman's 

profession was generational [sic] driven. It seems funny to look back in history to try and make 

sense or justify these statement [sic]. Many families were constructed [sic] that the man of the 
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house went out and worked in the fields while the woman cared for the house and kids. Many 

wives taught the kids from home. Over time, many sitcoms and movies depicted the same 

situations in those and modern families. I think over time this has become what people actually 

thought which has led to a dominated profession by women. Some have sided on the belief that 

men as teachers is [sic] not the most masculine profession. I know first hand [sic] that growing 

up in rural town that this is the trademark [sic] and what people actually believe”. 

Participants’ Responses to Survey Question Twelve 

Participants’ responses to survey question 12 regarding barriers that African American 

males face that deter them from seeking jobs in teaching indicated that they believe: (a) African 

American males in education are questioned about their motives and passion for students 

because males at the primary level are not seen; (b) African American males are viewed as 

incompetent; (c) African American males are viewed as being beneficial only for athletic 

coaching positions; (d) African American males are stereotyped as unfit, uneducated, and not 

capable of nurturing children; (e) low salaries; and (f) systemic racism. 

Survey Question 12: What barriers do African American men face in the school system that 

deter them from teaching? 

Participant 8 responded; “I honestly have never thought about this before, but I do know 

one of the barriers African American men face in the educational system is that we are 

questioned of [sic] our motives and our passion we have for students because males at the 

primary level are not seen”. 

Participant 10 responded; “The thought of African American [sic] are incompetent. 

Often male African American applicants may not be viewed as competent educators. Hiring 

districts tend to view African American men as being beneficial only in coaching/athletic 
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positions and not in academic positions. Therefore, if African American males are not offered 

academic positions, they do not have the opportunity to prove their significance within the 

classroom”. 

Participant 19 responded; “White supremacy [sic] The barriers that African American 

men face in the educational school system is we are not sought out for the field of education as 

our other counterparts. We are still stereotyped and stigmatized as unfit, uneducated, and not 

capable of being nurturing to children”. 

Participant 32 responded; “The pay [sic]. The barriers we face in the educational school 

system is the pay. As men we have to be the bread winners and the pay is as of now doesn’t 

allow that when there are so many other opportunities, we can easily obtain to gain monetary 

value without being in debt”. 

Participant 41 responded; “equality and pay [sic] The barriers we face as African 

American males in general is [sic] we are not seen as equal as our other counterparts and this 

stems from systemic racism. The is an issue that has to be addressed first. Secondly the pay is 

inadequate for all the work and roles that teachers play. Black men would rather invest in a trade 

where they can make much more money than teachers”. 

Participant 42 responded; Pay, and prestige [sic]. There are two barriers I would like to 

discuss that I feel deters black men from teaching. One is the pay. As African American males 

we are usually expected to be the bread winner in our households and be able to bring stability. 

For black men it is easier to find an occupation without any experience or some experience that 

allows us to make much more pay than educators. Also I believe we are not given the prestige 

that we deserve because we are still seen as uneducated thugs [sic] who are not capable of those 

same expectations as other males from other ethnicities”. 



86 
 

 

Research Question Three 

Survey questions that addressed research question three include survey questions 1, 6, 7, 

13 and 14.  Research question three states, “What provisions and supports could be made to 

increase recruitment and retention of African American males in the classroom according to the 

experiences of African American males who teach in the primary grade levels (pre-kindergarten 

through second grade)?”. The survey questions addressed participants’ beliefs regarding their 

motivation to enter the teaching profession; recruitment strategies that could be implemented to 

hire more African American males in school districts; what strategies could be implemented to 

make the teaching profession appealing to African American males; and what supports do 

African American males need to be successful in their teaching positions. The theme supports is 

addressed in research question three. 

Participants’ Responses to Survey Question One 

Participants’ responses to survey question 1 indicated that their motivation to enter the 

teaching profession include the following reasons: (a) job stability; (b) absence of African 

American males in the classroom; (c) desire to positively influence students; (d) love for 

teaching, mentoring, motivating, and inspiring young students; (e) the call to be an educator is a 

family tradition; (f) love for teaching and inspiring others; and (g) field of education allows 

individuals to give back. 

Survey Question 1: What was your personal motivation to enter the teaching profession?  

Participant 1 responded; “My personal motivation to enter the teaching profession, 

honestly, was for job stability. The skillset that I had when I graduated were befitting of what I 

considered to be a subjectively successful career. I was comfortable with public speaking and my 
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strengths of extroversion and empathy made it feel like it was purposeful work that aligned with 

who I was at that time in my life”. 

Participant 9 responded; “My motivation was the absence of black males in the 

classroom. Our youth are lacking the proper role models outside of the home setting. Teachers 

spend about 40 hours a week molding and shaping students. I take pride in being a part of the 

education system. I believe education is key. I know the struggles of our youth, and hopefully I 

can help to influence them in a positive way”. 

Participant 11 responded; “My motivation for becoming an educator started back in 

college. Actually my first 3 years into college I thought I wanted to be an engineer, and later 

found a passion for the youth. I was a PAL [sic], which basically was a mentor for the incoming 

freshmen class for the last 3 years of my college career and fell in love with teaching, mentoring, 

motivating, and inspiring the younger students. I came from an educator family[sic] but never 

thought that I would be doing it today”. 

Participant 17 responded; “Coming from a family full [sic] of educators, the call to be 

an educator weighed heavily on me. My mother, aunts, uncles, and cousins have all taught 30+ 

years, so I believe one would say the gift of teaching was alreading [sic] within. When attending 

Dallas Baptist University, I truly found my calling after attending an educational seminar. It was 

not my intention to join the field of education, but I was curious. After meeting the dean and 

professors in the field of education, I chose to pursue the field of education and have truly fell in 

love with teaching and inspiring others”. 

Participant 38 responded; “Wanted a better life [sic].” “As a student myself I recognized 

that I did not encounter a significant number of teachers who resembled my race and or 

background. Although I believe it is important to have diversity in the education system, I also 
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believe it is necessary to have black and brown teachers in abundance to teach black and brown 

students. I believe representation of teachers who they can relate to is imperative to their success. 

The education profession has afforded me many opportunities and teaching allows me to give 

back”. 

Participants’ Responses to Survey Question Six 

Participants’ responses to survey question 6 regarding strategies and techniques that may 

be implemented to recruit more African American males into teaching the participants’ indicated 

that the participants believe that the following actions should be put into place: (a) create more 

opportunities for African American males in education to speak publicly about their experiences; 

(b) publicize African American educators’ mentorship programs; (c) use social media to 

showcase positive African American educators at different grade levels; (d) show how African 

American males have advanced in the education field; (e) start recruitment programs in high 

school for college bound students; (f) hold recruitment fairs at Historically Black Colleges and 

Universities; (g) develop relationships with all colleges and universities and target students who 

are undecided about their major; (h) have current teachers serve as mentors to college students 

and; (i) sell the profession as a calling, not just a job. 

Survey Question 6: In your opinion, what strategies and techniques can be used to recruit more 

African American males into teaching? 

Participant 1 responded; “Creating more spaces for AA [sic] male educators to speak 

publicly about their experiences and the development of a national Black Educator Mentorship 

program would be ideal. AA [sic] male educators new to the profession can receive one on one 

mentoring with someone who has been in the field for 5 years or more and can assist in 

navigating the field successfully. I believe this type of national inclusive support can increase the 
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numbers, if done right, because it would be an opportunity to ensure the success and growth of 

all who enter”. 

Participant 11 responded; “Social media is a very powerful tool and showing people that 

there is [sic] positive black male educators out there [sic]. Just how the entertainment industry 

and sports industry shows [sic] how the life looks we should show the world what the life of a 

teacher is. Also show how fast african American [sic] males have advanced in the educational 

[sic] field. I for instance won teacher of the year only after 5 years of teaching and 3 years of 

being on my current campus. There are countless stories of principals and black males in 

leadership that have advanced quickly just because of their presence, leadership, drive, and skill 

set that I think is special to african American [sic] males”. 

Participant 17 responded; “I believe in starting the process when students are in high 

school. That’s [sic] showing the benefit of the field and the impact African American males can 

have in the field of education. In addition, doing the same thing for college students who may be 

undecided on a career path. If you show people the benefit of something, they are more likely to 

do it”. 

Participant 40 responded; “Recruit at HBCUs [sic] in the southwest. Establish 

relationships with all colleges and identify possible teaching candidates early in their college 

career. Highlight the good things that teachers do, the rewards and benefits of being a black male 

teacher. Have current teacher [sic] serve as mentors to college students. This connection would 

possibly lead to more black male educators”. 

Participant 43 responded; “What would be needed is a system overhaul. Education as it 

is now for many African American males is a place of discontent and disconnect. It would have 

to start early in providing role models for you [sic] boys to see the potential in investing in their 
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community through their work as an educator. It can not [sic] be sold as a job but more of a 

calling or a call to action to change a system that has injured so many of us”. 

