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ABSTRACT 

Johnson, Keysha., A Phenomenological Study on Teachers’ perceptions regarding the 

implementation of the blended learning program. Doctor of Education (Executive 

Educational Leadership), May 2020, Houston Baptist University, Houston, Texas. 

 

The research findings show academic success from the teachers’ perceptions regarding the 

implementation of the blended learning program based on what is being offered from the 

program. The program provided the following: personalized learning plans, hybrid 

formats, peer tutoring, and restoring credits. Teachers' recommendations for improving the 

implementation of the blended learning program offered additional resources, ongoing 

professional development during the summer throughout the school year. Also, to those 

recommendations, teachers stated the need to design models to align with the uniqueness 

of the blended learning program.  Implications for this study indicated that the blended 

learning program meets the needs of the student population in this research. 
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CHAPTER I 

INTRODUCTION 

School districts are experiencing students who are attending high schools and are not 

meeting their graduation plans and, therefore, not graduating with their cohorts (Jobs for the 

Future, 2014). These failures are preventing academic successes in many districts. The academic 

deficient learners are the over-age, English learners, inclusive service, low-income, and students 

who fail to meet average academic success. 

English learners and inclusive service learners failed to show the average level of 

success. It has been best practices to receive feedback or collect data on teacher’s perceptions of 

the implementation of the evaluative process in reaching academic success. Researchers 

indicated teachers’ perceptions described authentic stories on student behaviors, how to access 

resources, identify strengths and weaknesses in a program (Prado, Andrea, Hamilton, & Tsai, 

2018). Teachers and students used Google classroom as the management system in accessing all 

core curriculums aligned with the state standards in grades 9th through 12th  (Prado et al., 2018). 

However, some programs are offered through the state to recover high school credits and 

assist in preparing this student population to graduate high school with their cohorts (Jobs for the 

Future, 2014). As of today, there is minimal progress with this student population. The academic 

deficient learners and the over-age community consist of continuers.  Continuers are the students 

that have not met mastery at their assigned graduation date and are still in the school system as a 

continuing student. These students are the over-age population consisting of English learners, 

inclusive services, low income, minorities, and the deficient academic learners. This issue is a 

consistent problem throughout the state and has caused the need for federally.  Every Student 

Succeeds Act (ESSA) was created to help low achieving schools meet mastery of the state 
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graduation requirements (Texas Education Agency, 2014c). Some programs are required through 

the district to help increase student achievement for different types of learners. However, the 

problem of not graduating high school remains with the over-age population at-risk of dropping 

out of school (Texas & Agency, 2017b). 

The benefits of a Blended Learning Program offer students and school districts the 

opportunity to see growth in all student subgroups (Hiett, 2017).  The implementation of blended 

learning programs in public schools can take three to five years with monitoring and tracking the 

growth of the plan (Hiett, 2017). Districts are preparing learners for a college productive 

readiness learning environment based on data from credible sources, which has become a high 

demand in secondary schools and colleges requiring online courses toward completing a high 

school diploma (Losen, Orfield, Swanson & Wald, 2014). 

One challenge with the academic deficient learners is meeting the state requirements of 

completing required online courses for graduation purposes. The online courses are rigor and 

have limited to no help by the instructor; therefore, their experiences are sometimes unsuccessful 

in this learning environment. The blended learning program provides a variety of learning 

strategies aligned to meet the needs of personalized instruction  ( Staker & Horn, 2011).  The 

software tools provide academic support individualized instruction, allow opportunities to 

involve in discussions, and promote learning through organized channels of communication to 

encourage ongoing learning (Tu, Sujo-Montes, Yen, Chan, & Blocher, 2012). The blended 

learning online section is not teacher-directed, and academic deficient learners are struggling 

with the technological applications and fail to complete their course work due to the level of 

difficulty these students encounter (Liu & Cavanaugh, 2011). 
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According to Vandermolen (2010), online-only courses are not enough for every learner 

because some students need a blended learning approach. Moreover, one that supports teacher 

directing, monitoring, and tracking student learning supports growth for academic strugglers 

(Anderson, 1990). For example, students that are easily distracted and lack focus struggles 

through online learning only and are not self- motivated and struggled to meet minimum 

standards.  

  A mixed blending learning is a hybrid design consisting of online and traditional 

settings to provide student and teacher interactions, feedback sessions, hands-on learning, and 

modeling of content (Hiett, 2017). Some researchers indicated that online learning is a great 

success and widely used in the classroom. Other researchers reported that a critical component of 

student learning created through meaningful face-to-face conversations that help support student 

growth (Hiett, 2017). The two blending learning formats can have a direct impact on student 

success in a blended learning program (Hiett, 2017). Unfortunately, even though blended 

learning programs have received attention from researchers, few studies explore their 

effectiveness from the perspectives and experiences of teachers, and more research is needed  

(Hiett, 2017). The current study designs to address this void in the literature. 

Academic deficient learners consist of over-age learners who are at-risk of dropping out 

of school due to many challenges. However, those challenges comprised of events in their lives, 

such as being grade levels behind, lack of fundamental skills, the need for financial support, 

struggling with passing state tests, and who participate in illegal activity (Ledyard, 2017).  Over-

age students need programs that will help to eliminate barriers of success (Ledyard, 2017). 

Programs that will provide remediation and resources for struggling learners help to decrease the 

retention rate and end the gaps (Ledyard, 2017). Also, these learners are often participants of 
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poor attendance, unacceptable behavior, and truancy problems in school, causing an increase in 

the retention rate of failing students (Means, 2015).  

Education has become a nation-wide epidemic and continues to spread and affect 

academic deficient learners at the state and national levels. The academic deficient types of 

learners are (1) minorities, (2) low income, (3) English Learners, and (4) Inclusive services  

(DePaoli, Hornig, F., Ingram, Maushard, Bridgeland, & Balfanz, 2015). 

The minority students in six states have made advances in their academics. However, 

data shows a need for improvement based on the average Freshman Graduation Rate for 

Hispanic/Latino and African American graduation rates 75.2 % and 70.7 %, correspondingly, 

lacks behind Whites that exceed standards, 86.6 % and Asians exceeding rate to 88.7 % (DePaoli 

et al. 2015, p.6). DePaoli et al. further noted that “the low-income students reach 73.3 % and up 

to 3.3 % points from lacked behind 90 percent of the national average of 81.4 %” (p.5). The 

unique education population struggles to meet the state graduation requirements while the 

general population meets the high graduation rates with “3.3 % points to 58 % points” (DePaoli 

et al., 2015). The minority population continues to face academic problems within school 

districts. These problems are due to a constant increase in student populations among specific 

subgroups in need of improvement to reach the nation-wide goal of “90%” graduation for the 

year 2020 (DePaoli et al., 2015, p.7). However, the data presented previously shows that this 

student population of needs struggles; therefore, they are retained in classes and continues to be a 

continuer in the educational system and lost in the order after a period.  

According to DePaoli (2015), “the root cause is unknown in academic deficient learners; 

however, there is a need to find a solution to improve the catastrophe in many high schools drop-

out rates labeled as dropout factories (p. xv). Depaoli et al. reported that the 2015-16 school year 
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consists of 56 school districts or charters reach maximum levels for underreported student 

records” (p. xv). Blended learning has evolved from eLearning management systems to a newer 

and sophisticated program of many opportunities to meet all types of learners (Mehta, Shourie & 

Sharma (2016). Students nationwide to access global networks that offer new opportunities for 

learning, such as traditional, online, and a combination platform for elementary to higher 

education learners (Hiett, 2017).  

Background of the Study  

The types of students that are at-risk for dropping out are the over-age, English Learner 

[ELL], “Among grades 9-12 students participating in Inclusive services in 2012-13, the dropout 

rate was 3.2 percent, 1.0 percentage point higher than the state average (p.54). Students 

identified as English Learners had a dropout rate of 4.9 percent, more than double the state 

average of 2.2 percent” (Texas Education Agency, 2017 p.54). 

The Texas Education Agency (2017b) reported that “in 2012-13, the Grade 7-12 dropout 

rate was higher than the state average (1.6%) among African American (2.3%), Hispanic (2.0%), 

economically disadvantaged (1.9%), and male (1.8%) students” (p.54). The dropout rate was 

lower than the state average among Asians (0.6%), White (0.8%), multiracial (1.1%), and female 

(1.3%) students. In 2012-13, there were more male than female dropouts in each of Grades 7-12. 

The State Department of Education has allowed funding for research-based programs within 

school districts for providing interventions and remediation for grades 9th through 12th (Means, 

2015). Technological applications are used to support learning and flexible scheduling to meet 

the needs of an at-risk population (O'Dowd R. , 2017). 

Every Student Succeeds Act (ESSA) helps the state and districts set high expectations 

and principles aligned with college and career readiness by providing students with 
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endorsements that allow them to build careers while in high school (USDE, 2017c). ESSA also 

addresses the purpose of identifying unsatisfactory assessments and content to prepare 

interventions as a preventative measurement (USDE, 2017c), such as the RTI intervention 

program, which designs to identify struggling learners (USDE, 2017c). 

The goals include helping the academic deficient and over-age learners by providing 

instruction that aligns with their learning style, which will help learners complete course 

requirements and graduate with their cohorts. School educators should use data to drive policy 

writers in developing systems and programs for school districts in assisting them in meeting 

learners at their deficiencies by aligning methods with best practices (Batsche et al., 2005).  

Retention Rates 

The retention rates appear to be an ongoing problem for secondary learners due to low 

performing scores (USDE, 2014a).  Students are exposed to interventions and projects at the 

secondary level for testing if they pass three out of five tests and have completed course work. 

Then the student will become eligible for graduation (USDE, 2014a). Students, on the other 

hand, are retained and fail to meet mastery are labeled as over-age learners (USDE, 2014a).   

 The state and federal government student’s success acts change from the No Child Left 

Behind [NCLB] Act, which addresses the state accountability holding all school districts 

responsible for students learning (United States Department of Education [USDE], 2017c). 

However, the NCLB Act was replaced in 2015 with the ESSA Act and is federally mandated to 

support best practices for all types of learners from K-12th grades offering additional support 

(USDE, 2017c). The plan also addresses accountability measures in low achieving schools, 

where students are not graduating at their assigned cohort (USDE, 2017c). 
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Graduation Requirements 

 The state offers students from 9th through 12th grade three graduation plans that assist in 

meeting the basic to advance placement for graduating seniors. The state also requires five End 

of Course Exams (EOC) required to mastery of graduation requirements. Students are required to 

master all five, however, if they fail to meet proficiency. They will have to continue until they 

pass three and then will be allowed to complete a project in the non-passing areas with a certified 

teacher grading the project (Texas Education Agency, 2007-2018). 

The Foundation High School Program became the new graduation program for all 

students entering the ninth grade since the 2014-2015 school year. Also, the Foundation High 

School Program provides in House Bill 5 the breakdown of the content courses and how many 

must be taken along with electives and endorsements for students to meet mastery of all required 

courses (Texas Education Agency [TEA], 2015).  Students who enter the high school before the 

2014-2015 school year have the option to graduate under the new Foundation High School 

Program or the existing Minimum High School Program (MHSP), Recommended High School 

Program (RHSP), and Distinguished Achievement Program [DAP] (TEA, 2015).  

The academic deficient learners are struggling to meet the requirements of graduation 

upon entry to high school. School districts are receiving state and federal funding in grants to 

support struggling learners (TEA, 2015). However, the academic deficient learners are not 

completing online courses and retain in credit recovery courses (Hiett, 2017).  Data from the 

Texas Education Agency provided statistics that show academic deficient learners are not 

graduating the first year. However, data support students graduating after their graduation cohort 

(Hiett, 2017).  
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The graduation requirements are the minimum, recommended, and distinguish, which 

allows students the opportunity to graduate when courses completed (Texas Education Agency 

[TEA], 2015) Students’ plans are base on their ninth-grade school year and the requirement set 

by the district in the number of courses required per content relates to the school academic 

ratings (TEA, 2017b).  

Blended learning program requires congress and the state to take on the responsibility of 

ensuring funding is available to provide quality instruction for all types of learners (Staker & 

Horn, 2011). The goal is to reduce high drop-out rates, recover student credits, and help students 

meet their graduation cohorts (Staker et al., 2011). 

The blended learning program was established in the 1990s and caused a positive change 

to occur with the implementation of how instruction delivered in colleges and schools in 

America (Dziuban, 2015). A blended learning program that provides richness and cohesiveness 

offers a combination of online with traditional face-to-face teacher-led with short lessons in a 

hybrid format (Hiett, 2017). The blended learning opportunities offered a faster movement in 

completing the course and incorporating technology with the direction of the teacher (Hiett, 

2017).   

Blended learning provides interventions for academically challenging learners, and it 

helps support school districts that are limited in funding for hiring staff and purchasing resources 

to accommodate academic deficiencies (Duncan, 2010). Some researchers are indicating that 

online and blended learning might be the solution to the problem (Staker et al., 2011). Online 

education and blended learning program may be the answer to suffering districts and campuses.  

Some school districts have required and incorporated blended learning to their graduation 

course requirements as a support to increase knowledge and increase graduation rates (Allen & 
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Seaman, 2013).  However, there is a population that is lowering the graduation rate for some 

school districts. More importantly, there is a significant need for schools to provide 

individualized lessons, extra support, short lessons, small groups, and student interactions daily. 

There is a greater need to help students understand the content and become better students. The 

blended learning program is an essential component of the curriculum and is a missing piece in 

daily instruction throughout the disciplines (Allen & Seaman, 2013). School districts can utilize 

blended learning as a tool to align the correct format with personalizing learning, such as self-

paced learners versus face-to-face learners with traditional classroom design. There is limited 

research on teaching perspectives on blended learning for academic deficient learners from the 

viewpoint of hybrid studies (Allen & Seaman, 2013). 

 According to Singh (2003), presents that there are various forms of blended learning 

instructions that are in different Blended learning offerings. They are Blended Offline and 

Online, Self-Paced and Live, Collaborative Learning, Unstructured Learning, Blended Custom 

Content with Off-the-Shelf-Content Blended learning, Practice, and Performance support. 

However, these programs offer Blended learning use, different models to provide instruction to 

their learners.  Some programs focus on online learning environments as strengths to restore 

credit for their learners. School districts can select the Blended Learning model that better serves 

their student population. 

 A specific aspect of blended learning presented by Pearcy (2009) was to guide research n 

using a methodology that allowed him to contrast the various types of learning formats to find 

the best fit for different learning styles.  In addition to the different learning formats other 

researchers, such as Ibrahim and Mehme (2014) assessed and studied to find if there was a 

connection with blended learning and its influence on the academic achievement of high school 
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students Hiett 2017 assessed the two learning formats of blended learning and traditional 

learning and saw no significant gains. It is essential to understand the implementation and the 

lived experiences from the teacher’s perspectives in identifying the benefits and challenges in a 

blended learning community as it relates to academic challenges learners (Tiell, 2017). 

Statement of the Problem 

Students at-risk of dropping out and have not dropped out are continuers. These are the 

students who have not to meet mastery at their assigned graduation date, sometimes have family 

obligations, poor attendance, and the failure to meet minimum standards on all assigned tasks. 

The issue has allowed school districts to create and fund research-based programs showing a 

high increase in student success from low achieving schools (Ibrahim & Mehme, 2014). Some 

students struggle with finding a job and the challenges of not having money (Child Trend, 2014). 

Also, dropping out of school hinders the individual from having the minimum requirements of 

today’s advanced technological world. Students not receiving a minimum diploma often drop out 

of school and participate in poor living and the life of mischief (Child Trends, [CT], 2014). 

On the other hand, when a district graduate a learner, the district economy benefits by 

154 billion dollars over a lifespan (CT, 2014). African American and Hispanic males’ have 

participated in unpleasant experiences of criminal activity when they fail to receive a high school 

diploma (CT, 2014). The African American and Hispanic male student population make up a 

significant minority population of academic deficient learners (CT, 2014). 

Blended learning is being incorporated in various schools to improve instruction. Blended 

learning is a combination of online and face-to-face interactions that are student-centered 

throughout the disciplines (Dziuban, 2015). The Blended learning model components 
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implemented in some charter schools requiring virtual courses completed to graduate (Watson, 

2018). 

School districts are offering fully online courses consisting of a traditional and face-to-

face connection. According to Watson (2018), “Michigan Virtual School and Colorado Online 

Learning, as well as some district programs, such as the Hamilton County Virtual School, and 

some consortium programs, such as the Massachusetts-based Virtual High School” are providing 

fully online courses (p.5). 

The purpose of a blended learning program is to meet the needs of the academic deficient 

learners by providing more face-to-face interactions, small group discussions, modeling, and 

feedback support. Also, blended learning programs can offer academic deficient learners a 

plethora of online resources for interventions through-out the disciplines (Dziuban, 2018). 

Blended learning provides an opportunity to continue their studies in the home or any locations 

instead of the regular classroom setting in one place (Dziuban et al., 2018). It provides flexibility 

and ongoing problem-solving opportunities in videos, various graphics, and literature for 

academic support (Dziuban et al., 2018). 

A 2010 U.S. report showed that students with low socioeconomic status are less likely to 

obtain higher levels of postsecondary education (Aud, 2010). However, the increasing 

availability of distance education has provided educational opportunities to millions (Allen, 

2016; Lewis & Parsad, 2008). Additionally, an emphasis on open educational resources (OER) in 

recent years has resulted in significant cost reductions without diminishing student performance 

outcomes (Fischer, 2015; Hilton, 2016; Robinson, 2014) 

On the other hand, Liu & Cavanaugh (2011) found that for minorities, only one out of 15 

courses had significant gaps in student test scores. More research needs to be conducted, 
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examining the success rates for different student populations when it comes to learning in 

various modalities, including fully online and blended learning environments  (Liu et al., 2011). 

Statement of the Purpose and Significance 

The purpose of the qualitative phenomenological study was to explore teachers’ 

perceptions regarding the implementation of a blended learning program.  A blended learning 

program has a student-centered approach causing positive student growth in increasing student 

achievement (Köse, 2010).   Blended learning offers that personalize and design lessons in an 

online or traditional format to meet the needs of the school population per school district (Hiett, 

2017).  Blended learning programs provide ongoing communication with the student and the 

teacher, intending to increase student achievements (Hiett, 2017). 

Teachers’ perspectives are vital due to the impact they have in the learning environment 

with monitoring and tracking student data, participating in the implementation process of the 

blended learning program, and any revisions required to help promote instruction (Dziuban et al., 

2018). The goal is to meet the needs of all learners and then grow them to a level of success 

(Dziuban et al.,2018). 

In the technological world, teachers must sharpen their skills to meet the demands of the 

current workplace and college readiness environments.  School districts are requiring teachers to 

know how to troubleshoot with minimum problems in online studies and provide meaningful and 

challenging lessons for all K12 Teachers. Learning how to minimize problems will allow 

student’s to increase student achievement with graduation and decrease retention rates.  

(Dziuban, et al., 2018). 

Blended learning programs offer students various mixed models that can be selected or 

approved by the school district in meeting the needs of their population of students. Blended 
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learning online software is a self-discipline program with limited to no teacher support. 

(Dziuban, et al., 2018). However, the traditional component or hybrid online helps to provide 

face-to-face communications, and the hybrid approach for students is necessary for students that 

need a fixed environment such as the academic deficient learners (Dziuban et al., 2018). Hybrid 

offers teacher-directed lessons, peer tutoring, and additional academic support (Dziuban et al., 

2018). There are state-supported online programs in K-12 schools such as Connection Academy 

and Insight Schools that started on the first day, providing valuable and rigorous lessons in 

blended learning from the traditional approach (Watson, 2018). 

Blended learning is an instructional approach that combines the effectiveness and 

collegial opportunities in the classroom. It also provides technological platforms in a learning 

management system that of an experiential format of learning to increase student achievement 

(Porter, 2013). However, the blended learning program supports a  movement in helping 

struggling learners in an experiential form. The elearning provides the opportunity to understand 

content presented in navigating tools and resources to strengthen student learning (Hubackova & 

Klimova, 2013). According to Dziuban, Hartman and Moskal (2004) provides a unique design of 

learning that shifts learning from traditional to online learning communities in the following 

ways: (1 student to student (2 teacher to student (3 student to teacher and (4 regular to online 

which provides the opportunity to build interactive and engaging learning communities in 

problem-solving decision making. Blended learning offers flip classroom models; the learning 

does not stop in the classroom. The learning management system provides the opportunity to be 

utilized in an out of the school to provide flexibility for students daily. It increases ongoing 

communication and opens doors for new learning occurring in secondary learners (Tucker, 
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2012). It also offers to strengthen learners in common assessments such as formation and 

summative evaluations (Dziuban, Hartman, & Moskal, 2004) 

The blended learning program requires a financial obligation once implemented into each 

program.  The program requires online software that provides formats that will meet the needs of 

the learners (Capo & Orellana, 2012; Kliger & Pfeiffer, 2011). There are two components of the 

blended learning program. The first one provides student’s engagement, face-to-face [F2F] 

interactions, ongoing discussions with teacher-directed lessons in a mixed learning model that 

will assist the Inclusive services, low-income, minorities, and ELL learners in meeting their 

graduation requirements to graduate. The second component focuses on the google classroom 

software program that provides the Blended learning program as it relates to training and 

resources offered in implementing the Blended learning program (Garman, 2012). 

In developing a college readiness environment,t the school districts are aligning 

themselves with new technologies and pedagogies in building online programs that meet the 

needs of K-12 learning environments for a global society (Kotzer & Elran, 2012).   

LMSs, such as online web programs, offers teachers and students professional development to 

support a global learning environment (Haythornwaite & Andrews, 2007; Staker & Horn et al., 

2011; Klobas & McGill, 2010). 

Administrators, teachers, students, and parents are accountable for student-centered 

learning environments; however, the school district and the governments make the decisions on 

approving assessment tools and timelines to promote student achievement for all learners (Horn 

& Staker, 2011).  Teachers need to be a vital part of the implementation process because teachers 

are tracking and monitoring student successes through online learning environments for all 

learners (Lim, 2014). Blended learning program assists with the at-risk population removing 
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from behavior problems to identifying trouble academic areas with the support of the response to 

interventions (Wendt, 2011). The online credit courses have been designed to accommodate the 

learners and provide opportunities for flexible scheduling and provide a plethora of resources are 

online to assist with interventions (Harrell, 2011). 

Unfortunately, the 9-12 grade graduation requirements require students to master all five 

assessments English I, English II, Algebra, Biology, and Social Studies. However, if a student 

fails to meet mastery of their assigned test required by the state, they're allowed to complete a 

project in two areas of knowledge of three experiments.  The state requires the Individual 

Graduation Committee (IGC) to approve two content teachers for the projects with a 70% 

mastery score in the assigned projects given by the state. For example, if the student has 

completed their courses, the committee may decide to allow the student to complete the projects 

in two areas.  The two areas require content teachers such as English I  and Algebra.  The 

teachers for these courses will be responsible for ensuring the student completes the required 

assignment given by the state and meet a 70% passing rate to meet graduation requirements. As a 

review for secondary graduation requirements, students are to meet mastery in five tests and 

complete the requirements for their Foundation School program. The Foundation School 

Program presents different plans starting from the Minimum Plan, Recommended plan, and the 

Distinguish plan.  The Minimum Plan provides a minimum of 22 credits through-out the core 

contents plus electives.  The student population in this research study allows them to opt for the 

Recommended Plan to the Minimum plan with the state to meet their graduation cohort (Texas 

Education Agency [TEA], 2017b). 
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Research Questions 

 The guided questions in this study align with the Situated Theory. The theory focuses on 

traditional settings that provide ongoing problem-solving, discussion on one, and peer tutoring 

(Hiett, 2017). The goal will be to meet students where they are academically and to grow 

learners to reach academic success in their course work (Hiett, 2017). However, students are not 

successively completing their online courses and are at-risk of dropping out (Hiett, 2017). 

  The research questions that were used to help understand the phenomenon were:  

1 What are teachers’ perceptions of the implementation of the blended learning program at 

selected secondary campuses?  

2 What are the teachers’ recommendations regarding improvements in the implementation 

of technological instructional practices of the blended learning program? 

3 What aspects of the Blended learning program framework were experiential and 

influential in teaching and student learning?  

Definition of Terms 

Academic Deficiencies 

Students who fail to meet the mastery of the state graduation minimum plan (Anderson, 

1990). The researcher presents this word in the research as a struggling learner who has not 

mastered their course-work and is not meeting the requirements of their graduation plan. 

Adjusted Cohort Graduation Rate (ACGR or cohort rate) 

The state calculates a cohort of students who enter high school as ninth graders for the 

first time (DePaoli et al., 2015, p11). This term is essential to this research in that it defines how 

the state calculates the academic deficient learners in meeting their graduation timelines. The 
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data will also present whether the academic deficient learners are at-risk of dropping out of 

school. 

Blended learning 

Blending learning evolved from E-learning web-based learning consists of two 

components the traditional face-to-face [f2f] and online platform (Garman, 2012). The term is 

essential to this research because teachers allowed the opportunity to discuss their stories and 

experiences on the implementation effectiveness for the student population in this research. 

 

Every Student Succeed Act (ESSA) 

  It is federally mandated for school reform accountability measures in low achieving 

schools, where students are not graduating (TEA, 2017b, p.1). The term used in this research 

supports the need for state involvement due to school districts with low performing ratings. The 

ESSA provides support to districts that have a high population of at-risk students. The at-risk 

student population is the group of struggling learners in this research that are not graduating with 

their cohorts. 

Graduation Rates 

 The state calculates the graduation rates on dividing the number of by the total number 

of graduates, continuers, GED certificate recipients, and dropouts in the class” (TEA, 2017b). 

The term is essential to this research because it provides a number to the school district based on 

attendance data and places each student on their roster in categories that place this student 

population as an at-risk student. The information provided from the data allows the school 

districts to identify the student population in this research as academically deficient if they failed 

to graduate with their cohorts. 
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House Bill 5: Foundation 

 “The new Foundation High School Program is the minimum plan for all students 

entering ninth grade beginning with the 2014-2015 school year” (TEA, 2017b). The term in the 

research provides the graduation plans that hold all 9th through 12th-grade students accountable 

for meeting their graduation cohort from the day of enrolling in the 9th grade. The students in this 

research have not successfully met graduation requirements are titled at-risk because of limited 

knowledge through-out the disciplines. 

IGC (Individual Graduation Committees) 

Senate Bill 149: “Individual Graduation Committees have revised to support student 

achievement students are required to meet mastery in five End Of course Exams. These students 

are enrolled in the 11th or 12th grade for 2014-2015, 2015-2016, or 2016-2017 school years. 

Also, students who are graduating and have to meet the required course work and have not to 

achieve mastery in two subject tests were to be evaluated by the Individual graduation committee 

(IGC) plan (TEA, 2017b). The term used in this research supports an opportunity for 9th through 

12th graders if they are unable to master all five End Of course Exams.  Students can learn three 

tests in no sequential order and complete projects in the failing areas after taking the tests upon 

grading within the same school year.  This term is relevant because the academically deficient 

learners are not able to master the content and struggle in meeting mastery in End of Exams. 

Learning Management System 

 The learning management system offers in the research the google classroom; it is an e-

learning application that consists of lessons, videos, remediations, and personalized learning 

plans. This term is relevant because it supports the blended learning program, which is being 
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implemented by classroom teachers as their core curriculum of learning for the student 

population in this research. 

Over-age Learner 

A student who is two or more years behind and is expected to receive credit restoring to 

meet graduation requirements. (Hilaire, 2015). This term is vital to this research because the 

student population consists of over-age learners that have struggled before entering high school 

and currently not meeting mastery in struggling content areas. 

 

Public Education Information Management System [PEIMS] 

 Attendance data used to build each cohort of students. The state has different graduation 

plans for students entering the 9th grade through the 12th-grade year. Students starting at the same 

time will graduate together within their cohort. Each cohort is identified by the starting grade and 

anticipated year of graduation (TEA, 2014b, p.4). This term is essential to this research because 

the state collects data from the school districts in rating schools as satisfactory, unsatisfactory, 

recognized, and exemplary based on attendance, behavior, and academics in all contents.  

Schools that have the student population in this research can rated as unsatisfactory because of 

their at-risk student population. 

Response to Intervention 

This research indicated that a response to intervention is for students that are over-age 

learners that are behind per objectives. The interventions are base on observations and 

assessments.  It also provides resources within the Blended learning program that helps to 

program monitoring and collecting data to meet the needs of all students’ academic challenges 

(TEA, 2017c). The term used provides support for the student population in this research as a 
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form of remediation and identifies potential targets showing struggles within various content 

areas.  

Inclusive services 

Research-based alternative education for students with learning disabilities (TEA, 

2017c). The term used in this research identifies students that are at-risk of dropping out because 

they lack essential, necessary skills and are expected to meet the requirements of their graduation 

plans.  Students within this program are offered the Individual Educational Plans that they must 

complete. 

Unacceptable behavior  

The term used in this research identifies students who display inappropriate behavior that 

requires removal from the classroom or the school they attend (Means, 2015). 

Theoretical Framework 

Situated Learning Theory (SLT) is the framework for this study. Situated learning theory 

is base on four principles: (1) knolwedge comes from daily life experiences   (2)meaningful 

settings are the retained experiences one identifies with (3) instruction is the product of ones 

reasoning skills, view or opinion through their responses from their interconnecting experiences 

and (4) culture is based on engaging conversations, lessons, and daily functioning (Stein, 1998, 

p.1).  

 Situated Learning Theory  

One of the essential components of research is to support a research study with a 

theoretical framework that provides a foundation and rationale for the study questions 

(Creswell, 2013). The Situated Learning Theory served as a foundation for this study. 

The theoretical framework presents three essential elements the behaviorism, 
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cognitivism, and constructivism, and connectivism. Behaviorism is the ability for learners 

to repeat the same behavior, which becomes involuntary. The learner learns best in a 

traditional environment whereby the teacher guides the instruction. Learners in situations 

of this nature enjoy social interactions on real-life issues, which allows the learner to 

participate in feedback sessions between the students, peers, and the teacher. It is the 

critical evaluative metric that aids in understanding the problem under exploration 

(Deulen, 2013).  The second element is the term cognitivism. This form of situated 

learning theory allows historical events to occur challenging and supporting learning 

through the reasoning of ongoing problem-solving the learner permitted to utilize his 

intellectual ability to provide validity and research practices in a traditional learning 

environment (Ally, 2004). The third element is the constructivism of this type of Situated 

Learning theory provides clarification in the process of creating a hypothesis toward a 

research topic (Stein, 1998).  The fourth element is connectivism. This type gives 

students to connect their experiences with real-life situations and develop a clear 

understanding of concepts taught or presented in an online learning community (Siemens, 

2004). 

Situated learning is a method created by Jean Lave who indicates that knowledge can be 

gain by processes such as the way in and practice in a traditional learning plan (Stein et al., 1998) 

The idea is the period of observation in which a learner watches a master and make a first 

attempt at solving a problem (Stein, 1998).  The practice is refining and perfecting the use of 

acquired knowledge (Stein, 1998, p.21). Researchers such as Jean Lave and Etienne Wenger in 

the early 1990s and follows the work of Dewey, Vygotsky, and others (Clancey, 1995). 

Researchers indicated that student populations are more likely to achieve if they engage 
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themselves in their coursework. Situated learning is vital to individuals that need to develop 

meaningful relationships to understand content taught (Stein, 1998, p.2).  

The Situated Learning approach supports blended learning programs with emphasis to 

provide project-based learning that allows conversations, ongoing problem-solving to create real 

connections with the outside community (Vandermolen, 2010).  Which will enhance 

communications in the blended learning classroom between student and teacher and increase 

interactions to a more personalize and individualize classroom instructions to meet the needs of 

all learners (Vandermolen, 2010) 

Limitations 

Limitations in research are matters and occurrences that arise in the study, which are out 

of the researcher’s control (Simon, 2011).  Limitations are potential weaknesses or problems 

identified by the researcher that may have influenced the results (Creswell, 2013). According to 

Creswell (2018), qualitative research begins on the practices of assumptions and the use of 

interpretive theoretical frameworks that inform the study of duals or groups ascribe to a social or 

human problem.  

1 In qualitative research there, is one main researcher and  

a medium used for data collection and analysis. 

2 One researcher reviewed the data; therefore, a natural bias may have happened. 

Delimitations 

 Delimitations of a study are those characteristics that arise from the limitations in the 

scope of the study by conscious exclusionary and inclusionary decisions made during the 

development of the study on the part of the researcher (Simon, 2011). There are three 

delimitations in this study.  
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1. The teachers selected for this study only needed one year of experience with the 

blended learning program.  

2. The teachers selected to participate in focus group interviews consist of the certified 

content teacher.  

3. The study was limited to one high school, which has four separate locations. 

Assumptions 

Assumptions are beliefs that guide the collection of the data in the study (Creswell, 

2013).  

1. The researcher assumed all participants responded objectively and honestly to all 

interview questions.  

2. The researcher also assumed that the data collected reflected what participants 

intended.  

Houston Baptists University Pillars 

Houston Baptist University aligns educational practices with ten pillars. The ten pillars 

are the following: 1) Build on the Classics 2) Recruit for National Influence 3) Embrace the 

Challenge of Christian Graduate Education 4) Establish a Residential Society of Learning 5) 

Increase our Cultural Impact through our Faculty 6) Renew our Campus, renew our Community 

7) Bring Athens and Jerusalem Together 8) Expand our Commitment to the Creative Arts: 

Visual, Music and Literacy 9) Cultivate a Strong Global Focus and 10) Move to the Next Level 

as an Institution.  This research aligns with Pillar 3 because it highlights how to build a more 

reliable and more effective leader by combining Christian faith principles with the theories in 

this study (Situated Learning Theory and Constructivist Theory). Both methods serve as 

pedagogical practices for leaders. These theories are guides to helping build future leaders in 
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education, such as building leaders who can effectively lead by making ethical decisions while 

problem-solving through daily challenges in administration. Also, some properties are identified 

in the situated learning theory as it relates to secondary learners, such as how students retain 

information that has learned through differentiated instruction. The students in this research 

group struggle to receive information in online learning. The implementation process of the 

blended learning models explores teachers’ perceptions on which platforms better service this 

learning community in this research (Ulber, 2003). The research in this study focuses on 

opportunities and resources through the implementation of the blended learning program. 

Blended learning impacts the lives of teachers, students, parents, and stakeholders by way of 

research findings on teachers’ perceptions regarding the implementation of the blended learning 

program.  

Summary and Organization of the Study 

This study organized into five chapters. The first chapter introduced the study, provided a 

brief background of the problem, explained the purpose and significance of the study, the 

research questions, and the theoretical framework selected and discussed limitations, 

delimitations, and assumptions. In the second chapter, the researcher further expands on the 

context of the study by reviewing literature related to the increased use of web-based instruction 

and moving to a blended learning environment.  In the third chapter, the researcher describes the 

methodology used in this study, which includes the research design and approach, study 

participants, context and setting, instrumentation, data collection and management, researcher 

bias, and data analysis.  Chapter IV presents the findings, and the final chapter provides a 

discussion of the results within the context of the theoretical framework, recommendations, and 

implications for practice and future research.  
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CHAPTER II 

REVIEW OF LITERATURE 

The purpose of the qualitative phenomenological study was to explore teachers’ 

perceptions regarding the implementation of the blended learning program. A blended learning 

program offers a shift in a positive direction for learning (United States Department of 

Education, 2014).   According to Vandermolen (2010), blended learning improves learning, 

reduces drop-out rates, raises exam pass rates, raises student grades, and improves student 

misconceptions. A blended learning program improves student interactions and classroom 

dynamics in the following ways: (1 motivation to work, (2 active participation, (3 connected with 

peers, (4 improve flexibility, and (5 support learning (Vandermolen, 2010).  

School districts are promoting blended learning classroom communities in various 

modules based on their student population based on student data, creating and developing 

learning opportunities through online learning to increase student achievement (Vandermolen, 

2010).  Blended learning provides the student with a stimulus to grow in their knowledge and to 

interact with classroom communities (U.S. Department of Education, 2014).  According to the 

U.S. Department of Education (2014), students are engaged and connected with ongoing 

problem-solving activities. The level of academic challenge could be incorporated into 

discussions and demonstrations of lessons within the learning environment (Nereim, 2010).  The 

instructor reinforces the standard with high expectations through many learning modalities 

(Nereim, 2010). The classroom communities provided a peer to peer as well as student-teacher 

relationships in hands-on activities with creativity, support, and cooperative learning (U.S. 

Department of Education, 2014).  
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Historical Background 

This chapter provides a historical background of blended learning. In the late nineteenth 

century, blended learning generated from various forms of technology-based programs such as 

web-based learning, distance learning, and e-learning, which servers a type of instructional 

format that requires Internet services (Haythornthwaite & Richards, 2007). The beginning term 

called e-learning, presenting an online learning community that has grown today to provide 

learners and educators a blended learning approach that encompasses online, traditional, and 

hybrid learning environments. This learning opportunity has been increasing in opportunities and 

advancements for technology and provides many components in activities that promote lifelong 

learners (Herrington, Herrington & Sparrow, 2000). Educators and students are now able to 

conduct research and work with others globally to build their learning communities (Singh, 

2003). Education has moved from inside of the classroom to a global learning environment that 

has provided educators and students a new way of teaching and more opportunities to meet the 

needs of all learners through technology formats of learning today (Singh, 2003).  The new wave 

of learning has replaced e-learning to a more sophisticated program that aligns with the needs of 

learners and provides resources to support a flip classroom learning environment. Students are 

now able to work form the home as well as given choices to be educated in different learning 

formats that align with their individual needs (Singh, 2003). 

The new technology has increased student achievement in K-12 education by providing 

programs that have increased among the state.  Virtual schools and programs are a hot topic in 

delivering academic success and individual personalized plans. There are state charter schools 

that provide traditional and online opportunities for their students. Online programs have 

developed from traditional learning and technology advances to meet a population that can be 
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successful with flexible scheduling, individualized learning plans, and interactions with peers 

and instructors (Barbour, Brown, Waters, Hunt & Kennedy (2011). Students benefit when they 

can watch videos as needed and take notes until there able to process the information mentally. 

Online programs help teachers develop more persuasive technology skills in providing students 

with that will engage feedback and ongoing interactions (Dziuban et al., 2015). This 

development has provided widespread learning outside the classroom community (Dziuban et 

al., 2015). 

 The demand online has caused technology specialists to create interconnecting software 

that will provide productive or quality instructional tools for various levels of the blended online 

program.  The multiple levels offer students and teachers online learning with social interactions 

in an online classroom community (Dziuban et al., 2015). Since the evolution of these programs, 

there are learning opportunities that school districts have purchased due to research studies that 

were conduct and the outcomes of the program (Dziuban et al., 2015). 

The programs that have developed are APEX, Google classroom, and other software that 

may be aligned to meet the needs of students taking the state test, assessments, interventions, and 

self-regulated programs due to flexibility needs. Due to the need to increase student 

achievement, some developments in other locations within the state have developed various 

methods in K-12. Other countries have designed different blended learning models, teaching, and 

learning through media and social interactions within a classroom community (Bennett, 1987). 

The blended learning opportunities with both face-to-face and online learning offer a more 

productive learning environment (Dziuban et al., 2015). The mixed, blended learning does not 

appear to slow down the growth of a thriving technological world. It appears that the online and 

traditional classroom settings will be utilized all over the world as it offers school programs to 
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students, not necessarily living in each city (Dziuban et al., 2015). Global students utilize new 

technologies and participate in a new group of learners that evolved from textbooks to e-books to 

online programs (Ponton, Wighting & Baker, 2007; Robinson, & Wiley, 2014). Students are 

utilizing social media networks to communicate learning, research, and advanced technologies 

(Dziuban, Picciano, Graham, & Moskal, 2015). 

 Society level of comprehension of “online learning” evolved from the idea that students 

are learning from various parts of the state through interconnecting programs while using 

through the use of computers. The online program offered a blended learning environment with 

research-based methodologies and fundamentals. It also provides students and teachers an 

opportunity to increase their technology skills in providing different delivery formats and 

opportunities for feedback on lessons. Blended learning programs came from the traditional 

classroom to online, and some institutes call it “hybrid” there both implementing various 

learning strategies and assessments that aligned with student’s skill set. The blended learning 

program has gained awareness with administrators in finding models that will fit their population 

of needs (United States Department of Education [USDE], 2014). 

The blended learning program offered all disciplines the ability to critical think across the 

curriculum. Prepare students for higher institutes of learning through team building and 

curriculum-based activities (USDE, 2014). Students can utilize technology as a form of research 

if the emphasis is more directed to face-to-face learning (USDE, 2014).  There is no model of the 

blended accelerated credit recovery program that offers one model that produces the highest 

student achievement (USDE, 2014).  

Blended learning offers a team of supporters to assist in academic support in tutoring, 

interacting, and social support groups for all learners in the program (USDE, 2014). A blended 
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learning program can provide Credit Recovery Online and Traditional classroom environments 

(USDE, 2014). The Credit Recovery Online Programs offer students flexibility in school hours 

to help with external factors affecting student achievement based on school districts' credible 

sources (Wendt et al. 2017). These online learners are limited to none classroom teachers' 

support for over-age learners, students on probation, drop-outs, expecting mothers, or current 

parents (Wendt et al., 2017). 

The drop-out rates remained a significant concern for schools, and they must address 

them by implementing strategies to reduce student failures (Tyler & Lofstrom, 2009). There is a 

rise in school districts utilizing blended learning program opportunities by requiring virtual 

courses as graduation completions. The over-age student population has not shown much success 

in these online learning environments, academically challenged learners (Wendt et al., 2017). 

Blended learning program online offered classes with mini-lessons to improve the overall 

classroom community; and to explore funding options for training resources for teachers and 

students (Anderson, 1990).  

Students are continually being left out and placed at a disadvantage, which failed to 

provide them with a program that would meet their needs (Anderson, 1990). The education of 

these students is a necessity for building a productive life for them, their family, and the 

community, which is composed of thousands of dollars lost (Anderson, 1990). 

The research replaces that the high school students that are consistently low traditionally 

are the ones who had not (USDE, 2009). The highest drop-out rate in ethnic groups, as well as 

genders, are African American males they drop-out of school more than any other subgroup 

(Alliance for Excellent Education, 2009; Bracey, 2006; Bridgeland, 2006; Editorial Projects in 

Education, 2008; North Carolina Public Schools, 2009; Warren & Jenkins, 2005. Failure to 



    

33 

 

graduate from high school creates social and economic hurdles for African American males that 

include unemployment and poverty (Bridgeland, 2006; Drapela, 2005).  

Examining the issues of the school's districts' high influx of economic disadvantage and 

over-age as factors in minorities has occurred due to students who drop out of school (Losen, 

Orfield, Wald, & Swanson, 2014). Each year one million students fail to complete high school 

(Butler,1987; Dougherty, 1987). Monitoring and Tracking student successes determine an 

educational practice, whether it improves or fails to improve personal experience, decision 

making, and reliability (Anderson, 1990). Researchers that provide data for these school districts 

support an increase in online courses that have not successfully provide academic growth in 

over-age learners meeting their graduation cohorts (Anderson, 1990). 

Over-Age Population Data 

The inability to reach academic success places a learner in the category of a deficient 

academic learner and places the school as ineffective in meeting the needs of their learners 

(Sapp, 2009). All students who enter a local high school program are given a graduation plan that 

is to complete in their 12th-grade year. However, this student population fails to meet mastery 

and often allowed to graduate with a 22 plan is usually selected by the school administrators 

when the student is at-risk of dropping out of school (Sapp, 2009). 

When a student fails to receive a high school, diploma it causes the drop-out rate to raise 

significant concerns with the over-age population in schools today (Losen, Orfield, Wald, & 

Swanson, 2014). The over-age community consists of students that are drop-outs, Inclusive 

services, students retained in high school, and literacy deficient students  

(Losen, Orfield, Wald, & Swanson, 2014).  Losen et al. (2014) reported that there are 1.8 

million adults ages 16-21 were missing from data and have not enrolled in a school or have not 
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received their high school diploma. Losen et al. reported more than 7,000 students to drop out of 

secondary schools were leading to more than 1 million students within each year. The over-age 

and academic deficient learners are not meeting their graduation cohorts. The data reported by 

Losen al. (2014) indicates the overage and academic deficient learners shows that students are 

not graduating with their groups on time and are not receiving their high school diploma or 

completing the requirements of obtaining a General Education Development [GED].   

 Sonnenberg (2014) reported that 30-50% of youth in prison enrolled in the Justice 

Juvenile System were seeking a high school diploma. While attending the prison, the data reports 

collected on these students showed that they participated in obtaining a high school diploma. The 

report shows similar characteristics of the students participating in the Justice Juvenile program 

and this research. Sonneberg data reports that the students in the prison lack academic and 

technology skills. The student's perceptions of the blended learning program added to the data 

collection of this study, presenting the need for a traditional and online environment called 

Hybrid. The blended learning program assisted in ways: learning strategy, technology, resources, 

and instructional support (Sonnenberg, 2014).  The students reported that they needed their 

teacher help and could not master the skills in the online community alone (Sonnenberg, 2014). 

There are economic factors that fail alternative programs that academic retention students 

enroll in due to the potential failure of not meeting their graduation cohort. The organizations 

with many promises of support fail to reach economic loss (Butler, 1988). Butler indicated that 

these individuals who fail to graduate from high school experienced unemployment, 

confinement, and they have no money, health failures, less income to take care of themselves or 

family, and a stable home. 
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Some of the research indicated that students in need of flexible scheduling, short lessons, 

extended timelines, and weekly tracking to reported course completions (Watson, 2008). 

However, these online programs do not address over-age students. Data decides whether a 

student is successful or unsuccessful. Data determines whether the TEKS objectives from the 

state have been connected to the teaching deliveries, meeting diverse needs, and building 

relationships with the classroom community (Anderson, 1990). Also, funding has a direct impact 

on various initiatives implemented as well as proper professional development in preparing 

teachers for online and traditional classroom communities (Anderson, 1990). 

 Proper training of technological programs helps to ensure teachers have a knowledge 

level of the different learning platforms deliveries used in reaching academic success in an online 

structure learning environment to meet an over-age and academic deficient student (Anderson, 

1990). Credit Recovery programs were a supportive resource to graduate programs from 

elementary through high school to help students restore credit with flexible scheduling.  The 

program level of rigor and independent studies does not provide these learners with ongoing 

support significant deficiencies they bring to the classroom. There are two perspectives form the 

educational practices one either the institute improves or fails to use reliable data; it remains to 

be a problem for educational institutes.  (Anderson, 1990).  Ongoing support for over-age 

learners can be supportive if districts use data in efforts to find programs that will help these 

students within a short period restore credits to meet graduation within a short period (Losen, 

Orfield, Wald, & Swanson, 2014). 

African American males who are a high risk of dropping out of school as compared to 

other racial-ethnic groups are due to limited knowledge of content, which inhibits them from 

meeting their state graduation requirements (Drapela, 2006; Harrington, 2007; Leach & William, 
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2007; White, 2009). Academic deficient learners can result in undesirable labels from peers and 

their society that can cause them to be susceptible to low and unacceptable presentations that 

may lead to dropping out of school (Leach & Stapleford, 2008). Butler (1989) stated: If we as a 

nation do not change the way we deal with children born into poverty, discrimination, or neglect, 

the united states will face the certainty of a permanent and growing underclass (p. 50).  

Garman and Brown (1989) stated that one in ten teenage girls gave birth to a child. They 

continue that ten thousand American girls have babies before they are fourteen and about one-

fifth of those who have a second child within two years. Lally and Mangione (1989) saw a 

connection between these figures and the one million homeless children in the united states who 

receive no pre-school or after-school care (p.28). 

 U.S. Commissioner of Education Gregg Jackson (1975) presents that educators are not 

adequately providing interventions and assisting with difficulties to prevent retention in efforts to 

increase student achievement. He further says that if valid research conducted, then educators 

should be able to identify student’s weaknesses, provide remediation, and promote learning 

instead of preventing grade retention.  In looking at best practices for learners, it is the reality to 

research collecting data on the program in place and its effectiveness to meet the needs of the 

student population to ensure growth and learning occurring daily. If there is no connection with 

the system in place in meeting student needs, then the school fails to achieve academic success, 

and retention will take place (Anderson, 1990). The world we live in can benefit when students 

connected to their community, classrooms with and real-life learning experiences that improve 

academic learning moving away from retention rates occurring within the classroom community 

(Barr, 1988). 
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Importantly to note that when rates are high, usually, it’s because of the difficulty 

students experience being able to identify the differences in failure that occurs in a school and 

outside of the school within the community. The students struggling in retention are often in 

need of strengthening their inner personal skills and building a level of confidence in their daily 

practices (Lieberman, 1988).  

If failing systems replaced with productive and sparkling practices, then students will 

excel in creating positive campus environments (Barr, 1988, p.3). Lincoln, Smith, and Butler 

(1989) indicated that one million students who drop out every year resulted in a total of 240 

million dollars in lost wages and taxes. (Barr, 1988, p.3)  

Alternative Learning Approach 

Most states have some alternate approaches to providing instruction for the student 

populations in this study; however, data shows failure among the programs is continuing today 

(Sonnenberg et al., 2017). In various school districts, this problem has been addressed 

developing systems from research that will attempt to solve the issues identified (Sonnenberg et 

al., 2017). There is data that supports that these students are continuing to fail in online virtual 

schools to meet graduation requirements or to complete a credit recovery program. (Sonnenberg, 

2017).  This student population is academically challenging from various factors such as poor 

attendance, repeating academic courses, and taking online credit recovery courses that consist of 

a level of rigor that fails to meet their individual needs (Sonnenberg, 2017). 

The same students are not meeting their graduation cohorts and are not close to 

graduating, which causes them to become nonexistent (Sonnenberg, 2017). Alternative programs 

options provide an online or traditional school setting; however, these programs are limited in 
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staff, limited resources, and fail to get the job done, which causes these students to leave 

programs with no hope in a system that has failed them (Sonnenberg, 2017).  

The California Legislative Analyst Office data reported that the dropout rates in 

alternative program schools in the state are 2.5 times higher than the statewide dropout rate 

(Sonnenberg, 2017). The alternatives out of traditional schools offer by community schools, 

court schools, and independent study arrangements target the state’s most challenging students, 

enrolling at least 10-15 percent of all students each year (Sonnenberg, 2017).  

A significant factor observed from these programs is that they lack resources to meet the 

over-age population that caused no structure, no alignment with individual learning styles that 

leads this population to dropouts (Sonnenberg, 2017). These online programs do not address the 

over-age student’s deficiencies (Sonnenberg, 2017).  

According to Sonnenberg (2017), “The economic loss due to high school dropouts in 

communities such as a calculation from tax revenue, criminal totals, welfare, and social services 

totals $258,240 and social burden of $755,900 over a long period”(p2).  The African American 

and Hispanic populations listed in statistical data formats as two subgroups. However, these two 

groups consist of over-age learners and are continually increasing the drop-out rate in secondary 

learners. The groups together formed a subset due to poor attendance and academic challenges 

that are costing school districts loss of funds connected to academic difficulties and poor 

attendance (Losen, Orfield, Wald, & Swanson, 2014). Other factors identified due to the forming 

of this subgroup came from students becoming depressed due to their inability to be productive 

in their academics. They did not want to return to their home campuses in the same grade as their 

siblings. These students are left out of district reporting due to data errors (Losen et al., 2014). 
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Web-based Learning 

The first generation movement from e-learning to a web-based learning environment as 

an online learning community providing ongoing communication and instructional practices 

daily over the Internet.  

First-generation e-learning programs tended to be a recurrence or assembling of online 

forms of core curriculum online. According to Singh, (2003) states, “The experience gained from 

the first-generation of e-learning, often riddled with long sequences of ‘page-turner’ content and 

point-and-click quizzes, is giving rise to the realization that a single mode of instructional 

delivery” (p.1). However, they may not provide sufficient choices, engagement, social contact, 

relevance, and context needed to facilitate successful learning and performance (Singh, 2003, 

p.1). 

According, Singh (2003) states, “The second wave of e-learning, has grown the number 

of student learning through the experimentation of the instructional engineers with different  

blended learning models that are aligned with platforms aligned with learning styles. Singh 

furthers to say that Subjective evidence indicates that blended learning not only offers more 

choices for student learning and is a more effective practice” (p.1). 

Blended Learning Program 

The blended learning program was established in the 1990s and has been in practice for 

some institutes for approximately ten years (Hiett, 2017). Schools can offer Blended learning to 

the graduation course requirement as a support to the over-age population.  A significant need for 

schools would be to provide individualize lessons, extra support, short lessons, small groups, and 

student interactions daily. There are many types of blended learning programs, such as the 

flipped instruction model, which allows teachers two areas of a lesson, such as a teacher 
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explanation and the concepts to be taught. This instruction occurs outside of the classroom with 

the use of video and reading materials (Sam & Bergmann, 2013). Historically, this format allows 

teachers more instructional time, and practice is permitted in the home (Sam et al., 2013). 

 There is a greater need to help students understand the content and become better 

students. The blended learning program is an essential component of the curriculum and is a 

missing piece in daily instruction throughout the disciplines (Allen & Seaman et al., 2014). Also, 

student’s present’s that they appreciate the support and learning that occurs with the blended 

learning platforms (Soylu & Akkoyunlu, 2006). The blended learning program has two goals in 

eliminating academic failures. They are both traditional learning and online-based learning with 

precious lessons (Graham, 2006).  Web-based learning offers a new culture of learning that 

allows teachers and students to grow and understand and appreciate online learning through 

various pedagogical experiences (Ally, 2004). The online opportunities provide two platforms 

called hybrid learning consisting of blended learning with social interactions and one-on-one 

lessons within the classroom setting (Sonnenberg, 2017). Social interactions allow growth an 

ongoing communications, discussions, and new knowledge to occur in both platforms (Bandura, 

1977). Also, practicing occurs in the traditional and online Clayton Christensen Institute (2012) 

that recognized four categories: rotation, flex, a la carte, and enriched virtual models. There are 

policies and procedures for the Blended Learning program establishes by educational institutes 

that require learners to meet their graduation requirements by achieving mastery of online core 

courses (Barbour, Brown, Waters, Hoey, Hunt & Kennedy (2011). 

Staker et al. (2011) recognized the rotation model as the most unified model because it 

corporates both the traditional and online portions of learning equally. The rotation model of 

blended learning consists of the course or subject in which students rotate on a fixed schedule or 
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at the teachers decide between the learning modalities, at least while including online learning. 

Other learning units might consist of activities such as small-group or full-class instruction, 

group projects, individual tutoring, and pencil-and-paper assignments (Hiett, 2017).  

Christensen Institute (2012) further divides the group into four divisions of the rotation 

model are a station, lab, flipped, and proper rotation. The lab rotation model is the division that 

researches where students participate in a traditional classroom setting and rotate to a computer 

lab to participate in online learning (p.2). Hiett (2017) acknowledged that the percentage of a 

course’s format delivery determines whether a course is online, hybrid, web/computer-

facilitated, or face-to-face (p.22). 

 Online courses require limited teacher support, with more emphasis on the learner. In 

addition to offering support for learners, there are different types of hybrid and blended courses 

that increase student achievement. The combination and blended courses provide increasing 

percentages in the levels of participation from 30% to 70% of the content delivered online and 

web and computer-facilitated. Those areas discussed require some computer usage, 

approximately one to twenty-nine percent in the classroom, access to some instructional material 

and provides lessons through a course management system called google classroom (Appendix 

E). The supplemental face-to-face instruction; and a traditional course rely on face-to-face 

instruction, which is an interaction between the student and the faculty (Seaman & Allen, 2014). 

Various models increase student achievement for K-12 aligned with student needs.  The 

first model is the instructional model for blended learning.  The blending Model from Alliance 

Technology and Math Science High School provides an opportunity to personalize learning to fit 

students learning styles.  Teachers directed online, and interactions took place in the classroom. 

The online assignments connect real-life experiences and the required curriculum (Pearcy, 2009). 
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The teacher will take on a differentiated instructional approach with blended roles in 

social, managerial, and pedagogical instructional alignment to the needs of their student 

population (Pearcy, 2009). The research described the word educational as it relates to teachers, 

who are responsible for creating a blended community on design, delivery of instruction, face-to-

face interactions while moving from a traditional environment to a mixed format that addresses 

the student’s needs on a more personalized level of education (Dziuban, 2015). Blended learning 

provides an atmosphere with flexibility, change the type, amount, frequency of the interaction 

that can aid in student learning. 

Blended learning is a means to provide face-to-face learning into an overall learning 

strategy to strengthen learners by addressing diverse needs through differentiated instructional 

modalities (Gayeski, 1998; Wilson, 1999). It also offers fruitfulness to learning and an 

abundance of strategies in a social promotional progression (Osguthorpe & Graham, 2003).  

Teacher-Centered to Student-Centered 

  There has been a move to the different directions of blended learning, such as teacher 

focus instructions to student focus instruction that allows these two groups to become one in the 

delivery format. It will enable the two platforms to be implemented and evaluated into online or 

traditional collaborative and interactive learning outcomes (Yoau-Chau, Shu-Chuan & Hong-

Min, 2010). In the assessment piece, students receive activities online with the support of 

resources to help produce positive results in assessments (Hiett, 2017). 

Learners allowed to utilize formative and summative assessments in receiving immediate 

feedback (Chubb, 2012). There are some problems identified with teacher-centered to student-

centered learning, such as the financial obligation to ensure success with the program (Capo & 

Orellana, 2012).  The commitment level from teachers in ensuring the implementation of new 
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learning strategies reaching positive outcomes (Delialioglu, 2012).  The blended learning 

program has advanced beyond K-12 and in higher learning companies with workshops and 

courses taken in colleges (Kotzer & Elran, 2012).  The Google classroom, Flip classroom, APEX 

other LMS systems are learning management systems that are specialized programs to measure 

student success as well as provide students with dedicated learning plans with testing activities to 

increase student support. Interactive learning tools provide support instruction on google. Google 

provides a rich understanding of lessons, videos, and assessments to engage the learner. It also 

allows teachers the opportunity to strengthen their skills in posting experiences and eliciting 

feedback from teachers and students (Harnett et al., 2011).   

Scholars that support the research of blended learning programs agreed that the learning 

in these programs offers students measurable outcomes of growth and will continue to advance 

throughout the state as it allows the opportunity to learn and develop strategies from classroom 

communities throughout the country. (Delialioglu, 2012; Wang 2011). However, more research 

is needed to explain the relationship between technological programs training and the 

development of  lessons aligned with student needs (Klobas & McGill, 2010; Sekakubo et al., 

2013).   

According to Sparks and Hirsh (2010), school leaders are the essential planners in 

providing teachers with the best professional development. The needs of students and teachers 

should align with professional development (Sparks & Hirsh et al., 2010).  School leaders should 

model the type of behaviors that they expect from their teachers by being knowledgeable, 

enthusiastic, and skilled. The leader provides a life-long opportunity that demonstrated academic 

success (Sparks & Hirsh et al., 2010). In the public-school, student awareness and student 

achievement are collaborative approaches in the growing student population. Technological 
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training should consist of students and teachers learning how to navigate resources and 

understand how to utilize delivery platforms (Lim, 2014). 

Blended Learning Modules 

The United States Department of Education reported a comparison between online 

learning and face-to-face learning among secondary learners. The report indicated that there was 

more participation from students on hybrid approaches offering half online studies and 

traditional settings with web-based modules followed by those taking online courses (Ibrahim & 

Mehme, 2014). The design of Hybrid courses has been advantageous in offering ongoing support 

in face-to-face courses needed by some learners (Ibrahim & Mehme, 2014). 

Teacher-centered vs. Student-centered models offer two different types of learning. The 

student-centered relationship focuses on collaborative approaches where both groups are 

working together to problem-solve and support daily instruction. The teacher is the center stage 

as a lecturer, one who talks only without the student being the driven force of the conversation. 

The teacher speaks directly, and the student listens. It is different from the student-centered one 

because interactive and engaging discussions are taken place from the teacher and the student. 

The teacher focuses on the information that’s taught to the student in the form of mini-lessons, 

conferences, presentations, modeling, and project-based activities. This area addresses the 

information shown at the knowledge and creative level of Bloom's taxonomy. This opportunity 

gives students immediate feedback from questions, assignments, and hands-on activities (Hiett, 

2017). 

On the other hand, online courses offer a collaboration than traditional and offer more 

structured, personalized lessons, discussion boards, and the opportunity to review assignments 

and videos. Engagement theory (Kearsley, 2000) presents a model for technological web-based 
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environments. The focus of engaging lessons helps students to be active participants in the lesson 

process and provide knowledge on the topic (Seybert & Allen, 2008). Also, the lessons project-

based designed to help develop cooperative groups and engaging experiences (Kearsley, 2000). 

Situated Learning is a form of Blended learning opportunities. Many different types or 

levels of learning require various kinds of instruction (Booth, 2018). According to Gagne (1985), 

there are five significant categories of knowledge: verbal information, intellectual skills, 

cognitive strategies, motor skills, and attitudes. Different internal and external conditions are 

necessary for each type of learning, such as (1 cognitive strategy to be learned (2 developing new 

solutions to problems (3 to learn attitudes (4 the learner connects to a credible role model or 

persuasive agreements. (p.1-2). 

The constructivist theory focuses on the knowledge learned, students, being independent 

and critical thinkers, discussing student expectations, relating real-life experiences within the 

classroom community (Gagne, 1985). There are differences among the theory; some researchers 

indicated that there could be combinations of the blended learning program. The learning style 

has a direct impact on whether a student will meet mastery per theory due to the alignment of an 

individualized student plan. The cognitive style is the collection of the learner values, and beliefs 

laced in an individual student plan can form social interactions (Ally, 2004). 

Rotation model of blended learning: “A course or subject in which students rotate on a 

fixed schedule or at the teacher’s discretion between learning modalities, at least one of which is 

online learning. Other modalities might include activities such as small-group or full-class 

instruction, group projects, individual tutoring, and pencil-and-paper assignments. The students 

learn mostly on the brick-and-mortar campus, except for any homework assignments” (Clayton 

Christensen Institute [CCI], 2012, p. 2). 
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Blending learning offers a strategic plan aligned with each learner online, providing 

remediations through the process of completing the course (Seybert et al., 2008). The plan 

identifies student needs and provides interventions and scaffolding activities to address student 

struggles in their learning. It offers differentiated instruction among a community of learners 

with the use of a variety of media and instructional modalities to meet the needs of all learners. 

Students are responsible for their learning by meeting timelines and objectives set for each 

required assignment. Also, the platforms provide problem-solving strategies that engage learners 

in critical thinking and advance learning opportunities through a management system. Students 

are also able to enhance their technological skills by navigating the resources to meet the need 

for online courses (Booth, 2018). Blended Learning allows teachers to be the facilitators of the 

program in ensuring the implementation of the lesson; however, the learner is required to be the 

leader and have the control for their learning. The traditional platform provides problem-solving 

as well have meaningful conversations, presenters, and webinars. On the other hand, online 

provides problem-solving also provides discussions in a blackboard environment to engage in 

conversational topics to clear misconceptions of information presented by the teacher (Garner & 

Oke, 2014). 

Blended learning provides students with skills that can be use and practice in their future 

studies in academics or career choices. The skills students learn from the Blended formats are 

how to think critically, problem-solve, and how to support their position on a topic of interest 

(Camilleri, 2016). 
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Challenges of Blended learning 

 Several issues have placed a concern with blended learning; both students and teachers 

have complained about the time commitment to gain an understanding of the technology 

(García-Valcárcel et al., 2014; Gedik et al., 2012; Sanchez & Hueros, 2010). 

Another concern with online learning is the lack of constant interaction, demonstrations of 

content, and the connection the lessons have with real-life analogies that occurs in a traditional 

setting (García-Valcárcel et al., 2014; Gedik et al., 2012; Sanchez & Hueros, 2010). Also, 

participants have limited face-to-face interaction with both their teachers and other classmates 

(Shoaf, 2007). Online students present concerns of limited to no interaction with teachers and 

peers and oppose having courses that consist of majority online (Shoaf, 2007).  

There are concerns about having courses only for online studies. However, some online 

reviews fail to include face-to-face or hybrid courses (Shoaf, 2007). No research supports any 

effects online and its relationship to social development and social competency unknowns 

(Shoaf, 2007). However, depending on the students, there may be a greater need for half and 

half. 

 Some online school programs have a high dropout rate in secondary learners (Carr, 

2000). In the 2003-2004 school year, a small Colorado school of 20, 1,000 students lost almost 

25% of its online students due to the school operating below the expectations of the parents and 

students (Carr, 2000). New research can be beneficial in proving whether there is a relationship 

between the factors that cause the difficulties of online schools with data on any given subject. 

Lack of face-to-face interactions and social skill development has been one of the major 

concerns with online learning, especially for over-age students (Rice, 2006).  
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Online teachers and students have identified conversations before and after class as an 

overlooked piece of online education (Lim, 2014). Online schools regularly struggle to overcome 

the social separation of students (Lim, 2014). Both students and teachers expressed a greater 

desire for face-to-face engagement, and once the decision made to attend an online school, 

students ensure that the program matches the way they learn. Online schools vary in the way 

teachers and students interconnect; with their homework assignments, tests are given and assess 

to observe behaviors. There are also different types of delivery methods for instruction, as well 

as various schools for Inclusive services (Shaw, 2015).  

Typically, online schools have their students complete all assignments online at their 

homes or schools. (Shoaf, 2007). Shoaf presents, “not all online learning conducted in the same 

fashion. For example, one British online school, Briteschool, has students log into the classroom 

in the morning and interact with their teacher online throughout the days (Shoaf, 2007). School 

districts have created online programs that are not successful for this student population. The 

courses are required for students to complete to meet their graduation cohort needs (Carrollton, 

2015). The teachers and students collaborate regarding the implementation of the blended 

program (Cezmi, 2010). The implementation process of the blended learning program offers an 

increase in student achievement and provides tutorials for this student population (Jolivette & 

Nelson, 2007). 

According to Garcia-Valcarcel et al., 2014), some concerns about blended learning. 

Research further indicated that too much time spent on students understanding technology 

(García-Valcárcel et al., 2014; Gedik et al., 2012; Sanchez & Hueros, 2010).  Users of APEX 

learning need technical support and need to understand the perceived usefulness of the 

technology for attitudes to be affected (p.24). 
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Also, students analyze online learning as a form of extra assignments not aligned to 

teachings and further indicate they are not learning in an online learning environment. According 

to Garner & Oke (2014) shows students see online learning as a means to meet timelines and not 

necessarily provide proper instructions in an online learning environment. However, they further 

indicate that some students present frustrations because they lack essential skills and limited 

enthusiasm for work assignments.  The concerns identified present that students need a profound 

way of learning that answers the questions to unknowns and gaps in knowledge. There is a desire 

to want to learn and be provided with the tools and instructions to carry out the task in each 

assignment. Students are reaching out for support and not instructional activities that keep them 

on the move but instructional support that provides understanding and learning through new 

concepts. However, note that some ideas are not new but have not mastered, and students in this 

situation find themselves not excelling in online learning environments. Students need to be able 

to differentiate their learning by being able to apply learned information and knowing how to 

synthesize the different concepts required for their particular course. There is an urgent concern 

to provide structure in learning communities as it relates to high expectations and what it would 

like in an online learning environment for all types of learners. Teachers and Technology 

specialists will have to collaborate to identify best practices for the student population within 

their learning community. If they fail to do so, it is a strong possibility that these learners will not 

be successful due to a lack of interest and distractions that occur within the learning environment 

(Garner & Oke, 2014).   Research indicates that both forms of communication face-to-face and 

online are valuable for the growth of learners. Providing both learning formats offers students 

richness and cohesiveness in meeting their individual needs (Garner et al., 2014). 
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The concern today with this student population is that online learning provides them the 

opportunity to work independently, and traditional settings provide less opportunity and 

accountability for their education (Garner et al., 2014). The chance of blended learning offers a 

theoretical framework that offers two different learning environments, a hybridized version of 

knowledge, including similarities in both. Still, deliveries are separate for each learner (Garner et 

al., 2014). 