Participants’ Responses to Survey Question Seven 

Participants’ responses to survey question 7 regarding participants’ opinions about ways 

to persuade African American males to select teaching as their profession indicated that overall, 

they believe that the teaching profession needs salary increases. In addition, more effort needs to 

be made to showcase the benefits of becoming an educator. Furthermore, providing potential 

candidates with information about the district so that they can determine if the district is a fit for 

them. Their responses included the following ideas: (a) share the rewards of becoming an 

educator; (b) let them know that money is not the reward, influencing students to make positive 

decisions is the reward; (c) showcase successful teachers at career fairs; (d) increase the salary; 

(e) show African American males the importance of education; (f) make changes in the 

educational system to provide positive experiences in school for African American males; (g) 

allow current teachers to share their stories and discuss the value and purpose of teaching; and 

(h) share information about the district (beginnings, struggles, triumphs, major milestones, and 

hopes for the future)…share this information in slideshow or video format that is easily accessed 

online as well as in person. 

Survey Question 7: How do we begin to entice males to become educators? Please explain your 

answer. 

Participant 11 responded; “We begin to entice them [sic] by showing them the rewards 

of education. I have countless emails and messages from former students, thanking me for just 

doing my job. Also let them know the money is not the reward its actually getting that student to 

their successful state and watching them grow and blossom all because of your influence. I have 
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a teacher twitter account that I show how fun and rewarding it actually is to be a teacher and you 

can’t beat having all weekends and holidays off! Lol [sic]”. 

Participant 14 responded; “-better pay:[sic] education I believe that recruitment events 

hosted by school districts that includes teachers. At many career days, although hosted on 

campus, do not showcase teachers. Black male teachers should be paid competitive salaries so 

that they are incentivized [sic] to enter into [sic] the profession. Seen as a "low paying job" 

[sic]”. 

Participant 22 responded; “Let's be honest, most African American males did not have a 

great experience in the classroom. They were punished more than other males. They were 

suspended for their behaviors. They may have been bullied. They don't get a good grip [sic] of 

feeling comfortable or safe in the classroom environment. Until African American males are able 

to overcome that hurdle, to them, education isn't necessary because most don't feel that the 

system was created for their good, but to expose their weaknesses. It then starts with showing 

African American males the importance of education and changing the system to teach them to 

be themselves without having been told by administration that they are "no good" or "not good 

enough" or "bad" or "ADD" [sic]”. 

Participant 32 responded; “We can recruit black male teachers by sharing your [sic] 

values and purpose of teaching. Telling our story. Interested teacher applicants want to know 

more about the district they may work for. Put together a slideshow or video that shares the 

district’s culture. Share your district’s earliest beginnings, struggles, triumphs, and major 

milestones. Finally share your vision for the future and how the potential applicant can help take 

you there. Black male teacher applicants who perceive they are a good fit for your district are 

more likely to be drawn to your school if they personally identify with it”. 
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Participant 42 responded; “Pay is first and foremost. It must be a salary worthy of a 

professional. Teachers are viewed as overworked and underpaid, especially in the Black 

Community [sic]. As family breadwinners, African American males must see the financial 

benefit in the profession. Also, it must be presented in a way that shows that they are making a 

difference. They must be enticed with the idea of making a difference within their communities 

as I stated earlier. Their [sic] must be ambassadors that go out and actively recruit African 

American male educators. Much like how the Navy SEALS sent David Goggins from campus to 

campus to recruit African American [sic] for the SEALS Team. Education must find those who 

have that shared interest to go out and speak to the importance of African American male 

educators”. 

Participants’ Responses to Survey Question Thirteen 

Participants’ responses to survey question 13 regarding participants’ opinions about 

supports that could be provided to recruit and retain African American males in the classroom. 

The consensus appears to be that the participants believe that competitive salaries, mentoring 

programs, and focused recruitment are some supports that will recruit and retain African 

American males in the classroom. Specifically, their opinions  indicated  that the following 

recommendations will serve as supports to recruit and retain African American males in the 

classroom: (a) hire more African American male educators in faculty positions at universities in 

the college of education; (b) develop programs with community colleges to recruit and prepare 

underrepresented teachers; (c) establish programs that encourage teacher aides to pursue 

education to become certified teachers; (d) provide loan forgiveness to teachers who work in 

high poverty schools for a certain period of time; (e) develop mentoring and training 

programs/organizations that use experienced African American male teachers to train and mentor 
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young African American males that are just entering the education field; (f) recruitment events 

hosted by school districts that feature teachers; and (g) pay competitive salaries. 

Survey Question 13: What provisions and supports could be made to increase the recruitment 

and retention of African American males in the classroom? 

Participant 9 responded; “Hiring more African American males [sic] educators in 

faculty positions at the universities, especially in the colleges of education. Create different 

pathways for African American males to enter teaching. For example: developing programs with 

the community colleges to recruit and prepare underrepresented teachers, establishing programs 

that encourage teacher aides to pursue the education required to become certified teachers. 

Programs should be provided to forgive loans to teachers who work for a specified period in a 

minority or high poverty schools”. 

Participant 11 responded; “I believe a support could be possible mentoring program or 

training organization that use seasoned black males to train and mentor young black males that 

are just getting into the Educational [sic] field. This would recruit and retain african American 

[sic] males and also give them that knowledge they need to succeed as a young professional in 

education”.  

Participant 14 responded; “I believe that recruitment events hosted by school districts 

that includes teachers. At many career days, although hosted on campus, do not showcase 

teachers. Black male teachers should be paid competitive salaries so that they are incentivized to 

enter into the profession”. 

Participant 34 responded; “Like most systems in this country, the educational system 

[sic] created without black people in mind. And we know that socioeconomic status plays a vital 

role in how schools run and funded. One provision could be fixing the schools that are in areas 
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with a large black population. Another one, which seems to be in the works now, is teaching 

more hands on/skills classes. Where teachers don't necessarily need an educational degree, but 

perhaps a certificate in a certain area and some educational training”. 

Participant 35 responded; “you [sic] will need better pay, you have to be competitive 

with other fields that are taking AA [sic] males away from education. I personally know AA [sic] 

male coaches like myself that are leaving education, because its frustrating to put in all this work 

and not be appreciated for it. Instead, they keep taking away and expect the same production 

with little pay. As a coach you are at school from 6:30 am to 9:00pm every night of the week. 

You can work the same but make double or triple the pay”. 

Participant 39 responded; “The provision and support is [sic] increase in pay structure 

and a mapped track that would provide leadership opportunities after a certain period of service 

in the classroom, if desired. If there is nothing to work toward, most would rather not in the first 

place”. 

Participants’ Responses to Survey Question Fourteen 

Survey question 14 provided participants’ the opportunity to give their final thoughts. 

Participants’ responses indicated that: (a) more African American male teachers are needed for 

all students; (b) society needs to respect teachers and the profession in order to attract top 

candidates; (c) the presence of African American male teachers offers advantages to the students, 

schools, and communities; and (d) more African American males in education may help to break 

the cycle of stereotypes of what gender belongs to what profession. 

Survey Question 14: Do you have any final comments on African American males in teaching? 
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Participant 4 responded; “We need more African American male teachers it is so 

important for ALL [sic] of our students but we need opportunity, and we need to show students 

in college how important education is”.  

Participant 5 responded; “We need more, but society has to respect teachers in order to 

attract more of the top candidates. They also have to support them while they are in the field”. 

Participant 9 responded; “African American teachers goes [sic] further then [sic] the 

simple idea that such teachers are good role models. Their presence offers many advantages to 

the students, schools, and communities. They are vital contributors to effective and democratic 

schools”. 

Participant 16 responded; “think [sic] that we need more African American males in the 

education system to help break this cycle and stereotypes of what gender belongs to what 

profession and focus more on the benefits that it will bring for young African American male's 

[sic] future”. 

Participant 34 responded; “The presence of African American males in education is 

vital. I know that I was fortunate to have had some black male teachers, but the fact that I can 

[sic] you that out of the 65 teachers I've had, only 3 were black males. That's roughly 4%, and 

that needs to change”. 

Participant 39 responded; “African American males in teaching is a phenomenon that 

has yet to be mastered and should be more thoroughly considered and reviewed. There are trends 

around behaviors, mindset, discipline, and overall successful completion of high school and 

beyond when applied from the right African American male to African American male students”. 
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Summary 

Forty-two African American male educators in the selected school district responded to 

the survey questions regarding their experiences while teaching. Specifically, the researcher 

sought the responses from African American male educators who teach in the primary grade 

levels (pre-kindergarten through second). At least 25 of the participants have taught or are 

currently teaching in the primary grade levels (pre-kindergarten through second). The researcher 

selected a sample of the quotes from the participants. Responses from these African American 

male educators indicated that they still deal with the negative stereotypes associated with the 

African American males in and out of the classroom. They stated that barriers to hiring African 

American males in the classroom include low salaries and poor efforts and focus on recruitment 

strategies to encourage African American males to consider teaching as their profession. The 

participants shared that they teach because they want to teach. They understand the importance 

of taking on the many roles (mentor, educator, change agent, life coach, father figure, role 

models, community leader, administrator, librarian, nurse, counselor, disciplinarian, motivator, 

influencer, and confidant) needed in the schools to keep the students focused and making 

positive decisions. Their purpose for remaining in the classroom is to positively influence as 

many students as they can during their tenure. In Chapter V, the researcher provides discussion, 

implications, recommendations, and conclusions for the findings of this study.   
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CHAPTER V 

DISCUSSION, IMPLICATIONS, RECOMMENDATIONS, AND CONCLUSIONS 

 Discussion 

The complexity of African American males entering the teaching profession remains a 

constant reminder of the lack of diversity in education (Hanford, 2017).  Writes (2019) stated 

that since the year of 2014, ethnic and racial minorities make up more than half of the student 

population in the public schools in the United States, yet about 80% of educators are white and 

77% are female. People of color make up about 20% of educators; a mere 2% are African 

American males. According to Underwood (2019), for decades, African American males have 

been missing and underrepresented in public education. While there have been many efforts to 

diversify classrooms by adding more African American male educators, obstacles prevent them 

from successfully reaching this goal. 