According to Garner et al. (2014), students feel encouraged because of the control the 

online learning environment allows when completed assignments and having discussions with 

their peers and teachers. The online provides a college and career readiness opportunity for 

students that can master the content of the classes and understand the level of rigor in the 

assignments. The issue or concern with the online platform of learning provides an environment 

for students that allow students to work and meet the expectations for the course if they have met 

the needs of their prerequisites. For this student population, these students lack the essential, 

necessary skills and struggle to meet the graduation requirements set by the state (Garner et al., 

2014). 

When teaching an online learning environment, there are dual roles of accountability as 

the (teacher, administration, learner, and parents. The responsibility for teachers is to set high 

expectations based on clear expectations for learners, activities alignment to lessons, and 

students understand the requirements for the course enrolled. Teachers should understand the 

learning management system to provide students structured and engaging activities. Also, it 

should provide feedback systems to engage in conversations and to use these opportunities to 

clear any misconceptions to receive positive outcomes of data (Garner, 2014). The learning 

management system for this student population allows google classroom to provide a Blended 
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Learning opportunity to strengthen areas of weakness to provide greatness (Conradie & Faleni, 

2014). The management system offers a costly infrastructure of learning well students' skills 

personalize to help students in need of support (Daft & Lengel, 1986). Students are expecting 

teachers to provide them a sound lesson with explanations on how to navigate the tools and 

resources in assisting with ongoing problem-solving through their daily practices. This type of 

strategy allows all stakeholders to invest in their learning by producing greatness in everyone. 

Students are allowed to use the online learning environments as a flip classroom to 

continue their learning outside of the regular school schedule. They're able to keep their 

conversations and activities outside of the school building, such as home and other places. The 

online learning environments offer students who will prefer to be isolated from school classroom 

environments get the opportunity to discuss their true feelings in a platform blackboard setting 

and the issue that can be view as a discrepancy in the traditional learning environment. Is that the 

students that are comfortable asking questions are the dominant ones, and students who are least 

likely to talk in those face-to-face settings can be overlooked. The online learning environment 

produces student outcomes of data based on the individual learner's successful or unsuccessful 

experiences. Also, when evaluating the different learning formats engagement in student 

learning, it can be explained that not all participants in traditional are online learning have 

mastered the objectives that are required. However, in the online learning environment, it can be 

tracked on how many times a student struggle in specific goals. Then referencing the traditional 

settings, students’ measurements are analyzed based on their participation based on meaningful 

discussions and assessments. Often reviews do not measure student success; if they are not 

participants in ongoing learning talks. The struggle as the teacher would be to evaluate students 

on how their performances in small groups and assessments.  The issue identified as the teacher 
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of record would be to realize that after teaching and providing ongoing discussions and talks to 

find that students have not met 70% of passing. The learning that takes place in the online 

learning environments sets the value and structure of all stakeholders in the learning community. 

Another issue of concern with secondary learners is cellular phones. Sometimes mobile phones 

can be a support in completing assignments in a flip classroom learning environment. Students 

can continue having ongoing communications as well as utilize the platforms to complete 

coursework given. Technologies are advancing, which causes the students to prepare for the 

demands of the workplace by using technology in their daily practices. Students in this student 

population struggle to meet the requirements of graduation and lack technical skills, which will 

become a challenge in meeting the needs of the modern workplace. 

The concern is that Blended Learning provides traditional, web facilitated modality, 

blended/hybrid, and online modality, which provides a structure implemented by teachers in 

giving instructions. Not all students meet the needs of every online opportunity depending on 

their basic knowledge level of skills (Garner et al., 2014). Another concern would be the use of 

time and quality of work in an online learning environment with productivity; however, when 

students are not interested in their learning, they have attendance not to complete courses 

(Garner et al., 2014). 

In online courses, there are some concerns with building a culture that is conducive to 

learning, such as setting the expectations through the process of building relationships with 

online and traditional formats aligned to student and teacher learning (Brewster & Fager, 2000). 

Sometimes there are hardships with navigating the technology tools in the online environment, 

problem-solving with technology, and how students learn best when they are not meeting 

academic success in the learning environment (Garner et al., 2014). An important factor would 
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be the teacher implementation of the blended learning program and continuing to monitor the 

reliability and validity of the learning management system. There is more research required in 

understanding the mixed learning effectiveness as it relates to the flexibility of online platforms 

and the alignment to student needs from a student perspective. 

Some other challenges presented by teachers are the technological concerns with 

uploading assignments, assessments, and instructional tools as resources to support learning for 

students. Technology online environments are becoming to be a movement in elementary, 

secondary, and college settings as an original format of learning. The technology provides 

conversations and responses promptly. These online environments allow students to converse, 

debate, research their findings in having a voice on topics posted online, which shows students' 

and teachers' appreciation for the Blended learning program (Brophy, 2008).  

Components of Situated Learning Theory 

Situated Learning theory allows teachers and students to interact in any classroom 

setting.  There are three elements found in the traditional and online learning environment with 

some similarities, for instance.  The elements are the behavior, cognitive, and constructivist view 

of Situated Learning Theory. The traditional view of this opportunity allows students to interact 

and engage in context and provides feedback and ongoing problem-solving strategies (Manea, 

2011). The classroom environment in a traditional setting focuses on the general topic, and the 

students lead with the support of the instructor, which is an example of the behavior element 

(Evan, 2014). In the traditional environment, students are to build on relationships learned 

experiences, beliefs, morals, and values in defending topics of discussions to learn various 

concepts is an example of the cognitive theory (Lave, 1988).  Students are to evaluate learning 

experiences, and the classroom community sets the tone for learning and growth within each 
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learner (Stein, 1998). The learner takes the responsibility of creating new ideas or products 

(Evan, 2014). 

In an online environment, students are to have meaningful discussions, experiment, and 

provide research in all online situations or blackboards. In this learning format, the students are 

directing there learn and are given less support in online environments; students allowed 

flexibility and are accountable for their learning (Korthagen, 2010).  

The Socially Situated derives from Situated Learning Theory gives a clear understanding 

of individual behaviors observed in the classroom learning community on how students process 

information through hands-on activities, cultural competency, and peer relationships established 

in the school with the teacher (Lave & Wenger, 1991). Students have the opportunity to explore 

and engage in learning, conversations that allow mistakes, and to clear any misconceptions by 

the facilitator (Wenger et al., 1991). The Situated Learning Theory provides students with face-

to-face interactions and hands-on activities, ongoing-problem solving within a classroom 

community of learners (Wenger et al., 1991).   

The learner benefits when he or she can achieve success, feel comfortable asking 

questions while making mistakes, and soliciting feedback from their peers within the learning 

process (Wenger et al., 1991). The result of Keefe’s (2003) study on the impact of interactions 

on student performance supports the view that high-quality student interactions are essential to 

positive student outcomes. “Student interaction is necessary for teaching and learning to enhance 

positive results. Rovai and Jordan (2004) argue that interactions increase socialization, 

connections, provide closer relationships or network communities (p.2). 

The Socially Situated theory allows students the opportunity to be involved in lessons 

that are inquiry-based learning, which furthers to offer interactions with social groups 
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referencing real-life situations and project-based learning daily. This type of learning Wenger et 

al., 1991 theory provides students the opportunity to generate prior knowledge and creates 

debates and defending claims in research-based learning ( Wenger et al., 1991).  

They are socially situated Learning theory open doors for students to express themselves 

and learn through participation in group activities that support physical and mental activities 

through scenarios, lessons, and field trips (Wenger et al., 1991). In classroom communities, 

student’s role-plays and bring subject to life to provide a real experience for students to engage 

in all activities of learning. In this process, teachers are the facilitator clearing any 

misconceptions, track student achievements, evaluate student projects, interacting networks of 

communications inside and outside of the classroom (Wenger et al., 1991.  All lessons are 

student-centered, and teachers are encouraged to promote an environment that is face-to-face 

learning with more collaboration and teacher supports (Wenger et al., 1991). The teaching 

supports social interactions with an emphasis on understanding the information and engage in 

meaningful conversations with their peers (Wenger et al., 1991). 

Interactions have been a critical component of blended learning (Anderson, 1990). 

Wagner et al. (1994) defined interactions as “reciprocal events that require at least two objects 

and two actions. Interactions occur when these objects and events mutually influence one 

another.” (p.8). Interactions serve a variety of functions in educational transactions (Sims, 1999). 

Collaborative relationships allow the learner to control the environment (Pearcy, 2009). 

Holmberg (1989) “argued for the superiority of individualized student-teacher interaction and 

introduced the concept of “guided didactic interaction between students and teachers plays a 

critical role.” Garrison and Shale (1990) define education necessarily as interactions between 

contents, students, and teachers (p.9). 
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According to Eduard, Lindeman argued that learning is a part of daily living. He furthers 

to say that problem-solving and learning from experience are central processes, that educators 

should spend time in analyzing the concepts of how students learn to which presents different 

forms of repetitions and themes surface to help provide strategies to meet the needs of all 

learners. The federal government indicated that 7,000 students drop out of high school each day 

(USDE, 2009; 2007).  

Traditional environments focus on face-to-face interactions in a classroom setting 

between the teacher and the student.  The effort comes directly from the instructor, and he or she 

teachers from an auditorium with a large group of students who cause limited student and teacher 

interactions. However, research indicated there are no significant differences between traditional 

and online.  An adequate system with student and teacher interactions in a traditional classroom 

provides support for a small group environment (Garman, 2012). A small class size resulted in 

significant growth for student success (Garman, 2012). 

Mixed Blended Learning Program 

Traditional courses consist of hands-on learning, group discussions, but these were not 

easy to replicate through online learning. For some learners, traditional knowledge may be 

beneficial (Garman, 2012). Importantly, the interactions between students and teachers are a 

significant initiative in boosting student learning and can be successful in interactive (Aud, et al., 

2010) lessons, virtual online labs, discussions, and dissections with the integration of technology 

(Adam, 2013).  

The technology component of the traditional environment has allowed a more realistic 

view of students. In a traditional science classroom, there are hybrid selections that provide 

online, hybrid courses by posting the lecture components online and requiring exams in 
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secondary to higher learning institutes (Lewis & Parsad 2008). There was a comparison 

conducted with student scores on exams based on two areas online and traditional learning.  The 

data reported that there are higher attendance rates of participation and scores on exams (Riffel 

& Sibley, 2004).  

 In comparing traditional and virtual classrooms, students need social interactions between 

teacher and peer relationships in the school rather than just online classes.  The online computer 

program can consist of three formats: the traditional, ongoing communications were by students 

are in a face-face learning environment; an online class with regular online discussion postings; 

and an online class with a flexible schedule, and self-motivation in the classroom (Leasure, 

Davis & Thievon, 2000). 

 The combination of online and traditional learning can be a great asset to a learner. Also, 

there are many ways that these two components can be combined to produce better results 

instead of one favoring the other (Pearcy et al., 2009).  Depending on the population of learners, 

the program can consist of more online or more traditional settings (Pearcy, 2009). The program 

selections are base on the needs of the population served (Pearcy, 2009). It is limited research on 

Traditional and Online blended learning concerning this student population of learners as which 

one is the best format for a student. The blended learning program provides a personalized plan 

for the teacher to use as a resource in building learners academically (Pearcy, 2009). Most of the 

research evaluates each component separately, such as a credit recovery online program that 

offers flexible scheduling, time management, and the ability to work independently with minimal 

teacher support (Pearcy, 2009). 

However, traditional classrooms provide feedback support in addressing and discussing 

possible content questions and concerns within the online school community (Hiett, 2017). Some 
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researchers indicated that online learning is a great success and widely used in the classroom. 

Others say a crucial component of student learning originates with meaningful face-to-face 

conversations that help support student growth. The two blending learning formats can have a 

direct impact on student success in a blended learning program (Hiett, 2017). The other type of 

blended learning is the flipped classroom design; there is instruction occurring in the classroom 

with a follow up of practice and ongoing lessons at home to ensure mastery of the concept (Sams 

& Bergmann, 2013). The flipped model allows teachers more time to engage in small groups and 

individual support to help students understand the concepts they have learned (Horn et al., 2011; 

Staker & Horn, 2012). Teachers find this learning more personalized to strengthen areas of 

weakness identified in the lessons completed. It allows students to work on their fundamentals 

and will enable the teacher to concentrate on providing remedial support (Barseghian, 2011). 

Credit Recovery Online Program  

Today, society enriched technological advancement from the 1990s, which has caused an 

increase in distance learning. Moreover, today higher learning institutes are offering distance 

learning education with networking capabilities (Montanez, Rodriguez & Ooms, 2008). There 

are potential benefits for online credit recovery programs; such has pacing, scheduling, and 

aspects of learning. Lessons are individualized to support students mastering the objectives 

assigned. Students can have online discussions with peers and professors to elicit feedback (Lim, 

2014). 

The software selected can present different learning modalities. It offers the opportunity 

to read, review, and rewrite. The potential barriers students sometimes get behind and fail to 

master their classes because they lack self- and control to complete course assignments 

(Muilenburg & Berg (2005). Students may need platforms to help with instruction, motivation, 
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tutoring, and additional support that the software does not supply. Also, the software may not 

align with a student’s different lifestyles.  The software may lack and fail to address diverse 

ethnic groups. The software may not adequately prepare students for a College Readiness 

Environment (Harnett, George & Dron, 2011) 

According to the Babson Survey, Research Group reported, Seaman and Allen et al. 

(2013) stated that “when this reported series began in 2002, less than one-half of all higher 

education institutions reported online education was critical to their long-term strategy. The 

number is reaching seventy percent” (p. 4).  

Tracing the increase in national postsecondary online education enrollment figures, the 

U.S. Education stated that the accurate number of students enrolled in online education rose from 

4.28 million in 2007 to 5.44 million in 2012 (National Center for Education Statistics [NCES], 

2011; 2014).   There has been an increase in online courses from schools and universities that 

Song, Singleton, Hill, and Koh (2004) posed several questions for academic leaders to ask: (1 

What do students think about online learning? (2 What makes students successful in online 

education? (3 What can be done to improve greater access for students in online environments? 

(Song, Singleton, Hill, & Koh, 2004). 

He argued that the answers to these questions would help shape the future of online 

education and that sustaining enrollment in higher education will depend on the learning 

experiences and perceptions of teachers and students in an online environment, another 

researcher indicated (Song, Singleton, Hill, & Koh, 2004) 

Students in Credit Recovery Online Programs have different needs as opposed to the 

literacy deficient learners in lack of the right fit to help them grow academically (Harrell & 

Wendt, et al., 2017). In the past, students fail secondary courses because they were limited 
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(Wendt et al.,  2017). Statistics support that students are threatening to drop out of school 

because they lack academics drops-out of school (Wendt et al., 2017). The high school dropout 

rate is a current problem for state secondary schools (Wendt et al., 2017).  

The constructivist theory presents one side of blended learning in that online instructions 

give the teaching to the student independently as an active participant with little or no assistance 

from the teacher (Wenger & Lave, 1991).  Jean Lave and Etienne Wenger were the theorists that 

proposed the Socially Situated Theory as a model of learning among groups of people who share 

a similar profession and practice in understanding how people learn best. To understand how 

people learn best be to identify their areas of interest and to observe how they retain information 

gained (Wenger et al., 1991)  They further to study how people lack student achievement, 

motivation toward schoolwork and how it directly impacts student failures which have caused a 

higher risk for students to drop out of school (Roderick & Camburn, 1999; Schunk & Meece, 

2008). This failing group has created another subgroup outside of the general population of 

African Americans and the Hispanic populations. The subset has grown further behind with the 

graduation courses requiring Credit Recovery online programs (Anderson, 1990).   

The Credit Recovery programs offer little to no student involvement, decision-making, 

and limited resources for instructional practices (Anderson, 1990). Moore (1993) described 

dialogue as “an interaction or a series of interactions having positive qualities that other 

interactions might not have” (p. 2) and singled out interaction as one of the most critical 

components of online learning. Moore stated that educational values, the course content, and the 

delivery format are essential factors. Moore noted that in distance education, like face-to-face 

teaching; however; some communication will be one-way.  Moore presents in face-to-face 

teaching that there are some aspects of transactional distance, which is an environment that is 
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independent and will require some resources and strategies in a classroom community. This 

theory supports online learning for individuals who are discipline, on grade level, and require 

minimal to no help (Schunk,1995).  The facilitator will guide but as needed only structure. 

Students in these environments must be focused, disciplined, and self-motivated in their learning 

(Hiett, 2017).  

Apex Learning Program 

Traditional and online platforms comprise the core curriculum throughout the disciplines. 

Apex provides a rigorous curriculum with flexibility and allows students to work independently 

to improve their academic skills. There is no social humiliation related to providing an 

accelerated program used to restore credits by engaging learners in a structured plan aligned with 

their skills and abilities. The curriculum offers remediations to strengthen the areas where the 

student lacks academic skills. Therefore, each student receives a pre-test that creates a 

personalized plan to help the learner take ownership of their learning. Students are responsible 

for their pace within the parameters of an agreed course completion date with the respective 

teacher and are required to have three courses on their schedule always. The curriculum provides 

differentiated instructional practices and scaffolds student learning until mastery of content. 

On the other hand, teachers can utilize the traditional approach if students do not 

understand the information online. Teachers can take the activities provided a create small group 

discussions and increase student learning over essential skills required of all learners in that 

particular subject area. Students off-grade level do not have to deal with comparisons and to 

assist learners in being accountable for their learning throughout the disciplines. To learn 

advance technologies in reassessing instructional practices, in reviewing and revisiting any 

unlearned information, gain a better understanding of the general concept of the lesson. 
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However, learning the concepts of the lesson helps to create learners not afraid to ask 

questions through problem-solving activities in meeting mastery in all disciplines (Dziuban, 

2015). 

 In the same way, online teaching recognized as different than face-to-face instruction, 

and Blended learning has a unique design that meets the needs of the student population in this 

study. Online program leaders know that they cannot merely use face-to-face teaching methods 

in an online class, and vice versa, because students have different learning styles throughout the 

disciplines. In a global society, content learns through digital and online programs designed to 

increase student achievement (Adam, 2013). 

In addition to on-line teaching, school districts and blended learning programs are using 

both platforms, their classroom communities to provide best practices for all learners. Blended 

learning programs consist of: text-based content, animations, video, replications, and other 

engaging and descriptive substance that provides precise models and blackboard discussions 

(Hiett, 2017).  More importantly, in this virtual reality environment, teachers have to learn how 

to increase their technology skills in problem-solving through the implementation process of the 

Blended Learning program, and having the ability to solve the problems in technology limits the 

loss of classroom time (Hiett, 2017). 

Blended learning is an advanced technology that allows communication channels in an 

online environment that focuses on students learning how to navigate the technology and the 

ability to apply to learn through online software. The software presents tools of resources used 

for problem-solving in practical applications. The presence of software that organizes the course 

may be a distinguishing characteristic between a genuinely blended course and a face-to-face 

course that incorporates a few digital elements (Hiett, 2017). 
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Blended learning provides a vast learning modality used to teach all types of learners. 

However, it presents unknowns and some encounters with inquiry and its rules and regulations 

on how it aligns with a traditional and online platform for student learning. Teachers and state 

policyholders’ places emphasize the need for novelties and improvements as technological 

instructional practices as a means to strengthen student learning will be the future movement in 

technology. Also, the exploration and measuring of goals present a direction for analyzing 

educational technologies that should explain the countless types of learning that combine online 

and face-to-face delivery (Hiett, 2017). 

According to Scott Hornblower, Principal, Cincinnati Public Schools Virtual High School 

Blending Learning: The Convergence of Online and Face-to-Face Education are all programs 

that have created blending learning models to meet the needs of their population. These students 

exposed to a non-traditional learning model that allows virtual online learning to provide an 

accelerated learning opportunity for students that have many unique circumstances. The students 

are giving options for education that offers them the chance to complete the program of choice at 

an accelerated learning environment. Some things are due to health ailments, parent support 

needed in the home, or work-related issues (Watson et al., 2008, p.8). The blended learning 

environment requires teachers to have a fundamental level in technology and challenges teachers 

to raise the bar high in technology to get their students to involve in understanding the program 

and its benefits (Hiett, 2017).  

Students Lack of Technology Skills  

         Technological online experiences had its advantages and disadvantages toward motivating 

learners in online classes can be challenging too if the staff not trained. It depends on students' 

intrinsic and extrinsic beliefs in work ethics.   Students categorized in two categories: (1 those 
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who like flexibility and self-regulated learning, which are advantages of online studies and (2 

those who are least likely to be successful in an online program because they are not self-

motivated (Paulsen, 1993). Some students need the traditional setting teacher-centered 

environments to elicit feedback that does not necessarily come from online learning (Anderson, 

1990). 

 Some severe concerns of online student learning have hindered due to the term 

motivation (Bekele, 2010).  In online environments, the outcomes of success come from 

motivation being the key to the success of online learning environments. (Bekele, 2010). 

Students lack the term motivation and are not successful in their learning environments school 

districts are impacted by high rates of dropout and retention rates.  In online environments, 

students are to be independent and self-regulated in completing online assignments within the 

timeline allotted these learners are motivated. Hunk, Pintrich, and Meece (2008) define 

motivation as “the process whereby goal-directed activity is instigated and sustained” (p. 4).  

Schunk (1995) stated that “motivation can influence what we learn, how we learn,” and when we 

choose to learn (p.1). Scrunch (2008) noted that learners that participate in interactive learning 

communities online, investigate, and research in problem-solving in all their activities are 

motivated and support the learning environment. These learners strive to accomplish their tasks 

as well as enjoy learning new things.  

The intrinsic motivation takes a deep into self-motivation within  

Self-Fulfillment becomes the dominant trait for online studies.  The retention rates of learners 

connect to extrinsic types of rewards. Outside situations may motivate them are situational events 

that occur in their life. Research indicated that there is a need to conduct more research on 
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technology-mediated environments (Turner & Patrick et al., 2008). Lack of motivation can be 

linked to unsuccessful outcomes of data in online communities (Turner et al., 2008).  

Research indicated that there is a complex and multi-layered phenomenon that cannot fully 

explain from the perspective of motivation as either a learner characteristic or an effect of learning 

environment design. While intrinsic motivation constituted an essential part of students’ 

motivation to learn in the contexts described here, identified regulation (i.e., recognizing the value 

and importance of the activity) was also significant (John, Hartnett, & George, 2011). 

In online environments, students that lack academic skills need teachers to motivate them 

and will have an impact on building relationships, peer interactions, and teacher support. The 

goals and instructions needed to be clear and supported to ensure students are part of the learning 

community and have disengaged themselves due to no connections with the online learning 

community. Ensure that learners feel connected, which incorporates their realities and be an asset 

to the online learning community by providing opportunities for learning that will enhance their 

learning style. Instructors are in the position to help learners be successful in this environment 

with open and transparent communications with online supports and activities, continually 

monitoring and tracking feedback networks to close the gap to disengagement of the learner 

(John, Hartnett, et al., 2011). 

Leadership-Implementation 

Before the implementation of a blended learning program, administrators have the option 

of creating their online credit recovery program (USDE, 2014). The selection of a blended 

learning program focuses on student testing and graduation data as well as staffing and training 

needs. The program allows the teacher to make learners accountable for their learning, engaged, 

work on their timing, and research data to drive instruction (USDE, 2014).  
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Another concern of interest is funding, which has a direct impact on student learning and 

the implementation of a blended learning program.  Online programs are said to be cost-efficient 

for school districts and are supported by research in raising student academics. When 

implementing online programs, professional development can be excellent support for students 

and teachers when promoting success in an online community (Tyack & Hanson, 1982). 

 Marzano (2005) presents that leadership has two significant changes. The first change is 

educators who take the administration to handle ongoing problem solving and set goals to 

accomplish them. The second change is a leader that can take obstruction from staff, solve 

problems and troubleshoot.  Leaders who can understand the first and second-order allow the 

adjustment that will help and promote student groups to reach academic progress (Marzano, 

2005 p.17). 

In summary, the blended learning program instructional design accommodates online and 

traditional settings. Online and traditional offers students different support designs. The online 

studies provide a flexible schedule, time management, and self-learning opportunities, while 

conventional learning offers social interactions with the teacher and peers in problem-solving 

and providing feedback. In addition to receiving feedback, which is possible that the programs 

can be mixed or set up based on percentages. However, it is the discretion of the leadership team 

within a district to decide which program to meet the needs of their student population (Dzakira, 

Mustafa; Bakar, 2006). 

Transformational school leaders inspire teachers to exceed above and beyond their 

interests and goals in aligning instructional practices in meeting the needs of their student 

populations by raising the level of awareness and motivation toward the school goals (Samper & 

Major, 2018). However, in the study a principal is viewed as the transformational and 
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instructional leader, the findings indicated that “although it was critical for leaders to shape 

positive organizational culture and contribute to organizational effectiveness, principals must 

continue to play a central and explicit role in instruction” (p. 376). Principals who are 

transformational leaders also accept their educational roles and understand policy when working 

with students daily (Samper et al., 2018). 

Social Interactions 

Other researchers have also recognized the importance of faculty-student  

Interactions. Tomei (2006) described it as playing a “pivotal role in student attitudes about  

online learning and distance education” (p.532), and Bollinger and in online learning 

environments. Swan (2001) found that “students who had perceived high levels of interaction 

with the instructor also had high levels of satisfaction with the course and reported higher levels 

of learning than students who thought they had less interaction with the instructor” (p. 316). 

According to a survey of college students taking online courses at Indiana State University, 83% 

expected instructors to be available at any time and to provide regular feedback (p.316). 

Retention Rates 

 The reasons for retaining academically and behavior students were their inability to be 

compliant with school rules, which has caused some of these learners to be removed from the 

classroom and continue alternative programs toward graduation. The drop-out rate measured by 

the percentage of 9th through 12th-grade learners out of high school due to their age is one way to 

assess a secondary school student population (McFarland, Stark, & Cui, 2016). There has been 

growth in education around 2000 to 2015; however, the drop-out rate has decreased 50% from 

2000 to 2015, because the at-risk student populations failed to receive a high school diploma at 

their time of assigned graduation date (National Center for Education Statistics [NCES], 2017).  
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Decreasing the dropout rate by improving the graduation rate has important implications 

not just for students but for society at large to students, stakeholders, the community, and the 

school district (Wallace, 2016). First, the students benefit when there is sound instruction that 

supports remediation, online learning, and traditional learning used to meet the needs of all 

learners. Also, to build their career and further academic studies in building greatness (Wallace 

et al., 2016). 

 Also, it offers the district an opportunity to develop a technology plan that will assist in 

providing and implementing programs that help academic deficient learners (Wallace et 

al., 2016). Lastly, a blended learning program frees taxpayers from having to disburse out 

excessive money outside of student achievement in educational institutes (Messacar & 

Oreopoulos, 2013). Blended learning programs and eLearning have increased in use to 

support instruction with all learners (Haythornthwaite & Richards, 2007).  

Graduation Requirements 

 The over-age population struggles to receive a high school diploma.  The State Board of 

Education requires that all students meet the graduation plans of the Foundation School Program. 

These individuals are required to complete the Recommended, Distinguish, or Minimal Plan 

(TEA, 2015a). 

The curriculum content aligned with the state End Of course Exams, and students are 

required to master to receive their high school diploma. The students who have completed all 

academic requirements and have passed all parts of the end of course exam will be eligible 

In meeting their graduation ceremony. Students enrolled in special education with limited skills 

and have reached the graduation requirements per their Individual Education Plan [IEP] will 

receive a high school diploma (TEA, 2015a). 
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SPED has a new name, Inclusive services. Inclusive services provided students the 

opportunity to complete a four-year term in high school with TEC §28.025(f).  The certificate is 

not equivalent to a high school diploma; however, it limits a student in special education from 

receiving a diploma after they have participated in a four-year time frame (TEA, 2015a).  

Over-age students often choose the Minimum Plan because they want to finish quickly. 

The approval comes from the leadership at their home campus. Students can opt-out of the 26 

plans and take the 22 projects so that they can graduate on time with their cohorts. The 22 ideas 

also help academic deficient test takers. These students struggle to pass a test. Students that have 

completed minimum requirements of completing three out of the five tests and are ready for 

graduation can participate in the Individual Graduation Committees  [IGC] standards. These 

standards allow students to pass three tests and, after several attempts, take a project in their 

content with a certified teacher guiding the project. The teacher will follow the guideline from 

the state on the assignment and grade all documents to ensure the student meets the master of 70 

is above. 

 When a student fails to meet the Minimum Plan, they can receive a certificate from their 

home campus indicating that they completed all course work but have not met minimum 

standards and will not participate in graduation events. Students not successful with state tests 

and have completed all their coursework have the option of receiving interventions and 

continuing to attempt the state test or receive a Certificate of Attendance, not a diploma (TEA, 

2015). 

 A Certificate of Attendance will not meet the minimum of a GED or a High school in the 

workplace or continuing education to a junior college. These students will not write as a graduate 

based on the graduation requirements, the only completion of attendance (TEA, 2015a). 
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 Students are only allowed to join in the graduation when all courses completed before 

the graduation ceremony. For example, students who have not completed coursework in the 

spring will have to continue in the summer and cannot participate in the spring graduation (TEA, 

2015a). Students who are in specialized programs and have received state approval can announce 

students that have received the district Certificate of Achievement but cannot list them as a 

graduate (TEA., 2015a). The over-age students often meet graduation requirements after their 

cohort and have not participated in a graduation ceremony. These students who have not 

graduated can participate in a graduation ceremony with the permission of the principal 

(Anderson, 1990). 

The graduation requirements for a student and teacher are those that are in effect when 

the student first enters the ninth (9th) grade. The state does not allow under no condition a 

student able to graduate unless approved by the school district.  All students must meet the 

graduation requirement plan for them to graduate and have passed the state-required 

assessments, and there are five to complete unless an extension is an award. The following 

graduate programs are available for students entering grade 9 in 2012-2013 through 2013-2014: 

by the state to require three tests passed and the other two projects on assigned content (TEA, 

2015a) 

Students who have entered 2014-15 for the first year of high school are required to 

complete the 26 plan the Recommended to graduate. The program is recommended and requires 

authorization from legal guardians.  Moreover, students that are not at risk of dropping out from 

the minimum plan are the 22 plans per district. If a student does not want to complete the 26 

plans, then the student can fill out an exit form (TEA, 2015 a).  
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The state has made some changes with the science content for the Recommended plan 

between 2010-2011, and the Recommended plan consists of Integrated Physics and Chemistry 

[IPC] before the 2010-2011 school year. However, if a student is taking science courses between 

2011-2012, the student will need to take IPC and Biology or IPC and Chemistry and one 

additional science class. (TEA, 2015a). 

According to Texas Education Agency, et al., (2015a), “These students may graduate on 

the Recommended High School Plan [RHSP] with either of these course sets: IPC, Biology, 

Chemistry, and fourth science course IPC, Biology, Physics, and fourth science course. These 

students are not required to complete both Chemistry and Physics for them RHSP (p.1). 

The State offers a policy that has been established since 2012-2013, allowing principals 

the ability to develop flexible frameworks as it relates to student achievement. However, 

principals have the opportunity to create courses and credit recovery programs to end the gap in 

education. As an example of this situation would be the power to meet with learners and parents 

if they are under 18 to participate in the 22 plans, the Minimum plan consisting of 22 state 

credits may be an opportunity to help the student instead of, he or she is dropping off school.  

The students are required to complete all required course-work based on the Minimum plan set 

by the state to support learning with the over-age and academically challenge learners (Texas 

Education Agency, 2015a). The general expectation for most school districts in the 

Recommended and Distinguished plans.  However, the student population address in this 

research requests to opt-out of the Recommended to the Minimum plan (Texas Education 

Agency, 2015a, p.1). 

The Responsiveness-to- Intervention, [RTI] model assumes poor or low achievement is 

the result of either ineffective instructional practices or a learning disability (Fuchs, 2003). The 
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research design of this intervention offers educators to identify and respond to academic 

challenge learners through a protocol to provide support in areas of need (Brown Chidsey & 

Steege, 2005; Fuchs et al., 2003). The process identifies the problem, outlines the issue, and 

provides a solution as a form of repair or corrective action plan consisting of resources and 

supports for the learner (Fuchs, 2003). It helps educators to build on the data that has collected 

on the individual learner blueprint (Fuchs, 2003). 

 The blended learning program is a new type of education prepared for specialized 

student groups that will provide remediations for students (Morgan, 2002). The blended learning 

program designed to provide opportunities with an emphasis on improvements in student 

achievement, flexible scheduling, interventions, and to reduce drop-outs rates (Sonnenberg, 

2017). Blended learning opportunity has grown in society, and schools have changed graduation 

requirements to meet virtual classrooms to increase student academics in all disciplines.  

The program also aligns with learning targets to provide individual personal, academic 

needs, a strong sense of connectedness, and relationship building by developing student and 

teacher interactions with content. (Morgan, 2002). Blended learning is a possible answer for 

academic deficient learners within a classroom community (Bersin, 2004).  It also offers 

instructional richness access to knowledge, social interaction, and personal agency (Osguthorpe 

& Graham, 2003). The benefits of instructional needs include being cost-effective to provide 

interventions and facilitate revisions (Osguthorpe & Graham, 2003).  
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Building Relationship 

The building of relationships occurring the culture of learning through traditional and 

online communities. The technology offers a movement for learners to build relationships 

through the blackboard learning environment, also, through traditional platforms of 

communication and feedback processes. Students are also allowed to communicate with their 

classroom teacher and peers in a flip classroom learning environment. It means students can 

access their instructional tools at any location as long as they have internet access. Some students 

utilize their hotspots on their cellular phones to complete their course work. Through these 

relationships, new explorations are surface and introduced to all stakeholders involved. When 

reviewing the research, students can build cohorts of learning opportunities in small groups and 

in their online communities, which provides them a safe way of learning because students feel 

safe. These online communities offer videos, media discussions, research, and assessments. 

Students have the opportunity to practice, take assessments, and track their growth from the data 

collected from the teachers. Teachers can identify their strengths and weaknesses to assess 

student learning and provide a culture that is engaged in learning that offers ongoing 

interventions. Other areas of growth presented in the online learning community between the 

student and the teacher are the ability to connect concepts and best practices through the use of 

digital technologies. In the online community, there are different ways to motivate learners by 

building relationships in creating activities that students provide in the following: profiles, 

stories, presentations, career goals, and colleges of choice. Also, discussions on how they best 

learn with the different disciplines in their interests outside of academics like sports. 

In building relationships, teachers and students have the opportunity to assess the 

different learning outcomes that best meet their needs and add growth to their learning 
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environment. Teachers and students can engage in conversations about the platforms and the 

content of the information delivered and best practices offered in processing information learned. 

Teachers can measure success and determine whether the expectations and goals were 

measurable in reaching 80% accuracy. The relationship building allows quick response to all 

discussions and interventions to student concerns, which helps to build a relationship between 

the student and teacher in knowing that there is an investment in both parts. Both are equally 

accountable for learning and reaching the same goals but are accomplishing them differently. 

The teacher is responsible for updating his or her knowledge of participating in professional 

development pieces of training. Also,  responsible for updating and providing meaningful lessons 

aligned with the goals of the course.  Lastly, in charge of motivating, educating, and promoting 

learning.  

Summary and Organization of the Study 

 In summary, the ability to create other platforms can strengthen the learning 

management system for all learners (Hiett et al., 2017). The academic deficient learners have 

increased the dropout rates at some schools (United States Department of Education, et al., 

2017c). According to IES, (2018), “The dropping out of high school is related to many 

undesirable outcomes, ample, according to data from the Census Bureau’s Current Population 

Survey (CPS), the median income of persons aged 18 through 67 who had not completed high 

school was roughly $26,000 in 2014 (p.1). The median income of personages 18 through 67 who 

completed their education with at least a high school credential (i.e., a regular credential or an 

alternative high school credential such as a General Educational Development [GED] certificate) 

was approximately $45,000” (p.1). 



    

75 

 

   Over a person’s duration, there is a  loss of approximately $690,000 in income for a 

person who did not have a high school credential completion. Among adults age 25 and older, 

the percentage of dropouts who are in the labor force is lower than the rate of high school 

credential earners who are in the labor force (Rouse, 2007). In comparison with students that are 

dropouts and their relationship to unemployment, there is a higher rate of drop-outs who need 

employment supposed to individuals that have graduated and received their high school diploma. 

(U.S. Department of Labor [USDL], 2015b).  

Also, dropouts age 25 and older reported being in worse health than adults who are not 

dropouts, regardless of income (Pleis, Ward & Lucas, 2010). Dropouts also make up 

disproportionately higher percentages of the nation’s traditional population. In a comparison of 

those who drop out of high school and those who complete high school, the average high school 

dropout costs the economy approximately $262,000 over his or her lifetime in terms of lower tax 

contributions, higher reliance on Medicaid and Medicare, higher rates of criminal activity, and 

higher reliance on welfare (Levin and Belfield 2007, p.1). According to the 703 Texas Education 

Agency (2016), the Legislature also passed HB 1842, which requires TEA to intervene with low-

performing campuses more quickly and work more comprehensively with district leadership to 

ensure performance improvements (p.2). This chapter provided a review of the literature. Section 

III will present the Methodology, and Chapter IV provides the research data, and Chapter V will 

provide the findings from the focus groups conducted in this research. 

  



    

76 

 

CHAPTER III 

 METHODOLOGY       

The purpose of the qualitative phenomenological study was to explore teachers’ 

perceptions regarding the implementation of the blended learning program. This chapter presents 

the details of the methodology, including the research design, selection of participants, the 

context setting, data collection, and data analysis procedures. This study focused on teachers’ 

stories and experiences within a focus group setting. The researcher collected data on the 

implementation of the blended learning program through the lens of the teachers participating in 

this study. The blended learning program will enable researchers and practitioners to expand 

their knowledge about blended learning programs in the public school setting.   

Research Design 

In this study, the researcher used a qualitative research methodology to explore and more 

clearly describe the essence of the experience of teachers educating students working in credit 

recovery. Qualitative research designs are commonly used when the purpose of the researcher is 

to explore and more clearly understand the essence of human, social, cultural actions and 

experiences through the collection of textual data (Flick, 2009; Jabeen, 2013).  

Creswell (2013) explained, “The collection of data in a natural setting while listening to 

participants speak on their lived experiences. The data collection and analysis for both inductive 

and deductive establishes repetitions and themes.”   The natural setting of this research has 

allowed teachers to share teaching experiences and stories based on their observations and 

interactions with students involved in the blended learning program in a credit recovery program. 

The data allows the researcher to construct meaning and information based on the 

implementation of the blended learning program. The narrative inquiry method also captures the 
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teacher’s stories in addressing the phenomenon from their perspective.  According to Mayhew 

(2018, p.1). “The deductive method is the mode of using knowledge, the inductive method, and 

the mode of acquiring it.”  In this research, the inductive analysis allows the researcher to ask 

open-ended questions in a focus group setting by observing, listening, and recording data from 

teacher’s scenarios, experiences, best practices, and any struggles in assisting students through 

the implementation of the blended learning program. To detect any repetitions, explanations 

based on their experiential methods, the researcher carefully examines all three types of research 

as they assist in identifying recurring statements, themes, declarations in creating a closing of the 

data collected on the blended learning program. 

  In so doing, the researcher gained knowledge as these participants shared their feelings, 

describing what they perceived and sensed through their self-awareness and skill. The data 

collected were from four sites within the Graduation Academy of Learning Program.  Each site 

consists of content area teachers. There is at least one content teacher at each location. 

This phenomenological narrative inquiry focuses on the personal experiences of teachers 

currently employed at the Graduation Academy of Learning. These teachers are now teaching the 

blended learning program in various content throughout the disciplines. These teachers 

participated in the research by providing their personal experiences with the implementation of 

the blended learning program by highlighting their professional development learning 

opportunities, encounters with their management system, and recommendations for improving 

the blended learning program. 

Approaching the study from this perspective allowed the researcher to explore the central 

underlying meaning of the experiences that contained both the outward appearance and inward 

consciousness based on memories, images, and implications of these participants’ responses 
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(Moustakas, 1994).  The research questions that were used to help understand the phenomenon 

were:  

1 What are teachers’ perceptions of the implementation of the blended learning program at 

selected secondary campuses?  

2 What are the teachers’ recommendations regarding improvements in the implementation 

of technological instructional practices of the blended learning program? 

3 What aspects of the blended learning program framework were experiential and 

influential in teaching and student learning? 

 There are several features of qualitative studies that render it the best design  

for this study.  The natural setting is where the researcher will accumulate information from 

notes and facts from being at the location of where the participant's life experiences occurred in 

this study. The researcher collects data within each focus group by observing behaviors through 

interactions (Creswell, 2018).  

According to Creswell (2018), the researcher, as a vital instrument, offers qualitative 

research to accumulate information by reviewing and analyzing facts, perceptions of subjects, 

and interviewing participants. The instrument used for collecting data should be a series of open-

ended questions and not questionnaires from other researchers (Creswell 2018).  The multiple 

methods of data collection employed by qualitative researchers include many sources such as 

interviews, observations, and documents, rather than relying on one source. The information 

collected by the researcher consisted of (1) collection of data from the focus group, (2) patterns, 

(3) themes, and (4) complex reasoning through inductive and deductive logic.  

The qualitative researcher provided general trends from the inductive and deductive data 

used to evaluate the effectiveness of the blended learning program.  According to Creswell 
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(2018), the inductive and deductive logic process means that the qualitative researcher uses 

complex reasoning skills throughout the process of research (p.43-44).  By allowing both the 

logic process, it anticipates that the current study will have a more robust and more in-depth 

understanding of the teacher experiences. The qualitative researcher used the natural setting 

instrument that was designed to allow participants the opportunity to engage in interviews 

through a form of open communications, discussions, and observations based on the research 

questions under the study (Creswell, 2018). The qualitative researcher was resourceful in 

collecting data from teachers' experiences through the implementation of the blended learning 

program as well as allows teachers to provide recommendations in developing a sound plan. 

Teachers were the best participants for this research in that they know of the management system 

effectiveness, professional development learning opportunities that assisted in the 

implementation of the blended learning program, and any other essential highlights that they felt 

need to address the implementation process. The shared experiences allowed the researcher to 

collect data through the lens of the teachers in their focus group interviews. 

There are many ways to conduct qualitative research.  In the current study, the researcher 

implemented the phenomenological research approach. Phenomenology is a method used to 

examine the existing problem (Creswell, 2018).  There are many different types of 

phenomenological research. The researcher selected phenomenology, which allows the 

researcher the opportunity to interview participants and collect data that supports “teacher 

experiences” from teacher perceptions regarding the blended learning program.  

The phenomenological research approaches used in the study designed by Bodgan and 

Biklen (2006) used to analyze and describe qualitative data process for analyzing the data in the 

following statement, “analysis involved working with data, organizing them, breaking them into 
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manageable units, synthesizing, searching for patterns, discovering what is important and what is 

to learned, and deciding what you to will tell others” (p. 157).   

As stated by Lichtman (1996), phenomenological research approaches studied the actual 

experiences of people regarding a specific phenomenon.  A phenomenon is a situation or 

experience that occurs unknowingly. Therefore, the phenomenological researcher must be open-

minded toward a changing reality (Lancy, 1993). They are changing reality in the lens of 

teachers to meet the needs of an advanced global technological society for the future success of 

secondary learners. Phenomenology instructs the researcher to allow the phenomenon to reveal 

itself in its richness (Lancy, 1993). Boeree (2002) noted the events speak for themselves, 

meaning the researcher should be prepared to listen. The researcher will record the information 

indicated in the focus groups and take thorough notes to identify any occurrences.  In this study, 

the researcher described the perceptions of teachers as it related to the implementation process of 

the blended learning program and made every effort to identify, account for, and be free of the 

researcher’s biases and beliefs (Gall, Gall, & Borg, 2006).  

Phenomenological research allowed the researcher to capture the essence of the 

phenomenon and interpret the findings in six areas;(1). The situation turns into a phenomenon, 

(2) the issue, (3) areas of interests, (4) essential themes, (5) what supports the lived experience, 

and 6) the story (Creswell, 2018, p.77).  The six areas collectively allowed the researcher to 

explain the phenomenon in this study. The second activity addressed issues identified in the 

research as strengths and weaknesses indicated in the focus groups. The third activity discussed 

the area of interest in teaching the blended learning program through the disciplines in content. 

The fourth activity addressed essential themes that indicated a recurrence throughout the focus 

group.  The fifth activity sent what supports teacher scenarios, professional development 
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training, implementations, and recommendations. The sixth activity addressed the story of 

experiential and personalized learning that occurs in the blended learning program.  This method 

allowed the researcher to answer the research Context and Setting. 

The current research studied at the Graduation Academy of Learning in an urban public-

school setting in the north and south areas of a large urban school district. Graduation Academy 

of Learning offered a blended learning program for students who were over-age and at-risk of 

dropping out of school.  Graduation Academy of Learning was in Multi-Service Centers to 

provide wraparound services for students that attend the schools in partnership with the City of 

Houston to provide best practices for the learners attending the school. The alternative program 

offers online and traditional learning as an accelerated program to meet the needs of over-age 

learners. This study highlights an at-risk population that consists of the following: Inclusive 

services, English Learners, low income, minorities, and over-age learners. Cohorts. Teachers 

with the Graduation Academy of Learning, a blended learning program, offer personalized 

learning for students.  Teachers used a management system called the Google Classroom that 

may be accessible in the classroom or any location outside of the school that had access to Wi-Fi. 

The management system provided online learning and traditional platforms of instruction for at-

risk youth. Teachers worked with small groups of students to identify personalized learning plans 

of opportunities for each learner. 

Participants 

The participants for this study were selected based on one year of experience teaching the 

blended learning program and one year of teaching experience in a secondary school campus. 

Also, teachers that participated in the study ranged in ages from twenty-five to seventy-five years 

of age. There was a total of 20 teachers that completed their consent forms to participate in focus 
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groups to speak their truths, experiences, scenarios, and feelings based on the teacher’s 

perception regarding the implementation of the blended learning program throughout the 

academic disciplines. Participants of the Graduation Academy of Learning demographics 

consisted of a total of 108 students with a breakdown of 55% African American, 53% Hispanic, 

and 1% Caucasian. According to Bogdan and Biklen (2006), “The researcher may choose 

particular subjects to include because they believed to facilitate the expansion of the developing 

theory” (p. 65). The data collected in deductive research will allow the researcher to develop a 

theory based on the themes and repetitive topics.  

Also, Gall, Gall, and Borg (2006) explained the purpose of selecting participants in 

purposeful sampling: “it develops a deeper understanding of the phenomena studied. A related 

purpose often is to discover or test theories” (p.165). Purposeful sampling utilized to select 

participants that consist of the following needs to address the phenomenon: (1) selecting 

individuals, (2) teaching experience (3) phenomena of interest, and (4) able to express self. 

Creswell (2013) stated, “that phenomenology involves a study of multiple individuals who have 

experienced the same phenomenon” (p.112). The teachers employed by the Graduation Academy 

of Learning participated in interviews aligned with research questions based on teacher 

perceptions regarding the implementation of the blended learning program. Additional identifiers 

included gender, race, age, and year of the program. 

 All the participants were invited to participate in a focus group session where they 

discussed their “teaching experiences” in the blended learning program content areas (e.g., 

mathematics, science, English language arts, social studies, and electives). The significance of 

this research was to listen to teachers who implemented the blended learning program to students 

throughout the year and to listen and observe teaching experiences and practices in evaluating 
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the effectiveness of the implementation process throughout the different contents taught using 

the blended learning program as their core curriculum. This study closely identified patterns or 

trends showing connections between the student populations in the blended learning program. 

The researcher collected the data to identify a theory that will help to support student growth 

among the whole student population, EL, low income, minorities, and over-age learners. 

Both oral and written responses were collected, recorded, analyzed, and coded from each 

session. The themes and patterns were evolved from the responses to interview questions to 

understand the teacher's perceptions of the implementation of the Blended Learning program. 

The group will be purposefully selected based on one content teacher as a participant — the 

instrument used in this study described in the next section. 

Instrumentation 

The guided protocol for this research was: (1) all participants were presented at the   

Personal Learning Committee [PLC] meeting to sign the consent forms (2) develop questions 

that are aligned with the three approved research questions (3) conduct focus groups interviews 

and (4) analyze the data. 

The researcher recorded and took written notes through the process of observing and 

listening to the responses in the focus group sessions. The researcher looked for consistent 

responses throughout the contents since the program focused on the implementation of the 

Blended learning program regardless of content-specific. The initial responses were collected 

and transcribe to capture the phenomenon. 

Data Collection 

Teachers’ perceptions regarding the implementation of the blended learning program 

structured interviews conducted in focus group sessions offering participants the opportunity to 
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provide their scenarios, stories, and lived experiences at the Graduation Academy of Learning n 

a  large urban area. The Human Subjects Form was submitted to Houston Baptist University to 

obtain approval to conduct the study (Appendices A & F).  The researcher met requirements in 

completing the CITI training on conducting ethically sound research. Ethical considerations for 

this study included concealing the identities of the participants and obtaining their written 

permission to participate in the study.  The consent form explains the participant's expectations 

and the purpose of the research before responding to the questions.   

Data were collected through oral communications during the four focus groups for this 

study; the participants of each focus group consisted of certified teachers teaching the blended 

learning program.  The focus group questions will consist of open-ended questions that will 

solicit teaching experiences of the implementation of the blended learning program and offer 

recommendations that will provide opportunities to strengthen the program from each teacher 

lens. The focus groups consist of structured interviews with specific questions that allowed all 

teachers to give scenarios, experiences, and any additional information they want to provide 

based on the implementation of the blended learning program. 

Also, the focus group interviews allowed participants to embellish their initial responses 

and clarify any language the researcher may not have fully understood.  Furthermore, the focus 

group interview allowed the researcher to read body language and establish a more personal 

relationship to enhance data collection. In the focus group, all participants were asked to respect 

the other person's opinions and experiences and a timer set-up to give reasonable time for each 

question.  The focus group interview lasted 20 to 30 minutes.  

  The oral participants were responses documented and analyzed to describe their 

perceptions regarding the implementation of the blended learning program. Themes and patterns 
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evolved from responses in the focus group discussion to help the researcher understand the 

perceptions of the participants. The documentation from the focus groups data documented in 

chapter IV, and all participants were acknowledged using a coding system. 

Researcher Bias 

Researcher bias addressed in all qualitative research studies; the researcher minimizes the 

potential for bias in the study by not intervening in the participants’ communication unless the 

question was ask to repeat for clarity. All participants were given a consent form to participate in 

the study. Once consent had been confirmed, an email was sent to each asking for an approved 

time to meet the focus group session. 

 The participants previously indicated that their responses would be in storage for seven 

years after the completion of this research project, and then they will be destroyed.  Before 

starting the focus group interviews, participants were presented with the role of the researcher. 

The researcher would not be able to respond or provide any insights into the questions. The 

purpose of the researcher would be to listen and observe participants in responding to the 

questions. The focus groups consist of open-ended questions allowing the participants to share 

their experiences, scenarios, and information they would like to offer in responding to the 

questions. 

Reliability and Validity 

The researcher utilized the open-ended questions from the previous study, “Exploring 

Teacher Perceptions of Blended learning” by Jill I. Sorbie. The research instrument by the IRB 

committee for Walden University has approved its validity and reliability of this research study 

(Golafshani, 2003). The focus group interview session will meet the criteria for validity 

according to Guba and Lincoln (1989) and Erlandson, Harris, Skipper, and Allen (1993), who 
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explained that qualitative research must have the following: truth, applicability, value, 

consistency, and neutrality to be considered valid. This study has met all five criteria in the 

following ways.  The criterion of truth achieved using the participants’ unaltered responses.  The 

method of triangulation allowed an opportunity to understand the research through different 

teachers teaching different contents in a blended learning environment (Creswell, 2013). The oral 

and written responses from the participants were typed into tables in a Microsoft Word document 

and coded into categories. 

Applicability was achieved in this study because the researcher provided the same setting 

for each focus group session—neutrality achieved by reducing the researcher’s biases when 

gathering participants’ responses.  The responses recorded and documented were taken to ensure 

validity with data. A sincere effort was made to ensure that the researcher did not influence the 

participants’ responses.   The researcher only focused on facial expressions, the tone of voice, 

body language, passion when articulating information, and identifying key terms in and 

repetitive phrases. 

The researcher will not give the participants any positive or negative responses about 

teacher’s perceptions during the school year. However, the following criterion was used to 

address rigor and trustworthiness (Erlandson et al., 1993; Guba & Lincoln, 1989). Also, which 

required qualitative research: credibility, transferability, and confirmability (Trochim, 2002).   

Credibility entails establishing that the results of qualitative research are credible or 

believable from the perceptions of the participants in the study (Trochim, 2002). The participants 

are the only ones that can provide data on the implantation with fidelity through recognition of 

their daily practices, which can legitimately judge the credibility of the result.  The credibility 

addressed in this study by asking the participants to describe their own experiences. 
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Transferability in qualitative research refers to the degree to which the results of the study 

allows for universal transformations to contextual settings.  Transferability is primarily the 

responsibility of the researcher, who must clearly describe the background or context of his or 

her study (Erlandson et al., 1993; Guba & Lincoln, 1989).  In this study, the researcher attempted 

to increase transferability by including detailed descriptions of the participants’ demographic 

information, including race, gender, age, years of experience working with at-risk students.  All 

participants are certified teachers, and teaching their content with the blended learning program 

occurred four campus sites, and their perceptions will describe in the context section of the 

study.  

 With the detailed findings, others can better determine the transferability of the results 

by analyzing the differences and similarities between their context and the context described in 

this study.  The person who transfers the results to a different setting is responsible for making 

the judgment of how sensible the transfer might be (Trochim, 2002). Individually, others reading 

the findings of this study should examine the experiences of the current teacher’s perceptions in 

this study.  The confirmability refers to the degree to which the results can be long-established or 

verified by others (Trochim, 2002).  

 Qualitative research assumes that each researcher brings a unique perspective to the 

study.  There are several approaches to increasing confirmability.  The researcher documented 

the procedures for checking and rechecking the data throughout the study (Trochim, 2002). The 

researcher reviewed the recorder to capture the phenomenon, and the confirmability address in 

this research exams the common emerging themes from the participants’ oral and written 

responses to the open-ended questions.  The participants’ verbatim responses typed from written 
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documents transcribed from verbal responses then placed in tables in a Microsoft Word 

document, which is saved into a pdf file. 

The participants’ oral and written responses to the open-ended questions are direct quotes 

and served as an essential source of raw data in the qualitative evaluation.  These questions will 

reveal the participants’ levels of emotion, their thoughts, their experiences, and their basic 

perceptions of teacher’s perceptions of the blended learning program implementation process. 

Researchers must be clear about their biases for stakeholders to analyze the data that has 

been collect (Heath, 1997).  Researcher bias is influential an is a vital component in qualitative 

research; therefore, the researcher used reflexivity to minimize bias.  With the use of reflexivity, 

the researcher will perform a self-reflection on personal biases and predispositions (Milinki, 

1999) although, the researcher is invested and interested in the study. The researcher is careful 

not to allow any biases in this study by presenting to participants before the focus group 

interviews the researcher's role in the study as it relates to the focus groups. Also, allowing 

participants the opportunity to ask questions to share their experiences and scenarios in the 

interviews by listening and utilizing observational skills through-out the session. 

The researcher presented before the beginning of starting the focus group questions that 

there will be no responses by the researcher only by the participants. The researcher's position in 

the focus groups is to observe the participants, listen to the scenarios, stories, and experiences. 

The research explained the focus group's purpose to collect data by recording the teacher's 

perceptions regarding the implementation of the blended learning program. 

The reason to carefully ensure safeguards are in place because the researcher is a school 

administrator and therefore careful not to insert her feelings about personal experiences into the 

responses of the participants by listening and documenting responses verbatim.  To analyze the 
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qualitative data, the researcher will review the participants’ responses, which will provide insight 

into their perceptions.  To appraise the situation, the researcher will put aside personal biases and 

remained open-minded when collecting data, which allows a low level of bias and influence on 

the participants in this study.   However, the researcher is invested and interested in the study. To 

appraise the situation, the researcher put aside personal biases and remained open-minded when 

gathering data for the research and allowed the participants to speak the truth about their 

experiences with the implementation process of the blended learning program. Teachers are 

permitting presenting the strengths and weaknesses based on their experiences with teaching, 

learning and implementing the program to its fullest  

Data Analysis 

In this section, the researcher will explain the analysis procedures that were used to 

analyze focus group interviews using the open-ended questions allowing participants to expand 

on the blended learning program verbally. Teachers are allowed to tell their stories in structured 

interviews regarding the teachers’ perceptions regarding the implementation of the mixed 

learning environment at the Graduation Academy of Learning.  The data collected from the 

research is in Chapter 4.  

The oral and written open-ended responses used in the focus groups data organized into 

tables that separated the responses. (a) participants; (b) focus groups codes; (c) demographic 

data; (d) implementation process (e) recommendations toward improvements (f) experiential 

learning (g) the advantages & disadvantages of the program (h) influences of teaching, (i) 

evidence identified; and (j) cognitive and personal traits of the faculty using a Microsoft Office 

Word document, printed and reviewed by the researcher.  If a theme that has to emerge comes 

from the information that is unexpected such as a reoccurring topic, beliefs will be placed in the 
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data to have a final analysis of the research. The researcher sorted the data, analyzed, organized, 

and reorganized in searching for patterns and themes.  The researcher compared data themes and 

categorizations and look for common themes to determine which data needed recategorizing. 

Individually, the researcher coded the text to identify the perceptions of current perceptions of 

teachers regarding the implementation of the blended learning program and address the research 

questions stated at the beginning of this chapter.  According to Bodgan and Biklen (2006), 

“analysis involves working with data, organizing them, breaking them into manageable units, 

synthesizing, searching for patterns, discovering what is important and what is to learn and 

deciding what you will tell others” (p. 157). 

Summary and Organization of the Study 

In this chapter, the researcher indicated a specific methodology for the study.  The 

participants were purposefully selected and placed in categories based on their years of 

experience for the Blended learning program.  Focus groups were conducted to ensure the 

highest fidelity to best practices and the implementation of phenomenological qualitative 

research.  Data were analyzed using methods and research techniques associated with best 

practices in qualitative research. 

In summary, the data collected from the face-to-face focus groups in the study about the 

teacher’s perceptions regarding the implementation of the blended learning program were 

utilized in this study to support student learning. Also, to address the need of the over-age 

population as it relates to student achievement. The instrumentation included open-ended 

questions.  The findings are in Chapter IV. 

Chapter V contains research from the teachers’ perceptions of the implementation of the 

blended learning program. 
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CHAPTER IV 

FINDINGS 

The purpose of the qualitative phenomenological study was to explore teachers’ 

perceptions regarding the implementation of the blended learning program. In this chapter, the 

researcher provides findings of this historical study in which qualitative research methodology of 

phenomenology was utilized to explore and interpret the stories and data collected in the focus 

groups based on their experiences with the implementation process of the blended learning 

program. This study student population is the over-age, English Learner (EL) Inclusive services 

and low-income students that are part of an epidemic reported in the 2015-2016 data report show 

a gap in education, causing students not to meet their expected graduation cohorts (Texas 

Education Agency, 2017b). According to Dunn (2011) states, there’s an epidemic occurring 

among the implementation of instructional practices in technology. This student population fails 

to meet academic success in online learning. If the blended learning program implemented 

correctly, then graduation rates will increase and create a reduction in retention rates, thus 

closing a gap between a newly created subgroup of learners that this research presents 

(Christensen, Horn, & Staker, 2013).   

The effectiveness of the blended learning program would allow students to graduate with 

their cohorts per their graduation plans (Appendix F). The researcher collected data consisting of 

scenarios, stories, feelings, and experiences.  The richness of the data collection allowed the 

researcher to explore the pivotal meaning of both the outward manifestation and inward 

cognizance based on current skills, remembrances, and the significance of these participants’ 

responses (Moustakas, 1994). The research question to understand this phenomenon was:  

1. What are teachers’ perceptions of the implementation of the blended learning 
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      Program at selected secondary campuses?  

2. What are the teachers’ recommendations regarding improvements in the implementation 

of technological instructional practices of the blended learning program? 

3. What aspects of the teachers’ blended learning program framework were experiential 

and influential in teaching and student learning?  

Table 1.1 Demographics Descriptive Statistics  

 

Participant Years of Exp. 

Blended Learning 

Program 

Years of 

Exp. 

Teaching 

Certification Content 

Roletha  

 

7 11 8-12 composite 

Social Studies 

W. Geography 

US History 

W. History 

 

Fred 
 

3 25 6-12 English English I 

English IV 

 

Malek  

 

1 5 Biology 

 
Biology 

Jennifer  

 

5 7 HS Math 

HS Spanish 

Math (All) 

Spanish 1 & 2 

 

Spanish   

Math 

Sandra  

 

15 32 Biology  

Life/Earth 

Chemistry/Math 

 

Biology 

Chemistry 

Physics 

Environmental 

 

Alicia 10 20 K-12 Special  

Education 

8-12 Social  

Studies 

4- 8 Generalist 

 

W. Geography 

US History 

W. History 

 

 

Bill 2 5 7-12 Composite 

Science 

Physics 

Chemistry 

Biology 

IPC 
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Anthony 4 38 6-12 ELA Reading English, I, II 

III and IV 

 

Lashan 2 5 7 -12 Composite 

Science 

Biology 

Chemistry 

Physics 

Environmental 

 

  

Table 1.1 (cont’d) Demographics Descriptive Statistics 

 

Participant Years of Exp. 

Blended Learning 

Program  

Years of 

Exp.  

Teaching 

Certification Content  

Ray 

 
5 10  7-12 Math Algebra 

MMA & B 

Geometry 

 

Gracey 2 5 Non-certified 

(program) 
English, I, II, 

III & IV 

 

 

 

 
Marcus 

 

5 7 8-12 SS CTE W. Geography 

W. History 

US History 

 

 

Mary 

 

2 5 6-12 Math Math  

Greg 5 23 ELA/Reading  

8-12 

English 

 

 

 

William 10 22 EC-12 /MRT 

Secondary 6-12 

English, I, II, 

III, IV  

Reading 1-4 

COMM App          

Critical 

Writing 

 

 

Patricia 6 6 6-12 Secondary 

Science 

Biology 

Chemistry 

Physics 

Environmental 
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Sophia 35 35 Life Certification Physical 

Education 

 

 

Heather 20 42 Life Certification Spanish  

The teacher participants' responses from the focus groups code so that they provide 

confidentiality as described in the consent forms. The participants included a total of 20 teachers, 

seven males, and 13 females.  

 

All are experienced educators ranging from 25 years to 70 years of age. All the 

participants have been in the program for at least one year and have five to 38 years of teaching 

experience.  Teachers who attended the focus groups indicated that the blended learning program 

provided students in this research an excellent opportunity to graduate on time.  With the 

assistance of an administrator from their home campus, students could enroll in the program if 

they had 0.6 credits or to complete so that they could graduate on time (Appendix D)—the data 

collected from the focus groups derived from the original research questions.  

Research Question One 

 Research question one examined teachers’ perceptions of the implementation of the 

blended learning program at selected secondary campuses.  Focus groups were conducted using 

the same protocol for each question.  Teachers were allowed to address the question, present 

stories, and experiences. Some teachers were confident about their colleague's answers.  

Emergent themes included hybrid, a personalized plan, differentiated instruction, blended 

learning, building relationships, academic deficiencies, google classroom, strugglers, and self-

motivators.  

Hybrid  

The blended learning program provides students with educational experiences that were 

designed to be implemented through a half online platform and half traditional classroom setting. 

Sophia states, “Depending on the learner needs, the hybrid format appears to be dominant of the 
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other two formats.” Students were allowed to solve ongoing problems, have meaningful 

conversations, and strengthen their knowledge of content.” The program has designed to meet 

student’s needs at their level. In this environment, the hybrid has been the dominant area and 

[F2F] based on teacher’s presentations.  Tiffany indicated, “That student has given direct 

instruction and technical support. Some teachers presented that students need a balance of both 

because technology is great support; however, students need [F2F] instruction to ensure mastery 

of the information.” The google classroom was created from the Social Studies Department team 

and are the leaders in constructing the lessons. The online learning environment has allowed 

students to participate in a personalized lesson, small group settings, and it provides a hybrid 

format for learners. The lessons created to meet the needs of all types of learners. The Blended 

Learning Program consists of the google classroom, discovery school, videos, and it reinforces 

the content taught.  Teachers spend time using different formats in google classroom.  

Fred states, “I try to get as much individualized support and whatever the student needs 

as another participant mentioned. Assessment students can benefit from cross-cultural writing 

assignments if there is an interest in social studies or science. It happens extremely organically. 

They start discussing a lesson in google classroom that happened in Social Studies because of a 

writing prompt happening. Sometimes students working together can be a benefit. However, if 

the students have the skillset to recognize what they were hearing was tied into what they were 

supposed to be writing, then as an English teacher, I can exploit that.  I can do a reading and 

write real to them, then they can write about what is a tangent.  Alternatively, they can identify 

what is not tangent. They can write what does tangent leap to writing about it. Fred states, “The 

state test is not famous for being extremely familiar for inner-city kids.” 
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Jennifer states, “So, I do an online component and one on one approach explaining a 

math problem. However, In a traditional setting, projects, and hands-on.  Students show their 

level of creativity by showing instead of only traditional. I use a variety of methods, such as 

projects, books, and personalized learning, because it is a smaller setting that allows students to 

get more one-on-one space. Personalized for the different kids who are positive and supported 

learning. Moreover, we are successful because we have a smaller setting, and that is to be 

considered.” 

Alicia states, “Yes, Yes, Yes, in credit recovery individualizing regardless as to what 

they are doing and accommodating as needed in that setting.” “It is mostly Hybrid, based on my 

experiences.” Marcus states, “One on one, traditional, workbooks, and Online has been 

supportive for students.” 

Bill states, “The combination of the two, which is the hybrid. It meets their individualized 

needs better. The Blended Learning Program consists of the following: google classroom, 

discovery school, videos, that reinforce the content taught.” Anthony states, “Agree with the 

information presented in the group, and I would add that I use the STAAR printed materials 

along with the lessons in the google classroom.” Ray states, “Traditional or all platforms consist 

of meeting the needs of the individual student.” Greg states, “Blended learning for the last 

several years have met the requirements of a more centered learning environment. Students have 

more responsibility and ownership when they are to follow guided resources to support their 

learning. The blended learning moves students from a directive approach to the teacher being the 

facilitator in an online community by allowing the student to take ownership of their learning.” 

William states, “It is all a variation of everything because we use the google classroom.” 
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Patricia states, “Personally is the plan for each student. For different students, we use a variety of 

resources based on and different plans. In a traditional classroom, an individual is given a variety 

of topics and [F2F] learning, which is positive for students in the Blended Learning Program.” 

Sophia states, “Students participate in a combination of traditional and online assignments to 

receive credits in Fitness, Nutrition for a healthy body.” Heather says, “We use a variety of credit 

recovery online and traditional learning for students.”  

The blended learning program is unique, and teachers indicated small group instruction 

and personalized learning plans help to meet academic goals. The blended learning opportunities 

offer support in working together through content to help provide structure for the 

implementation process. Teachers are indicating that a model is created with flexibility to give 

them the option to select which plan is select for each student. Teachers asked that the plan be to 

create that provides instructional support for teachers and administrators. Patricia states, 

“Blended learning has helped in the Sciences by allowing students to take their ownership for 

their learning. Students can learn the information and understand the information taught. The 

teachers are like the facilitator; however, in levels of difficulty such as mathematics and science, 

the teacher would be more teacher-directed. For example, students who self-motivated can go on 

you-tube to learn more on their own, however, it does not apply to calculations, and the 

calculations may be used in daily life to promote a survival method. 