The purpose of this phenomenological study was to describe the experiences of African 

American male educators in primary grade levels (pre-kindergarten through second grade).  

Chmelynski (2006) reported that there is an educational diversity pipeline that continues to 

plague the United States public school systems, especially for those who continue to seek an 

increase of African American males into the classrooms around the world.  Assessing the 

inadequate representation of African American males in the teaching profession at the primary 

grade levels may keep this ongoing educational issue at the forefront of research involving 

school improvement. 

The significance of this study was to describe the experiences of African American male 

educators in primary grade levels. To understand the lived experiences of African American 

male educators in the primary grade levels, one must see it, hear about it, and make meaning of it 
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from the perspectives of those who know it well (Smyth & Hattam, 2001).  Listening to the 

voices of participants’ regarding their lived experiences as educators in the primary grade levels 

provided information that may positively impact the recruitment and retention of African 

American male educators in the primary grade levels. African American males represent 2% of 

all public-school educators (Bristol, 2014). Over the past three decades, the number of African 

American male educators has decreased, and the number of African American male student 

suspensions has increased (Kohli, 2016). 

The three research questions that guided this study are: 

1. What are the experiences of African American males in the primary grade levels 

(pre-kindergarten through second grade)? 

2. What barriers do African American males face in the school system that deters them 

from teaching according to the experiences of African American males who teach in the primary 

grade levels (pre-kindergarten through second grade)? 

3. What provisions and supports could be made to increase recruitment and retention of 

African American males in the classroom according to the experiences of African American 

males who teach in the primary grade levels (pre-kindergarten through second grade)? 

The research was grounded in Bandura’s (1977) social learning theory: imitation or 

modeling on learning. Social learning was developed in the early 1900’s, when an instructor by 

the name of Clark Hull taught a seminar on relating learning theory to psychoanalysis. Attendees 

for the seminar, who later became leading pioneers in social learning theory, contended 

personality is learned (Miller, 1983). In the 1940s and 1960s, two major changes emerged in 

social learning theory, both involving imitation (Bandura & Walters, 1963; Dollard & Miller, 

1941), which is one of the most powerful forces in socialization (Dollard & Miller, 1941). Miller 
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(1983) believed imitation occurred during the process of operant conditioning and is learned 

through the reinforcement of various imitative behaviors; that is, children acquire new skills and 

information, and at the same time learn to change old behaviors by watching others (Wells-

Wilbon & Holland, 2001).  

Through their experiment the researchers further realized that children began to 

impersonate behaviors of others who are prominent figures. McLeod (2016) stated first the child 

is more likely to attend to and imitate those people he perceives as like himself.  Bandura and 

Walters (1963) also illustrated this way of thinking through his famous experiment known as the 

Bobo Doll Experiment. This experiment was a study of behavioral patterns, at least in part of 

social learning theory, and how similar behaviors were learned by individuals manipulating their 

own behavior after examining the actions of models (Wells-Wilbon & Holland, 2001).  

Through this descriptive study, the researcher used the qualitative research methodology 

of hermeneutical phenomenology to examine the essence of African American male educators’ 

experiences. The researcher strategically selected an urban school district in North Harris County 

which allowed the researcher to utilize homogenous purposeful sampling to obtain the targeted 

audience. In this North Harris County school district, 1,042 African American male educators are 

employed in positions that range from pre-kindergarten to high school.  

The survey utilized in this study contained demographic questions and opened-ended 

questions that were created to address each research question. Through a focus group, the 

participants explicitly explained their written responses to share in-depth perspectives of their 

experiences in the teaching profession. 

The oral and written responses were analyzed and coded and three themes emerged. The 

themes are representation, barriers, and supports.  The specific themes are documented in 
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Appendix D. According to Bogdan and Biklen (2006), the coding of themes clearly assists to 

uncover what is essential, unexpected, and finally what, and how to communicate these 

insightful findings. 

The participants’ responses revealed that their motivation for entering the teaching 

profession was to become positive role models to help shape the younger generation's minds.  

The participants’ indicated that they recognize that there is indeed a lack of representation of 

African American males in the teaching profession. They also recognize the great responsibility 

that they are characterized as leaders, role models, mentors, and father figures. 

The research findings revealed that African American male educators believe they can be 

a massive influence on students’ academics and their behavior by positively impacting African 

American male students through the roles that they serve as their mentors and role models. 

Nearly all the participants reported that salary is the extremely distinguishable barrier that 

inhibits men from teaching. The participants also addressed the obstacles constructed around the 

lack of diversity as it pertains to the African American males’ image in the teaching profession 

through misjudgment and inequality. The participants’ responses indicated that school districts 

must provide intentional supports to recruit and retain more African American males into 

education to begin to close the gender gap. 

Research Question One 

Research question one states, “What are the experiences of African American males in 

the primary grade levels (pre-kindergarten through second grade)?”. The survey questions 

addressed participants’ beliefs regarding the underrepresentation of African American males in 

the primary grades; the thought that African American males in the primary grades have a 

positive effect on the academic performance of African American children; the role of the 
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African American male in the primary grade levels; and participants’ thoughts regarding whether 

the African American males’ presence in the classroom positively impacts students’ behavior. 

Research question one and the survey questions lead to the theme of representation, more clearly 

stated…representation of the African American male in primary grades. 

Participants’ responses indicated that the reasons for the under-representation of African 

American males in the teaching profession include: (a) African American males seek careers that 

have higher salaries than teaching; (b) African American males in the education profession seek 

positions that are out of the classroom or administrative positions because the salary is better 

than the salary of the classroom teacher; (c) African American males are discouraged to seek 

teaching positions because societal expectations are that only women should be classroom 

teachers; (d) many times African American males perceive their role models to be professional 

athletes, rappers, and men with misogynistic mindsets; (e)  teachers are disrespected a great deal 

in the schools and some may think that the job is not worth the headache; and (f) the high degree 

of incarceration for African American males which limits their opportunities for professions to 

pursue. 

Participants’ responses regarding the belief that the presence of African American males 

in the classroom has a positive effect on African American male students’ academic performance 

indicated that the participants believe that African American male educators do impact African 

American male students’ academic performance positively.  The participants stated the 

following: (a) you can’t teach a student if you can’t reach them; (b) building a relationship with 

students is very important; (c) African American males are often the disciplinarian at their 

schools so students respect them and fear their consequences; (d) the African American male 

teacher may be the positive role model or father figure that the student may not have at home; (e) 
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African American students may receive the communication from African American male 

teachers differently than from female teachers; (f) African American male teachers in the 

classroom may change the classroom climate though message delivery, tone of voice, and stature 

but the expectations remain consistent and the students respond differently; (g) the presence of 

the African American male teacher in the classroom may help decrease high school dropout rates 

and inspire more males to become teachers; and (h) seeing a positive role model in a learning 

environment that looks like them provides the opportunity for young boys to see the alternative 

to what many of them have at home. 

Participants’ responses regarding how they feel about their role as an African American 

educator indicated that some of the participants strongly perceive their role negatively because 

they feel that they always must prove that they are professionals with degrees and not just the 

disciplinarian, the counselor for all of the African American students; or the person to go to 

when something needs to be moved. In addition, the stereotypes in our society about African 

American males that teach in the primary grade levels. Their responses are as follows: (a) the 

extra responsibility can be overwhelming; (b) African American male teachers want to make 

sure that their students have an enjoyable experience at school; (c) African American male 

teachers are often seen as a disciplinarian first and a teacher second; (d) colleagues assume that 

African American males are better able to deal with perceived behavioral issues especially with 

African American males; (e) some participants feel pressured because African American 

teachers are looked at as a tool and not a professional, they further stated that they would like to 

be treated as a resource because of their skills and not simply because they are African 

American; (f) some participants said that they hate their role because of stereotypes…if they 

speak out, they are angry black men…if they don’t say anything, they are the “ain’t good for 
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nothing” black man…if they are not married and do not have kids, they are gay…if they are not 

married and have kids, they are a whore…they have to constantly prove that they are 

professionals.  

Participants’ responses regarding their role in the educational system indicated that they 

must take on many roles. The roles include mentor, educator, change agent, life coach, father 

figure, role models, community leader, administrator, librarian, nurse, counselor, disciplinarian, 

motivator, influencer, and confidant.  Some participants went further and said that sometimes the 

African American male in the classroom takes the place of whatever the students may be missing 

at home or school and the African American male feels obligated to perform in whatever role the 

students need. 

Research Question Two 

Research question two states, “What barriers do African American men face in the school 

system that deter them from teaching according to the experiences of African American males 

who teach in the primary grade levels (pre-kindergarten through second grade)?”. The theme 

barriers support participants’ responses for research question two. The survey questions 

addressed participants’ beliefs regarding their personal school experiences; efforts by school 

district personnel to recruit African American male teachers; beliefs that education is a 

profession just for women; and what barriers do African American males face in the school 

system that deter them from teaching in the primary grade levels. 