Alicia stated, “The best learning experiences are from the students gaining knowledge of 

the blended learning formats as a way of measuring student learning.” The district supports 

ongoing technology training for teachers in the implementation process of the blended learning 

program. Patricia stated, “That the blended learning program has provided personalized learning 

and allowed a chance to provide small grouping in the classroom. Also, develop independent 
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thinkers and learners prepared for each 6-week cycle. Further to say, the blended learning 

program helped science students.” 

Credit Recovery Online, Hybrid, and Traditional Learning Environments gave students a 

variety of learning formats to meet their individual needs. Credit Recovery Online provides an 

online environment for self-motivated students. However, student populations in this research 

lack the academic and technological skills of the 21st century. 

According to the research, students displayed supportive learning environments and 

gained knowledge of content through the data showing growth in weekly tests. Tiffany stated, 

“The hybrid approach is the best format with the classroom.” Often the student population 

enrolls with significant attendance problems. Students are allowed to access online environments 

in different locations if they have access to the internet. Marcus states, “The blended learning 

helps identify weaknesses and reading is a problem in English then it reflects in the Mathematics 

and other subjects.” The blended learning program provides students with half online and half 

traditional. The teacher’s present’s depending on the learner's needs, and the hybrid format 

appears to be dominant in the other two formats. Students were allowed to solve ongoing 

problems, have meaningful conversations, and strengthen their knowledge of content.  

Some teachers indicated more use of online, less online, and hybrid formats. Gracey uses 

more face-to-face learning to meet student needs. Patricia presented that teachers should provide 

hybrid learning environments by providing half online and half traditional. Also, blended 

learning has provided structured learning environments. The teacher indicated that students build 

relationships that help to grow the learner.  Mary stated, “That technology should be everyday 

learning practice. Marcus implied, “That teachers should work as a team to support the 

implementation of the blended learning program best practices. According to the research, 
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teachers indicated that students in the 100% Credit Recovery Online lessons usually spend 

significant time in these environments; however, not mastering the coursework.  The research 

study shows that many teachers indicated they use the Hybrid approach to meet the needs of the 

learners participating in the blended learning program. Sandra stated, “The traditional learning 

environment is another area of support for each learner.” Some auditory and visual learners 

utilize this type of support because they lack online training. Students in this learning community 

may not be ready for a global 21st- century learning environment and may benefit from a hybrid 

or more traditional learning environment with flexibility. According to the research, three plans 

assist in identifying student needs based on knowledge-level, learning styles identified as Credit 

Recovery Online, Hybrid, and Traditional formats. The research finds that google classroom is 

the management system that allows students from grades 9th through 12th grade to meet academic 

requirements within all disciplines of content. The blended learning program could not exist 

without google classroom; it is the program that provides a Credit Recovery Online, Traditional, 

and Hybrid learning environment.  The blended learning program designed to meet the needs of 

the research student population of EL, Inclusive services, and academically deficient students.  

Differentiated Instruction 

 The blended learning components designed to provide differentiated instruction in 

meeting all types of learners' needs. The core curriculum of objectives is to align with the State 

Student Expectations (SE’s) required for all learners designed to help students master course-

work and state assessments. The blended learning program for these types of learners has 

identified in the research three types of models based on student needs.  They are 100% online, 

50/50% Hybrid, and 80/20 % with a flexibility more Traditional and less Online or vice versa. 

The teachers are promoting blended learning as an instructional component of their daily 
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practices because it provides ongoing training for student growth. The personalized plan assists 

with identifying potential targets and experiences with technology and their academics. 

Greg states, “Because of the type of program we offer very levels of content, we use 

technology to differentiate and individualize information for the student, however, instead of 

receiving a blanket for the lesson, they can utilize the curriculum for the specific area that they 

are to follow.” Teachers spend time teaching students how to utilize their technological skills by 

conducting research, typing lessons, uploading lessons, and increasing literacy in all contents. 

The management system allows learners to strengthen their skills, not just in all materials, but 

helps in becoming a global student. The teachers indicated that their ultimate goals range from 

helping learners to become independent thinkers, self-motivators, and achievers in meeting 

mastery in completing their graduation plans. Some teachers reported it is an absolute must for 

students to use technology in this advanced technological society. 

Blended learning program 

Blending learning has been the strength of the Graduation Academy of Learning.  

Students are given one on one support and instructional resources to strengthen the learning of 

the students in attendance.   Marcus indicated, “The google classroom self-management allows 

students to take ownership of their learning.” The students were attending the program, given 

clear expectations and guidance throughout the implementation of the Blended Learning 

Program. Such as the coursework, remediation, personalized plan, and additional resources to 

support ongoing learning. The teacher is the facilitator and the support for ensuring clarity of any 

misunderstandings. Students can use other resources and other supports as needed in the Online 

Learning Community. Also, students in this program that have personalized learning plans 

consisting of the hybrid approach use a 50/50 hybrid approach or 50/less Online and more 
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Traditional formats.  In a scenario discussion, Bill stated, “That some students are not wanting to 

participate in the Online lessons and feel more comfortable with [F2F].” 

Since the teachers are a small working community, they have the spacing and flexibility 

to work as a team in teaching the various disciplines. When a student is not comfortable with 

Online studies, the group of teachers will work with the learner in completing the assignments in 

the google classroom and support with the [F2F] learning environment.  The Blended Learning 

Program is successful because of the teacher’s team and provides personalized learning plans for 

their students. Also, the program is successful because it meets students where they are 

academic. Heather states, “Blended Learning works well for historical aspects; however, not the 

grammar aspects. Blended learning is not just technology; it is a variety of resources that are 

current and practice through the disciplines, which uses multiple resources to assist in student 

learning. Last night I conducted searches for resources to help with the different disciplines. The 

advantage of the Blended Learning program is to increase knowledge in all content areas in 

small group settings. Also, we have a technology specialist and a team of trained staff to assist in 

technology concerns or supports.” 

Sometimes with technology, teachers assume that students are comfortable with 

technology because they continuously use social media and play games, however, because it is 

an instructional activity and a different platform that they do not understand. Teachers want to 

ensure that students do not breakdown and lash out because they are afraid to try. The way that 

teachers solve this problem will provide a personalized plan that gives a hybrid approach and an 

environment consisting of peer coaching and support by teachers and students. 

The information presented from the participants in the focus groups is in pseudonyms 

based on confidentiality. Greg states, “Blended Learning for the last several years have met the 
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requirements of a more centered learning environment. Students have more responsibility and 

ownership when they are to follow guided resources to support their learning. The Blended 

Learning moves students from a directive approach to the teacher being the facilitator in an 

online community by allowing the student to take ownership of their learning.” 

Patricia states, “Blended Learning has helped us in the Sciences by allowing students to 

take their ownership for their learning. Students can learn the information and understand the 

information taught. The teacher is like the facilitator; however, in levels of difficulty such as 

mathematics and science, the teacher would be more teacher-directed. For example, self-

motivated students can go on You-tube to learn more on their own. However, it does not apply to 

calculations, and the calculations may be used in daily life to promote a survival method.”  

William states, “Blended learning helps to meet the students where they are and help 

increase their learning. I believe that teachers should be the facilitator. However; a teacher must 

know their student’s strength to track their growth.” 

Mary states, “Students love to go to google classroom. However, they have struggled 

with the math section in google classroom. They need a step by step process in problem-solving 

equations. Students like to use their phones as a resource for learning but struggles with 

technology when it comes to academics. Moreover, they want more help from the teacher in a 

[F2F] learning environment.” 

Fred states, “Students come with different comfort levels when it comes to technology.   

For example, a female student calls the teacher, indicating that the student feels uncomfortable 

getting their best through technology. She uses the [F2F] hybrid approach. For example, last 

semester, a teacher witnessed a student uncomfortable with google classroom, and a social 
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studies teacher worked with her to help the student feel more comfortable in becoming an 

independent thinker.” 

 Alicia states, “I have experienced student who is technologically savvy, and the opposite 

in need of help and their peers’ coach them through the problem even though they are working as 

a one on one. The students were working on the same subject and helped each other as it related 

to technology.” 

Malek “Students can use technology; however, in math, the majority of the student’s 

course work taught through [F2F]. Students are allowed to access the lessons on google 

classroom.” Marcus states, “Often I have a student in google classroom extended activities and 

allow students to learn skills in google classroom, how to download and answer the right 

questions. I have my students conduct research, such as asking them to use technology that 

requires them to type, upload lessons by increasing the literacy, and allowing them to increase 

their computer literacy allows them to encourage their learning.” 

Sophia states, “Apply several student-centered learning with resources visual in 

referencing health and physical education.” 

Heather states, “In teaching, you must do more than one thing and provide a variety of 

resources is the Blended Learning environment.” 

Teachers participating in this program has blended learning experience and are in a focus 

group to discuss their personal experiences and stories of how they implement the blended 

learning program. The teachers at the schools presented in the research utilize blended learning 

in three different ways: traditional, online, and hybrid approaches to their teaching practices.  

The findings indicate that depending on the need of the student, a hybrid approach may be 

dominant. However, if a student lacks individual skills in mathematics and science, the teachers 
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would use more of an [F2F] approach to meet the needs of all learners. Also, teachers indicate 

this type of program allows them the opportunity to personalize the learning with a 6th-week 

cycle.  There are both needs of students to consider the student that is taking the course for the 

first time, such as an original course and a credit recovery course repeating the course.  Students 

in need of more support taking the first-class need more one on one. Students that are taking the 

course for the second time sometimes need a refresher. However, a student that is taking the 

course for the first time and has mastered their pre-requisites is an example of one that may need 

interventions if they struggle to pass a course. Also, another situation would be a person that may 

have a student taking a math course over as a repeat, and because they lack academic skills fails 

to meet minimum requirements? Teachers present that students enroll in the courses sometimes 

have had struggles with attendance and academics, and therefore to address the need and meet 

the student where he or she is, it is necessary to personalize the learning within the 6th-week 

cycle. 

Teachers present that the Blended learning program is valid for the type of students 

enrolled in the Graduation Academy of Learning because of the small school size and the needs 

of the student population in a six-week cycle. Students have academic challenges that allow this 

program to meet them at their level of needs and grow them to meet minimum academic 

standards of the state graduation requirements. About the online area, it is a need for the student 

population because students can receive credits within a six-week cycle with four content 

teachers at each school. Technology is advantageous in that it gives students the opportunity of 

growth instead of a textbook or such as labs in science can be a high strength in engaging 

students with virtual labs and interactive opportunities. However, the implementation of 

technology can be a struggle if there is software or the internet have problems in the process of 
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implementing the Blended Learning Program. The benefits of the implementation process in a 

small working community allow ongoing trouble-shooting with a short period by students, 

teachers, technology specialists on-site help to reduce using instructional time in solving 

technical problems. Marcus states, “One way they combat technology struggles is to work 

together as a team, train teachers, students through professional development, and develop 

mentoring teams with leaders who are technology savvy.” One of the benefits of the Teachers 

personalizing the learning is to identify student needs, learning styles by using various formats of 

learning in a Technology and global society. The management system is the google classroom, 

which is used daily as the core curriculum for all learners, and some teachers use different times 

spent in google classroom based on student personalized plans. The google classroom allows 

students to work in their core classes and STAAR preps in and outside the school to support 

ongoing learning throughout the day. The lessons and information for students to access are in 

google classroom. However, it presents in the research that teachers identify student learning 

styles using the Blended Learning Program in identifying which format of learning is best for 

each type of learner. For example, some students that lack academic skills may use less online 

and more [F2F] based on the lessons in google classroom. The Blended Learning Program also 

assists in building relationships through the teacher and student interactions. In their blended 

learning environments, students build relationships with their peers and teachers. The activities 

in the google classroom use a baseline of 80 percent to measure whether students are successful 

or not. Also, it presents that some content may need more [F2F] instead of online such as 

Science, because students need more hands-on. For example, content Biology consists of a lot of 

reading and memorization. Some indicators of student achievement in the Blended Learning 
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Program based on the students learning style, such as visual learners, who noted that science 

students need more hands-on and visuals. 

However, there are benefits, and there are some challenges that come with a Blended 

Learning environment presented such as technology; however, Sandra stated, “The best strategy 

will be to meet them where they are and help them to graduate.  In continuing, Sandra said, “In 

this learning environment teachers and students will need to become flexible, with necessary 

technical skills and utilizes the Blended Learning Program to assess learners and meet them 

where they are academic. Team with other teachers to provide interventions and additional 

supports based on individual needs. The classroom is more student-centered environments in a 

Blended Learning Program indicated. Students’ needs become a priority after assessing student 

needs. The students enrolled in this program given a schedule that supports an Accelerated 

Learning environment. The plan consists of an A, B, and C day whereby students have presented 

their contents, STAAR Preparatory courses, and some electives (Table 1.1). In this format, 

Blended Learning is appropriate because one teacher may have eight courses at one time. The 

google classroom is an online opportunity whereby the core assignments placed in each class 

consist of embedded lessons, videos, and interactive labs and resources for all contents. Each 

completed course is .5 credits for each learner. Students can receive 2.5 credits per cycle.  

Another benefit of Blended Learning is that students are self-pace, in charge of their learning, 

and the teacher plays the role of the facilitator. Also, students can revisit instructional material as 

a refresher and a strength in building their knowledge and skills. Blended learning has impacted 

this growth of students in two ways, the ability to learn content and exposure to an 

interdisciplinary learning environment restoring credits and students completing the course work 

to return to their home campuses to graduate with their cohorts. Patricia states, “Blended 
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Learning has helped because students are given personalized attention. One to five student’s 

small groups. Developing confidence and independence, they do not have to depend on resources 

greater understanding, self-assessment by gaining from blended learning. Building self-

confidence.” 

William states, “Uses the end of the course test to see where the students are. It will 

allow the teacher to receive student reports used to discuss areas needing improvement. Too 

early to make any gains and as soon as we overcome our technological problems. Helped 

multilevel since we are multilevel by fixing groups by having a small, medium, or low level of 

students to support. You have a learner that is advance that can offer to the other student’s 

talents. Sometimes students reconnect with the teacher when connecting with other students.” 

Marcus states, “Use diagnostics is not always a reliable way. All it takes a student to 

come in and have a bad day and did not get any sleep. I scaffold assignments and have students 

work more on their own.  Also, looking at the student reading levels.” 

Greg states, “Flows differentiation using a digital product by individualizing for the 

student. Identify end struggles of technology to see if they have the skill set and one of the good 

things the immediate feedback to let you know where the student is.” 

Mary states, “Similar interest of Greg. Whereby the students given step by step support, 

also, in math students are behind, I must use much [F2F].” 

Marcus states, “Blended learning helps identify weakness and seeing that they are asking 

more questions between English and Math. They are there having problems reading. It allows the 

teacher to pinpoint their weaknesses. Alternatively, the struggle in Social Studies because they 

cannot do the math to create the timeline. Sandra stated, “The technical part of science cannot be 
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independent. Also, they have the privilege to talk to the teachers to ask questions.” There never 

any wrong questions for their understanding.” 

Tiffany states, “A guaranteed success it would be [F2F]. The actual reading and the 

success of students [F2F]. The setting is small enough to identify students’ needs to identify 

errors, misspelled words, students in need of eyeglasses, and other supports.” The teachers 

involved in this research study have years of experience in teaching the student population 

presented in the research from 9-12 grade students that are .6 credits or more in need of 

recovering credits to graduate with their cohorts. The mission of the Graduation Academy of 

Learning is to meet every learner where they are and to assist them in receiving their credits to 

return to their home campuses and graduate with their graduation cohort.  The research 

organized at the Graduation Academy of Learning and conference rooms in the Learning 

Academy District's main building. 

 The focus of this research was to allow teachers the opportunity to present their stories 

and experiences of the Blended Learning Program and to allow them the opportunity to offer any 

recommendations in making the program better in the focus groups that directed the research on 

the Teachers Perceptions Regarding the Implementation of the Blended Learning Program. 

Schedule reflects the Graduation Academy of Learning. Students that are 9th through 11th 

grade take five core classes, STAAR preparatory courses, and tutoring courses are provided 

Monday through Friday. Twelfth-grade students are given 6 to 7 courses, STAAR courses, and 

tutoring opportunities. Also, during the winter sessions, holidays, and Saturdays and Sundays, 

we offer additional opportunities to complete content and elective courses for students that 

qualify for the program.  Counselors and Administrators refer students to the program by 

completing the enrollment process for students eligible for the program. The students participate 
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in courses during the week for a six-week cycle.  Once the course was completed, students return 

to their home campuses and graduate with their cohorts. Students are allowed to gain 2.5 credits 

or more per semester.  The State Academic Assessment Readiness Skills  (STAAR) original 

courses are given the same direction for two-six weeks to ensure mastery of their content course.  

Fred states, “In a traditional classroom as much as I possibly can to strive to promote 

individual learning no matter what the academic environment. The goal is to reach students 

wherever they are and to help students improve in their skill levels and attain their personal best 

either on the online or [F2F] learning environment.” 

Malek states, “The Blended Learning is effective for the type of students we have 

enrolled in Graduation Academy of Learning. They come with many academic deficiencies.” 

Jennifer states, “The students come with different needs inside and outside of the school.  

Blended Learning consists of wraparound services for the things that they need personal and 

academic.” 

Sandra states, “In my opinion, the Blended Learning Program is no different from my 

regular teaching. It relies on technology. Blended Learning is what I call normal teaching.  

Technology off-site learning facility relies on technology as the main source of learning; 

however, in that aspect, it is beneficial for the students and the teachers without the use of the 

textbook. However, labs are given weekly for students in science to engage in their learning.  

Blended learning should provide an opportunity for learners.” 

Tiffany states, “Blended learning [F2F] and technology, my students spend much time on 

google classroom, and we do not have access to online software due to technological issues from 

the location of which the Wi-Fi is absent and hot spots used daily.” When you have a program 

like this technology, it should be synchronized and taken care of early such as preparing for the 
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summer to be ready for the upcoming school year in trouble-shooting any potential problems to 

provide the google classroom for the school year adequately. Also, working with colleagues to 

ensure all students has the same opportunity to participate in [F2F] activities, which is the 

strength of the program. It also helps teachers to team-teach to strengthen student learning and to 

be engaged and involved in student’s daily activities.” 

Alicia states, “In an instructional setting, it is important to work with other teachers in the 

room in supporting and promoting academic learners.” 

 Michelle states, “In Science students science have color-coded folders, and students’ 

groups created to help individualize instruction.” Management system for the core curriculum is 

the google classroom online lessons, and the individualized lessons students given access lessons 

and able to ask for any additional information. The google classroom allows groups to work 

together to help one another. 

 Anthony states, “Agrees with colleagues referencing the google classroom student 

opportunities and additional support offered to students are the STAAR materials that coordinate 

with the lessons that are to be taught by teachers.” Also, topics that can be given to students to 

allow students to provide stories based on their own experiences can make lessons more 

memorable.  Also, students are asked questions to access prior learning. Uses a baseline of 80 

percent to measure whether students are successful.” 

Lashan states, “In Science, I do not like Blended Learning because students need more 

hands-on.  The content subject Biology consists of a lot of reading and memorization. I notice 

with children everyone does not like the technology, and I feel they need to move around, such 

as kinesics and the students that are tactile in need of touching objects. We have videos and 
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warmups and activities on the google classroom that are the lessons for the day. Students can get 

2.5 credits and take eight classes a class period.” 

 Gracey states, “I love the Blended Learning Program because its self-pace and the 

students have control for their education. They can learn and go back to revisit materials in 

Blended Learning Program. I like the Blended Learning Program.”  

Marcus states, “Blended Learning Program offers two things the ability to increase the 

subject matter such as History and Math. Also, it teaches interconnective subjects. Students can 

benefit from different subjects.” 

The implementation of technology allows students and teachers a technology plan that 

designs to prepare and troubleshoot learning with limited to no instructional time taken. This 

opportunity will enable teachers to evaluate the implementation of the blended learning program 

in addressing a technology plan that assists with supporting best practices with the use of 

technology. Also, it allows an opportunity to create and design a curriculum aligned with the 

instructional practices required to provide a productive classroom community with the student 

population indicated in the study.  The support offered to students and teachers can also be a tool 

for differentiated instruction in the different learning environments that support continued 

growth in the learner. 

 The research indicated that the teachers in this study had implemented the blended 

learning program in three different ways based on the individual needs of the learners. Teachers 

assess their students upon entry to identify target areas of need and then develop a personalized 

plan to meet their needs in a blended learning environment. The blended learning program offers 

support and addresses each learner's needs by providing vast opportunities. These learning 

opportunities provide one-on-one teacher support, remediation, scaffolding instruction, 
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alignment with learning styles. Also, offers formal and summative assessments to meet the 

student where they are and to move them to the mastery level of success. The program also 

provides different formats for student growth, such as Credit Recovery Online, Hybrid, and 

Traditional formats.  

The blended learning program offered students an intervention plan when they are not at 

grade level that supports growth and mastery of courses taken to graduate with their cohorts. The 

google classroom provides instructional support online in three different formats Credit recovery, 

Traditional and Hybrid. These formats provide a blended learning environment that allows 

student growth and mastery in a short period.  Besides, the design of the program will enable 

students to complete their coursework in a six-week cycle, 2.5 credits per six-weeks cycle, 

possibly totaling four credits within a semester.   [F2F] learning called Traditional learning offers 

students the opportunity of one-one education and support with remediation in areas of struggles.  

Traditional culture allowed students to clear misconceptions to learn. 

 The blended learning program allows students to take assessments and support areas of 

weakness with additional resources. Teachers utilize the three learning formats the Online, 

Hybrid, or and Traditional, to support student achievement throughout the disciplines. This 

component assists students with remediation and interventions to master student objectives 

throughout the subjects. The blended learning program allows students to take their assessments, 

grade them, and provide remedial support in areas of weakness. Teachers were allowed to 

reteach and offer more one-on-one support in their learning. The blended learning program 

identifies weak student objectives to provide additional resources and tools to support ongoing 

learning of content. 
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Building Relationships 

Building relationships are essential in identifying trust within a classroom community 

(citation needed). The blended learning program allows teachers and students to build 

relationships while effectively implementing and evaluating the success of the program to reach 

academic achievement in all learners.  The three formats enable teachers and students to build 

relationships and support learning with guidance. For instance, Teachers noted that they spend a 

significant amount of time with training student and their colleagues through the process of 

troubleshooting with technology within each “6-week” cycle. The beginning of the school year 

sometimes creates a struggle for teachers and students, ensuring the technology is working at 

each campus site.  

They also presented that they are receiving new students and exiting students within a “6-

week” cycle. For students to be capable of the program, students must develop a level of trust 

and support with the teacher to manage a healthy classroom environment and to reach success 

and mastery of coursework with all students within an accelerated pace. Teachers stated that 

once students provided training to strengthen skills and also allows new students to transition 

through the blended learning program. The Graduation Academy of Learning offered students 

the opportunity to complete three “6-week” cycles within a semester at their home campuses.  

This program is rigorous and allows students population in this study to receive credits at a fast 

pace and return to their home campuses to graduate with their cohorts. Building relationships 

with students enhance and promotes learning when students are comfortable about what they are 

doing in a technological learning environment. 
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Academic Deficiencies 

 Academic Deficiencies are the reasons for the research with the student population. Ray 

stated, “That the academically deficient learners can enroll in the program come with different 

needs and may have eight courses to restore within one 6th-week cycle.  They are the over-age, 

English Learners [ELL], Inclusive services, low-income struggling, and were at-risk of dropping 

out of high school.” This issue continues to be an epidemic causing a gap in education.  The 

researcher data collected from the focus groups recommend that the blended learning program 

supports best practices.  

The implementation process indicated that these types of learners need a personalized 

plan that will address areas of weakness in providing academic support. Over-age students have 

been retained one to two years and are at risk of not graduating on time with their cohorts 

(Ledyard, 2017).  The English Learners continued to struggle in learning the English language, 

which causes these learners to fall behind academically. Unless these students participate in a 

blended learning program, they can be at risk of being a continuer or a drop-out (National Center 

for Education Statistics, 2017). The student population of needs in this study expectation for the 

Blended Learning program offers students the opportunity to restore their course credits per six-

week cycle toward their graduation plan. Low-income students sometimes struggle academically 

due to their socioeconomic status and may lack resources, very critical support (Losen, 2014). It 

helps to increase student achievement and allows students to return and meet their graduation 

cohort. 

Google Classroom 

The google classroom designed to meet the needs of the participants in this research. The 

participants are the ELL, SPED, and over-age strugglers.  The google classroom from the 
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perspective of the teachers designed to provide students the essentials of learning and move them 

to a higher academic level of meeting mastery of their lessons. The students that are high 

achievers are given work that will challenge them as well in the google classroom and work 

more independently.  Students that are strugglers could have less amount of time online and 

more instructional support, such as in the math subjects.  

The teachers in the Social Studies course provides 100% online instruction and have 

taught their students how to implement daily practices. As students are working on the online 

material and need additional support, the teachers will assist.  However; Blended Learning 

supports their instructional need. Teachers promoting Blended Learning provide ongoing 

training opportunities to strengthen their skills in online communities because they believe in 

preparing the district goal in developing a global learner for the 21st century. Teachers spend 

time conducting research, typing lessons, uploading lessons, and increasing literacy in all 

contents. The ultimate goals set by teachers were to train their learners to take on big and better 

things. It is helping them to create a strategic plan with goals: independent thinkers, self-

motivators, and achievers in meeting mastery to meet the graduation requirements of the state. In 

this program, it is essential for all students entering the first cycle to have a  personalized plan 

outlining their academic needs regardless of special populations upon entry. All students need an 

assessment of their educational needs. Some teachers indicate it is an absolute must for students 

to use technology regardless if they are savvy. They need to be taught based on the essential 

skills that they need in the workplace. Blended Learning is a strength because it allows the 

teachers and students to build relationships within the classroom community. 

Ray states, “The google classroom standard is relatively low for the math classes, and 

therefore it appears to be different groups and needs such as one student that asked for more 
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work in the google classroom works at an advanced level.  Such as a Montessori school and 

provide support with the google classroom with a small group of students.” 

Gracey states, “The kids that speak very little English uses the google translate Spanish to 

English, dictionaries, sometimes I allow students to write in Spanish to get their thoughts out 

clear. However, note every kid is different. English is about perceptions and their other choices 

to understand the concepts. World of a Self-text connection.” 

Marcus states, “Often I have a student in google classroom extended activities and allow 

students to learn skills in google classroom, how to download and answer the right questions. I 

have my students conduct research, such as asking them to use technology that requires them to 

type, upload lessons by increasing the literacy, and allowing them to increase their computer 

literacy allows them to encourage their learning.” 

Mary states, “Teach the student to be independent is my goal and dream for my students. 

Teachers love students to be independent. Only half of them want to work by themselves. We 

must give them much support. These students need much support. I allow them to practice 100% 

and then offer support. I allow students to work independently first, and then I work with them. 

If there are a better network and understanding with learners, they can learn more.” 

Greg states, “Because of the type of program we offer very levels of content, we use 

technology to differentiate and individualize information for the student. Instead of receiving a 

blanket for the lesson, they can utilize curriculum for the specific area that they are to follow.” 

William states, “You must create an individualized learning plan regardless of how they 

are classified if there 504, have the students work independently and not so much on the teacher. 

When technology works, it helps to support learning. However, when the technology is not 

working, and there are multi-levels. Then technology may not be the best way.   Sometimes there 
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are problems with technology.  We have many multiple subjects; however, technology is not the 

only need for the student. Sometimes you must use direct instruction. Some students are 

technology savvy, and some are not, and we need to keep it in mind.” 

 Patricia states, “Technology has helped teacher’s students by expanding their level of 

education. However, technology has disabled students. Students are not using phlebotomy 

equipment and should be using multisensory subjects.  They do not know how to use simple 

equipment, and they depend on technology.” 

Sophia states, “The communication with the student is one on one and is a Blended 

learning approach that is satisfied.” 

Heather states, “Instructors that build relationships with students help to ensure a smooth 

transition when teaching Blended Learning.” 

Strugglers 

 Strugglers are the over-age population, ELL, Inclusive services, and low-income 

students. The strugglers are those individuals that have been retaining, academically challenging, 

and at-risk of dropping out of school. These students need personalized plans and remediations.  

The blended learning program offers strugglers the opportunity to participate in on-going 

instructional support in a [F2F] learning format with flexibility. Strugglers are at-risk of dropping 

out, and research indicated that due to student deficiencies, these students participate in 

alternative programs and JJAEP based on criminal acts (Losen et al.). Some of the students lack 

technology skills and did not want to utilize a management system. The teachers worked with the 

small groups and began to connect on the Math section.  

 

 



    

118 

 

Self-motivators 

Students that are self-motivators excel in the blended learning program by completing all 

required course work restore their credits within a 6-week cycle, and are to return to their home 

campuses graduating on time. (Losen, Orfield, Wald, & Swanson, 2014). The question focused 

on the success and gains of the Blended learning program. The blended learning program has 

been influential in designing personalized plans, build relationships, online resources, and self-

assessment. The blended learning program identifies weak strugglers and helps learners reach 

academic success.  The blended learning program provides scaffold instructional materials, 

reading levels, differentiation instruction, and individualize lessons for the students. The blended 

learning program allows students to work independently. The successes of the program provide 

data in the following: six-weeks, progress reported, grades per six-weeks, quizzes, and weekly 

tests. It provides a hybrid experience that consists of online and traditional. Some of the student 

successes are the ability to teach, re-teach, and apparent misunderstandings. Also, it helps 

teachers to chart TEK’s objectives and student successes. 

Additionally, support observations, quizzes, exit tickets, which are formal assessments. 

Use google classroom to track data and student talents. Teachers are utilizing the backward plan 

to help check for understanding and mastery of lessons: traditional classrooms pop quiz, exit 

tickets, warm-ups, and informal and formal assessments. 

Research Question Two   

Research question two examined the teachers’ recommendations toward improvements in 

the implementation of technological instructional practices of the blended learning program. The 

Focus Groups were conducted using the same protocol for each question.  Teachers were 
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allowed to address the question, present stories, and experiences. Some teachers were confident 

about their colleague's answers. 

Further indicates more time for teacher training at the beginning of the school year. 

Teachers were offering recommendations for best practices in a blended learning program. 

Teachers presented that there should be a plan designed by the teachers teaching the blended 

learning program that will support technology, google classroom, teaching strategies, and 

backward lesson planning.  

The blended learning program is unique, and teachers indicated small group instruction 

and personalized learning plans help to meet academic goals. The blended learning opportunities 

offer support in working together through content to help provide structure for the 

implementation process. According to the teachers, the implementation process needs an 

organizational structure consisting of other components that will improve it significantly. 

Besides, the implementation should include information required per content that will provide a 

smoother transition through the six-week cycles.  The technology will consist of student and 

teacher training. Teachers presented that there should be options for learning with flexibility. 

Instead of the teachers requiring all online or hybrid, the teachers are indicating that a model is 

created with flexibility to give them the option to select which plan selected is for each student. 

Teachers asked that the plan created provides instructional support for teachers and 

administrators. The themes that emerged from the Implementation of the Blended Learning 

program are:(a) technology plan, (b) online training (c) classroom community, and (d) 

implementation process. 
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Technology plan 

The technology plan addresses professional development learning opportunities called 

Personal Learning Communities[PLC]. This plan addresses teachers' needs weekly with building 

classes, uploading assignments, creating assessments, and ongoing interactions with the student 

and the teacher.  The instructional technology team develops the plan and offers hands-on 

training for the teachers.  The plan starts at the Pre-Service, which is a two-week training before 

students return to school. Teachers were allowed to team with their departments in the following 

contents: Math, Science, Social Studies, and English. Also, Teachers were allowed to work 

together within their Site areas. The plan addresses more of the majority of google classroom 

needs. However, it does not address each Site's needs individually. The instructional specialists 

are assigned one day a week to troubleshoot any potential problems.  Teachers were also given 

surveys to present any areas of need or support to provide to the leadership team. 

Teachers provided recommendations regarding improvements in the implementation of 

technological instructional practices of the blended program with the following: (1) Summer 

technology training (2) Technology weekly updates (3) Technology leaders at each site concerns 

and (4) Training for students. Lastly, to create a Technology Plan aligned with the distinctive 

features that align with their student needs. How much time used in solving technological 

problems while students are utilizing the management system and what type of support is offered 

in professional development to limit the use of instructional time.  

Teachers that used google classroom for the first time indicated some challenges with the 

management system or the Wi-Fi.  New teachers reported that they need more professional 

development time in learning the management system as well as uploading, creating, and 

building classes.  As a new teacher, one-way to prevent technological problems will be to gain 



    

121 

 

more professional development experience and have other resources to support instruction. 

Veterans teachers present that blended learning works well and supports a continuous flow of 

instruction when hybrid lessons taught.   It helps to prevent or reduce technological problems. 

For the mixed learning environment to provide excellent education, teachers must be trained, 

work as a site team, and utilize the technologist specialists that visit the sites. Also, the school 

offers training weekly for the PLC to troubleshoot technology issues, train teachers on google 

classroom, mentors, and participate in the district resources. Teachers participate in the district 

resources and return to their campuses to support online learning and teachers given hotspots to 

troubleshoot any errors with the site Wi-Fi.  All teachers have access to the hotspots to allow 

teachers and students to use in teaching and learning of the google classroom. Teachers present 

that hybrid learning will enable students and teachers the opportunity to build relationships 

through the learning of various contents. The program started the blended learning community 

ever since last year. When the program was just starting, there were a lot of the technical 

problems identified and corrected before the starting of this current year. However, there are a 

few issues that occur not much. The STAAR and content classes are online, and there are [F2F] 

to check for any misunderstandings through a Blended Learning instructional design.  