Participants responded to an open-ended question regarding whether they ever had an 

African American male teacher and several of them shared that the African American male 

teachers that they had were during their elementary school years. One participant shared that his 

principal was the African American male that he encountered in school. Several participants 
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reported that the African American males at their schools were athletic coaches. Some 

participants reported that they never had an African American teacher, male or female.  

Participants’ responses which addressed their views on recruitment efforts by educational 

institutions to seek out and persuade African American males to choose the education profession 

indicated that they believe that there is not enough effort by educational institutions to recruit 

African American males to choose the education profession. The participants believe that…(a) 

few African American males have a desire to teach; (b) African American males face obstacles 

before they become qualified to teach and when they become qualified, they still face obstacles 

to become hired; (c) recruitment should start in high school for students who are college bound; 

(d) many times hiring is based on who you know; (e) hiring may be done depending on the look 

for your school; (f) African American males are the last on the list to be hired; and (g) those in 

power must make it evident that there is interest in the need for African American males in 

schools. 

Participants’ responses regarding the field of education being referred to as “woman’s 

profession” indicated that they believe: (a) teaching is a female dominated profession; (b) 

women are nurturers and care givers; (c) men and women are needed in the education field; (d) 

the majority of the teachers in grade school are women; and (e) some people believe that 

teaching is not a masculine profession. 

Participants’ responses regarding barriers that African American males face that deter 

them from seeking jobs in teaching indicated that they believe: (a) African American males in 

education are questioned about their motives and passion for students because males at the 

primary level are not seen; (b) African American males are viewed as incompetent; (c) African 

American males are viewed as being beneficial only for athletic coaching positions; (d) African 
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American males are stereotyped as unfit, uneducated, and not capable of nurturing children; (e) 

low salaries; and (f) systemic racism. 

Research Question Three 

Research question three states, “What provisions and supports could be made to increase 

recruitment and retention of African American males in the classroom according to the 

experiences of African American males who teach in the primary grade levels (pre-kindergarten 

through second grade)?”. The survey questions addressed participants’ beliefs regarding their 

motivation to enter the teaching profession; recruitment strategies that could be implemented to 

hire more African American males in school districts; what strategies could be implemented to 

make the teaching profession appealing to African American males; and what supports do 

African American males need to be successful in their teaching positions. The theme that 

research question three addresses is support. 

Participants’ responses indicated that their motivation to enter the teaching profession 

include the following reasons: (a) job stability; (b) absence of African American males in the 

classroom; (c) desire to positively influence students; (d) love for teaching, mentoring, 

motivating, and inspiring young students; (e) the call to be an educator is a family tradition; (f) 

love for teaching and inspiring others; and (g) field of education allows individuals to give back. 

Participants’ responses regarding strategies and techniques that may be implemented to 

recruit more African American males into the teaching profession indicated that they believe that 

the following actions should be put into place: (a) create more opportunities for African 

American males in education to speak publicly about their experiences; (b) publicize African 

American educators’ mentorship programs; (c) use social media to showcase positive African 

American educators at different grade levels; (d) show how African American males have 
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advanced in the education field; (e) start recruitment programs in high school for college bound 

students; (f) hold recruitment fairs at Historically Black Colleges and Universities; (g) develop 

relationships with all colleges and universities and target students who are undecided about their 

major; (h) have current teachers serve as mentors to college students and; (i) sell the profession 

as a calling, not just a job. 

Participants’ responses regarding their opinions about ways to persuade African 

American males to select teaching as their profession indicated that overall, they believe that the 

teaching profession needs salary increases. In addition, more effort needs to be made to 

showcase the benefits of becoming an educator. Furthermore, providing potential candidates 

with information about the district so that they can determine if the district is a fit for them. Their 

responses included the following ideas: (a) share the rewards of becoming an educator; (b) let 

them know that money is not the reward, influencing students to make positive decisions is the 

reward; (c) showcase successful teachers at career fairs; (d) increase the salary; (e) show African 

American males the importance of education; (f) make changes in the educational system to 

provide positive experiences in school for African American males; (g) allow current teachers to 

share their stories and discuss the value and purpose of teaching; and (h) share information about 

the district (beginnings, struggles, triumphs, major milestones, and hopes for the future)…share 

this information in slideshow or video format that is easily accessed online as well as in person. 

Participants’ responses regarding their opinions about supports that could be provided to 

recruit and retain African American males in the classroom indicated that the consensus appears 

to be that they believe that competitive salaries, mentoring programs, and focused recruitment 

are some supports that will recruit and retain African American males in the classroom. 

Specifically, their opinions  indicated  that the following recommendations will serve as supports 
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to recruit and retain African American males in the classroom: (a) hire more African American 

male educators in faculty positions at universities in the college of education; (b) develop 

programs with community colleges to recruit and prepare underrepresented teachers; (c) 

establish programs that encourage teacher aides to pursue education to become certified teachers; 

(d) provide loan forgiveness to teachers who work in high poverty schools for a certain period of 

time; (e) develop mentoring and training programs/organizations that use experienced African 

American male teachers to train and mentor young African American males that are just entering 

the education field; (f) recruitment events hosted by school districts that feature teachers; and (g) 

pay competitive salaries. 

Participants’ final thoughts included the following: (a) more African American male 

teachers are needed for all students; (b) society needs to respect teachers and the profession in 

order to attract top candidates; (c) the presence of African American male teachers offers 

advantages to the students, schools, and communities; and (d) more African American males in 

education may help to break the cycle of stereotypes of what gender belongs to what profession. 

Implications  

The injustices that African American males endure has plagued this world for decades. 

The internal and external cry for social justice must be recognized worldwide and in the public-

school systems. Understanding the importance of the presence of African American males in 

public school systems, we must intentionally recruit males in public education, more specifically 

at the primary grade levels. There must be accountability to acquire an expectation to recruit and 

retain male educators, which only supports the growing diversity of students in public education.  

McClain (2016) stated African American males make up less than 2% of educators, 

though minorities now make up the majority of students in public schools. Hence, there has to be 
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an extreme internal shift in the thinking of human resources department personnel, district 

leaders, and campus leaders in school districts on how they advertise the advantages of being 

employed in the teaching profession and being purposeful on how they engage and employ 

African American males. 

Recommendations for Future Research  

The findings in this study have spotlighted the experiences of African American males at 

primary grade levels and the key factors that they believe ultimately impact African American 

males' decision whether to choose the teaching profession as their sole career.  If these critical 

elements are addressed appropriately, they could potentially enhance the employment and 

retention of African American males in the North Harris County school district. The following 

are recommendations for future research: 

1. Explore the experiences of all male educators.  

2. Examine the experiences of all male educators who teach in various grade levels.  

3. Examine the experiences of male educators in suburban school districts.  

4. Examine female educators and their perceptions of recruiting and retaining male 

educators.  

5. Explore the perceptions of high school African American male students and their 

perspective of choosing teaching as a profession.  

6. Explore the programs that the district has established to recruit and retain African 

American male educators.  
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7. Examine the programs colleges utilize to promote the teaching profession in urban high 

schools.  

8. Explore the differences between the military and colleges' recruitment programs to 

engage the recruitment in high schools.  

Conclusions 

The purpose of this qualitative study was to describe the experiences of African 

American male educators in primary grade levels (pre-kindergarten through second). The 

scarcity of diversity has been the focal point of countless intricate conversations amongst 

educators, unambiguously emphasizing the absence of African American males in the teaching 

profession. McClain (2016) stated African American male educators make up less than 2% of the 

entire teaching population. Establishing a diverse and comprehensive workforce can play a 

significant role in ensuring that students obtain a vigorous, quality educational experience. It is 

imperative districts eliminate the barriers that limit African American males from entering the 

teaching profession and began to showcase encouraging stories of experiences of African 

American males as educators to be the leaders and role models the educational system needs.   



110 
 

 

REFERENCES  

African American. (1999). In The Merriam-Webster Collegiate dictionary. Springfield, MA: 

Merriam-Webster. 

American Federation of Teachers. (2007). AFT survey shows teacher pay insufficient. American 

Teacher, 91(7), 3-3. Retrieved from 

http://search.proquest.com/docview/217242011?accountid=27965 

American Psychological Association. (2010). Publication manual of the American Psychological 

Association (6th ed.). Washington, D.C: American Psychological Association 

Amour, M. (2020, October 20). What Happens Before College Matters. Retrieved from 

https://www.insidehighered.com/news/2020/10/20/black-students-need-changes-policies-

and-structures-beyond-higher-education 

Anderson, K. A., & Sadler, C. I. (2009). The effects of school-based curricula on reading 117 

achievement of African American males in special education. The Journal of Negro 

Education, 78(3), 333-346. 

Apple, M. (1985). Teaching and “women’s work”: A comparative historical and ideological 

analysis. The Teachers College Record, 86(3), 455-473.  

Arends, R. I., Winitzky, N. E., & Tannenbaum, M. D. (2001). Exploring teaching: an 

introduction to education. Boston: McGraw-Hill. 

Arnot, M., David, M. E., & Weiner, G. (1999). Closing the gender gap: Postwar education and 

social change. Oxford: Polity Press. 

Aud, S., Hussar, W., Johnson, F., Kena, G., Roth, E., Manning, E., Wang, X., and Zhang, J. 

(2012). The Condition of Education 2012 (NCES 2012-045). U.S. Department of 



111 
 

 

Education, National Center for Education Statistics. Washington, DC. Retrieved from 

http://nces.ed.gov/pubsearch.  

Bailey, D. F., & Moore, J. L., III. (2004). Emotional isolation, depression, and suicide among 

African American men: Reasons for concern. In C. Rabin (Eds.), Linking lives across 

borders: Gender-sensitive practice in international perspective (pp. 186–207). Pacific 

Grove, CA: Brooks Cole.  

Bandura, A. (1977). Social learning theory. Englewood Cliffs, NJ: Prentice Hall.  

Bandura, A., & Walters, R. H. (1963). Social learning and personality development. New York: 

Holt, Rinehart, & Winston  

Bandura, A., Ross, D., & Ross, S. A. (1961). Transmission of aggression through imitation of 

aggressive models. Journal of Abnormal and Social Psychology, 63, 575-82. 

Belgrave, F. Z., & Allison, K. W. (2006). African American psychology: From Africa to 

America. Thousand Oaks, CA: Sage 

Blount, J. M. (2000). Spinsters, bachelors, and other gender transgressors in school employment, 

1850-1990. Review of Educational Research, 70(1), 83-101. 

Boeree, G. (2002). Qualitative methods workbook part one. Retrieved from 

www.ship.edu/~cgboeree/qualmethone.html 

Bogdan, R., & Biklen S. K. (2007). Qualitative research for education: An introduction to 

 theories and methods. Boston: Pearson. 

Bogdan, R., & Biklen, S. K. (2006). Qualitative research for education: An introduction to 

theories and methods (5th ed.). Boston, M.A.: Allyn and Bacon. 



112 
 

 

Boston, J. S., & Cimpian, A. (2018). How do we encourage gifted girls to pursue and succeed in 

science and engineering? Gifted Child Today, 41(4), 196-207. 

doi:10.1177/1076217518786955 

Bristol, T. (2014). Black men of the classroom: An exploration of how the organizational 

conditions, characteristics, and dynamics in schools affect black male teachers' pathways 

into the profession (Doctoral dissertation, Columbia University, 2014). New York, NY: 

Columbia University Libraries. doi:https://doi.org/10.7916/D85T3HM8 

Bristol, T. (2019, June). Teaching’s Diversity Problem. Bosnia. Retrieved from 

https://www.bu.edu 

Brown, D., & Weingarten, R. (2011). The great expectations school: A rookie year in the new 

blackboard jungle. New York: Arcade Pub. 

Brown, J. W., & Butty, J. A. M. (2000). Factors that influence African-American male teachers’ 

educational and career aspirations: Implications for school district recruitment and 

retention efforts. Journal of Negro Education 68(3), 280-292. 

Burciaga, R., & Kohli, R. (2018). Disrupting whitestream measures of quality teaching: The 

community cultural wealth of teachers of color. Multicultural Perspectives, 20(1), 5-12. 

doi:10.1080/15210960.2017.1400915 

Campbell-Whatley, G. (2008). Under-representation of diverse teachers and males. University of 

North Carolina at Charlotte. Retrieved from: http://education.uncc.edu 

Carrington, B., & Skelton, C. (2003). Re-thinking 'role models': Equal opportunities in Teacher 

recruitment in England and Wales. Journal of Education Policy, 18(3), 253-265. 

doi:10.1080/02680930305573 



113 
 

 

Carter, S. B., Gartner, S. S., Haines, M. R., Olmstead, A. L., Stutch, R., & Wright, G. (Eds.). 

(2006). Historical statistics of the United States. Cambridge, MA: Cambridge University 

Press.  

Chmelynski, C. (2006). Getting more men and Blacks into teaching. Education Digest: Essential 

Readings Condensed for Quick Review, 71(5), 40-42 

Cole, B. (1986). The Black educator: An endangered species. Journal of Negro Education, 55(3), 

324-326.  

Comer, J. P., & Poussaint, A. F. (1992). Raising Black children. New York, NY: Lume.  

Cosby, C. O. (1994). Television's imageable influences: The self-perceptions of young African-

Americans. Lanham, MD: Univ. Press of America. 

Cunningham, B., & Watson, L. W. (2002). Recruiting male teachers. Young Children, 57(6), 10-

15.  

Cushman, P. (2005). Let’s hear it from the males: Issues facing male primary school teachers. 

Teaching and Teacher Education, 21(3), 227-240.  

Dates, J. (1990). A war of images. In J. Dates & W. Barlow (Eds.), Split images: African 

Americans in the mass media (pp. 1-25). Washington, DC: Howard University Press.  

Davis, J.  E.  (2003).  Early schooling and academic achievement of African American males. 

Urban Education, 38, 515–537 

Davis, J. L., & Gandy, O. H. (1999). Racial identity and media orientation: Exploring the nature 

of constraint. Journal of Black Studies, 29, 367-397. 

Dee, T. S. (2004). Teachers, race, and student achievement in a randomized experiment. Review 

of Economics and Statistics, 86(1), 195-210.  

doi: 10.1162/003465304323023750 



114 
 

 

Defense Activity for Non-Traditional Education Support. (2013). Troops To Teachers. 

DANTES. https://www.dantes.doded.mil/EducationPrograms/become-a-

teacher/troopstoteachers.html 

DeFrazno, S. (2012). The 4 main reasons to conduct surveys. Snap Surveys Blog. Retrieved from 

https://www.snapsurveys.com/blog/4-main-reasons-conduct-surveys/  

Diamond, L. (2011, January 31). Duncan class on black men to become teachers. Atlanta 

Journal-Constitution. Retrieved from http://www.ajc.com/news/local/duncan-calls-on-

black-men-to-become-teachers/nQqCL/ 

Dollard, J., & Miller, N. (1941). Social learning and imitation. New Haven, NJ: Yale University 

Press  

Dong, Q., & Murrillo, A. P. (2007). The impact of television viewing on young adults’ 

stereotypes towards Hispanic Americans. Human Communication, 10 (1), 33-44. 

Drissen, G. (2007). The feminization of primary education: Effects of teachers’ sex on pupil 

achievement, attitudes and behavior. International Review of Education, 53(2), 183-203. 

Duke, N. K., Cervetti, G. N., & Wise, C. N. (2016). The teacher and the classroom. Journal of 

Education, 196(3), 35-43. doi:10.1177/002205741619600306 

Dunn, J. (1993). Sage series on individual differences and development, Vol. 4.Young children's 

close relationships: Beyond attachment. Sage Publications, Inc.  

Easton-Brooks, D. (2019). Ethnic matching: Academic success of students of color. New York, 

NY: Rowman & Littlefield. 

Easton-Brooks, D. Villagómez, A. A., , Gomez, K., Lubbes, T., & Johnson, K. (2016). Oregon 

Teacher Pathway: Responding to National Trends. Equity & Excellence in 

Education, 49(1), 100–114. https://doi.org/10.1080/10665684.2015.1121455 



115 
 

 

Eddy, C. M., & Easton-Brooks, D. (2011). Ethnic matching, school placement, and mathematics 

achievement of African American students from Kindergarten through fifth grade. Urban 

Education 46(6), 1280-1299. 

Erlandson, D. L. , Harris, E. L., Skipper, B. L., &, Allen, S. D. (1993). Doing naturalistic 

inquiry: A guide to methods. Newbury Park, CA: Jossey-Bass.  

Feistritzer, C. E. (2011). Profile of teachers in the US. Washington, DC: National Center for 

Education Information. 

Ford, T. (1997). Effects of Stereotypical Television Portrayals of African-Americans on Person 

Perception. Social Psychology Quarterly, 60(3), 266-275. Retrieved March 15, 2021, from 

http://www.jstor.org/stable/2787086 

Foster, M. (1997). Black teachers on teaching (2nd ed). New York: The New Press.  

Foster, T., & Newman, E. (2005). Just a knock back? Identity bruising on the route to becoming 

a male primary school teacher. Teachers and Teaching: Theory and Practice, 11(4), 341-

358.  

Fultz, M. (2004). The displacement of Black educators post-Brown: An overview and analysis. 

History of Education Quarterly, 44(1), 11-45.  

Futrell, H. M. (2004). The impact of the Brown decision on African American educators. In 

Anderson J. Byrne D editors. The Unfinished Agenda of Brown v Board of Education. 

Hoboken, NJ: Wiley; pp. 79-96. 

Gall, M. D., Gall, J. P., & Borg, W. R. (2007). Educational research: An introduction (8th ed.). 

Boston, MA: Pearson, Allyn & Bacon. 



116 
 

 

Gatling, A. (2014). The authentic leadership qualities of business coaches and its impact on 

coaching performance. International Journal of Evidence Based Coaching and 

Mentoring, 12(1), 27–46. 