 Teachers indicated an orientation process is to provide students with a thorough 

introduction of how to access the tools and resources on how to use google classroom. It will 

increase students' understanding and limit the level of stress when using technology as the source 

of their learning. 

The organizational structure of the blended learning program needs to be arrange in a 

way that offers students the opportunity to utilize Credit Recovery Online, Traditional, and 

Hybrid learning environments based on their individual needs. The blended learning program 
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designs a global classroom in and out of the learning community.  The learning community 

provides students with different learning styles and extra support in strengthening their 

academics. 

Online Training 

 Online training has been offered by the school district as well as through the school. The 

school provides ongoing training in the management system called google classroom. Teachers 

are giving professional development about how to build courses, upload lessons, the 

organizational structure of the different platforms. Online training offers weekly supports, 

mentoring by site teachers, and peer support with technological problems. Teachers provided 

students with their orientation before the beginning of the 6-week cycle on how to use the 

management system. Teachers are asking for On-line training that will be offered per six-weeks 

to assist students in a tutorial online, which will give them an understanding throughout the 

disciplines any differences that may be in the online tutorial. 

Classroom Community 

Classroom Community provides a blended learning program that allows students with 

three different formats. The formats are Credit Recovery, Hybrid, and Traditional learning. A 

Classroom Community will enable teachers to use the blended learning program to personalized 

student learning in three models with flexibility for students with academic and technological 

challenges. The Classroom Community allows students to build relationships with teachers and 

peers in ongoing problem-solving and supporting learning daily.  It will enable students to 

complete coursework within a six-week cycle. Teachers provide one-on-one, small grouping and 

open discussions to strengthen student learning. 
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Implementation process 

            The implementation process supports teachers in providing students with best practices. 

The implementation process consists of a technology plan design to monitor, assess to support 

teachers in implementing the blended learning program. The benefits of the implementation 

process are to help teachers grow instructional, help students to return to their home campuses 

graduating on time, develop mentor leaders to support the program, and to train students on how 

to utilize the blended learning program tools and resources. The goal is to end the gap of the 

minority and have one term the majority succeed. Strengthen their skills in technology and 

utilize the blended learning program as a best practice to produce excellence. 

Gracey stated, “That there are love and enjoyment in the blended learning program that 

develops learners to self-manage their learning.” Marcus said, “Blended learning offers two 

forms of learning that benefit Math and History, showing growth in students. Mary indicated that 

the students are trained to be independent online activators after completing a six-week cycle. 

The teacher presents 100% online learning. William stated, “Personalized plans used for all 

students to build relationships and learn from engaging opportunities to grow academically. 

Research Question Three 

Research question three examined what aspects of the blended learning program were 

experiential and influential in teaching and student learning. Focus Groups were conducted using 

the same protocol for each question.  Teachers were allowed to address the question, present 

stories, and experiences. Some teachers were confident about their colleague’s answers. No 

student has the same learning format. Traditional learning environments are used more in the 

classroom online.  
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In answering this question, the teachers indicated that each student learned differently.  

Their personalized plan supports learning for each student; the teacher may offer a more hybrid 

or traditional learning format.  The students in this research come with academic deficiencies or 

over-age and have not graduated after a four-year program and struggle with English as their 

second language. To help these learners graduate on time, it takes a personalized plan that can 

identify weaknesses and build strengths in these learners to meet the needs of their graduation 

plans.  The experiential piece of the program allows flexibility and support in providing 

technological tools and resources to support the learner. Also, to help learners prepare for state 

and local assessments. The emerging themes for the Implementation of the Blended Learning 

program are: (a) academic challenges (b)graduating cohorts (c)recovery (d) experiential (e) Face-

to-Face (f) training and (g) personalized plan and (h) technology plan. 

Academic Challenges 

 The influence in teaching and student learning allows the teachers to target academic 

challenges early within six-weeks. Students are attending the Graduation Academy of Learning 

to offer students the opportunity to complete courses that they are behind within six-weeks and 

return to their home campuses prepared to graduate with their cohort. 

In assessing the teachers by genders, the data presents the male teachers indicated that 

they use a hybrid approach daily for the blended learning program in their contents. The female 

teachers reported hybrid, online, and traditional learning use per content and were thirteen 

teachers who indicated the hybrid approach as a practical approach for their content areas; they 

were the elective subjects.   

Seven teachers indicated that they use 100% online for daily instruction. However, the 

Math and Science teachers used flexibility based on personalized learning plans showing data 
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per student need either more traditional and less online or vice versa. Based on the data presented 

here are three models developed, Model I 100% online, Model II with flexibility 80/20 % model 

more traditional and less online or vice versa, and Model III 50/50% hybrid learning 

environment. 

The 100% online teachers have a strong background in technology and believe that all 

students, regardless of a subject, should be global learners, college, and workplace ready. There 

were ongoing conversations on which content provides hybrid and online and their reasons for 

their selections.  The Math and Science team indicates that students learn base [F2F] learning 

environments and less online.   Teachers present that the blended learning program gives the 

flexibility to personalize a plan that helps these types of learners in this research to be successful 

and build on their technology skills. Teachers further stress the importance of technology; many 

students that attend the program lack technology skills and are reluctant to use computers for 

their lessons. Teachers are providing training for students within their “6-week cycle,” and 

students are feeling more confident with using the blended learning program and are not wanting 

to use any other program (Appendix E). Their technology skills have increased, and academic 

performance is at an all high. The teachers at each site work collaboratively to learn the program 

and its features to promote better learning in a blended learning environment. Therefore, there is 

one teacher at each site that is knowledgeable of the program and spends time training and 

mentoring teachers and students until they are comfortable with the software.   

Graduating cohorts 

 The teachers teach the students to problem-solve and learn the program as well.  What 

has happened at these campuses that the students have become peer coaches and is excellent 

support in the classrooms?  Teachers start the “6-week” cycles training their students to be active 
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and productive while using the blended learning program. Teachers all agree that the blended 

learning program is influential in working with these types of learners and presents the benefits 

of the program yielding success.  Students are returning to their home campuses with recovered 

credits and are graduating with their graduating cohorts. 

 Findings indicated that with this student population, there is very few enroll in the 

blended learning program are independent scholars with a limit to no support from their 

classroom teacher. Most students enrolled in the blended learning program are academic 

deficient and need additional support in this research. The minority group of learners not meeting 

their graduation cohort enrolled comes with academic challenges and failed to meet the 

graduation requirements of online environments before entering the Graduate Academy of 

Learning.  

Teachers present the support of having a blended learning program that allows them to 

personalize each student in building for a thriving learning environment. It also supports the 

opportunity for the teachers to teach eight courses in each class period. Students that are behind 

and need more English classes can take the courses as required to complete their graduation 

requirements. 

 The male and female teachers shared some similarities and differences in the 

implementation of the blended learning program.  They all indicated that the blended learning 

program helps to promote and educate learners in identifying their academic areas of weakness 

in using the Google classroom to reap positive results in completing all required course-work 

(Appendix E). They further to say that these types of learners come with academic deficiencies 

that are great in number and need additional support that the blended learning program provides. 
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Recovery 

The blended learning program allows students to recover courses within a short period, 

one-on-one support such as create personalized and provides online resources that support 

remediation and interventions to enhance student learning. The differences noted by the teachers 

were the recommendations based on their technology level of need or self-proficient in 

technology to be confident in teaching their colleagues troubleshooting ways to limit 

instructional time due to technical problems. About recommendations, some teachers indicated 

that the implementation of the blended learning program needs additional support, such as 

resources for staff.  

Teachers indicated through the implementation of the Blended Learning program that 

they received ongoing support and communications with the leadership and technical teams. The 

leadership teams offered the teaching staff to attend district and off-campus training 

opportunities in strengthening their skills. In addition to the training provided, the technology 

specialists and mentor teachers helped to provide daily instruction for students and teachers on 

how to navigate with the software, set-up classes, and ongoing problem-solving with the 

software. The teachers indicated that they need a plan or designed curriculum that aligns with the 

program's uniqueness. 

Experiential 

The Experiential program consist of there is different types of learners identified.  The 

first one is the 100% online learner that comes with ordinary skills and ability able to work 

individually on the blended learning program. There may be a few that meet this program. 

However, the dominant group this research focuses on the 50/50 percent of a hybrid environment 

and 20/80 more of a traditional learning environment. Marcus states, “The students at each site 
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consist of some students who lack skills, drop-out of school, over-age and had personal issues 

that caused them to have poor attendance.” However, the program provides interventions in 

behavior, attendance, and academics. Sometimes the student's drop-out of school for personal 

reasons and to adjust to the program. Teachers have received excellent feedback from students 

and teachers from local campuses from student’s improvements and self-esteem. The teachers 

are required to track data assessments weekly to identify student’s areas of weakness. The 

majority teachers in the study indicated in the focus group that students learn best in a variety of 

ways when teaching various contents, for instance, more of the hybrid approach and teachers 

should have the flexibility in accepting which format they feel meet the individuals need.  For 

example, three models have been identified based on information indicated in the focus groups: 

Model I 100% online, Model II 50/50 Hybrid approach, and Model III 20/80 or 80/20 consisting 

of more traditional or online.  

Teachers presented the support of having a blended learning program that allows teachers 

to personalize each student in building a thriving learning environment. Teachers are allowed to 

select a model that meets the needs of all learners. Teachers are working hard to meet the 

students where they are to refrain from students shutting down and not wanting to continue the 

program because of the rigidness of the program. Some teachers feel that these students are not 

successful in a 100% online learning environment if they lack academic and technical skills. 

Teachers have been successful in taking student learners in building on their weaknesses by 

slowing and building their technological skills in being consistent and working as a teaching 

team as well as support interdisciplinary studies to increase literacy throughout all disciplines. 

Teachers indicated that the students referred to the program from their home campuses that are 
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aware of their contents are usually successful in an online learning environment because of their 

exposure, self- motivation and on an average academic level.  

Face-to-Face [F2F] 

The face-to-face student not the majority student population success in secondary 

learning environments, there the minority student population not graduating in this study (Losen. 

This type of learner that has identified in this research needs a balance of [F2F] relationships 

along with Online learning environments. It helps to clear any misconceptions and provides 

remedial support in solving ongoing problems within the classroom environment. In a 100% 

Online environment, the students that can meet minimum standards ask for limited to no support 

from their teachers in an online community. However, teachers indicated the majority of learners 

they work with are usually the learners that are an academic challenge and have not been 

successful in the traditional learning environment. These learners have not met their graduation 

requirements in mastering courses per their semester and state testing. These learners have 

repeated courses many times (Appendix E). 

Roletha stated, “She used the [F2F] and online learning to strengthen student learning of 

content.  Michelle presented that the weekly tests show progress in student achievement. 

Michelle and Anthony used the teaming approach with the support of the technologist specialists 

to provide a smooth transition with the implementation process of the blended learning program 

providing interventions and remediation for these learners.”  Marcus and Mary state, “That 

through the program, students are peer coaching per sixth-week cycle and strengthening their 

learning.”  Fred states, “That student said that they felt uncomfortable with working in online 

environments before participating in the design of the blended learning program. Mary states, 

“That it takes a team of educators per campus site to encourage and motivate learners.” 
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The blended learning program allows students to recover courses within a short period, 

one-on-one support such as create a personalized plan and provides online resources that support 

remediation and interventions to enhance student learning. The differences noted by the teachers 

were the recommendations based on their technology level of need. After analyzing the data, it 

appears that there are two types of teachers who are comfortable with technology and those who 

are reluctant and would prefer students to participate in a hybrid course to ensure student mastery 

of all content areas.  About the recommendations offered, some teachers indicated that the 

implementation of the blended learning program needs additional support such as resources and 

more staffing to keep the learning environments to a small grouping ratio to meet the needs of 

the student population indicated in this research. 

Training  

Teachers indicated they had received support from the leadership team; however, they 

still seem to feel that there is more professional development training that should be geared 

directly toward the management system and the organizational structure of the program. The 

teachers recommend creating a mentoring system for teachers and students to ensure weekly 

troubleshooting and developing checkpoints on the success of the blended learning program 

implementation at all sites. It was also indicated that each site presents different concerns in the 

implementation process based on the experience of the teachers with technology and what level 

of knowledge teachers have in the troubleshooting areas of the implementation of the blended 

learning program. This recommendation will provide ongoing technical support for teachers and 

students weekly. The training will provide support for incoming students per the “6-week” cycle. 

The technology training for teachers allows mentoring for new teachers at each campus site. 
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The purpose of the checkpoints is to continually ensure success with the implementation 

process from each “6-week” cycle. Another recommendation would be to create a model or 

technology plan that is unique to this program. The program will consist of training aligned with 

the design of the program checkpoints and weekly assessments to ensure continued success 

weekly and not relying on the Pre-services weeks of training and PLC meetings.   

  William stated, “That there should be teacher training that is knowledgeable with the 

entire implementation process of the blended learning program for the learning community.” The 

teacher explained the purpose of professional development and the importance of getting a clear 

understanding of the program. 

Malek stated, “That teachers need more time at the starting of the school year because of 

the leadership training have taken most of the time.” The teacher provided an example; that at 

the four sites, there are unexpected things that occur during the school year. One site might have 

internet access, and the other site may have construction concerns.”  The sites do not have the 

same challenges. Therefore, the teacher requests more time at the beginning of the school year to 

prepare for the implementation of the blended learning program. Sandra stated, “There is a need 

for much time in planning to meet student needs for the upcoming school year. For example, re-

imaging computers should be taken care of during the summer.  

Teachers also indicate the need for an orientation for each discipline in preparing teachers 

to implement the blended program. The teacher furthers to say there is a need for a student 

orientation during the summer for the upcoming school year.  

Also, they expressed the need for a modified schedule since the school starts a week after 

home campuses begin their start-up for the school year. Heather presented the need to re-image 

laptops and code them before distributing them. Lashan states, “That teachers are taking the extra 
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step to learn even more through peer coaching with their colleagues.” Greg states, “That there is 

no model design that supports their unique program.  Furthers to say that the blended learning 

program provides feedback on the learner offering intervention support.” 

Personalized learning 

The blended learning program has been influential in designing personalized plans, build 

relationships, online resources, and self-assessment. The blended learning program identifies 

weak strugglers and helps learners reach academic success.  The blended learning program 

provides scaffold instructional materials, reading levels, differentiation instruction, and 

individualize lessons for the students. The blended learning program allows students to work 

independently. The successes of the program provide data in the following: six-weeks, progress 

reported, grades per six-weeks, quizzes, and weekly tests. It provides a hybrid experience that 

consists of online and traditional. Some of the student successes are the ability to teach, re-teach, 

and apparent misunderstandings. Also, it helps teachers to chart TEK’s objectives and student 

successes. 

Additionally, support observations, quizzes, exit tickets, which are formal assessments. 

Use google classroom to track data and student talents. Teachers are utilizing the backward plan 

to help check for understanding and mastery of lessons: traditional classrooms pop quiz, exit 

tickets, warm-ups, and informal and formal assessments. 

  Teachers indicated that the goal of the blended learning program was to help 

personalized student learning and provide interventions as needed within a six-week cycle to 

promote student learning throughout various disciplines within a 6-week cycle. Interestingly, to 

note that this student population upon entry asked for one on one support and less online 

learning. They did not feel successful in an online learning environment because they never 
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completed a course. Teachers have been successful in taking these types of students slow in 

building the technological and academic skills they need to function in an online learning 

environment.  However, teachers indicated the majority of learners they work with are usually 

the learners that are an academic challenge and have not successfully met standards in various 

contents and state testing. 

Technology plan 

 The technology plan addresses professional development learning opportunities called 

Personal Learning Communities[PLC]. This plan addresses teachers' needs weekly with building 

classes, uploading assignments, creating assessments, and ongoing interactions with the student 

and the teacher.  The instructional technology team develops the plan and offers hands-on 

training for the teachers.  The plan starts at the Pre-Service, which is a two-week training before 

students return to school. Teachers were allowed to team with their departments in the following 

contents: Math, Science, Social Studies, and English. Also, Teachers were allowed to work 

together within their Site areas. The plan addresses more of the majority of google classroom 

needs. However, it does not address each Site’s needs individually. The instructional specialists 

are assigned one day a week to troubleshoot any potential problems.  Teachers are given surveys 

to present any areas of need or support to provide to the leadership team. The blended learning 

program allows students to recover courses within a short time, one-on-one support such as 

create personalized and offers online resources that support remediation and interventions to 

enhance student learning. The differences noted by the teachers were the recommendations based 

on their technology level of need or self-proficient in technology to be confident in teaching their 

colleagues troubleshooting ways to limit instructional time due to technical problems.  
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About recommendations, some teachers indicated that the implementation of the blended 

learning program needs additional support such as resources and staff.  The teachers reported 

that they need a plan or designed curriculum that aligns with the program's uniqueness. 

What research supports the experiential and influential models created and placed in 

google classroom.  The first one is the 100% online learner that comes with ordinary skills and 

the ability to work individually in the learning community. There may be a few that meet this 

program. The second one is the hybrid relationship 50-50. However, the dominant group this 

research focuses on the 50/50 percent of a hybrid environment and 20/80 more of a traditional 

learning environment. Teachers present that the students at all their campuses lack skills, drop-

out of school, over-age, and had personal issues that caused them to have poor attendance. 

However, the program provides interventions in behavior, participation, and academics. 

Sometimes the student's drop-out of school for personal reasons and to adjust to the program. 

Teachers have received excellent feedback from students and teachers from local campuses from 

student’s improvements and self-esteem. The teachers are required to track data assessments 

weekly to identify student’s areas of weakness. The majority of teachers in the study indicated in 

the focus group that students learn best in a variety of ways when teaching different content; for 

instance, more of the hybrid approach and teachers should have the flexibility in accepting which 

format they should select.   

For example, three models have been identified based on information indicated in the 

focus groups: Model I 100% online, Model II 50/50 Hybrid approach, and Model III 20/80 or 

80/20 consisting of more traditional or online. Teachers presented the support of having a 

blended learning program that allows teachers to personalize each student in building a thriving 

learning environment. Teachers are allowed to select a model that meets the needs of all learners. 
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Teachers are working hard to meet the students where they are to refrain from students shutting 

down and not wanting to continue the program because of the rigidness of the program. Some 

teachers feel that these students are not successful in a 100% online learning environment if they 

lack academic and technical skills. Teachers have been successful in taking these types of 

students and building on their weaknesses by providing interventions and providing 

technological skills in navigating the tools and resources. The program also helps to strengthen 

daily instruction in allowing students the opportunity to utilize resources and ongoing academic 

support throughout the disciplines. Teachers indicated that the students referred to the program 

from their home campuses that are aware of their contents are usually successful in an online 

learning environment because of their exposure, self- motivation and on an average academic 

level.  

However, this type of learner is not the majority indicated in this study. However, most 

students in this study, teachers need a balance of [F2F] relationships along with Online, which 

helps to clear any misconceptions and provides remedial support in solving ongoing problems 

within the classroom environment. In a 100% Online environment, the students that can meet 

minimum standards ask for limited to no support from their teachers in an online community. 

However, teachers indicated the majority of learners they work with are usually the learners that 

are an academic challenge and have not been successful in the traditional learning environment. 

These learners have not met their graduation requirements in mastering courses per their 

semester and state testing. These learners have repeated courses many times (Appendix E). 

The blended learning program allows students to recover courses within a short period, 

one-on-one support such as create a personalized plan and provides online resources that support 

remediation and interventions to enhance student learning. The differences noted by the teachers 
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were the recommendations based on their technology level of need. After analyzing the data, it 

appears that there are two types of teachers who are comfortable with technology and those who 

are reluctant and would prefer students to participate in a hybrid course to ensure student mastery 

of all content areas.  About the recommendations offered, some teachers indicated that the 

implementation of the blended learning program needs additional support such as resources and 

more staffing to keep the learning environments to a small grouping ratio to meet the needs of 

the student population indicated in this research. 

 Teachers indicated they had received support from the leadership team; however, they 

still seem to feel that there is more professional development training that should be geared 

directly toward the management system and the organizational structure of the program. The 

teachers recommend creating a mentoring system for teachers and students to ensure weekly 

troubleshooting and developing checkpoints on the success of the blended learning program 

implementation at all sites. It was also indicated that each site presents different concerns in the 

implementation process based on the experience of the teachers with technology and what level 

of knowledge teachers have in the troubleshooting areas of the implementation of the blended 

learning program. This recommendation will provide ongoing technical support for teachers and 

students weekly. The training will provide support for incoming students per the “6-week” cycle. 

The technology training for teachers allows mentoring for new teachers at each campus site. 

The purpose of the checkpoints is to continually ensure success with the implementation 

process from each “6-week” cycle. Another recommendation would be to create a model or 

technology plan that is unique to this program. The program will consist of training aligned with 

the design of the program checkpoints and weekly assessments to ensure continued success 

weekly and not relying on the Pre-services weeks of training and PLC meetings.   
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The researcher included comprehensive data of the participants’ demographic 

information to increase the transferability of the research, possibly. As noted previously in 

Chapter III, transferability in qualitative research refers to the degree to which the results of the 

study can be generalized or transferred to other contexts or settings (Eland son et al., 1993; Guba 

& Lincoln, 1989). It is important to emphasize that it is the responsibility of those who chose to 

transfer the results to their context to make the judgment of how sensible the transfer might be 

(Trochim, 2002). 

 

Graduation Academy of Learning 

The school and district are pseudonyms used to protect the school and community the 

research conducted. Teachers indicated scenarios and their teaching experiences in the blended 

learning program at the Graduation Academy of Learning in the Virtual Accelerated Learning 

School District. The Graduation Academy of Learning is a program that serves all the Virtual 

Accelerated Learning School Districts that have students that are .6 credits are more behind. The 

students that enroll in this program are at-risk of dropping out of High School, Inclusive services, 

English Learners, and over-age learners. The students can also cost the district low academic 

ratings by not meeting their Academic Yearly Progress [AYP] if students do not graduate on 

time. High school administrators and counselors refer these students to attend the Graduation 

Academy Learning, which is a blended learning program that utilizes online and [F2F] learning 

to meet the needs of their students (Appendices E). The student population is relatively small at 

each Multi-service center to provide a small group study throughout the disciplines. Also, the 

schools are in a large urban district in the Southeast area.  The schools are Discover Academy, 

Southern Academy, Academy of Learning, and Sunshine Academy. These location services all 
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home campuses and specialty high school campuses. The blended learning program management 

system is google classroom. The Academy uses other instructional resources with the blended 

learning program as technology support such as laptops, smartboards, Elmo’s, and translation 

apps for non-English speakers to increase student learning. Students are given class schedules 

with five to eight content classes and other supported courses such as STAAR  tutorials to help 

support student growth and mastery of state and local tests. Once students have completed 

courses referred by the administrative support from their home campuses, then once completed 

will return to their home campus at the end of the sixth-week cycle and graduate with their 

cohorts (table 1.2) 

 

Table 1.2 Class Schedule  for the  Graduation Academy of Learning   

 

Class Period A-Day 

Monday/Wednesday 

B-Day 

Tuesday/Thursday 

C-Day 

Friday 

1 Biology 1A OC  Biology STAAR  

2 English 1B CR  English I STAAR 

 

3 English 2B CR  English II  

STAAR 
 

4 

 

U.S. History 1A CR  The US. History 

STAAR 
 

5  Biology 1B OC   

6  English 2A CR   

7  English 3A CR   

8  U.S. History 1B CR   
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Table 1.2 illustrates a schedule that consists of eight periods, of which students can take the same 

or different courses needed to restore credits and meet their graduation cohorts. Also, STAAR 

Tutorials or independent study labs held on Fridays only. 

 Students have different opportunities and support from their school administrators, wrap-

around specialists, and school counselor in meeting their graduation cohort. When students finish 

the blended learning program, they will return to their assigned campuses. The benefits for these 

learners are that students can complete 15 courses within a semester of a regular high school 

schedule and graduate with their cohorts on time. 

            

Summary of the Findings 

Chapter IV provided an overview of the findings of the study based on the responses 

provided by blended learning classroom teachers who participated in a focus group setting. 

Teachers asked questions in given guided questions based learning environment on the three 

quest6ions that allow teachers to provide their experiences and stories based on their perceptions 

of the implementation of the blended learning program for 9th through 12th graders. 

Four campuses participated in the focus groups.  The teachers reported that the blended 

learning program has been inspirational and supportive in working with students that are 

academically challenging, lack essentials, and who need one-on-one support daily through-out 

the disciplines. Moreover, besides the blended learning program experiences, technology 

learning should grow both teachers and students in navigating the software to meet their 

academic needs.  It allows the teacher to engage with learners on various topics, hands-on 

lessons, practical activities, and assessments to check for understanding of content.   
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 The goal for a successful implementation of the blended learning program, the classroom 

must be structured a sure way to provide learners with an accelerated fast learning environment 

in a six-week cycle. Teachers indicated that the success of the program starts with a personalized 

plan that offers a surplus of opportunities like remediation and resources to strengthen the 

learner. The Social Studies Department utilizes 100% credit online support with additional 

support based on each learner. However, the other content areas indicated that they use two 

different forms of hybrid. There models: Model I 100% online, Model II 50/50% Hybrid and 

Model III 20/80 or 80/20 more traditional and less online or vice versa. Teachers indicated they 

want to have the flexibility to choose what percentage of the models meet the needs of their 

learners. 

 Classroom teachers indicated that their students have taken their course several times 

and still lack essential skills. More benefits of the blended learning programs start with the 

design and structure of a personalized plan to help strengthen students’ academic and 

interpersonal skills.  Teachers indicated that the students were happier, excited about learning, 

and wanted to continue with the blended learning program. Teachers further to say that when the 

students arrived, they feared the structure of the program without knowing about the hybrid 

approach to learning. Some students come from high schools that utilize the APEX system, 

which is a management computer system that provides all core curriculums. 

 The students indicated to the teachers that they were on computers at their previous 

school. However, they felt the instructional modalities were too hard and did not feel successful 

and wanted a different learning opportunity. The focus groups were meaningful experiences 

teachers indicated their true feelings of the blended learning program and offered ways that they 

could improve the program. Teachers reported that the blended learning program highly 
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recommended for these types of learners who come with many deficiencies and need additional 

support and resources from teachers.  The benefits from the focus groups are that students were 

much happier, grades increased from low to high grades, strengthen student’s self-awareness of 

their capabilities. They supported their teachers more with peer coaching and problem-solving 

with technology.  

Teachers indicated as the year progress, and they noticed that any ongoing problems they 

had at the beginning were resolve referencing technology. However, they noticed that the more 

knowledgeable the students and teachers gave more time to the instructional components. 

Aken from students' instruction.  Another benefit would be that each group of teachers 

indicated that there was someone reliable in technology at their campus site, and the individual 

was a great support to decreasing the time spent on troubleshooting technology.  

Involve in their time in working together to provide support and ongoing problem-solving 

in technology for students struggling with the content information. There are a technologist and 

Interventionist that visits each campus weekly to support teacher and student instructional 

support using the google classroom management system.  Also, the blended learning program 

allows the teacher to provide interventions for each student to promote student growth in all 

learning communities. For example, this teacher presented the struggles of teaching a student 

that is not actively engaged in the learning community. The student is more focused on not being 

a part of the classroom, which causes a red flag toward the student growing academically. The 

blended learning program allows interactions, grouping, and ongoing problem-solving for all 

learners. Teachers assessed learners weekly within a 6-week cycle period, and there is growth in 

student courses.  Students are completing courses and restoring credits.  



    

142 

 

In areas where the student was not previously successful or failed to master their courses 

toward their graduation plan will not graduate on time if they miss their timelines. The data 

collected from weekly activities show success with the student population in this research. 

In Chapter V, the researcher provided discussion, implications, recommendations, and 

conclusions for the findings of this study include direct quotes from each focus group question 

and the participants per campus. The researcher explored teachers’ perceptions regarding the 

implementation of the blended learning program. 
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CHAPTER V 

DISCUSSIONS, IMPLICATIONS, RECOMMENDATIONS, AND CONCLUSIONS 

Summary of the Study 

The purpose of this study was to explore the phenomenological study of the teacher’s 

perceptions regarding the implementation of the blended learning program as it relates to a 

student population of over-age, EL, Inclusive services, and low-income learners are graduating 

on time. This research explores the effectiveness of the implementation of the blended learning 

program from teacher’s perspectives. When the blended learning program is implemented 

correctly, there will be an increase in graduation and a decrease in retention rates. The study 

collected data from the Graduation Academy of Learning teacher participants in focus groups. 

All participants did not answer each question because they were confident and in agreement with 

the information indicated by their colleagues. 

Discussions of the Findings 

Focus Group Questions: One and Two 

The first and second focus group questions focused on the teacher’s ability to integrate 

the blended learning approaches in a Hybrid or Online Learning environment for students in 

meeting mastery of all course-work.  Teachers indicated that three models signify the types of 

blended learning programs for students.  The models are base on the student individual learning 

styles and are an area of need. Teachers indicated that these learners have academic challenges 

that cause them to enroll in the Graduation Academy of Learning. Students that enroll in this 

program are 0.6 credits or more behind and needed to restore their credits. The researcher also 

finds that over-age students, English Learners [EL], Inclusive services, and low income have a 

history of struggling in certain academic subjects such as Mathematics and English. Teachers 
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indicated in the focus groups that these students are an academic challenge and had personalized 

plans that identify students’ weaknesses and promote learning.  

To address research one and two, responses from the teacher’s perceptions regarding the 

implementation of the blended learning program conducted a focus group. The research asked all 

participants to elaborate on their discussions in the focus group. The discussion address was to 

capture the essence of teacher’s perceptions referencing their stories, scenarios, feelings, and 

experiences as relevant information in identifying the effectiveness of the implementation of the 

blended learning program for the student population address in the study. All participants did not 

respond to all the questions; however, they indicated they were very confident with their 

colleague answers indicating the information presented was accurate. The oral responses 

documented were analyzed to describe the benefits of the implementation process of the blended 

learning program and accept any recommendations that could improve the implementation 

process.  

Focus Group Question One 

 How do students incorporate technology into their learning? Blending learning has been 

the strength of the Graduation Academy of Learning.  Students are given one support and 

instructional resource to strengthen the teaching of the students in attendance.  Teachers noted 

that google classroom self-management allows students to take ownership of their learning. The 

students attending the program were given clear expectations and guidance throughout the 

implementation of the blended learning program. Such as the coursework, remediation, 

personalized plan, and additional resources to support ongoing learning. The teacher is the 

facilitator and the support for ensuring clarity of any misunderstandings. Students can use other 

resources and other supports as needed in the Online Learning Community. Students enrolled in 
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the blended learning program receive personalized plans consisting of the hybrid approach use a 

50/50 hybrid approach or of Online and Traditional formats.  In a scenario discussion, the 

teacher indicated that some students are not wanting to participate in the Online lessons and feel 

more comfortable with [F2F] because they lack academic skills and request from their teacher 

more one-on-one instruction. 

Focus Group Question Two 

How do you implement the blended learning approach in daily teaching practices? Greg 

states, “Blended learning for the last several years have met the requirements of a more centered 

learning environment. Students have more responsibility and ownership when they are to follow 

guided resources to support their learning. The blended learning moves students from a directive 

approach to the teacher being the facilitator in an online community by allowing the student to 

take ownership of their learning.” 

Patricia states, “Blended learning has helped us in the Sciences by allowing students to 

take their ownership for their learning. Students can learn the information and understand the 

information taught. The teacher is like the facilitator; however, in levels of difficulty such as 

mathematics and science, the teacher would be more teacher-directed. For example, self-

motivated students can go on you-tube to learn more on their own. However, it does not apply to 

calculations, and the calculations may be used in daily life to promote a survival method.”  

  William states, “Blended learning helps to meet the students where they are and help 

increase their learning. I believe that teachers should be the facilitator. However; a teacher must 

know their student’s strength to track their growth.” 

Mary states, “Students love to go to google classroom. However, they have struggled 

with the math section in google classroom. They need a step by step process in problem-solving 
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equations. Students like to use their phones as a resource for learning but struggles with 

technology when it comes to academics. Moreover, they want more help from the teacher in a 

[F2F] learning environment.” 

Fred states, “Students enroll in the blended learning program with different comfort 

levels when it comes to technology.   For example, a female student calls the teacher, indicating 

that the student feels uncomfortable getting their best through technology. She uses the [F2F] 

hybrid approach. For example, last semester, a teacher witnesses a student uncomfortable with 

google classroom, and a social studies teacher worked with her to help the student feel more 

comfortable in becoming an independent thinker.” 

Alicia states, “I have experienced technologically savvy students, and the opposite in 

need of help and their peers coach them through the problem even though they are working as an 

on one. The students were working on the same subject and helped each other as it related. 

Malek states, “Students can use technology; however, in math, most of the student’s 

coursework taught through [F2F]. Students have the opportunity to access the lessons on google 

classroom.” 

Sophia states, “Apply several student-centered learning with resources visual in 

referencing health and physical education.” Heather says, “In teaching, you must do more than 

one thing and provide a variety of resources is the blended learning environment.” 

Greg states, “Professional Development extends our knowledge and give us more 

instructional strategies and best practices to raise the achievement level. Those of the outcomes 

take those things and implement those to use them. 

Teachers participating in this program has blended learning experience and are in a focus 

group to discuss their personal experiences and stories of how they implement the blended 
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learning program. The teachers at the schools indicated in the research utilize blended learning in 

three different ways: traditional, online, and hybrid approaches to their teaching practices.  The 

findings showed that depending on the need of the student, a hybrid approach might be 

dominant. However, if a student lacks specific skills in mathematics and science, the teachers 

will use more of an [F2F] approach to meet the needs of all learners. Also, teachers indicated this 

type of program allows them the opportunity to personalize the learning with a 6th-week cycle.  

There are both needs of students to consider the student that is taking the course for the first 

time, such as an original course and a credit recovery course repeating the course.  Students in 

need of more support taking the first-class need more one on one. Students that are taking the 

course for the second time sometimes need a refresher. However, a student that is taking the 

course for the first time and have mastered their pre-requisites. Area student may have a math 

course over as a repeat and because they lack academic skills fails to meet minimum 

requirements. Teachers present that students enroll in the courses sometimes have had struggles 

with attendance and academics, and therefore to address the need and meet the student where he 

or she is, it is necessary to personalize the learning within the 6th-week cycle. 