Gibbs, J. T. (Ed). (1988). Young, black, and male in America: An endangered species. Dover, 

MA: Auburn House 

Graham, A., & Erwin, K. (2011). Don't think Black men teach because how they get treated as 

students: High-achieving African American boys' perceptions of teaching as a career 

option. The Journal of Negro Education, 80(3), 398-416. Retrieved from 

http://www.jstor.org/stable/41341142 

Gray, H. (1989). Television, black Americans, and the American dream. Critical Studies in Mass 

Communication, 6(4), 376-386. doi:10.1080/15295038909366763 

Greenberg, B. S., Mastro, D., & Brand, J. (2002). Minorities and the mass media: Television into 

the 21st century. In J. Bryant & D. Zillman (Eds.), Media effects: Advances in theory and 

research (pp. 333351). Hillsdale, NJ: Lawrence Erlbaum Associates. 

Guba, E. G., & Lincoln, Y. S. (1989). Fourth generation evaluation. Newbury Park, CA: Sage 

Publications.  

Gyant, L. (1988). Contributions to adult education: Booker T. Washington, George Washington 

Carver, Alain Locke, and Ambrose Caliever. Journal of Black Studies. 19 (1), 97-110. 

Haberman, M. (1999). Increasing the number of high-quality African American teachers in urban 

schools. Journal of Instructional Psychology, 26(4), 208. 140875946 

Hall, R. (1993). Clowns, buffoons and gladiators: Media portrayals of the Black male. Journal of 

Men’s Studies, 1(3), 239-251.  



117 
 

 

Hall, R. E. (2001). The ball curve. Journal of Black Studies, 32(1), 104–119. doi: 

10.1177/002193470103200106 

Haney, J. E. (1978). The effects of the Brown decision on black educators. The Journal of Negro 

Education, 47(1) 88-95. 

Hanford, E. (2017). Why are there so few black male teachers? A pmreports.org. Retrieved from 

https://www.apmreports.org/story/2017/08/28/why-so-few-black-male-teachers. 

Harris, S. (1995). Psychosocial development and Black male masculinity: Implications for 

counseling economically disadvantaged African American male adolescents. Journal of 

Counseling & Development, 73(3), 279-287. Retrieved from PsycINFO database. 

Heath, A. (1997). The proposal in qualitative research. The Qualitative Report. 

doi:10.46743/2160-3715/1997.2026 

Helmer, J. (2005). Needed in class: A few good men. Retrieved from 

http://www.csmonitor.com/2005/0315p11s01-legn.html 

Hernandez, F., & Murakami, E. (2016). Counter stories about leadership: A Latina school 

principal’s experience from a less documented view in an urban school context. 

Education Sciences, 6 (1), 6. doi:10.3390/educsci6010006 

Hooker, R. (1971). Displacement of black teachers in the eleven southern states. Afro-American 

Studies, 2:165-180.  

Hudson, M., & Holmes, B. (1994) Missing teachers, impaired communities: the unanticipated 

consequences of Brown v. Board of Education on the African American teaching force at 

the precollegiate level. Journal of Negro Education 63(3):388–93. 

Irvine, J. J., & Fenwick, L. T. (2011). Teachers and teaching for the new millennium: The role of 

HBCUs. The Journal of Negro Education, 197-208. 



118 
 

 

Jackson, J. L. (2003). Toward administrative diversity: An analysis of the African-American 

male educational pipeline. The Journal of Men’s Studies, 12, 43–60  

Jackson, J. & Moore, J. (2006). African American males in education: Endangered or ignored? 

Teachers College Record, 108 (2), pp. 201-205. 

Jackson, R. L., III, & Crawley, R.  L. (2003).  White student confessions about a Black male 

professor: A cultural contracts theory approach to intimate conversations about race and 

worldview. Journal of Men’s Studies, 12, 25–41. Madison.  

Johnson, S. (2008). The status of male teachers in public education today. Education Policy 

Brief, 6(4), 1-12.  

Johnston, J., Mckeown, E., & McEwen, A. (2010). The perspectives of males and females in 

training. Journal of Education for Teaching, 25(1) 55-64.  

Jones, D. (2007). High risk men: Male teachers and sexuality in early years 

contexts. International Journal of Adolescence and Youth, 13(4), 239–

255. https://doi.org/10.1080/02673843.2007.9747979 

Jones, Jr., R., & Jenkins, A. (2012). Call me mister: The re-emergence of African American male 

teachers in South Carolina. Charleston: Advantage Media Group.  

Kabaker, J. (2012). Alternative Teacher Training Programs Better at Attracting Male and 

Minority Trainees. Available: https://www.newamerica.org/education-policy/federal-

education-budget-project/ed-money-watch/alternative-teacher-training-programs-betterat-

attracting-male-and-minority-trainees. 

Keigher, A. (2010). Teacher attrition and mobility: Results from the 2008–09 teacher follow-up 

survey (NCES 2010-353). U.S. Department of Education. Washington, DC: National 

Center for Education Statistics. Retrieved from http://nces.ed.gov/pubsearch. 



119 
 

 

Kilgallon, P., Maloney, C., & Lock, G. (2008). Early childhood teachers’ sustainment in the 

classroom. Australian Journal of Teacher Education, 33(2). 

King, J. (2004). The (im)possibility of gay teachers for young children. Theory Into Practice, 

43(2), 122-127.  

King, S. (1993). The limited presence of African-American teachers. Review of Educational 

Research, 63(2), 115-149. Retrieved from www.jstor.org/stable/1170470 

Klopfenstein, K. (2005). Beyond test scores: The impact of black teacher role models on 

rigorous math taking. Contemporary Economic Policy, 23(3), 416-428. 

doi:10.1093/cep/byi031 

Kohli, R. (2016). Beyond the demographics: Supporting the retention, growth and success of 

critical teachers of color. In C. Schmidt & J. Schneider (Eds.), Diversifying the teaching 

force in transnational contexts: Critical perspectives (pp. 103–113). Rotterdam, The 

Netherlands: Sense Publishers. 

Kristof, N. (2011, March 12). Pay teachers more. New York Times. Retrieved from 

http://www.nytimes.com/2011/03/13/opinion/13kristof.html 

Kunjufu, J. (2002). Black students. Middle class teachers. Chicago, IL: African American 

Images.  

Kunjufu, J. (2013). Changing school culture for black males. Chicago: African American 

Images. 

Ladson-Billings, G. (1994). The dreamkeepers: Successful teachers of African American 

children. San Francisco: Jossey-Bass.  

Lancy, D. (1993). Qualitative research in education: An introduction to the major traditions. 

New York, NY: Longman 



120 
 

 

Leach, M., & Williams, S. (2007). The impact of the academic achievement gap on the African 

American family: A social inequality perspective. Journal of Human Behavior in the 

Social Environment, 15(2/3), 39-53. 

Lee-Thomas, K., Sumsion, J., & Roberts, S. (2005). Teacher understandings of and commitment 

to gender equity in the early childhood setting. Australasian Journal of Early 

Childhood, 30(1), 21-27. doi: 10.1177/183693910503000105 

Lerner, P. K., & Zittleman, K. (2002). Career changers: Women (and men) who switch to 

teaching. Paper presented at the Annual Meeting of the American Educational Research 

Association. New Orleans: LA.  

Lewis, C. (2006). African American male teachers in public schools: An examination of three 

urban school districts. The Teachers College Record, 108(2), 224-245. 

Lewis, M. (2005, March 14). Call me MISTER program seeks to increase recruitment of Black 

men for teachers. Retrieved from 

http://www.blackamericaweb.com/site.aspx/bawnews/mister315 

Lewis, S., Simon, C., Uzzell, R., Horwitz, A., & Casserly, M. (2010). A call for change: The 

social and educational factors contributing to the outcomes of Black males in urban 

schools. Washington, DC: The Council of the Great City Schools. 

Loehr, P. (1998). The urgent need for minority teachers. Education Week, p. 32.  

Lichtman, M. (1996). Qualitative research in education: A user’s guide. Thousand Oaks, CA: 

Sage Publications.  

Lombardo, B. (1978). The Harlem Globetrotters and the perception of the Black stereotype. The 

Physical Educator, 35(2), 60-63.  



121 
 

 

Lomotey, K. (2010). Encyclopedia of African American education. Thousand Oaks, CA: Sage 

Publishing, Inc. 

Lunenburg, F. C., & Irby, B. J. (2014). Writing a successful thesis or dissertation: Tips and 

strategies for students in the social and behavioral sciences. Thousand Oaks: SAGE 

Publications. 

Lynch, H. (2019). African Americans. Retrieved from https://www.britannica.com/topic/African-

American. 

Lynch, M., & Carr, H. (2006). Closing the racial academic achievement gap. Chicago, IL: 

African American Images.  

Lynn, M. (2002). Critical race theory and the perspective of black men teachers in the Los 

Angeles public school. Equity & Excellence in Education, 35(2), 119-130. 

Mabee, C. (1979). Black education in New York State: From colonial to modern times. Syracuse, 

NY: Syracuse University Press.  

Majors, R., & Billson, J. (1992). Cool pose: The dilemmas of black manhood in America. New 

York: Touchstone 

Martin, M., Fergus, E., & Noguera, P. (2010). The academic characteristics of Black and Latino 

boys that matter in achievement: An exploratory model of boys in single sex schools. 

New York, NY: Metropolitan Center for Urban Education. Retrieved from 

https://steinhardt.nyu.edu/scmsAdmin/uploads/ 006/097/Academic Model 

_Final_Research_Brief.PDF 

Martino, W. J. (2008). Male teachers as role models: Addressing issues of masculinity, pedagogy 

and the remasculinization of schooling. Curriculum Inquiry, 38(2), 189-223.  