 Teachers present that the blended learning program is useful for the type of 

students that enrolls in the Graduation Academy of Learning because of the small school size 

and the needs of the student population in a “6-week” cycle. Students have academic challenges 

that allow this program to meet them at their level of needs and grow them to meet minimum 

academic standards of the state graduation requirements. About the online area, It is a need for 

the student population because students can receive credits within a “6-week” cycle with four 

content teachers at each school. Technology is advantageous in that it gives students the 

opportunity for growth instead of a textbook or such as labs in science can be a high strength in 
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engaging students with virtual labs and interactive opportunities. However, the implementation 

of technology can be a struggle if there is software or the internet have problems in the process 

of implementing the blended learning program. The benefits of the implementation process in a 

small working community allow ongoing trouble-shooting with a short period by students, 

teachers, technology specialists on-site help to reduce using instructional time in solving 

technical problems. Teachers present one way they combat technology struggles is to work 

together as a team, train teachers, students through professional development, and develop 

mentoring teams with leaders who are technology savvy. 

One of the benefits of the Teachers personalizing the learning to identify student needs, 

learning styles by using various formats of learning in technology and global society. The 

management system is the google classroom, which is used daily as the core curriculum for all 

learners, and some teachers use different times spent in google classroom based on student 

personalized plans. The google classroom allows students to work in all core classes as well as 

STAAR preps in a flip classroom learning environment. The lessons and information for students 

to access are in google classroom. It explains in the research that teachers identify student 

learning styles using the Blended Learning program in identifying which format of learning is 

the best practice for each type of learner. For example, some students that lack academic skills 

may use less online and more [F2F] based on the lessons in google classroom. The blended 

learning program also assists in building relationships through the teacher and student 

interactions. In their mixed learning environments, students build relationships with their peers 

and teachers. The activities in the google classroom use a baseline of 80 percent to measure 

whether students are successful or not. Also, it has indicated that some contents may need more 

[F2F] instead of online such as Science, because students need more hands-on. For example, 
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content Biology consists of a lot of reading and memorization. Some indicators of student 

achievement in the Blended learning program are base on the students learning style, such as the 

visual learners, noted that science students need more hands-on and visuals. 

However, there are benefits, and there are some challenges that come with a blended 

learning environment indicated by one teacher based on each student's needs. The teachers in the 

focus group meant for someone to teach in this learning environment. They will need to be 

flexible, advanced technology skills, and know-how to create meaningful lessons for this student 

population. Also, know how to utilize the resources and tools to help learners in meeting their 

academic needs, such as interventions and remediations. The classroom is more student-centered 

environments in a blended learning program indicated by one of the teachers. Students’ needs 

become a priority after assessing student needs. The students enrolled in this program receive a 

schedule that supports an Accelerated Learning environment. The plan consists of an A, B, and C 

day of course contents, STAAR Preparatory courses, and some electives. In this format, Blended 

learning is appropriate because one teacher may have eight courses at one time. The google 

classroom is an online opportunity whereby the core assignments are embedded lessons, videos, 

and interactive labs and resources for all contents. Each completed course is .5 credits for a grade 

70 or more for each learner. Students can receive 2.5 credits per cycle.  Another benefit of 

blended learning is that students are self-paced, in charge of their knowledge, and the teacher 

plays the role of the facilitator (A. & Samper, 2018). Also, students can revisit instructional 

material as a refresher and a strength in building their knowledge and skills. The blended 

learning program has impacted this growth of students in two ways, the ability to learn content 

and exposure to an interdisciplinary learning environment restoring credits and students 

completing the coursework to return to their home campuses to graduate with their cohorts. 
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The teachers involved in this research study have years of experience in teaching the 

student population indicated in the research from 9-12 grade students that are .6 credits or more 

in need of recovering credits to graduate with their cohorts. The goal of the Graduation Academy 

of Learning was to meet every student where they are and to assist them in receiving credits to 

return to their home campuses and graduate with their graduation cohort.  The research 

conducted at the Graduation Academy of Learning classes at each site and conference rooms of 

the Graduation Academy of Learning's main office. The focus of this research was to allow 

teachers the opportunity to present their stories and experiences of the blended learning program 

and to allow them the opportunity to offer any recommendations in making the program better in 

the focus groups referencing the research on teachers’ perceptions regarding the implementation 

of the blended learning program.  

Student schedule reflects the Graduation Academy of Learning; students that are 9th 

through 11th grade take five core classes, STAAR preparatory courses and tutoring courses are 

provided Monday through Friday. Twelfth-grade students are given 6 to 7 courses, STAAR 

courses, and tutoring opportunities. Also, during the winter sessions, holidays, and Saturdays and 

Sundays, we offer additional opportunities to complete content and elective courses for students 

that qualify for the program.  Counselors and Administrators refer students to the program by 

completing the enrollment process for students eligible for the program. Students participate in 

courses during the “6-week” cycles to restore their credits. When they have met all of the 

requirements by completing their classes, they return to their home campuses prepared to 

participate in the current commencement. Students' gains were per the “6-week” cycle of a 

minimum of 2.5 credits or more per semester (Table 1.1). 
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Fred states, “In a traditional classroom as much as I possibly can to strive to promote 

individual learning no matter what the academic environment. The goal is to reach students 

wherever they are and to help students improve in their skill levels and attain their personal best 

either on the online or [F2F] learning environment.” 

Malek states, “Blended learning is effective for the type of students we have enrolled in 

Graduation Academy of Learning; they come with many academic deficiencies.” 

Jennifer states, “The students’ come with different needs inside and outside of the school 

blended learning consists of wraparound services for the things that they need personal and 

academic.” 

 Sandra states, “In my opinion, the blended learning program is no different from my 

regular teaching. It relies on technology. The blended learning program is what I call normal 

teaching.  Technology off-site learning facility relies on technology as the main source of 

learning; however, in that aspect, it is beneficial for the students and the teachers without the use 

of the textbook. However, labs are given weekly for students in science to engage in their 

learning.  Blended learning programs should provide an opportunity for learners.” 

Tiffany states, “Blended learning [F2F] and technology, my students spend much time on 

google classroom, and we do not have access to online software due to technological issues from 

the location of which the Wi-Fi is absent and hot spots used.  When there is a program like this, 

technology should be synchronized and taken care of early to be ready for the upcoming school 

year in teaching the google classroom. Also, working with colleagues to ensure all students are 

provided with the same opportunity to participate in [F2F] activities, which is the strength of the 

program. It also helps teachers to team-teach to strengthen student learning and to engage and 

involved in student’s daily activities.” 
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Alicia states, “In an instructional setting, it is important to work with other teachers in the 

room in supporting and promoting academic learners.” 

Michelle states, “In science students have science color-coded folders, which creates and 

consist of students individualize instruction. Management system for the core curriculum is the 

google classroom consisting of online lessons, individualized lessons that allow students access 

to the software program, and the resources and technology tools. The google classroom allows 

groups to work together to help one another.” 

Anthony states, “Agrees with colleagues referencing the google classroom student 

opportunities and additional support offered to students are the STAAR materials are aligned 

with the lessons that are to be taught by teachers. Also, topics that can be given to students to 

allow students to give stories based on their own experiences can make lessons more memorable.  

Also, students are asked questions to access prior learning. Uses a baseline of 80 percent to 

measure whether students are successful.” 

Lashan states, “In Science, I do not like blended learning programs because students need 

more hands-on.  The content subject Biology consists of a lot of reading and memorization. I 

notice with children everyone does not like the technology, and I feel he or she needs to move 

around, such as kinesics and the students that are tactile in need of touching objects. The blended 

learning program consists of pros and cons, and therefore the question may be asked, do I utilize 

every aspect of the blended learning program for everything, no? PowerPoints and warm-ups are 

daily practices; however, when there are multiple students, it is okay buts, it is not my favorite.” 

Ray states, “We have A, B, and C days. Monday and Wednesday are the A day, and 

Tuesday and Thursday are the B days, and lastly, the C day is a reciprocal of the Bday. We have 
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videos and warmups and activities on the google classroom that are the lessons for the day. 

Students can get 2.5 credits and take eight classes a class period.” 

Gracey states, “I love the blended learning program because it is self-paced and the 

students have control for their education. They can learn and go back to revisit materials in the 

Blended learning program. I like the blended learning program.”  

Marcus states, “Blended learning program offers two things the ability to increase the 

subject matter such as History and Math. Also, it teaches interconnective subjects. Students can 

benefit from different subjects.” 

The research indicated that the teachers in this study had implemented the blended 

learning program in three different ways based on the individual needs of the learners. Teacher 

Tiffany states, “The hybrid learning experience with the classroom. Patricia says, “That 

traditional teaching is a quick way to develop meaningful relationships.” Sophia states, 

“Participates in a hybrid format of learning with traditional and online environments.” Heather 

states, “A composite of online and traditional teaching taken place.”  Teachers assess their 

students upon entry to identify target areas of need and then develop a personalized plan to meet 

their needs in a blended learning environment. The blended learning program offers support and 

addresses students' individual needs as a one-on-one learning environment with the classroom 

setting online in providing remediation, revisiting unlearned instructional materials, and 

scaffolding instruction. Also, the Blended Learning program helps to align student needs with 

the course content in providing formative and summative assessments to meet the student where 

they are and to move them to the mastery level of success. The program also offers different 

formats for student growth, such as Credit Recovery Online, Hybrid, and Traditional formats.  
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Focus Group Questions: Three and Four  

The third and fourth questions focus on three areas of strengths that allow the blended 

learning program to personalized student plans in meeting students where they are. The plans 

assist in identifying student needs based on knowledge-level, learning styles identified as Credit 

Recovery Online, Hybrid, and Traditional formats. The research finds that google classroom is 

the management system that allows students from grades 9th through 12th grade to meet academic 

requirements within all disciplines of content. The google classroom is a blended learning 

program providing a Credit Recovery Online, Traditional, and Hybrid environment.  The 

blended learning program designed to meet the needs of the research student population of EL, 

Inclusive services, and academically deficient students.  The mixed learning components 

designed to provide differentiated instruction in meeting all types of learners' needs. The core 

curriculum of objectives is to align with the State Student Expectations (SE’s) required for all 

learners designed to help students master course-work and state assessments. The blended 

learning program for these types of learners has identified in the research three types of models 

based on student needs.  They are 100% online, 50/50% Hybrid, and 80/20 % with a flexibility 

more Traditional and less Online or vice versa. The teachers are promoting blended learning as 

an instructional component of their daily practices because it provides ongoing training for 

student growth. The personalized plan assists with identifying potential targets and experiences 

with technology and their academics. 

Teachers spend time teaching students how to utilize their technological skills by 

conducting research, typing lessons, uploading lessons, and increasing literacy in all contents. 

The management system allows learners to strengthen their skills, not just in all materials, but 

helps in becoming a global student. The teachers indicated that their ultimate goals range from 
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assisting the learners to become independent thinkers, self-motivators, and achievers in meeting 

mastery in completing their graduation plans. Some teachers indicated it is an absolute must for 

students to use technology in this advanced technological society. Also, to address research three 

and four, responses from the teachers’ perceptions regarding the implementation of the blended 

learning program conducted in a focus group. The study asked all participants to elaborate on 

their discussions in the focus group. The studies in the focus groups were to capture the essence 

of teachers’ perceptions referencing their stories, scenarios, feelings, and experiences as relevant 

information in identifying the effectiveness of the implementation of the blended learning 

program for the student population address in the study. All participants did not respond to all 

the questions; however, was very confident with their colleague answers indicating the 

information their colleagues indicated was accurate. 

Focus Group Question Three 

How do you personalize student learning to ensure success within the Blended learning 

environment? The google classroom has been designed to meet the needs of the participants in 

this research. The participants are the EL, Inclusive services, and over-age strugglers.  The 

teacher's perspective of the google classroom provides their students with the essentials of 

learning and move them to a higher academic level of meeting mastery of their lessons. Also, the 

students that are high achievers work diligently in problem-solving activities and need a limit to 

know support from the teachers there the 100% of online learners.  Students that are strugglers 

could have less amount of time online and more instructional support, such as in the math 

subjects. The teachers in the Social Studies course provides 100% online instruction and have 

taught their students how to implement daily practices. As students are working on the online 

material and need additional support, the teachers will assist.  However, blended learning 
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supports its instructional needs. Teachers promoting blended learning provide ongoing training 

opportunities to strengthen their skills in online communities because they believe in preparing 

the district goal in developing a global learner for the 21st century. Teachers spend time 

conducting research, typing lessons, uploading lessons, and increasing literacy in all contents. 

The ultimate goals these teachers want for their students to become independent thinkers, self-

motivators, and achievers in meeting mastery to meet the graduation requirements of the state. In 

this program, students must be given a personalized plan upon entry into the program. All 

students need an assessment of their needs. Some teachers indicated it is absolute for students to 

use technology regardless if they are savvy; they need to be taught based on essential skills that 

they need in the workplace. The blended learning program is a strength because it allows the 

teachers and students to build relationships within the classroom community. 

Ray states, “The google classroom standard is relatively low for the math classes, and 

therefore it appears to be different groups of learners such as one student that asked for more 

work in the google classroom that works at an advanced level.  Such as a Montessori school and 

provide support with the google classroom with a small group of students.” 

Gracey states, “The kids that speak very little English uses the google translate Spanish to 

English, dictionaries, sometimes I allow students to write in Spanish to get their thoughts out 

clear. However, note every kid is different. English is about perceptions and their other choices 

to understand the concepts. World or self-text connection.” 

Marcus states, “Often I have a student in google classroom extended activities and allow 

students to learn skills in google classroom, how to download and answer the right questions. I 

have my students conduct research, such as asking them to use technology that requires them to 
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type, upload lessons by increasing the literacy, and allowing them to increase their computer 

literacy allows them to encourage their learning.” 

Mary states, “Teach the student to be independent is my goal and dream for my students. 

Teachers love students to be independent. Only half of them want to work by themselves. We 

must give them much support. These students need much support. I allow them to practice 100% 

and then offer support. I allow students to work independently first, and then I work with them. 

If there are a better network and understanding with learners, they can learn more.” 

Greg states, “Because of the type of program we offer very levels of content, we use 

technology to differentiate and individualize information for the student. Instead of receiving a 

blanket for the lesson, they can utilize curriculum for the specific area that they are to follow.” 

William states, “You must create an individualized learning plan regardless of how they 

are classified if there 504, have the students work independently and not so much on the teacher. 

When technology works, it helps to support learning. However, when the technology is not 

working, and there are multi-levels. Then technology may not be the best way.   Sometimes there 

are problems with technology.  We have many multiple subjects through-out the disciplines with 

the assistance of technology. It has been influential in meeting the needs of the students. 

Sometimes you must use direct instruction. Some students are technology savvy, and some are 

not, and we need to keep it in mind.” 

Patricia states, “Technology has helped teacher’s students by expanding their level of 

education. However, technology has disabled students. Students are not using phlebotomy 

equipment and should be using multisensory subjects.  They do not know how to use simple 

equipment’s, and there depended on technology.” 
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Sophia states, “The communication with the student is one on one and is a Blended 

learning approach that is satisfied.” 

Heather states, “Instructors that build relationships with students helps to ensure a smooth 

transition when teaching blended learning program.” 

Focus Group Question Four 

 What type of Blended learning program used daily to meet the needs of all 

learners, Hybrid approach, Traditional or Credit Recovery Online? The program designed to 

meet student’s needs at their level in this environment. Hybrid has been the dominant area and 

[F2F] based on teacher’s presentations. Teachers present that students use direct instruction and 

technical support. Some teachers indicated that students need a balance of both because 

technology is excellent support; however, students need [F2F] instruction to ensure mastery of 

the information. The google classroom was created from the Social Studies Department team and 

are the leaders in constructing the lessons. The online learning environment has allowed students 

to participate in a personalized lesson, small group settings, and it provides a hybrid format for 

learners and the lessons created to meet the needs of all types of learners. The Blended Learning 

program consists of google classroom, discovery school, videos, and that reinforces the content 

taught.  Teachers spend different formats in google classroom.  

Fred states, “I try to get as much individualized support and whatever the student needs 

as another participant mentioned. Assessment students can benefit from cross-cultural writing 

assignments if there is an interest in social studies or science. It happens extremely organically. 

They start discussing a lesson in google classroom that happened in Social Studies because of a 

writing prompt happening. Sometimes students working together can be a benefit. However, if 

the students have the skill set to recognize what they were hearing where tied into what they 
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were supposed to be writing, then as an English teacher, I can exploit that.  I can do the reading 

and write real to them, then they can write about what is a tangent.  Alternatively, they can 

identify what is not tangent. They can write what does tangent leap to write about it. The state 

test is not famous for being extremely familiar with inner-city kids.” 

Jennifer states, “So, I do an online component and one on one approach explaining a 

math problem in a traditional setting, projects, and hands-on.  Students show their level of 

creativity by showing instead of only traditional. I use a variety of methods, such as projects, 

books, and personalized learning, because it is a smaller setting. Personalize for the different kids 

who are positive and supported learning. Moreover, we are successful because we have a smaller 

setting, and that should be a consideration.” 

Alicia states, “Yes, Yes, Yes, in credit recovery individualizing regardless as to what they 

are doing and accommodating as needed in that setting.” “It is mostly Hybrid base on my 

experiences.” “Malek states, “One on one, traditional, workbooks, and Online has been 

supportive for students.” 

Michelle states, “The combination of the two, which is the hybrid. It meets their 

individualized needs better. The blended learning program consists of the following: google 

classroom, discovery school, videos, that reinforce the content taught.” 

 Anthony states, “Agreed with the information indicated in the group, and I would add 

that I use the STAAR printed materials along with the lessons in the google classroom.” 

 Ray states, “Traditional or all platforms are base on meeting the needs of the 

individual student.” 

  William states, “It is all a variation of everything because we use the google 

classroom.” Patricia states, “Personally is the plan for each student. For different 
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students, we use a variety of resources based on and different plans. In a traditional 

classroom, a variety of topics and [F2F] learning is offered through the blended learning 

program.” 

Sophia states, “Students participate in a combination of traditional and online 

assignments to receive credits in Fitness, Nutrition for a healthy body.” Heather says, “We use a 

variety of credit recovery online and traditional learning for students.” 

Focus Group Questions Seven and Eight 

The Seven and Eighth questions focused on successes and gains of the Blended learning 

program. The blended learning program has been influential in designing personalize plans, build 

relationships, online resources, and self-assessment. The blended learning program identifies 

weak strugglers and helps learners reach academic success.  The blended learning program 

provides scaffold instructional materials, reading levels, differentiation instruction, and 

individualize lessons for the students. The blended learning program allows students to work 

independently. The successes of the program provide data in the following: six-weeks, progress 

reported, grades per six-weeks, quizzes, and weekly tests. It provides a hybrid experience that 

consists of online and traditional. Some of the student successes are the ability to teach, re-teach, 

and apparent misunderstandings. Also, it helps teachers to chart TEK’s objectives and student 

successes. 

Additionally, support observations, quizzes, exit tickets, which are formal assessments. 

Use google classroom to track data and student talents. Teachers are utilizing the backward plan 

to help check for understanding and mastery of lessons: traditional classrooms pop quiz, exit 

tickets, warm-ups, and informal and formal assessments. 
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Focus Group Question 7 

What are some successes and gains of the blended learning program? The blended 

learning program has been influential in designing personalize plans, build relationships, online 

resources, and self-assessment. The blended learning program identifies’ s weak strugglers and 

helps learners reach academic success.  The blended learning program provides scaffold 

instructional materials, reading levels, differentiation instruction, and individualize lessons for 

the students. The blended learning program allows students to work independently. The success 

of the program provides data in the following: six-weeks, progress reported, grades per six-

weeks, quizzes, and weekly tests. It provides a hybrid experience that consists of online and 

traditional. Some of the student success is the ability to teach, re-teach, and apparent 

misunderstandings. Also, it helps teachers to chart TEK’s objectives and student success. Also, 

support observations, quizzes, exit tickets, which are formal assessments. Use google classroom 

to track data and student talents. Teachers are utilizing the backward plan to help check for 

understanding and mastery of lessons. Traditional classrooms pop quiz, exit tickets, warm-ups, 

and informal and formal assessments. 

Patricia stated, “Blended learning has helped because students are given personalized 

attention. One to five student’s small groups. Developing confidence and independence, they do 

not have to depend on resources greater understanding, self-assessment by gaining from blended 

learning. Building self-confidence.” 

William states, “Uses the end of the course test to see where the students are. It will allow 

the teacher to receive students reported used to discuss areas needing improvement. Too early to 

make any gains and as soon as we overcome our technological problems. Helped multilevel 

since we are multilevel by fixing groups by having a small, medium, or low level of students to 
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support. You have a learner that is advance that can offer to the other student’s talents. 

Sometimes students reconnect with the teacher when connecting with other students.” 

 Marcus states, “Use diagnostics is not always a reliable way. All it takes a student to 

come in and have a bad day and did not get any sleep. I scaffold assignments and have students 

work more on their own.  Also, looking at the student reading levels.” 

Greg states, “Flows differentiation using a digital product by individualizing for the 

student. Identify end struggles of technology to see if they have the skill set and one of the good 

things the immediate feedback to let you know where the student is.” 

 Mary states, “Similar interest of Marcus. Whereby the students given step by step 

support, also, in math students are behind, I must use much [F2F].” 

Marcus states, “Blended learning helps identify weakness and seeing that they are asking 

more questions between English and Math. They are there having problems reading. It allows the 

teacher to pinpoint their weaknesses. Alternatively, the struggle in Social Studies because they 

cannot do the math to create the timeline.” 

Sandra states, “The technical part of science cannot be independent. Also, they have the 

privilege to talk to the teachers to ask questions. There never any wrong questions for your 

understanding.” Tiffany states, “A guaranteed success it would be [F2F]. The actual reading and 

the success of students [F2F]. The setting is small enough to identify students’ needs to identify 

errors, misspelled words, students in need of eyeglasses, and other supports.” 

Heather states, “The benefit allows the teacher to get to each student and provide a one 

on one learning experience that will enable students to enjoy in the classroom. As a teacher, it is 

hard to get a student in a regular class to focus due to ongoing distractions; moreover, students 

taking over the classroom distractions. This program allows students to interact and work 
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together by focusing on various assignments independently. They have a better relationship with 

teachers and students. Also, data is a collection after each “6-week”, reported cards, newspapers 

for school ratings to show students are on track.” 

 Heather states, “Data is collected and distributed to counselors after the six-weeks, 

progress reported, grades per six-weeks, quizzes, and weekly tests.” Roletha states [F2F] and 

online computer in a one to one learning setting to reach academic success.” 

Bill states, “Test students weekly and documents online, and we can see that they are 

gaining by the data.” Anthony says, “Agrees with the information indicated in the document.” 

Bill states, “We meet every Friday, meet as a group, and that is the time they give us support. 

Moreover, it offers whenever we needed it. We have a specialist coming to our center for math 

and English to help the deficient kids.” 

 Anthony states, “Since its [F2F]. I can see if a person is having problems struggles since 

it is online why students who understand are working. We have instructors that come into our 

building to pull about students to get them ready for a test.” 

William states, “Informal and Formal assessments. The option to teach and reteach. The 

Graduation Academy Learning provides opportunities for struggling learners to be assed weekly 

to monitor and track student learning until mastery of the disciplines within each course offered. 

What a teacher wants is for the teacher to have a student to check their understanding. 

You must be explicit when you explain to them; it helps them to chart their Texas Essential 

Knowledge and Skills [TEKS] objectives.” 

 Marcus states, “Students will have different groups teaching their peers concepts. Also, 

giving assessments, how well another student can teach their peer.” 
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Mary states, “Agrees with Marcus on the process, and if there are problems with the 

lessons, we must.” Greg states, “Keep in mind with what is said, observations, quizzes, exit 

tickets which are formal assessments.” 

Patricia states, “The same thing, teach, reteach, short questions and exit ticket to see if the 

student receives master.” Ray says, “I use google classrooms and exit tickets.  Most students 

know that they are going to be held accountable for learning the materials. Moreover, from my 

experience, they ask questions if they want to learn.” 

Gracey states, “Like every teacher should be doing a backward plan, so you know what 

they should learn, check for understanding should use a final assessment. To ensure that students 

have successively mastered all assessments in a traditional classroom.” 

Lashan states, “Traditional classroom pop quiz, exit tickets, warmups, and informal and 

formal assessments help students to gain more knowledge and be a major component in growing 

themselves. Students that struggle because we are a credit recovery program student with 

difficulty, they need more one on one setting where they can get it.  It is like any other data 

collection students that are knowledgeable or not.” 

Gracey states, “If you look at English 1A has many assessments, and the data support is 

like a traditional classroom. The informal and formal assessments distributed after teaching 

student’s concepts to help them.” 

Focus Group Question 8 

What recommendations can you offer to ensure best practices within the Blended 

learning program? Teachers' recommendations start from professional development in the 

summer throughout the school year in providing ongoing training for google classroom. 

Teachers indicated they need the flexibility of a module of three different types of learners.  The 
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blended learning program has been an excellent success for the kind of program that offers at the 

Graduation Academy of Learning.  The students that participate in the program come with 

academic deficiencies and need much help.  The recommendation that offers for these strugglers 

is to provide a personalized plan that would identify the type of learner and needs to ensure 

success with all learners. Develop a plan to ensure less time spent on technology if a teacher has 

developed a hybrid format.  Students are given online and traditional to support various 

struggling areas. Other online resources that are available to use as a tool to enhance learning, 

and teachers will be provided sessions. The more training offered to teachers and students the 

best way to implement the program for academic success. Also, teachers asked that the pieces of 

training be specific and limited in timing to keep the audience's attention. Also, to develop 

mentor teachers and students to help with the sixth-week cycles. Teachers can benefit from a step 

by step process to ensure clear communications on the procedures for students and teachers as it 

relates to the implementation of the google classroom. 

In addressing research questions nine and ten, responses from the teacher’s perceptions 

regarding the implementation of the blended learning program conducted focus groups. The 

research asked all participants to elaborate on their discussions in the focus group. The teacher 

discussions data collection from the focus groups was to capture the Essence of teacher’s 

perceptions referencing their stories, scenarios, feelings, and experiences as necessary 

information in identifying the effectiveness of the implementation of the Blended learning 

program for the student population address in the study. All participants did not answer all the 

questions for confidence in colleague answers were similar. 
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Focus Group Questions Five and Sixth  

The fifth and sixth questions focus on how much time used in solving technological 

problems while students are utilizing the management system and what type of support is offered 

in professional development to limit the use of instructional time. Teachers that used google 

classroom for the first time indicated some challenges with the management system or the Wi-Fi.  

New teachers reported that they need more professional development time in learning the 

management system as well as uploading, creating, and building classes.  As a new teacher, one-

way to prevent technological problems will be to gain more professional development experience 

and have other resources to support instruction. Veterans teachers present that blended learning 

works well and supports a continuous flow of education when hybrid lessons taught.   It helps to 

prevent or reduce technological problems. For the mixed learning environment to provide 

excellent instruction, teachers must be trained, work as a site team, and utilize the technologist 

specialists that visit the sites. Also, the school offers training weekly for the PLC to troubleshoot 

technology issues, train teachers on google classroom, mentors, and participate in the district 

resources. Teachers participate in the district resources and return to their campuses to support 

online learning. Teachers are given hotspots to troubleshoot any errors with the site Wi-Fi.  All 

teachers have access to the hotspots to allow teachers and students to use in teaching and 

learning of the google classroom. Teachers present that hybrid learning will enable students and 

teachers the opportunity to build relationships through the learning of various contents. The 

program started the blended learning community ever since last year. A lot of the technical 

problems were at the beginning of the previous implementation year; however, this year, a lot of 

the issues have been corrected before the starting of this year. However, there are a few issues 

that occur not much such as the STAAR and content classes are all online, and teachers have to 
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provide more [F2F] support because students lack academic and technical skills. It has occurred 

in the process of checking for misunderstandings through navigating the content for the courses.  

To address research, five and six responses from the teacher’s perceptions regarding the 

implementation of the Blended learning program conducted in a focus group. The research asked 

all participants to elaborate on their discussions in the focus group. The discussion's goals were 

to capture the essence of teachers’ perceptions referencing their stories, scenarios, feelings, and 

experiences as relevant information in identifying the effectiveness of the implementation of the 

blended learning program for the student population address in the study. All participants did not 

respond to all the questions; however, was very confident with their colleague answers indicating 

the information their colleagues indicated was accurate. 

Focus Group Question Five 

 How much time used in solving technological problems while students are utilizing the 

management system? Teachers using google classroom for the first time indicated some 

challenges with the management system or the Wi-Fi.  New teachers indicated that they need 

more professional development time in learning the management system as well as uploading, 

creating, and building classes.  As a new teacher, a way to prevent technological problems is to 

gain more professional development experience and have other resources to support instruction. 

Veterans teachers present that Blended learning works well and supports a continuous flow of 

instruction when hybrid lessons taught. It provides good instruction teachers must be trained, 

work as a site team, and utilize the technologist specialists that visit the sites.  

Also, the school provides training weekly for the PLC to troubleshoot technology issues, 

train teachers on google classroom, mentors, and participate in the district resources. Teachers 

participate in the district resources and return to their campuses to support online learning. 
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Teachers are given hotspots to troubleshoot any errors with the site Wi-Fi.  All teachers have 

access to the hotspots to allow teachers and students to use in teaching and learning of the google 

classroom. Teachers present that hybrid learning will enable students and teachers the 

opportunity to build relationships through the learning of various contents. The program started 

the blended learning community ever since last year. As a new program, the issues identified 

referencing the technical problems should be clear and free of error before starting the school 

year.  However, there are a few issues that occur not much. The STAAR preparatory and content 

classes are online, and there are [F2F] to check for any misunderstandings through the teaching 

of the classroom assignments.  

Focus Group Question Six 

What supports make your organization offer for technology training? English department 

teams are incredibly supportive of the lock-step process to ensure everyone is on the same page. 

If it is something that works well for everyone to share throughout the campuses.  The same 

issues as discussed in the previous question. Some people have more experience as others and 

stay open to viewpoints and challenges. Indicated that he was getting more support last year in 

his content area as supposed to this year in mathematics. The school district has provided 

ongoing online training for teachers to implement in their daily practices. The district has 

provided support in uploading courses, videos, and upload lessons. Other training opportunities 

come from peer tutoring when teachers have trained students. Students take the learning as 

continued support offered to new students during the  “6-week” cycle. Teachers that are trained 

help to implements training to students and other teachers to help troubleshoot and provide a 

stronger foundation of learning within the classroom community. The opportunity to train all 
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staff and students will help to reduce instructional time in technology problem-solving. The goal 

to provide a smooth transition with new and returning students. 

Jennifer states, “Virtual Accelerated Learning School District offers supportive online 

courses. I took courses to become proficient with google classroom to offer continued support. 

Also, I gained knowledge so that I can teach my content department as a team leader. Everyone 

has been good at preparing students to become global graduates; we must prepare them by 

incorporating technology into daily practices. I teach Math and Spanish by incorporating 

technology such as Kahoot, the use of email, google classroom, excel spreadsheets, and 

PowerPoint. I present a form of technology used in Spanish class is a telephone app used to 

provide translation from Spanish to English.” 

Sandra states, “Teachers were in-service; however, they are not in-service in areas of 

need. We have not set up a program to present the student’s access. I do not have experience in 

uploading a video. We want to make sure that when the administrators put us out there, such as 

requiring us to teach the program. The teachers need to be well verse before bringing students 

into the program. Many students that we get are apprehensive about the program, using the 

password, and will ask, are you supposed to teach me? Students want physical paperwork.  Some 

students need to touch things.  We must be mindful that students need options. However, every 

subject is not always designed for Blended learning; for example, English and Science need to be 

structured differently. Google classroom can see some online courses cannot utilize full online to 

teach these learners. We need to make sure every teacher is a good verse of google classroom. 

Google classroom leaders last year in implementing google classroom was the Social Studies 

Department. I feel that you need to not rely on a computer taught the course and personally use 

more [F2F] in Science and English.”  
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Tiffany states, “I did not want to learn how to write the Universal Backward Design 

[UBD] lessons created to help in building the classes for the google classroom.  Now, I 

appreciate the Google Classroom because of the different subjects. However, the training taught 

teachers how to upload videos and lessons. If a student does not have access to their computer, 

the teacher can project it from their projector.  I have a technology problem, and that is how to 

get students on to our laptop. It is not our issue; it is a problem with the server. As a new teacher 

learning this program, I felt overwhelmed and frustrated. 

Moreover, students indicated that the program was too hard per the parent. Continue to 

say that the students did not want to perform online when she began to do the [F2F] the students 

excel at that. However, I work to help students try the lessons because they are the core 

subjects.” 

Alicia states, “Social studies team is new, and the department head has been very 

supportive in working together to build classes. All persons are responsible for two courses.  The 

site leader is very supportive of getting the things needed.” 

Michelle states, “For students to participate in the Google classroom, students must log in 

and sometimes have to call the help desk for the district if there is a problem, which can be 

tedious. The equipment used is the smartboard, projector, laptop, and Elmo. I love it as an 

English teacher; they need to see certain passages. We break apart certain passages so that 

students can see what is present on the board.” Sophia states, “We have persons that are 

computer literate to help as needed.” 

Heather states, “Blended learning works well for historical aspects; however, not the 

grammar aspects.” Nuances provide different ways of opportunities. The blended learning 

program is not just technology; it is a variety of multiple resources that assist in increasing 
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student learning in all disciplines. Last night I conducted searches for resources to help with the 

different disciplines. The advantage of the Blended learning program is to increase knowledge in 

all content areas in small group settings. Also, we have a technology specialist and a team of 

trained staff to assist in technology concerns or supports. 