122 
 

 

Mastro, D. E., & Tropp, L. R. (2004). The effects of interracial contact, attitudes, and 

stereotypical portrayals on evaluations of black television sitcom 

characters. Communication Research Reports, 21(2), 119-129. 

doi:10.1080/08824090409359974 

Matabane, P. W. (1988). Cultivating moderate perceptions on racial integration. Journal of 

Communication, 38(4), 2131. 

Maylor, U. (2009). They do not relate to Black people like us: Black teachers as role models for 

Black pupils. Journal of Education Policy, 24(1), 1-21.  

Mays, V. M., Cochran, S. D., & Barnes, N. W. (2007). Race, race-based discrimination, and 

health outcomes Among African Americans. Annual Review of Psychology, 58(1), 201-

225. doi:10.1146/annurev.psych.57.102904.190212 

McClain, D. (2016, June). Black males represent just 2 percent of teachers. That's bad for 

students and black men. Slate Magazine. Retrieved from 

http://www.slate.com/articles/life/tomorrows_test/2016/06/only_2_percent_of_teachers_a

re_black_and_male_here_s_how_we_might_change.html 

McLeod, S. (2014). Bobo doll experiment. Simply Psychology. Retrieved from 

https://www.simplypsychology.org/bobo-doll.html  

McLeod, S. (2016). Albert Bandura social learning theory. Simply Psychology. Retrieved from 

https://www.simplypsychology.org/bandura.html  

McWhorter, J., Gurri, M., Rupert, T., & Donald, H. (2019, June 18). How hip-hop holds blacks 

back. Retrieved from https://www.city-journal.org/html/how-hip-hop-holds-blacks-back-

12442.html 



123 
 

 

Medford, L., Knorr, R., & Cook, M. (2013). Men missing from the pk-12 classroom—A 

discussion of research-based explanations. SRATE Journal, 22(2), 14–21. 

Meredith, R. (2016). Why every primary school child needs to have a male teacher at least once. 

Kidspot.com.au. Retrieved from https://www.kidspot.com.au/school/primary/starting-

school/why-every-primary-school-child-needs-to-have-a-male-teacher-at-least-

once/news-story/550ed2eea94e6ec3bae0547e13a8adba. 

Milinki, A. K. (1999). Cases in qualitative research: Research reports for discussion and 

evaluation. Los Angeles, CA: Pryczak Publishing.  

Miller, P. H. (1983). Theories of developmental psychology. New York: Freeman. 

Milloy, M. (2003). The guy teacher. NEA Today. Retrieved from http: 

//ww.nea.org/neatoday/0310/cover.html 

Mitchell, O. (2010). African American teacher shortage. Retrieved from 

http://www2.counton2.com/news/2010/apr/02/african_american_male_teacher_shortag 

Mondale, A. (2019, April 30). Male teachers: Stereotypes, labels, and diversifying the classroom. 

Retrieved from https://www.wptv.com/news/region-okeechobee-county/male-teachers-

stereotypes-labels-and-diversifying-the-classroom 

Moore, J. L., III. (2000). Counseling African American men back to health. In L. Jones (Ed.), 

Brothers of the academy: Up and coming Black scholars earning our way in higher 

education (pp. 248–261). Herndon, VA: Stylus.  

Moore, J. L., III, Flowers, L. A., Guion, L. A., Zhang, Y., & Staten, D. L. (2004). Investigating 

non-persistent African-American male students’ experiences in engineering: Implications 

for academic success. National Association of Student Affairs Professionals Journal, 

7,105–120.  



124 
 

 

Moore, J., & Jackson, J. (2006). African American males in education: Endangered or ignored? 

The Teachers College Record, 108(2), 201-205. 

Moore, J.  L., III, Madison-Colmore, O., & Smith, D.  M.  (2003).  The prove-them-wrong 

syndrome:  Voices from unheard African-American males in engineering disciplines. The 

Journal of Men’s Studies,12, 61–73.  

Monroe, C. R., & Obidah, J. E. (2004). The Influence of cultural synchronization on a teacher’s 

perceptions of disruption. Journal of Teacher Education, 55(3), 256-268.  

doi: 10.1177/0022487104263977 

Moustakas, C. (1994). Phenomenological research methods. Thousand Oaks, CA: Sage 

Publications, Inc. doi: http://dx.doi.org/10.4135/9781412995658 

Murry, J., & Jenkins-Scott, J. (2014). We need teachers of color. Education Week. Retrieved 

from https://www.edweek.org/ew/articles/2014/09/10/03murray.h34.html. 

Musu-Gillette, L., de Brey, C., McFarland, J., Hussar, W., Sonnenberg, W., & Wilkinson-

Flicker, S. (2017). Status and trends in the education of racial and ethnic groups (NCES). 

U.S. Department of Education, National Center for Education Statistics. Washington, 

DC. Retrieved from http://nces.ed.gov/pubsearch 

National Center for Educational Information. (2005). Profile of teachers in the U.S. Washington, 

DC: United States Department of Education. 

National Center for Education Statistics. (2005). The national center for education statistics 

reports. Retrieved from https://nces.ed.gov/pubs2014/2014077.pdf 

National Center for Education Statistics. (2012). The national center for education statistics 

reports. Retrieved from https://nces.ed.gov/pubs2014/2014077.pdf 



125 
 

 

National Center for Education Statistics. (2015). The national center for education statistics 

reports. Retrieved from https://nces.ed.gov/pubs2015/2014077.pdf 

National Center for Education Statistics. (2019). The national center for education statistics 

reports. Retrieved from https://nces.ed.gov/pubs2020/2014077.pdf 

National Center for Education Statistics. (2020). The national center for education statistics 

reports. Retrieved from https://nces.ed.gov/pubs2019/2014077.pdf 

National Center for Education Statistics (2014). United States Department of Education. 

Retrieved from https://nces.ed.gov/ 

National Center for Education Statistics (2017). United States Department of Education. 

Retrieved from https://nces.ed.gov/ 

National Center for Education Statistics (2015). United States Department of Education. 

Retrieved from https://nces.ed.gov/ 

National Education Association. (2002). Recruitment and retention of minority teachers. 

Retrieved from http: //www.nea.org/ 

National Education Association. (2021). Recruitment and retention of minority teachers. 

Retrieved from http: //www.nea.org/recruit/minority 

National Education Association. (1965). Report of task force survey of teacher displacement in 

seventeen states. Washington, DC: NEA.  

Nedhari, A. (2009). In search of manhood: The Black male's struggle for identity and power. 

Inquiries Journal/Student Pulse, 1(11). Retrieved 

from http://www.inquiriesjournal.com/a?id=32 

Nelson, B. G. (2008). Including male teaches in our future educational diversity. Center for 

Evaluation and Education Policy, 6(4).  



126 
 

 

Noguera, P. A. (2003). The trouble with Black boys: The role and influence of environmental 

and cultural factors on the academic performance of African American males. Urban 

Education, 38, 431–459.  

O’Keefe, T. (2016). Making feminist sense of no-platforming. Feminist Review, 113(1), 85-92. 

doi:10.1057/fr.2016.7 

Orfield, G. (1969). Public school desegregation in the United States: 1968-1980. Washington, 

DC: Joint Center for Political Studies.  

Owens, P. (2010). A phenomenological study of parents’ perceptions of the role of male teachers 

in early grades. (Doctoral dissertation, Walden University) Retrieved from ProQuest 

Dissertations Publishing. 3408452. 

Pabon, A., Anderson, N., & Harem, H. (2011). Minding the gap: Cultivating black male teachers 

in a time of crisis in urban schools. Journal of Negro Education, 80(3), 358-367. 

Parham, T. A., & McDavis, R. J. (1987). Black men, an endangered species: Who’s really 

pulling the trigger? Journal of Counseling and Development, 66, 24–27  

Parke, R. (1999). Fatherhood - Fathers across the life span. (n.d.). Retrieved from 

https://family.jrank.org/pages/615/Fatherhood-Fathers-Across-Life-Span.html. 

Patton, M. Q. (1990). Qualitative evaluation and research methods (2nd ed.). Newbury Park, CA: 

Sage.  

Peha, S. (2014). Teaching That Makes Sense. Retrieved from https://www.ttms.org/ 

Porter, G. (2008). The importance of male teachers in the classroom. Center for Evaluation and 

Education Policy, 6(4).  



127 
 

 

Power, J., Murphy, S., & Coover, G. (1996). Priming prejudice: How stereotypes and 

countertypes influence attribution of responsibility and credibility among in groups and 

out groups. Human Communication Research, 23, 3658. 

Public Broadcasting Service (n.d.) Only a teacher: Teaching timeline. [online] Retrieved from 

https://www.pbs.org/onlyateacher/timeline.html 

Quinn, R., & Andrews, B. (2004). The struggles of first-year teachers: Investigating support 

mechanism. The Clearing House, 77(4), 164-169.  

Ramasubramanian, S. (2011). The impact of stereotypical versus counter-stereotypical media 

exemplars on racial attitudes, causal attributions, and support for affirmative action. 

Communication Research, 38 (1). 

Reardon, S. F. (2016). School segregation and Racial academic achievement gaps. RSF: The 

Russell Sage Foundation Journal of the Social Sciences, 2(5), 34-57. 

doi:10.7758/rsf.2016.2.5.03 

Roulston, K., & Mills, M. (2000). Male teachers in feminized teaching areas: marching to the 

beat of the men’s movement drums. Oxford Review of Education, 26(2), 221-237.  

Saba, D. (2005). American Board for Certification of Teacher Excellence. Washington, DC.  

Sambol-Tosco, K. (2004). Education, arts, & culture. Retrieved from 

https://www.thirteen.org/wnet/slavery/experience/education/history.html. 

Severiens, S. (2012). Leaving college: A gender comparison in male and female-dominated 

programs. Research in Higher Education, 53(4), 453-470. 

Simon, M. (2011). Dissertation and scholarly research: Recipes for success (Ed.). Seattle, WA, 

Dissertation Success, LLC. 



128 
 

 

Skelton, C. (2012). Men teachers and the “feminized” primary school: A review of the literature. 

Educational Review, 64(1), 1-19.  

Smiles, R. (2002). Calling all potential misters. Black Issues in Higher Education, 19(17), 26-28. 

Smyth, J., & Hattam, R. (2001). 'Voiced' research as a sociology for understanding 'dropping out' 

of school. British Journal of Sociology of Education, 22(3), 401-415.  

doi: 10.1080/01425690120068006 

Snyder, T. (2008). Male call: Recruiting more male teachers to teach elementary. Retrieved 

from https://www.edutopia.org/male-teacher-shortage 

Snyder, T., & Hoffman, C. (2000). Digest of education statistics. Education Statistics Quarterly, 

3(1), 79-82.  

Staples, B. (2017). Where did all the Black teachers go? Retrieved 

from https://www.nytimes.com/2017/04/20/opinion/where-did-all-the-black-teachers-

go.html. 

Strayhorn, T. (2008). The invisible man: Factors affecting the retention of low income African 

American males. NASAP Journal, 11(1), 66-87. 

Strober, M. H., & Tyack, D. (1980). Why do women teach and men manage? A report on 

research on schools. Signs, 5, 494-503.  

Ten Pillars: Faith and reason in a great city. (2018). Houston Baptist University. Retrieved from 

https://www.hbu.edu/about-hbu/the-ten-pillars/ 

Thornton, M., & Bricheno, P. (2008). Entrances and exits: Changing perceptions of primary 

teaching as a career for men. Early Child Development and Care, 178(7-8), 717-731. 

doi:10.1080/03004430802352087 



129 
 

 

Tillman, L. C. (2004). Unintended consequences? The impact of the Brown v. Board of 

Education decision on the employment status of black educators. Education and Urban 

Society. 36(3), 280-303. 

Toldson, A., & Lewis, C. (2017). Advancing teacher training programs at historically black 

colleges and universities through technical assistance and federal investments (Editor’s 

Commentary). The Journal of Negro Education, 86(2), 83.  

doi: 10.7709/jnegroeducation.86.2.0083 

Trochim, W. (2000). The research methods knowledge base (2nd ed.). Cincinnati, OH: Atomic 

Dog.  

Underwood, K. (2019). Why America needs more Black male teachers. EdSurge News. 

Retrieved from https://www.edsurge.com/news/2019-08-28-why-america-needs-more-

black-male-teachers.   

United States Commission on Civil Rights. (1977). Window dressing on the set: Women and 

minorities in television. Washington, DC: U.S. Government.  

United States Department of Education. (2016). The state of racial diversity in the educator 

workforce. Retrieved from https://www2.ed.gov/rschstat/eval/highered/racial-

diversity/state-racial-diversity-workforce.pdf 

United States Department of Education. (2015). Higher Education Act, Title II, State Report 

Card System: Enrollment by state, by race/ethnicity. Retrieved from 

https://nces.ed.gov/datalab/index.aspx 

Walker, V. S. (2000). Second-class integration: A historical perspective for a contemporary 

agenda. Harvard Educational Review, 79 (2), 269-284. doi:10.17763/haer.79.2. 

b1637p4u4093484m 



130 
 

 

Washington, B. T. (1986). Up from slavery: An autobiography. 1st edition. Penguin. Garden 

City, NY 

Weaver, R. (2005). Professional pay for professional: A cause worth fighting for. NEA Today, 

24(2). 

Weaver-Hightower, M. B. (2011). Male preservice teachers and discouragement from teaching. 

The Journal of Men’s Studies, 19(2), 97-115. 

Wells-Wilbon, R., & Holland, S. (2001). Social learning theory and influence of male role 

models on African American children in project 2000. The Quarterly Report, 6(4). 

Welsing, F. (1970). The Cress theory of color confrontation and racism. Washington, DC: C-R 

Wicker, R. (2020). Perceptions of African American males on teaching in elementary schools. 

Retrieved from 

https://scholarworks.waldenu.edu/cgi/viewcontent.cgi?article=9620&context=dissertation

s. 

Wiest, L. R. (2003). The current status of male teachers of young children. The Educational 

Forum, 68, 62-70.  

Williams, K. (2012). A phenomenological study: African American males in educational 

professional (Doctoral dissertation). Retrieved from ProQuest Dissertations and Theses, 

(UMI No. 922588849) 

Wilson, C. C., Gutierrez, F., & Chao, L. M. (2003). Racism, sexism, and the media: The rise of 

class communication in multicultural America. Thousand Oaks, CA: Sage. 

Wright, B. L. (2019). Black boys matter: Strategies for a culturally responsive 

classroom. Teaching Young Children, 12(4), 176–190. doi: 10.4135/9781452285160.n12 



131 
 

 

Writes, C. (2019, January 29). Only two percent of teachers are black men, yet research confirms 

they matter. Retrieved from https://theundefeated.com/features/only-two-percent-of-

teachers-are-black-men-yet-research-confirms-they-matter  



132 
 

 

APPENDIX A 

Interview Questions: PRIMARY MALE EDUCATORS 

A PHENOMENOLOGICAL STUDY: THE EXPERIENCES OF AFRICAN 

AMERICAN MALE EDUCATORS IN PRIMARY GRADE LEVELS 

Joshua Wayne Gobert, Doctoral Candidate  
Houston Baptist University, College of Education  

 
1. What was your personal motivation to enter the teaching profession?  

2. Why is there an underrepresentation of African American males in the teaching 

profession?  

3. There have been wide ranging debates about the belief of African American male 

educators having a positive impact on the academic performance of African American 

male students, what are your thoughts on this belief?  

4. During your personal experience in school did you ever have an African American male 

teacher and what was their impact on your academic performance? If you did not have 

the opportunity to have an African American male teacher, what type of impact do you 

think it would have had on your school experience?  

5. The recruitment efforts of the educational system to get more African American males 

into the profession has been criticized, do you think the criticism is justified? Why or 

why not?  

6. In your opinion what strategies and techniques can be used to recruit more African 

American males into teaching?  

7. How do we begin to entice males to become educators? Please explain your answer.  

8. What are your beliefs that the field of education is referred to as woman’s work?  
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9. How do you feel about your role as an African American male educator and extra 

responsibilities that are placed on you?  

10. In your opinion do you feel that the male presence has an impact on student behavior as 

well as academics? Please explain your answer. 

11. What role do African American men play in the educational system? 

12. What barriers do African American men face in the educational school system that deters 

them from teaching? 

13. What provisions and supports could be made to increase recruitment and retention of 

African American males in the classroom?  

14. Do you have any final comments on African American males in teaching?  
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APPENDIX B 

From: "Williams, Kristopher" <kwilliams12@liberty.edu> 

Date: September 27, 2019 at 9:55:25 AM CDT 

To: Joshua Gobert <jwgobert@aldineisd.org> 

Subject: Re:  [External] Re: Survey of your research 

No problem. Just give me a call if you have any questions or want to discuss the survey and/or 

the research in general. 

From: Joshua Gobert <jwgobert@aldineisd.org> 

Sent: Thursday, September 26, 2019 4:34 PM 

To: Williams, Kristopher <kwilliams12@liberty.edu> 

Subject: [External] Re: Survey of your research 

 

Dr. Williams, I want to thank you for allowing me to utilize and modify your survey for my 

dissertation.  

On Tue, Sep 24, 2019 at 7:33 PM Williams, Kristopher <kwilliams12@liberty.edu> wrote: 

Good evening. 

Sorry for the delay. Yes it will be ok to use my survey in your dissertation. Also my assistant 

informed me that you called today. I will try to give you a call later in the week. 

From: Joshua Gobert <jwgobert@aldineisd.org> 

Sent: Saturday, September 7, 2019 9:22:05 AM 

To: Williams, Kristopher <kwilliams12@liberty.edu> 

Subject: Survey of your research 
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Good morning! I hope this email finds you. I am currently a doctoral candidate at 

Houston Baptist University in Houston, Texas. As I am preparing to propose this semester, I am 

searching for a survey. I have examined your dissertation, and our topics are very similar. I want 

to utilize your survey as a guide. I am unaware at his moment if I would use your survey with 

fidelity. Of course, your study has the validity and reliability factor I need. If it is okay with you, 

I would for you to permit me to utilize your survey in my dissertation?  

-------- 

Joshua Gobert M.Ed 

Literacy Coach  

Joshua Gobert M.Ed 

District Literacy Coach  

Stovall and Kujawa Primary Schools  
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