Roletha states, “As a new person, I was not aware of the internet issues. My department 

was required to build lessons in google classroom. However, I find that we, as teachers, should 

prepare when the internet does not work.  The first experience I had was the students were 

starring because there was no technology, and I was wondering what to do.  It helps to work as a 

team since there are all contents in one room, which helped to utilize videos and other 

instructional materials as support. Blended learning works because technology and they are 

[F2F]. The technology and the [F2F] need to flow for Blended learning are to work.  Also, it is 

not comfortable with the process of the Blended learning program. I had to figure it out to 

understand the program since there is one content at each site. Also, at one of the pieces of 

training, a presenter indicated that the google classroom was easy.” 

Through the technology challenge, I have asked for support from students primarily and 

the colleagues at the site and other sites in helping with the implementation. Frustrations have 

nothing to do with being a technology challenge with just getting a signal, and students are still 

losing. Doing everything right and still missing. However; assignments are uploaded daily, and 

Blended learning program helps create a smooth transition from the home campus and the  

Graduate Academy of Learning. For example, let us say I have not thrown the baby out 

of the water. It is criminal that we are waiting for approval to give to our students, and we must 

have all of our resources, technology, and district access in Chancery ready for the starting of the 

school year. I have been trained to utilize grade-speed and other technology services with the 
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students that need help. The students can use the software that will help with issues of being a 

point away from passing the STAAR.  

Marcus states, “At one point 2/3 of the class showing the skills needed to perform 

activities online.  Also, now, students are spending less time after they taught from the 

management system.” 

 Greg states, “It is relevant because we are house at the Schools center. When students on 

the home campus, there are some technical issues, not as much. However, we are remotely login 

in with the hot spot. Because of our setting, we have many; it gets in the way of instruction. 

When there is an expectation of using technology, then we should be able to use it fully.” 

William states, “There is too much time wasted; however, there are other resources that 

used to enrich learning. “Patricia says, “Teacher efforts to get on to the technology are time-

consuming. Traditional teaching is the fastest route to have a personal relationship with the 

student. If they are on technology all the time, there is no communication with the teacher.” 

Alicia states, “One issue not as major we have one technology person that is 

overwhelmed with getting students to sign in to the program. It has been okay, but it can be a 

little smoother. We are okay with our access.” 

Malek states, “It will be nice if we can connect to Virtual Accelerated Learning School 

District internet opportunities will be advantageous; however, we are using the hotspots to 

provide students and teachers uninterrupted internet access.  We had a few problems last year, 

and we are getting better this year.” 

Jennifer states, “There are other teachers with similar concerns with technology. 

However, having the experience, it would be nice if we have reliable Wi-Fi. I have learned to 

work with google classroom.” 
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Sandra states, “It was hybrid structure, and things moving at a fast pace. Native speakers 

not in a formal way. We had to work in Spanish 3. The British presence that we still do know 

how to speak. Even though we are all in the same program, we have different site issues. The site 

of which I work on the internet works, and the students were online.  If we are going to spend the 

time in prep work, it should be a part of the full program without questioning.” 

Tiffany states, “Hybrid for the general classroom and Online services helped students 

with attendance problems worked independently.” 

Heather states, “Traditional environment the course was more of a [F2F] based on where 

they come from is how words were renunciate. We have a technology specialist that handles 

technology issue.” Roletha states, “Is more online learning for his class. However, for the 

STAAR classes or more traditional.” 

Michelle states, “It varies depending at the beginning of school, and as the year 

progresses, it gets less and less. The time varies, and it gets less and less because we do not have 

books, they can use the internet to read and find answers to the work they are doing instead of a 

textbook that is ten-years-old. The online books provide guidance and video demonstrations on 

how to follow the process of that assignment.” Ray states, “There were no concerns identified.” 

Fred says, “To beat a dead horse, in presenting the support offered by the district, Virtual 

Accelerated Learning School District. It is a good data-based that also provides professional 

development on how to upload assignments, providing assessments and benchmarks, kahoots, 

and learning how to upload articles and videos. However, I can identify what time and date the 

student turns their assignment in if it was acceptable, differentiation, deadlines, and block 

scheduling. It was fantastic.” 
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Alicia states, “What has provided the best training in the blended learning teaching 

experiences would be what I have learned from students on how to use technology, which has 

helped me gain experience. Some courses help improve technology offered by the district].” 

Jennifer states, “The training offered in the following areas: Universal Backward Design, Google 

classroom which has been influential.” 

Focus Group Question Seven 

How much time is used in problem-solving technological problems while students are 

utilizing the management system? Roletha states, “As a new person, I was not aware of the 

internet issues. My department was required to build lessons in google classroom. However, I 

find that we, as teachers, should prepare when the internet does not work.  The first experience I 

had was the students were starring because there was no technology, and I was wondering what 

to do. It helps to work as a team since there are all contents in one room, which helped me to 

utilize videos and other instructional materials as support. Blended learning works because 

technology and they are [F2F]. The technology and the [F2F] need to flow for blended learning 

are to work.  Also, it is not comfortable with the process of the blended learning program. I had 

to figure it out to understand the program since there is one content at each site. Also, at one of 

the pieces of training, a presenter indicated that the google classroom was easy.” 

“Through the technology challenge, I have asked for support from students primarily and 

the colleagues at the site and other sites in helping with the implementation. Frustrations have 

nothing to do with being a technology challenge with just getting a signal, and students are still 

losing. Doing everything right and still missing. However, unsure if assignments are uploading 

correctly, not with some kinks, have not all been worked out. Yet, I have been trained to utilize 
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the grade-speed and other technology services with the students that need help. The students can 

use the software that will help with issues of being a point away from passing the STAAR 

Marcus states, “At one point 2/3 of the class showing the skills needed to perform 

activities online.  Moreover, now, students are spending less time after they have been trained on 

how to use the managed system.” Greg states, “Its relevant because we are house at the Multi-

service centers. When students on the home campus, there are some technical issues, not as 

much. However, we are remotely login in with the hot spot. Because of our setting, we have 

some issues; get in the way of instruction.” 

William states, “There is time wasted in trouble-shooting taken from an instructional time 

when not clear of how to problem solve areas; however, there are additional resources offered 

with the blended learning program.”  

 Patricia states, “Teacher efforts to get on to the technology are time-consuming. 

Traditional teaching is the fastest route to have a personal relationship with the student. If they 

are on technology all the time, there is no communication with the teacher.” 

Alicia states, “One issue not as major we have one technology person that gets students 

login into the system, but it can be a little smoother. We are okay with our access.” 

Malek states, “It will be nice if we connect to Virtual Accelerated Learning School 

District. We have hotspots as a replacement for Wi-Fi.  We had a few problems last year, and we 

are getting better this year.” 

Jennifer states, “There are other teachers with similar concerns with technology. 

However, having experienced it would be nice if we have reliable Wi-Fi. I have learned to work 

with google classroom.” Sandra states, “It was hybrid structure, and things moving at a  fast 

pace. Native speakers not in a formal way. We had to work in Spanish 3. The British presence 
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that we still do know how to speak. Even though we are all in the same program, we have 

different site issues. The site of which I’m located on the internet worked, and the students were 

online. “  

Tiffany states, “Hybrid for the general classroom and online services helped students 

with attendance problems worked independently.” 

Heather states, “Traditional environment the course was more of a [F2F] based on where 

they come from is how words were renunciate. We have a technology specialist that handles 

technology issues.” Roletha states, “Is more online learning for his class. However, for the 

STAAR classes or more traditional.” 

Bill states, “It varies depending at the beginning of school, and as the year progresses, it 

gets less and less. The time varies, and it gets less and less because we do not have books, they 

can use the internet to read and find answers to the work they are doing instead of a textbook that 

is ten-years-old. The online books provide guidance and video demonstrations on how to follow 

the process of that assignment. “Ray states, “There were no concerns identified.” 

Focus Group Question Eight: Blended learning program 

To address research question nine, responses from the teacher’s perceptions regarding the 

implementation of the blended learning program were present in the focus group. The research 

asked all participants to elaborate on their discussions in the focus group. The reviews provided 

insight into the phenomenon presented by the teacher’s perceptions regarding their initial 

responses from the following: their stories, scenarios, feelings, and experiences as necessary 

information in identifying the effectiveness of the implementation of the Blended learning 

program for the student population address in the study. All participants did not respond to all 
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the questions; however, was very confident with their colleague answers indicating the 

information their colleagues indicated was accurate. 

 

Focus Group Question Nine 

 What are some recommendations of training needed to ensure success with teachers and 

students? Develop a professional development planned that aligned with choices related to 

technology, google classroom, teaching strategies, backward lesson planning, and the 

individualized needs to make the program successful that is catered to the needs of this program 

only.  Research to find a model that meets the needs of the student population and teaching staff. 

Spend time creating summer and ongoing support for student learning.  Teachers present that 

some teachers are more influential in technology and utilize the strategies more than others. 

These individuals could be the leaders of the blended learning program at each site and support 

continued learning. The blended learning opportunities offer support in working together through 

content to help provide structure for the implementation process. Also, the blended learning 

program building relationships with other sites for strengthening all content lessons. Also, 

providing technology opportunities for uploading and building classes for all disciplines.  A plan 

should be created to ensure students are given proper training in google classroom at the 

beginning of each cycle per six-weeks. Teachers ask that a technology plan be designed to 

incorporate student orientations per subject area that will reduce the loss of instructional time 

from technology. Blended learning program training can also support data tracking, the 

organizational structure in the classroom, and teaching strategies. Also, training to revise and edit 

lessons in google classroom. Teachers present that there should be options for learning to meet 

their individual needs. Teachers need to learn how to implement the blended learning program 
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for it to room smoothly.  Teachers also suggest that administrators and teachers should be on one 

accord with the implementation process to assure best practices for all learners. Teachers 

presented that the Professional communities consist of an hour geared toward training purposes, 

and data tracking procedures and reports will be more of what the teachers felt they need more of 

to ensure proper monitoring and tracking data through their management system. Also, know 

how to present the data collected to assist in the alignment of strategies. They also indicated that 

the PLC consists of google classroom training once a month.  Teachers meet collaboratively 

through-out their disciplines to discuss data tracking, troubleshooting of the learning 

management the google classroom, and other updates during the week. 

Implications 

The findings support the research questions, stated by the teacher’s perceptions regarding 

the implementation of the blended learning program that helps students in restoring credits, 

increase literacy, improve technology skills, build confidence and build relationships.  The 

findings indicated that there is an increase in the graduation rates because students are restoring 

their credits and returning to graduate at their home campuses.   This research also supports 

retention rates. If the students enrolled in the blended learning program restores their credits and 

return to graduate with their graduation cohorts, there will a decrease in the retention rates. 

Teachers were very confident in the blended learning program discussed the program as a 

necessity for this student population to restore credit and increase student achievement and 

awareness for learning a positive direction in student behavior from academically deficient to an 

achiever. 

The students in this research enrolled in the Graduation Academy of Learning provide 

students support in the high school campuses of Virtual Accelerated Learning school district an 



    

179 

 

opportunity to restore credit toward state credit for students who are behind to meet their 

graduation cohorts. There are three graduation plans approved by the state; however, most 

schools required the Recommended and Magnet programs requires the Distinguish plan. The 

minimum standard can be an opportunity for students in this research that are at-risk of dropping 

out of school.  The administrator or principal of the school will decide for an individual to 

participate in the Minimum plan. If the plan gets approved, the student under 18 will have to opt 

for the plan with their parent present signing the document. However, the student over eighteen 

can hire his or her plan to opt for the Recommended plan. The Minimum plan is called the 22-

credit plan and can be approved based on the student needs (Appendix E) (Texas Education 

Agency, 2014c).  

Recommendations for future research   

Some recommendations indicated by the teachers would be to utilize a Wi-Fi system that 

will have fewer problems at the beginning of the year or to troubleshoot things during the 

summer and provide training for teachers at that time. Also, provide training opportunities to 

concentrate only on the instructional design of the Google classroom. Teachers indicated that 

they participated in curriculum training offered at the Graduation Academy of Learning and 

additional training at the Virtual Accelerated Learning school district. However, a more 

significant need would be to have access to other resources to improve the blended learning 

program beginning in the summer and throughout the school year because the students enrolled 

lack academic skills. 

 Teachers note that as the school year progress, more training becomes available, and the 

implementation process is better per the “6-week” cycle. However, they will like to have a plan 

that is proactive in providing additional support for their students when students have trained at 
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the beginning of the six-week cycles and are staying for more than one cycle. Students can be 

supportive in providing support for their peers in trouble-shooting.” technology concerns of the 

google classroom. 

Teachers describe the blended learning program as needed for the student population in 

this research because of its unique design and structure to meet each student's learning style. The 

blended learning program offers remediation and interventions for these struggling students. 

Teachers stated that the blended learning program shows growth in student learning, such as 

their assessments and classwork. 

Furthermore, the blended learning program at the Graduate Academy of Learning has the 

potential to be more reliable when the tweaks worked out with the Wi-Fi system.  Teachers in 

various disciplines build the core curriculum per the 6th-week cycle and will like to create a plan 

that allows strategies and resources to supports throughout the subjects. However, it offers some 

recommendations in making the program a more natural transition for teachers at the beginning 

of the school by providing earlier training and assessing the effectiveness of the training to 

improve systems.  

Most of the teachers indicated that they use multiple resources and support, along with 

the Google classroom, to provide a hybrid learning environment (Appendix E). Teachers use best 

practices to meet the needs of the learner by identifying student needs in offering interventions 

and support with a variety of instructional methods.  The implementation of the blended learning 

program indicated by teachers aligns with developing personalized learning plans for each 

student's needs. Graduation Academy of Learning has one content teacher per site.  For example; 

Math, English, Science, and Social Studies are housed at each site with Elective teachers 

assigned by “6-week” cycles.   
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The blended learning program is an accelerated program that is base on the six-weeks of 

grading cycles. For example, a Math teacher may schedule up to 8 courses at one time. The 

google classroom consists of all core A, B sections allowing students to receive. Five credits. 

Also, the teacher’s presence is the blended learning program works concerning teaching so many 

subjects at one time, and the fact of having a smaller setting helps to meet students at their needs.   

Blended learning expands knowledge in different disciplines. All of the teachers 

indicated that they use one or more of the formats to teach daily per content, and the blended 

learning program structure is a necessity for the student population areas of needs. The teachers 

indicated that the benefits of the blending learning program allow students to problem-solving, 

improve technical skills, and participate in personalized lessons to increase learning. The blended 

learning program allows the teacher to strengthen their technology skills and provide a 

productive learning environment with discussions and interactions.  

There are multiple forms of blended learning used daily, such as online, hybrid, and 

traditional formats. Students participate in the hybrid learning environment, which allows a 

certain percentage of google classroom in an online and [F2F] learning community.  The design 

provides three models that will enable students options. The findings of this study revealed 

perceptions of teachers regarding the implementation of the blended learning program in 

qualitative research. The study provides a collection of data that supports the effectiveness of the 

blended learning program through the lens of the teachers.  The blended learning program has 

provided a learning environment that allows this student population success with mastering core 

courses, increasing the graduation, and decreasing the retention rates in the academic challenge 

learners.  However, the direction for future studies would provide a quantitative study to identify 

how many students within a semester are returning to their home campuses and graduating with 
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their cohorts.  The quantitative study will be to evaluate the effectiveness of the blended learning 

program with the same student population. The study should focus on the number of credits per 

semester, how many students returning that are graduating from their home campuses. If 

appropriately addressed, there would be a decrease in the retention rate and an increase in 

graduation rate with the same population this study focuses on.  The benefit for the school of 

choice is to change the at-risk population of failing students to passing students meeting 

graduation requirements.   

Another exciting opportunity for the researcher will be to create a curriculum, 

intervention plan, and implementation plan that will give teachers a step by step process with 

flexibility and resources to improve student learning. The completion of this project will allow 

districts to support best practices for these learners and increase their graduation rates while 

reducing their retention rates. Furthering the research can help all educators and students around 

the world by ending the epidemic of this subgroup. 

Conclusion 

The findings indicated that the blended learning program implementation is base on the 

student’s individual needs. All teachers reported that the core curriculum was the blended 

learning program, and the management system was the google classroom, which provides all the 

core curriculums and supports learners in meeting their graduation plans by restoring their 

credits. The [F2F] and traditional setting takes place when there is a greater need based on 

academic challenges throughout the disciplines. 

If the student lacks understanding, then a hybrid or traditional and less online will be the 

learner option of flexibility plan. Some teachers train their students to be more technology-savvy, 

be involved in there learning, and actively engaged themselves in online learning.  Some teachers 
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with technology experience believe that students should gain computer school for future studies 

and careers. Teachers, ultimate goals for students are based on knowledge and teaching students 

to be accountable for their learning by learning how to self-assess, ask questions, and meet 

mastery of their course-work.  

Also, to assist in strengthening their skills in technology by helping their peers. The 

teachers have built a culture climate based on relationships and teaming within their learning 

community. For example, teaching concepts by having students teach other students. The student 

population is relatively small at the campuses, and the blended learning program offers academic 

deficient learners an opportunity to meet their graduation cohorts by restoring their credits and 

graduating on time. Every student comes with different needs asking for support, which causes 

the program to be tailor-made for the individual student. 

However, most of this population of students at the Graduation Academy of Learning 

lack academic knowledge and struggles to meet the educational requirements of English and 

Mathematics. These students need motivation and encouragement to achieve academic success. 

Teachers stated that the implementation of the blended learning program is influential in meeting 

the needs of different learners and is the best fit for the student population in this research.  

Teachers indicated that the student population served may recover .6 credits or more. 

This population of students is at risk of dropping out.  The implementation of the blended 

learning program is essential in improving credits and increasing student achievement within the 

high school campuses.  The implementation of this program allows the teachers the flexibility to 

meet each student's needs. The teacher’s perceptions of the blended learning program data show 

that teachers highly recommend the program because it increases student achievement and 

student awareness for learning in a hybrid-learning environment. 
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The researcher found a need to create a curriculum that addresses three different models 

of learning from the data collection. The teachers indicated at open enrollment of the program 

within the six-week cycle the struggling population of students in the blended learning program 

presents three models of needs in restoring credits to graduate on time the fully online, hybrid 

online, and traditional online support (Appendix E). The students enrolled in the blended 

learning program need traditional and hybrid learning opportunities with minimal online because 

they lack fundamental skills. The students are mastering all three models based on teacher 

training and support offered through the site team.   

The blended learning program serves as the core curriculum in meeting student needs to 

be enrolled in the Graduation Academy of Learning. This program is unique in that it offers 

students to take five to eight classes within a “6-week” cycle. Some teachers presented that the 

blended learning program offers individualized student plan, assess and remediate efforts toward 

improving the learner.   

Teachers present that the support in building an effective blended learning program is to 

provide ongoing training for teachers to teach their students. It will help to eliminate technical 

problems with the program. However, the teachers present that there is weekly support by 

technology specialists in troubleshooting any potential issues with the program. Teachers show 

that if training occurs in the summer will allow ongoing help that will eliminate possible time 

taken from instruction. However, some teachers indicated when there are Wi-Fi problems that 

students experience a hybrid approach that allows no wasted time in teaching. In reviewing 

teacher data, a three-way blended learning model addresses the needs of the student population, a 

more personalized approach for this research.    
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The study addresses a hybrid format consisting of an A, B & C model.  Blending 

Learning Program Model, I identify, and Full-Online program, blended learning Model II 

address balance and Model III half Online and half Traditional [F2F] instructional formats.  

Blended learning program Model C address less Online and more Traditional learning 

environment, which allows teachers the flexibility to select an option for each student 

personalized learning plan to restore credits for graduation. There is a majority group of teachers 

that support the Blended learning program, and some that indicated it is a necessity for the 

learning environment to meet kids where they are. Teachers stated that they had not found a 

program that has a structure like the Graduation Academy of Learning. 

 The program allows students to enroll in the program and complete it at the home 

campus. Some teachers have indicated in the focus group that they like the blended learning 

program because it addresses students’ needs and allows students options toward growth. 

Recommendations by teachers were to develop a professional development schedule that allows 

teaming and mentoring teachers to learn the google classroom to meet the needs of the learners.  

Also, to create a professional development schedule that will enable teachers to work during the 

summer to the beginning of the school, preparing teachers for uploading lessons and building 

classes. Also, the school will need to develop a student orientation schedule to train students on 

how to access google classroom from a student need in supporting less instructional time. Some 

teachers indicated that they personalize student learning and provide support to form a Hybrid 

platform. Some teachers have suggested that when students start using google classroom, they 

may not be comfortable. However, because the teachers are a cohort in a small learning facility, 

they have the option to work together as a team to allow students the opportunity to build their 

comfort levels.  
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Also, it appears from the focus groups that once the Wi-Fi is working and teachers and 

students can utilize other district resources, there will be fewer problems.  Some teachers have 

indicated the need to design a plan that allows teachers the flexibility to use other resources if 

there are problems with the network. It is evident in the research that these teachers use the 

blended learning program to meet the students at their level of difficulty. Some students may not 

pose to have a problem and only need technical support while working through the program 

because they are at grade level. However, it is evident that some students come with academic 

deficiencies needing additional help and lack the motivation to work in difficult subject areas.   

Further research is necessary to identify the number of students receiving credits and 

graduating from the local home campuses that have students enrolled in the Graduation 

Academy of Learning that has graduated on time. Also, a quantitative study would provide more 

data on the effectiveness of the blended learning program based on how many students are 

graduating with their cohorts based on the efficacy of the blended learning program. The 

predictors will be the number of graduates and credits restored within a “6-week” cycle. 
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APPENDIX C 

CONSENT FORM FOR FOCUS GROUP 

 

 I have read the information presented in the information letter about this study being conducted 

by Keysha Johnson, a student in the Doctor of Education in Executive Educational Leadership 

program at Houston Baptist University, I have had the opportunity to ask any questions related to 

this study, to receive acceptable answers to my question, and any additional details I wanted.  

 

In referencing to the focus, I am cognitive, and I have accepted being recorded to certify an 

accurate representation of my responses. I am also aware that passages from the recording may 

be included in the dissertation and/or publications to come from this research, with the 

understanding that the quotation will be anonymous.  

  

I was informed that I may withdraw my consent at any time without penalty by advising the 

researcher. I understand there will be no monetary compensation. Focus group participants will 

be provided with a meal available during the focus group conversation.  

  

This research had been reviewed by and cleared through the Internal Review Board at Houston 

Baptist University. I was informed that if I have any comments or concerns resulting from my 

participation in this study, I may contact the Houston Baptist University School of Education.  

 

 

 With full knowledge of all foregoing, I agree, of my own free will, to participate in this study.  

_____________YES _______________NO  

I agree to be recorded  

_____________YES_______________NO  

I agree to the use of anonymous quotations in the dissertation or publications that come from this  

 _____________YES_______________NO  

 

 Participant’s Name (print)________________________________  

 Participant Signature____________________________________  

  

If you would like to have a copy of the transcript from this discussion, please include your email 

below. You will have the opportunity to clarify any comments or change any statements.  

 ___________________________________________________________________ 
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APPENDIX D 

Enrollment/Referral Process Referral and Enrollment Procedures 

•  Go to your District Homepage (Online referral process) 

• Click Collaboration Sites 

• Click Campus Cloud Sites (Click your name under Microsoft) 

• Go to the letter L and click the + sign (this is an alpha list) 

• Locate On-Time Grad and click the link 

• Look on the left and click Referral Form/New then begin the registration process 

• Be sure to upload the H Status Reported 

• Upon Approval 

1. Change regular ADA attendance to OFSDP 

2. Change the student’s schedule to reflect that they attend OGA 

3. Give the student a copy of the Parent Authorization Form to complete 

4. Send the student to the assigned MSC with:  

   Copy of the Class Schedule    and   Completed Parent Authorization Form  

 

Referral Periods 

  

  

Notification Dates 

On or Before 

  

Cycle Entrance Dates 

  

Cycle Exit Dates 

  

  

Cycle 1 

August 17
th 

– 29
th

   

  

Cycle 1 

August 31
st
  

  

Cycle 1 

September 4
th

   

  

Cycle 1 

October 8
th
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Cycle 2 

September 21
th

 – 

October 2
nd

  

  

Cycle 2  

October 4
th

  

  

Cycle 2 

October 8
th

   

  

        

Cycle 3  

January 7
th

  

  

Cycle 4 

December 3
rd

  -  12
th

  

  

Cycle 4 

December 14
th

  

  

Cycle 4 

January 7
th

   

  

Cycle 4 

February 18
th

 

Cycle5 

February 4
th

  -  11
th

  

Cycle5 

February 14
th

  

Cycle 5 

                      February 18
th
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APPENDIX E 
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APPENDIX F 

Graduation Plans 
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Keysha Johnson, a native Houstonian, graduated from Sam Houston High School and is 

currently attending HBU university as a student pursuing greatness. She’s active in supporting 

community literacy projects and scholarship fundraising in promoting ongoing learning. 
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Biographical note Vitae 

OBJECTIVE: 

The goal is to obtain employment from an Educational Institute that is currently 

researching to hire the right individual that meet the needs of their learners, 

parents, and staff as their administrative leader. There are more important 

characteristics that support a positive school culture climate for a leader would be 

to strive for small wins, celebrate and highlight staff and student successes, 

establish open communications systems, strategic planner, problem-solver, and 

the ability to find funding and resources for teachers and students through grant 

writing and outreaching to the community. If given the opportunity to work for 

your district or campus, the goal is to provide excellent service and produce 

greatness from helping and promoting others in leadership. 

. 

 

EDUCATION 

1999-2018 

      2017 Doctorate of Executive Leadership- Houston Baptist University 

Graduation 2020 

2016- Principal Certification-Prairie View A & M University 

2009- Master of Administration-Prairie View A & M University 

2003- Biology 6-12 Certification-Texas Southern University 

1999- Bachelor & Master’s Degrees-Texas Southern University 

EMPLOYMENT 

2014 to present 

On-Time Grad Academy (Former Momentum Academy) 

Houston Independent School District 

• Teacher Development Specialist/Other Projects 

• Southwest Dean of Students (On-Time Grad Academy 

• Science Administrator/TADS certified 

• Fifth ward MSC site and Southwest MSC site (Dean of Students) 

• Data-driven school (Renaissance 360) Administrator-Lead 

• FAC Coordinator- On Track Assessment 

• Positive Campus Culture environment-7 sites (PLC weekly) 

• Integration of Technology-Blended Learning Program 

• Scheduling 9th through 12th Students for 3 Sites 

• Capturing Kids Heart (Teen leadership Trainer) 

• Restorative Justice certified (created  handbook) 

• Service Learner Training (designed handbook) 

• Science STAAR training (PLC training) 
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• Restorative Justice Certified Trainer 

• Professional Development: Positive Reinforcement, Restorative 

Justice, on track Training, Common Assessments, Interventions, 

Truancy-Home-visits, and Site leader training. 

• Progress Monitoring-Blended Learning Environments 

• Graduation Coach-Houston ISD (AVA) Advance Virtual 

Academy (Created programs to help with the change from IR 

School in need to Acceptable Rating) (K-12) 

• Supported instruction Math, Science, English & Social Studies 

• 2017 Assistant Principal, Momentum Academy (New Program) 

2017Campuses: Fifth ward MSC and Southwest MSC 

        Supervised Programs:   

• Restorative Circles implemented weekly 

• Common Assessments-Data tracking 

• Truancy- Home-visits 

• Lesson plans-Science Department (4 years) 

• AVID certified (4 years) 

• PD Training for Teachers (4 years) 

• Google Classroom (2 years) 

• Science & Social Studies Administrator 

Leadership Programs: 

• 2016 Leadership Cohort-Houston ISD (Administration)  

• The cohort for Assistant Principal/Principal Pipeline 

• 2016 Turnaround School-Advance Virtual Academy 

• 2016 AVID Site Supervisor-Site Coordinators (training) 

• 2016 Home-visit Supervisor-Officers & Teachers  

• 2016 Problem-solver-Provides Organizational Structure for all 

sites 

• 2016 Social Studies Leader (UBD Lessons & Assessments) 

• 2015 Teacher Specialists- (Mentor teachers) 

• 2015 Science Department Chair 

• 2015 Drop-out Recover Program (Recovered 400 students) 

• 2015 Title I Coordinator (Coding & Parent meetings) 

 

2010-2014   Science Teacher- Worthing High School 

• College Readiness Program 

• Science Labs (80%) & Mathematics support 

• Science Department Chair 

• AVID Science Department Head (Implemented school-wide) 

• Summer School Science teacher (STAAR Science students 80% 

passing) 

• Special Olympics Coach 

• Supervised 9th Grade Cohort 
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After-school 

  Part-time Advanced Virtual Academy (Science STAAR/TAKS tutor) 

 

2007-2010  Galveston ISD (Galveston Alternative School) 

  Science Department Head & Science Coach 

• Grant Recipient-Technology equipment for the at-risk population 

• Data-Driven School 

• Science and Mathematics activities 

• Parent Involvement   

• Provided support for Academic deficient learners 

 

After-school   21st Century After-school Supervisor-Ball High School 

2007-2010  Reading & Tutorial Program 

  Collaboration with YMCA  

  Mathematics and Science support instruction 

 

2007-2010  Credit Recovery Program (Leader of the Program) 

  Science Teacher (Testing Preparations) 

 

2006-2007  Principal-Shekinah Radiance Abundant Life Charter 

   Principal & Consultant (K-12) (enrollment 700 students)  

   

• Academic Acceptable Rating 

• Gifted and Talented Learners 

• After-school Program 

• Data-Driven School 

• Parent Involvement Program 

• Professional Development-in in all disciplines, systems, classroom 

management, and building a positive learning community. 

• Provided Instructional support for all disciplines 

 

2000 to 2006  Principal- Charter School Administration (CSAS) Michigan 

Bexar County Academy (Started the school with no students or parents) 

Project: Lead community meetings to elicit parent support to support the 

program. The first year 200 students with a growth of 600 with state 

funding only. 

• Data-Driven School 

• AVID school-wide 

• Positive Campus Culture Program 

• Behavior Positive Intervention 

• Champs certified 

• PDAS certified 

• Grant Recipient 
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• Instructional support for all disciplines 

Consultant- (Turnaround Schools) Dallas, Beaumont Academies, Zoe 

Academy, Brown School and Provision (Consultant-Instructional support 

in all subjects) 

 

Assistant Principal- Academy of Houston- (K-12) 

Student population (enrollment 300)  

Grant (21st Century) 

Academic Acceptable Rating 

Instructional support for Mathematics and Science  

       

1999 to 2000  Teacher, Houston ISD- (Math/Science) 

   Contemporary Learning Center 

   Alternative Learning Program 

   Academic Acceptable Ratings 

 

REFERENCES Dr.  Angie Durand, Houston Baptist University, Chair 

   Amber Fuller, Dean, On-Time Grad Academy Houston ISD 

   Shawna Swiftcox, Supervisor-Worthing-Houston ISD 

   Reginald Fisher (Principal Leadership Cohort) HISD 

 

RECOGNITIONS  

2018-Top Ladies of Distinction  

2016-Teacher of the Year- Houston ISD  

2007-Teacher of the Year- Galveston ISD 

2007- Grant Recipient- Galveston ISD 

2006-10 Prekindergarten programs 

2005-Reading First Grant 

2000- 21st Century Grant-Bexar County Charter 

 

ORGANIZATIONS TLOD: Top Ladies of Distinction (Top Teens of America & Seniors) 

   Kappa Delta Pi (HBU Education Honor Organization) 

   NAACP-National Association for the advancement of Color People 

Women in Powering Institute-WETlers (Providing Service for the 

Community) 

   Texas Southern Baptist University Scholarship Program (HBSCU) 

 TASSP principal membership 

 TASA membership (Presented at the conference) 

 TCPEA membership (Presented at the conference) 

 

SUMMARY 

The experiences gained from educational backgrounds in working with teams of 

educators, administrators have allowed me the opportunity to serve as a classroom teacher, 

consultant, instructional leader, teacher specialists, graduation coach, assistant principal, and a 

principal from prekindergarten grades to high school. I have served small to large populations of 

at-risk students in low socioeconomic areas. I also have experience as a consultant to assist in 
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Turnaround schools in Houston, Dallas, Beaumont, and Michigan. The consultant experiences 

have allowed me the opportunity to grow instructional in developing systems to address schools 

in need of improvement due to high retention and drop-out rates. As a leader for HISD, I 

currently provide a multitude of instructional and restorative practices in providing professional 

development for teachers at the On-Time Grad Academy. I have been employed with this 

program for four years. The name has been changed three times from formerly a school Advance 

Virtual Academy, a Turnaround school becoming acceptable before changing to a program 

called Momentum Academy. I currently provide Restorative practices training to teachers with 

an emphasis on building a positive relationship with students.   

I’m currently in the pipeline with HISD and have participated in the Leadership cohort 

training for a year. Houston Independent School district has provided me with skillsets in 

building a positive campus culture, data tracking learning environment, and how to advance in a 

global society. I have worked with Advanced Virtual Academy for four years in helping the 

program to provide a learning environment that has helped the school move from an IR-school in 

need of support to an acceptable school rating. To support a Positive Campus Culture, I have 

created a handbook on Restorative practices and helped to develop School Improvement Plans 

that have teachers buy in to promote student achievement. When students enjoy learning, they 

have fewer to no behavior problems. The goal is to provide training on how to utilize restorative 

practices in weekly practices to prevent suspending students. Building relationships through 

service learning projects and other supports to focus on best practices in the classroom will 

ensure no behavior.  It can be done with the right systems in place that will allow teachers and 

students to feel safe and happy in their learning communities. 

 

HIGHLIGHTS Organized    Approachable 

   Excellent communication skills Cooperative team member 

   Excellent multi-tasking abilities Problem-Solver 

   Strong work ethics   Exceptional customer service 

   Coaching skills   Data Driven 

   Hard-worker    Restorative Practice Leader 

   Build Effective Systems  Time-management  

   Interventions    Student-centered instructional leader 

 

HOBBIES  Exercising    Reading 

   Grant-writing    Consulting (Turnaround schools) 
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